THE ROLE OF THE TEACHER IN CLASSROOM MANAGEMENT IN NIGERIA

ABSTRACT

The study examines the role of the teacher in classroom management. The population of the study consist of the entire teachers of Rimi College Kaduna. Out of 52 staff, 27 were selected as the sample size. Questionnaire constituted the instrument of data collection. The mean (x) was used to analyze the five liker questionnaires based on the research questions. The analysis indicated that the function of the teacher in classroom management if basically planning of lesson, inculcating discipline, delegating responsibility and ensuring decorum that will make such class conducive for teaching and learning. Classroom management is effective on students achievement because help to create a conducive environment that is conducive for learning and also facilitate lesson planning and class administration enhances teaching and learning. Classroom management influence the academic and moral development of student positively. But inspite of the positive effect and role of teachers in classroom management, it is constraint with challenges arising from lack of proper research in classroom management as well as lack of training of teachers on modern techniques of classroom management. As such, it is recommended that teachers should be trained and retrained through on-the-job training on classroom management techniques and approaches.

CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

Classroom Management is about creation of positive learning environments. But the concept of positive learning environment is both broad and vague.

Despite educator’s concerns with the nature of classroom learning environments, few recent studies have investigated either teachers’ knowledge or practices of classroom management in positive learning environments. As such there is inadequate understanding of how teachers support both engaged learning and positive social interaction (Oakes, 2009).

In this regard, so many writers and researchers have urged educators to move toward broader and more comprehensive positions on issues of classroom management in (Jones, 2006). As Jones advocates, “at its best, classroom management is not only a means to effective instruction, it has also becomes a vehicle for providing students with a sense of community and increased skills in interpersonal communication, conflict management and self control.

Nevertheless, lack of recent empirical evidence has left educators without clear direction and understandings of what knowledge and practices teachers utilize in creating and managing socially complex learning environments. It is as if educators understand the blueprints for a house, but not the tools with which to construct it. As such educators are hampered in their efforts to provide prospective teachers with the appropriate tools to implement their visions for establishing positive learning environment. It is against this background the researchers sees the subject matter of this research as an empirical issue worthy of investigation.

1.2 Statement of the Problem

The difficulty of novices in dealing with the complexities of teaching and the social immediacy of the classroom is no small issue. This is so because most teachers are constraint by classroom management because of the dynamic nature of teaching. On the other hand, the complexity of classroom setting also impede teaching sequel to the perception by beginning teachers that classroom management is complex. This is an obstacle to effective planning for positive learning environment. As such the subject matter: The role of teachers in classroom management is seen as an empirical issue worthy of investigation.

1.3 Objective of the Study

The central objective of this research is to examine the role of the teacher in classroom management, the specific objectives are:

i. To examine the function of teacher in classroom management.

ii. To identify the effectiveness of classroom management on student achievement in Rimi College, Kaduna.

iii. To find out how classroom management influence development setting in Rimi College, Kaduna.

iv. To identify the problem militating against classroom management in Rimi College, Kaduna.

1.4 Significance of the Study

The significance of a study of this magnitude cannot be overemphasized, local government education department, state and federal ministries of Education involved in policy formulation and implementation, school management, incoming students and above all teachers as well as researchers will find this really significant especially as they utilize the findings.

To the local government departments as well as state and federal ministries of education engage in policy formulation and implementation, the finding of this study can be used as a basis for enacting policies that will effectively improve the quality of classroom management and standard of education.

School management can also use the result of this study as an insight in formulating strategies to effectively run their schools.

It should be noted that this study is of scholarly importance. As such teachers as well as students undertaking research work similar to the present study and other scholars alike who may wish to use this work as a reference material or a springboard for their own research, will find this study useful.

1.5 Research Questions

The following research questions will be used to guide the study:

i. What are the functions of the teacher in classroom management in Rimi College, Kaduna?

ii. What is the effectiveness of classroom management on students’ achievement in Rimi College Kaduna?

iii. How does classroom management influence development setting in Rimi College Kaduna?

iv. What are the problems militating against Classroom managements in Rimi College Kaduna?

1.6 Scope of the Study

The scope of the study covers an empirical examination of the role of teachers in classroom management in Rimi College Kaduna; as well as the functions of the teacher in classroom management. The study equally covers the effectiveness of classroom management on students achievement in Rimi College Kaduna as well as the influence of classroom management on development and the problems militating against classroom management in Rimi College.

1.7 Definition of Terms

Teacher: Lesson instructor and class manager in school (Okoh, 2002).

Educational Leadership: This is the process of formulating and implementing educational policies in Schools (Bolam, 1999).

School Management: This is an act of getting things done through planning, organizing, coordinating and monitoring school activities in order to achieve the school goal.

Classroom Management: This is planning and setting of rules procedures, disciplinary interventions and teacher-student Relationships in schools.

Educational Policy: Policy is a statement of government on education.

Head Teacher: A teacher who is in charge of primary school.

Administration: This is the act of planning, organizing and coordination of human and material resources in order to implement government policy in primary school.

Teachers Education: The training and retraining of teachers through further studies in institution of higher learning.

Transformational Leadership: This is a leadership style that completed change old techniques to new and much more effective technique.

Teachers Knowledge: Information, understanding and skills that teachers gain through education or experience.

CHAPTER TWO

LITERATURE REVIEW

Conceptual Framework 

Concept of Classroom

The classroom is a critical part of schools environment. It is where instruction is coordinated and facilitated to achieve school objectives and goals of education in general. Classroom has been defined in different ways by many authors, all pointing at the same direction. A class has been defined as a group of student of varying age range and level of intelligence from different socio economic status who are taught together in a particular place (Oboegbulem, 2011). A classroom is just a place or geographical space where any activity such as education can be carried out.

