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ABSTRACT

The broad aim  of this study is to examine Student's perception of the role of Entrepreneurship education in poverty alleviation in Nigeria using selected secondary schools in Ibaji Local Government Area in Kogi State as case study. The