The education activity can only be achieved if there is meaningful instruction in the classroom. According to Ezeocha (2009), classroom is a room where students of different characteristics are taught for the purpose of proper organization and effective classroom management. In his own view, Akubue (2011) described classroom as one important place in the operation of a school which holds students together and offers them the opportunity of achieving the purpose of education. Similarly, Ogbonna (2008) upheld that a classroom is a geographical space occupied by a group of learners of similar characteristics. The similar characteristics can be age, sex, colour, physique, level of intelligence, among others. In any instructional activity of schools, the classroom plays a very vital role. This is because the greater aspect of instructional activity of schools usually takes place in a classroom and classroom holds students together and offers them the opportunity for group effort and interaction. 

Classroom provides opportunity for educational plans to be carried out and research findings tested and tried out. The classroom is a place where curriculum is co-ordinated and various types of instructional efforts are assembled. According to Akintunde (2014), classroom is the builder of tomorrow’s consciousness where teachers who are motivational coaches empower learners with sacred intrinsic and fundamental values in the process of social engineering.

Classroom provides opportunity and environment for trained professional and competent teachers to exercise authority and control over instruction through utilizing knowledge, patience, self confidence, self respect, status and control of students. Ogbonna (2008) maintained that classroom is a place where teachers as change agents through their daily impressions upon the fertile field of the students minds, often form and re-form the future scheme of things. Students exhibit various behaviours arising from attitude, social class, ethnicity, bias, idiosyncrasy, whims and caprices in the classroom. The behaviours require conscious manipulations by the class teacher to bring about effective instruction.

Concept of Management

Management is a genetic term and subject to many explanations. Management has been interpreted in a variety of ways. A number of ideas have been attributed to the meaning of management. Some authorities such as Akubue (2001) and Ogbonnaya (2004) have explained management in terms of group of people in an organization, while some others such as Peretomode (2011) described it as a social process which has goals to accomplish. In whichever way management has been perceived, the issue remains that, it involves harmonization of resources in an interaction to achieve stated objectives. This is why Oboegbulem and Onwurah (2011) defined management as the effective organization and utilization of human and material resources in a particular system for achievement of identified objectives.

Management is concerned with establishing a philosophy, laws, theories, principle, processes and practice that can be applied in various situations including schools, (Okoye, 2009). Barney (2015) related management to as an art and skill of getting things done through people. He saw management as skills of getting the right decision from incomplete and sometimes incorrect information. Haworth (2009) also sees management as the process that deals with daily working and implementation of current plans that will help in the immediate health of an organization. Management entails supervising, controlling and coordinating activities of people in an organization or unit with the intention of achieving the organization’s objectives. Alagbu (2008) contended that management is the guidance, leadership and control of the efforts of a group of people towards achieving a common goal. It is the social interaction which involves the utilization of the administrative tools such as planning, organizing, coordinating and control in order that the available resources will be used to achieve the organizational goals in a more effective and fastest means. In the light of the above, Adesina (2010) argues that management is the coordination of the resources of an organization through the process of planning, organizing, directing and controlling activities in the organization for goal attainment.

The main issue about management is that, it involves the use of resources, be it human or materials and the achievement of goals. There is no management without people. Management is a process undertaken by people to co-ordinate and controls the activities of others to accomplish identified objectives. Sapre (2012) opined that management relates to all those activities directed towards effective utilization for organizational resources in order to achieve organizational goals. It is a process concerned with creating, maintaining, stimulating and controlling the activities of people within a unified system to achieve identified objectives. It is only with good management that an organization can create, maintain, stimulate and control the activities of people within it to accomplish predetermined goals (Aghenta, 2013). This implies that teachers need to have good management skills that are required in classroom organization to create, maintain, stimulate and control the activities of students in order to achieve positive educational outcomes. In a classroom setting, management entails planning, organizing, directing, supervising and evaluating students and their activities within the classroom setting.

Concept of Classroom Management

Classroom management is a term used to describe those activities which are mainly and directly concerned with the smooth running of classroom lessons despite disruptive behaviour by students. It could be regarded as those educational activities which are directly designed to prevent disruptive behaviour in the classroom. It is possibly the most difficult aspect of teaching for many teachers. It is also the process of organizing the activities of the classroom to ensure effective instruction. According to Oboegbulem (2011), classroom management is the arrangement of students and grouping of activities into units to make for effective teaching and learning. It comprises classroom life, utilization of resources in terms of materials in executing tasks such as planning curriculum, organizing procedures and resources, arranging the environment, monitoring student’s progress, predicting potential problems and finding solution to them.

In the classroom, the teacher sets out plans and activities to ensure effective and efficient instruction. The management skills the teacher uses to achieve effective teaching and learning process will determine the extent the students achieve success in their learning (Oboegbulem, 2011). The teacher’s management tasks include control of the educational, social and physical environment components. Teachers organize and administer their works in the classroom. Teachers organize richly equip their classrooms, decorate them attractively and adequately, furnish them with seats and instructional materials that will lead to meaningful teaching and learning. This process of organizing the classroom and arranging the materials in the classroom properly is referred to as classroom management.

In classroom management, teachers serve as managers. They manage their various classes and perform managerial tasks such as organization of human and materials resources to accomplish desired objectives of the school system. In the contention of Adeboyeje and Afolabi (2012), classroom management involves the judicious organization of both academic and non-academic functions which are essential for effective teaching. Such activities according to them include; keeping of records of class progress, checking class attendance, controlling students conduct and activities, manipulating instructional programmes and materials.

The ability of teachers to exercise a reasonable level of control over student’s behaviour and conduct in the classroom is critical to achieving positive educational outcome. The teacher in the classroom works with students and through them to achieve the set objectives of the class. Wigwe (2013) contends that classroom management recognizes the fact that instructional competence counts very little, if students are not ready to learn or if the class is not disciplined. This explains why classroom management is a critical part of the total behaviour of teachers. Classroom management is the set of techniques and procedures for ensuring that classrooms run smoothly and effectively. Effective classroom management promotes student’s learning and minimizes or even eliminates disruptive behaviour and addresses how to handle disruptive behaviour when it does occur (Mendler, 2010). Classroom management include guidance for making a classroom a more effective learning environment, just as it focuses too on avoiding classroom disruptions due to students’ behaviour. Thus, the ability of teachers to prevent or address disruptions due to students’ behaviour becomes especially more important in achieving positive educational outcomes.

Classroom management plays a large part in today’s educational system. A well managed classroom can provide an exciting and dynamic learning experience. It is however, very necessary that the management of any classroom has to be properly done in such a way as to make maximum contribution to the success of the classroom. Classroom management seems to require some skills that can solve classroom management problems and student’s disruptive behaviour in the classroom. According to Soyouwanttoteach (2012), teachers who manage their classrooms well have immense patience.

Classroom Management Skills
Skills connote knowledge which one has acquired which he can use to help himself and his society throughout his life time. Classroom management skills refer to knowledge acquired by the teacher which enables him carry out activities that engender conducive classroom environment. Such actions, according to Adubue (1991) include:

i. 
Actions that precede teacher-pupil class interaction such as class grouping, designing curricula, preparing time table, formulating school rule and regulations, among others.

ii. 
Actions which are intended to create favourable conditions that will facilitate effective instructional delivery such as giving c/ear and understandable directions, among others;

iii. 
Actions which aim at regulating the behaviour of learners like directing questions at an un-attentive learner, using positive reinforcement, or applying punishment, among others;

iv. 
And actions that should assert the authority of the teachers such as taking decision in which learners should do classroom management skills are therefore those skills required by the teacher to enable him carry out judicious arrangement and make judicious use of the human and material resources as well as other educational programmes with the classroom management and control for the successful accomplishment of educational objectives (Madubunyi, 2013).

Communication as Classroom Management Skills 

Concept of Communication

According to Ocho (2016), communication is the transferring of a thought, message, idea, feeling or knowledge to another person in such a way that it is understood. This means that whatever you might say or write, if you are not understood by the listener or audience, you have not communicated. Sometimes you may even be misunderstood and your audience may respond in the opposite of your expectation. Communication is a means through which people are linked together for mutual understanding. It is the exchange of information between and among individuals and groups. It is the imparting or interchange of thoughts, opinions and information through speech, writing, gestures and bodily expression. What is important in communication is that the recipient properly decodes and understands the message.

Communication in Classroom Management and Control

The only way of managing a class and ensuring that education takes place is through communication. Through communication we achieve the following;

1. Bring a class into being

2. Organize the class for purpose of teaching and learning

3. Ensure discipline

4. Enhance interrelationships between staff and students and between and among students expression. What is important in communication is that the recipient properly decodes and understands the message.

Communication in Classroom Management

The only way of managing a class and ensuring that education takes place is through communication. Through communication we achieve the following;

1. Bring a class into being

2. Organize the class for purpose of teaching and learning

3. Ensure discipline

4. Enhance interrelationships between staff and students and between and among students 

5. Set the tone of the class

6. Ensure teaching and learning

7. Achieve the aims of education

It is thus clear that, communication is central to the successful management of the classroom and the achievement of educational aims. For a teacher to run a successful class he must be able to communicate effectively. Good religious preachers and political demagogues are able to hold thousands of their audience captivated, docile and pliable for hours on end through effective communication. The words they use how they use them, their body movements, the raising and lowering of their voices, are all planned and coordinated to achieve their purposes (Ocho, 2016).

The teacher must not only plan the lesson to be delivered, he must also plan for the best method of delivering the lesson in such a way that the students enjoy, understand, and accept the message of each lesson. The teacher must plan the ways to attract and hold the attention of the students till the end of the lesson. The educative process largely depends on effective communication for its success. Formal teaching and learning rely almost entirely on communication between and among teachers and learners; moreover, communication is the basic tool in human relationships.

Discipline as Classroom Management and Control  
According to Akpa, Okey and Esirah (2015), discipline is an essential factor in school success. Students need discipline in order to appreciate what is approved and what is not approved in the immediate environment around them and in fostering in them the right attitude towards learning. According to Atanda and Lameed (2006), discipline is derived from the Latin word “discipulus” which means to “learn”, that is the mode of life in accordance with certain rules and regulations. The concept of discipline is synonymous with order, control and healthy character formation. Wilson in Atanda and Lameed (2009) explain discipline as obedience to established and legitimate authorities. Aderoummu and Ehiametalor in Kpee (2013) contended that in post primary schools, discipline should be interpreted to mean the training of students during the transitional period from childhood to adulthood, so that by the time they gain full maturity, they are fully prepared for life socially, sexually, emotionally, intellectually and economically. Asaya (2015) defined discipline as a state of the mind conducive to learning and teaching. He expanded this definition by stating further that discipline is the means where by children are trained in orderliness and good conduct and the habit of getting the best out of themselves all of which are essential to the well being of the school. A discipline class according to the same source is therefore a group of willing and eager learners and is always orderly not because the teacher who is a good disciplinarian knows how best to get his pupils submit willingly to disciplinary influences.

Approaches for Management of Student Behaviour

The need for an effective classroom management strategy continues. Teachers struggle to keep order in their classrooms, leaving little time to do their job, teach. Several discipline programs have been commercialized. Each program claims to bring order to the classroom. Each denotes less discipline time to enhance learning. Which strategy is the most effective in promoting more quality learning time, and less discipline time? The following approaches have been chosen by the researcher to review. It is not to say these are the only strategies available to implement in the classroom.

Assertive Discipline
Lee Canten and Associates (1996) developed the assertive discipline plan. This approach demonstrates how school staff can assertively communicate their expectations to students. It is a comprehensive, systematic method of classroom management. It was developed on the basis of four concepts; (a) behaviour is a choice (b) every student has a right to learn in an environment that is free from disruption (c) every teacher has the right to teach without disruption from students and (d) no child should engage in behaviour that is not in the child’s best interest. These guidelines are expressed and supported by a discipline plan. The plan incorporates class rules with positive and negative consequences. The student’s behaviour is relative to the teacher’s expectations in the classroom. Meaning, once the teacher explains the classroom rules, the children know what expectations the teachers has (Gordon, 2011).

Discipline with Dignity
This is a programme that offers essential skills and strategies for dealing with anger and disruptive behaviour. The philosophy behind this approach is that dealing with student behaviour is part of teachers’ responsibility. Treating students with dignity is essential in this programme and being fair means treating student’s individual, based on what will work for them. The theory proposes that responsibility is much more important than obedience. To implement a consequence effectively, several techniques are suggested. First, implement a consequence and be firm, clear and consistent. The message is that sometimes the behaviour is acceptable, and sometimes it is not. Students will sense this message and the undesirable behaviour will continue. Secondly, do not embarrass the student in front of his or her peers. Children are very sensitive creatures. They deserve the same respect that adults demand. Third, do not think in terms of winning and losing. In the end, learning will be the outcome for responsible students. Above all, your professionalism must prevail. Responsible students who have learned to mange themselves in appropriately often require much less management from the teacher. Schools should be providing quality staff development that supports the dignity of students in the classroom (Gordon, 2011).

Instructional Materials as Classroom Management Skill 
Instructional materials as the name suggests, are materials of visuals, audio and audio-visual category that helps to make concepts abstracts and ideas concrete in the teaching-learning process. They are also materials which the teacher uses in supplementing his teaching. Instructional materials include materials used to facilitate learning for betler results. Likewise, it is the use of the chalkboard, charts, models, overhead projectors, films, television and computers in teaching process. Hence, it is not just the use of tools of technology alone but a systematic, integrated organization of machines hardware and software and man, teachers etc, to the solution of problems in education. In order to ensure an effective teaching-learning process, it is important for the teacher to be thoroughly acquainted with the teaching resources and services available to him. The components of instructional materials available to teachers and students are in large numbers and also vary according to the functions of each of them. Pictures (motion and still) graphics, maps, radio-recording and play back and the equipments used to get some of these utilized can be regarded as the components of Audio- visual aids, or instructional aids. Examples of instructional materials are charts, maps, diagrams, comics, models, globes, slides, film strips, television, radio cassettes, video, recorders, cinema, public address system, laboratories and museums, flash cards, flannel boards, cards boards, calendar, computers etc.

Motivation as Classroom Management Skill 
This term, ‘motivation’ has been defined in different ways by various experts. Schein cited in Croft (2016) wrote that motivation can be defined as “impulses that stem from within a person and lead him to act in ways that will satisfy those impulses”. That is to say that the concept of motivation implies that there is some driving force within individuals, which propel them to attempt to achieve a goal or objective in order to satisfy their need or needs. Therefore, to say that managers motivate their employees is to say that they do those things which they hope will satisfy these drives and desires and induce the subordinates to act in a desired manner. Motivation dwells on the factors within the person that start, energize, direct, maintain and can even adversely stop behaviour. Obi (2009) defined motivation as “the perceptions, methods, activities used by the management for the purposes of providing a climate that is conducive to the satisfaction of the various needs of the employees so that they may become satisfied, dedicated and effective task performers”. He maintained that motivation is that fuel which provides energy for human action. Nwachukwu (2008) observed that motivation is that energizing force that induces or compels and maintains behaviour. Motivation is an internal psychological process whose presence or absence can only be detected from observed behaviour. There are three basic characteristics of motivated behaviour.

a. It results from felt need: the behaviour emerges as a result of need.

b. It is goal directed: it is directed toward achieving objective.

c. It is sustained: it is maintained and lasts for a long time until it is satisfied.

Measures for Improving Teachers’ Classroom Management and Control in Secondary Schools

Teacher’s classroom management skills play very important part in the maintenance of good standard in educational system such as in secondary schools especially in Egor L.G.A.Of Edo State. Teachers’ classroom management skills are some of the qualities of good teachers need in order to handle classrooms full of students to optimize students learning and achieve the purpose of education (Kauchak and Eggen, 2010). Classroom management skills of teacher needs to be improved to enable teachers make effective use of the classrooms to facilitate teaching and learning and ensure that students achieve the purpose of education. Teachers’ classroom management skills are imperative especially in the facilitation of teaching and learning and accomplishment of classroom management and control. Supervising teachers’ activities in the classroom can assist to improve their classroom management skills for quality assurance in schools. Teachers being responsible for controlling students’ disruptive behaviours in the classrooms cannot effectively and efficiently carry out this task without themselves being directed and assisted. Ebirim (2012) maintained that, aim of supervision is to help teachers develop their skills for the purpose of improving classroom management and organization in schools. Monitoring of teachers activities in the classroom is an important measure for improving teachers’ classroom management skills. When the supervisor monitors the teachers at work in the classroom, he/she detects teachers’ classroom management weaknesses and helps them to improve in their classroom management skills before it become a setback.

Organizing training workshops for teachers on classroom management skills can equally assist to improve teachers’ classroom management skills for quality assurance in schools. Oboebgulem (2011) maintained that teachers need to be made relevant in the day-to-day activities of the classroom. She further suggested that, principals can do this through encouraging professional growth, by sending teachers to in-service training, organizing conferences and workshops. When training workshops are organized for teachers on classroom management, it will enable teachers to improve on their management skills in the classroom, thereby providing opportunity for quality assurance in schools.

Acquainting teachers with the latest innovative approaches in classroom management such as group management methods can equally assist to improve teachers’ classroom management skills for quality assurance in schools. Nwite (2012) pointed out that, consistent professional renewal and career development for all teachers in secondary schools on classroom management skills beyond pre-service training is a welcome development to improve teachers’ classroom managerial performance in classroom organization. Group management method as an approach to classroom management involves creating a positive classroom community with mutual respect between teachers and students (Bear, 2008). According to him, teachers using group management approach offer warmth, acceptance, and support unconditionally- not on a students’ behaviour. Teachers being acquainted with this innovative approach will enable them become more efficient in classroom management and ensure accomplishment of good standard in schools.

Motivating teachers to participate in seminars for their classroom managerial growth can help to improve teachers’ classroom management skills for quality assurance in schools. In the light of the above, Wigwe (2013) argued that, teachers who participate in in-service training packages of secondary school teachers are better equipped to employ a number of interesting classroom management approaches to ensure effective classroom environment conducive for teaching and learning. Providing opportunities for teachers to involve in in-service training and participating in seminars and conferences will obviously improve the classroom management skills of teachers and further improve teaching and learning in secondary schools in Egor L.G.A.Of Edo State.

Theoretical Framework
This section reviews theories that are related to the study. Two theories are reviewed: 

the Human Relations Theory and Behavioural Science Theory.

Human Relations Theory
The human relation theory is associated with Elton Mayor (1880- 1949). The main idea in this theory is that human relation is important in the achievement of organizational objectives. This theory assumes that worker will achieve better result if their personal interest and welfare are being considered and recognized. The theory suggests that individuals are encouraged to participate actively, when they are humanely treated. The empirical investigation of Elton Mayor discovered that individuals are not just concerned with money but could be motivated by having their social need met while at work. Individual’s satisfaction rather is based on a combination of non-economic factors, which are related to the level of interaction among individuals, team work and ability of management to pay attention to human situation.

The relevance of this theory to this study is that, secondary school students need to be given attention in the classroom organization. The classroom teachers of secondary schools should put into consideration the personal interest and welfare of their students. It is expected of the classroom teachers to treat their students humanely to encourage them participate actively in the achievement of the schools’ objectives in particular and goals of education in general. When the psychological needs of students are met, it becomes a motivating force which boosts their morale to put En their best and satisfaction. Team work and collective effort need to be encouraged among students in the classroom. These qualities required of teachers are the classroom management skills needed by them for quality assurance in secondary schools.

Behavioural Science Theory

The proponents of behavioural science theory advocate that the best approach to facilitate work and productivity in an organization is through an understanding of the worker, his job content, and the work environment. The theory postulates that, productivity and the worker should be integrated so as to achieve both organizational and personal goals. People who are associated with the development of the theory include Chester Bernard (1938), Max Weber (1910), Herbert Simon (1947), Bakke (1952), Griffiths (1956), Abraham (1954).

The behavioural science theory provides an integrative approach to educational management. The theory is related to this study because classroom management is a very important aspect of curriculum management. The school administrator and all stake holders are expected to pay adequate attention to teachers’ acquisition of classroom management skills to achieve quality assurance.

Empirical Studies

This section reviewed studies carried out in areas related to the present study. They are organized as follows:

Studies Related to Classroom Management in Schools

Wigwe (2013) conducted a study on classroom management practices in senior secondary schools in Rivers state. Purpose of the study is to ascertain the effect of classrooms management practices on students. Four research questions and two null hypotheses guided the study. The study employed a descriptive survey design. A sample of 240 secondary school teachers (120 males and 110 females) were used for the study in six education zones drawn from the fifteen education zones of River state. A structured questionnaire on classroom management practices technique assessment scale (CMPTAS) was used to collect data for the study. Mean and standard deviation were used to answer the four research questions, while t-test statistic was adopted to test the two null hypotheses at 0.05 level of significance.

The results of the study, among others revealed that, secondary school teachers in Rivers state employ a lot of preventive and maintenance oriented approaches in the management of students’ classroom behaviours. This study revealed that, secondary school teachers in Rivers state indulge mush in physical restraints and close monitoring of students as for remedial measures. The researcher recommended that teachers should be given in-service training on the various aspects of classroom management skills and on how to apply preventive, operational, maintenance and remedial classroom management measures. The work is related to present study in the sense that both treated classroom management but differ in the study area. The above empirical study review shows that the study was carried out in Rivers state while the area for the present study is Enugu state.

Oduyemi (2009) conducted a study on impact of environment on teachers’ classroom management in secondary schools in Ikorodu education zone of Lagos state. The purpose of the study was to ascertain the impart of environment on teachers classroom management. Four research questions and two null hypotheses guided the study. The study adopted a descriptive survey design. A sample of 140 teachers was used for the study. A structured questionnaire titled School Environment and Teachers’ Classroom Management (SETCMQ) was used to collect data for the study. Data collected were analysed using mean and standard deviation to answer the four research questions while t-test statistics was employed to test the two null hypotheses at 0.05 level of significance.

The results of the study among others indicated that school plant, school climate, class size and students’ activities have influence on teachers’ classroom management to a large extent. The study revealed that poor environment results to poor performance level on the part of teachers and consequently low achievement on the part of students. The study among others recommended that all categories of staff within the school system that require professional qualification should be encouraged to do so for the purpose of enhancing overall positive performance. The both study examine the classroom management while differ in the area of the study.

The above empirical study was carried out only in educational zone in Lagos state and was carried out in impact of environment on teachers classroom management while the present study intend to cover the six educational zones in Enugu state and was also carrying out on teachers application of classroom management skills for quality assurance in secondary schools in Enugu state.

Onyali and Modebelu (2010) carried out a study on effective classroom management skills; enhancement strategy for standard in secondary education in Nigeria. The purpose of the study was to ascertain the effect of classroom management on enhancement of standard in secondary schools. Two research questions and a null hypothesis guided the study. The study employed a descriptive survey design. 261 duty principals and 1160 teachers drawn from the six education zones constituted the sample for the study. A 27 item questionnaire designed by the researchers was the major instrument used. Mean scores were used to answer the research questions and the t-test was used to test the hypothesis at 0.05 level of significance were used for the data analysis.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
Introduction
In this chapter, we would describe how the study was carried out.

3.2
Research design

It is a term used to describe a number of decisions which need to be taken regarding the collection of data before they are collected. (Nwana, 1981). It provides guidelines which direct the researcher towards solving the research problem and may vary depending on the nature of the problem being studied. According to Okaja ( 2003, p. 2),” research design means the structuring of investigation aimed at identifying variables and their relationship, it is used for the purpose of obtaining data to enable the investigator test hypothesis or answer research question by providing procedural outline for conducting research”. It is therefore, an outline or scheme that serves as a useful guide to the researcher in his efforts to generate data for his study. This study adopts the survey research design. According to Babbie (1990) cited in Akarika, Ukpe and Ikon (2019:58) survey is probably the best method available to the social scientist interested in collecting original data for describing a population too large to observe directly.

3.3
Research settings

This study was carried out in Rimi College Kaduna state Nigeria.

3.4
Sources of Data
The data for this study were generated from two main sources; Primary sources and secondary sources. The primary sources include questionnaire, interviews and observation. The secondary sources include journals, bulletins, textbooks and the internet.
3.5
Population of the study

A study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description (Prince Udoyen: 2019). the population of the study consist of the entire teachers of Rimi College Kaduna.
3.6
Sample and Sampling Technique

The total population (52) was used for the study. Out of 52 staff, 27 were selected as the sample size. The sample size is made of 27 teachers selected from Rimi College Kaduna State. This was drawn using simple balloting technique. Proportionate sampling was used to draw out 27 in Rimi College Kaduna State. Simple random sampling technique was used to select the male teachers out of female teachers. Therefore, the total sample size of the study is 27. 

3.8
Instrumentation 

The instrument for data collection is a structured questionnaire. The instrument was developed by the researcher and has two sections, A and B. section A deals with the bio-data of the respondents while section B deals with information on teachers classroom management practice.

A four point scale with assigned value was used to rate the responses to the questionnaire items as follows: Very Great Extent (VGE) 4 points, Great Extent (GE) 3 points, Low Extent (LE) 2 points, Very Low Extent (VLE) 1 point. The items on the instrument are unambiguous.

3.9
Reliability

The researcher initially used peers to check for consistence of results. The researcher also approached senior researchers in the field. The research supervisor played a pivotal role in ensuring that consistency of the results was enhanced. The instrument was also pilot tested.

3.10
Validity

Validity here refers to the degree of measurement to which an adopted research instrument or method represents in a reasonable and logical manner the reality of the study (Prince Udoyen: 2019). Questionnaire items were developed from the reviewed literature. The researcher designed a questionnaire with items that were clear and used the language that was understood by all the participants. The questionnaires were given to the supervisor to check for errors and vagueness.

3.11
Method of Data Collection 
The data for this study was obtained through the use of questionnaires administered to the study participants. Observation was another method through which data was also collected as well as interview. Oral questioning and clarification was made.

3.12
Method of Data Analysis

In analyzing the data, the researcher used mean score and standard deviation in answering the research question of this study. The degree of great extent and low extent were determined by finding the mean of the values assigned to the options. The criterion mean of 2.50 was gotten by summing up the weighted options (4+3+2+1= 10) and dividing it by total number of response options (4) as follows; 10/4=2.50. In rating the computed mean scores that range from 2.50 and above was regarded as being great extent while the item that falls below 2.50 was regarded as having low extent.

3.13
Ethical consideration

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA ANALYSIS AND RESULTS

This chapter presents the data collected from respondents, as well as the results of their analyses. The presentation and analyses are according to the research questions. The summary of findings from the analyses is also presented.

Research Question 1: What are the functions of the teacher in classroom management in Rimi College, Kaduna?

Table 1: Mean score of male and female teachers on the functions of the teacher in classroom management in Rimi College, Kaduna?

	
	Male Teachers
	Female Teachers

	S/N
	Items
	Mean 
	SD
	Dec
	Mean
	SD
	Dec

	
	Make use of facial expression in communicating to students
	3.24
	0.93
	GE
	3.19
	0.83
	GE

	
	Permits students to freely express themselves during teaching in the classroom
	3.34
	0.85
	GE
	3.29
	0.76
	GE

	
	Use abusive language in communicating to students
	3.05
	0.92
	GE
	3.30
	0.74
	GE

	
	Teachers use clear, simple and unambiguous words with students during teaching
	3.12
	1.00
	GE
	3.04
	0.62
	GE

	
	Uses respectful tones of voices in communicating with students
	3.06
	0.81
	GE
	3.32
	0.74
	GE

	
	Does not listen to students complaints
	2.98
	0.93
	GE
	3.22
	0.81
	GE

	
	Encourages expressions of opinion and view from students
	3.27
	0.97
	GE
	3.29
	0.74
	GE

	
	Uses both writing and oral communication
	3.03
	0.93
	GE
	3.29
	0.74
	GE

	
	Use body sign and gesture to correct students
	3.15
	0.81
	GE
	3.27
	0.82
	GE

	
	Avoid the use of technical jargons in teaching
	3.18
	0.88
	GE 
	3.33
	0.79
	GE

	
	Uses loud and harsh voice in communicating with students
	3.15
	0.83
	GE
	3.24
	0.88
	GE

	
	GRAND MEAN
	3.14
	0.88
	GE
	3.25
	0.77
	GE


Data presented on table 1 show that respondents responded to a great extent in all items. The grand mean of 3.14 and 3.25 for male and female teachers respectively and standard deviation of 0.88 and 0.77 for male and female teachers respectively implies that there is great extent to which teachers use effective communication as classroom management practices in secondary schools in Rimi College, Kaduna State.

Research Question 2: What is the effectiveness of classroom management on students’ achievement in Rimi College Kaduna?

Table 2: Mean score of male teacher and female teachers on the effectiveness of classroom management on students’ achievement in Rimi College Kaduna?

	
	Male Teachers
	Female Teachers

	S/N
	Items
	Mean 
	SD
	Dec
	Mean
	SD
	Dec

	
	Teachers interaction with students enhance students academic performance
	3.25
	0.83
	GE
	3.30
	0.74
	GE

	
	The way teachers give assignments enhance students academic performance
	3.12
	0.86
	GE
	3.33
	0.71
	GE

	
	Regular attendance of classes by teachers enhance students academic performance
	2.98
	0.93
	GE
	3.33
	0.71
	GE

	
	Classroom atmosphere enhance students academic performance
	3.41
	0.76
	GE
	3.33
	0.81
	GE

	
	Adequate classroom facilities enhance students academic performance
	3.05
	0.91
	GE
	3.27
	0.76
	GE

	
	GRAND MEAN
	3.16
	0.86
	GE
	3.31
	0.75
	GE


Data presented in table 2 shows that respondents responded to a great extent in all items. The grand mean of 3.16 and 3.31 for male and female teachers respectively and standard deviation of 0.86 and 0.75 for male and female teachers respectively implies that there is great extent teachers manage their time as classroom management and control in Rimi College Kaduna.

Research Question 3: How does classroom management influence development setting in Rimi College Kaduna?

Table 3: Mean score of male teacher and female teacher on the classroom management influence development setting in Rimi College Kaduna?

	
	Male Teachers
	Female Teachers

	S/N
	Items
	Mean 
	SD
	Dec
	Mean
	SD
	Dec

	
	Students are not allowed to be loitering about during the school hour
	3.02
	0.91
	GE
	3.26
	0.72
	GE

	
	Punishment is used to correct deviant and delinquent behavior among students
	3.27
	0.80
	GE
	3.35
	0.75
	GE

	
	Certain rights and privileges are withdrawn from students to correct deviant behavior
	3.25
	0.87
	GE
	3.12
	0.79
	GE

	
	Teachers use eye contact to correct some deviant act in the class.
	3.17
	0.88
	GE
	3.33
	0.71
	GE

	
	Rewards and praises are used by the teachers to encourage discipline among the students
	3.26
	0.70
	GE
	3.27
	0.77
	GE

	
	Teachers use sanction or threats to make students obey certain rules and regulations
	3.22
	0.82
	GE
	3.27
	0.76
	GE

	
	Teachers enact rules and regulations that restrict students from unauthorized movement both within and outside the classroom
	3.15
	0.88
	GE
	3.33
	0.76
	GE

	
	GRAND MEAN
	3.19
	0.84
	GE
	3.28
	0.75
	GE


The data presented on table 3 shows that respondents rated great extent on all items that addressed discipline and development as a classroom management skill. The grand mean of 3.19 and 3.28 for male and female teachers respectively and standard deviation of 0.84 and 0.75 for male and female teachers respectively implies that there is great extent teachers ensure discipline as classroom management and control in secondary schools in Rimi College Kaduna State.

Research Question 4: What are the problems militating against Classroom managements in Rimi College Kaduna?

Table 4: Mean score of male and female teachers on the problems militating against Classroom managements in Rimi College Kaduna?

	
	Male Teachers
	Female Teachers

	S/N
	Items
	Mean 
	SD
	Dec
	Mean
	SD
	Dec

	
	Teachers utilize time meant for a period or two periods as case may be to teach
	3.14
	0.81
	GE
	3.22
	0.84
	GE

	
	Teachers stayed in the class beyond the time allocated for the lesson
	3.09
	0.79
	GE
	3.21
	0.77
	GE

	
	Uses much time in introducing the lesson
	3.25
	0.86
	GE
	3.35
	0.74
	GE

	
	The teachers map out insufficient time for evaluation
	3.16
	0.82
	GE
	3.35
	0.77
	GE

	
	The teacher uses much time in copying note at expense of explanation
	3.28
	0.87
	GE
	3.34
	0.72
	GE

	
	Spend much time to correct students when display unacceptable behavior in the class
	3.21
	0.94
	GE
	3.31
	0.71
	GE

	
	Teacher map out insufficient time to make use of instructional materials
	3.21
	0.76
	GE
	3.31
	0.81
	GE

	
	GRAND MEAN
	3.19
	0.84
	GE
	3.30
	0.77
	GE


Data presented on table 4 shows that teachers responded to a great extent in all the items addressing problems of classroom management practices. The grand mean of 3.19 and 3.30 for male and female respectively and standard deviation of 0.84 and 0.77 for male and female teachers respectively implies that teachers employed motivation as classroom management and control in Rimi College Kaduna

CHAPTER FIVE 

CONCLUSION, AND RECOMMENDATIONS

This chapter discusses the findings of the study, educational implications of the findings are also highlighted and recommendation made. Limitations of the study are also indicated while suggestions for further research were also made.

Conclusion

The research study examined the examine the role of the teacher in classroom management. Based on the findings of the study, the following conclusions were drawn that, in classrooms, teachers do adopt and use effective communication in their teaching, ensure students discipline, motivate and manage their time as classroom management and control in secondary schools.

Based on the findings of the study, the researcher recommends that principals and teachers should always adopt and use different communication techniques that will enable students to decode any information pass across. Also principals and teachers should encourage students through motivation and rewarding outstanding students.

Findings from the study also revealed that, there is no significant difference between the mean scores of male and female teachers on the extent teachers use effective communication as classroom management in Rimi College Kaduna.

Recommendations

Based on the findings, the following recommendations were proffered:

1. School principals and teachers should adopt different means of communication that will enable students to decode any information pass across to them.

2. Secondary school management and teachers should adopt different means of inculcating discipline into their students such as punishment.

3. School principals and teachers should always rewards and motivate their students through positive words, gift to any student who performs well.

4. Secondary school management should also discourage teachers from spending beyond the normal period they have for a particular class. These will enable each teacher to plan and utilize their time.

5. Teacher education institutions should pay more attention to imparting classroom management skills on teacher-trainees.

6. School principals should supervise teachers’ classroom activities more closely to ensure that teachers’ weaknesses in classroom management skills are corrected.

7. Conference, workshops, seminars and other in-service programmes should be regularly organized for teachers to acquaint them with latest innovations in classroom management.

Limitation of the Study

The following limitations were experienced in the course of this study:

1. Financial issue was a major constraint because the researcher had issues meeting up with appointments with the respondents at the appropriate time.

2. It was not possible for the researcher to use all the teachers in Rimi College Kaduna.

The inclusion of all of them would have increased the creditability and generalization of the result of the study.

Summary of the Study

The study centered on the examination the role of the teacher in classroom management. Four research questions and four hypotheses were formulated for the study. The population for the study consisted of 50 teachers while the sample for the study included a total of 27 respondents. Questionnaire was used as the instrument for data collection and was designed to elicit appropriate information from the respondents.

The reliability co-efficient of the instrument was calculated using Cronbach Alpha method. Alpha value was found to be 0.92 indicating high reliability of the instrument. Mean score and standard deviation were used to answer the research questions. Some of the major findings of the study indicated a great extent in relation to teachers using effective communication as classroom management skill for quality assurance secondary schools, the finding also showed a great extent teachers ensure discipline as classroom management skill for quality assurance in secondary schools.
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APPENDIX A

QUESTIONNAIRE

Introduction 

Please indicate with a tick against the option that is most applicable to you.

SECTION A

Gender: 

Male Teacher  (  )

Female Teacher (   )

Indicate your extent of agreement with each of the following statement by ticking in the appropriate column on your right. There are four response options viz:  

Very Great Extent 

(VGE) 

Great Extent 


(GE) 

Low Extent 


(LE)

Very Low Extent

(VLE) 

Research Question 1: What are the functions of the teacher in classroom management in Rimi College, Kaduna?

	
S/N
	ITEMS
	VGE

4
	GE

3
	LE

2
	VLE

1

	1.
	Make use of facial expression in communicating to students
	
	
	
	

	2.
	Permits students to freely express themselves during teaching in the classroom
	
	
	
	

	3.
	Use abusive language in communicating to students
	
	
	
	

	4.
	Teachers use clear, simple and unambiguous words with students during teaching
	
	
	
	

	5.
	Uses respectful tones of voices in communicating with students
	
	
	
	

	6.
	Does not listen to students complaints
	
	
	
	

	7.
	Encourages expressions of opinion and view from students
	
	
	
	

	8.
	Uses both writing and oral communication
	
	
	
	

	9.
	Use body sign and gesture to correct students
	
	
	
	

	10.
	Avoid the use of technical jargons in teaching
	
	
	
	

	11.
	Uses loud and harsh voice in communicating with students
	
	
	
	


Research Question Two: How does classroom management influence development setting in Rimi College Kaduna?
	S/N
	ITEMS
	VGE

4
	GE

3
	LE

2
	VLE

1

	12.
	Students are not allowed to be loitering about during the school hour
	
	
	
	

	13.
	Punishment is used to correct deviant and delinquent behavior among students
	
	
	
	

	14.
	Certain rights and privileges are withdrawn from students to correct deviant behavior
	
	
	
	

	15.
	Teachers use eye contact to correct some deviant act in the class.
	
	
	
	

	16.
	Rewards and praises are used by the teachers to encourage discipline among the students
	
	
	
	

	17.
	Teachers use sanction or threats to make students obey certain rules and regulations
	
	
	
	

	18.
	Teachers enact rules and regulations that restrict students from unauthorized movement both within and outside the classroom
	
	
	
	


Research Question Three: What is the effectiveness of classroom management on students’ achievement in Rimi College Kaduna?
	S/N
	ITEMS
	VGE

4
	GE

3
	LE

2
	VLE

1

	19.
	Teachers interaction with students enhance students academic performance
	
	
	
	

	20.
	The way teachers give assignments enhance students academic performance
	
	
	
	

	21.
	Regular attendance of classes by teachers enhance students academic performance
	
	
	
	

	22.
	Classroom atmosphere enhance students academic performance
	
	
	
	

	23.
	Adequate classroom facilities enhance students academic performance
	
	
	
	


Research question 4: What are the problems militating against Classroom managements in Rimi College Kaduna?
	S/N
	ITEMS
	VGE

4
	GE

3
	LE

2
	VLE

1

	24.
	Teachers utilize time meant for a period or two periods as case may be to teach
	
	
	
	

	25.
	Teachers stayed in the class beyond the time allocated for the lesson
	
	
	
	

	26.
	Uses much time in introducing the lesson
	
	
	
	

	27.
	The teachers map out insufficient time for evaluation
	
	
	
	

	28.
	The teacher uses much time in copying note at expense of explanation
	
	
	
	

	29.
	Spend much time to correct students when display unacceptable behavior in the class
	
	
	
	

	30.
	Teacher map out insufficient time to make use of instructional materials
	
	
	
	


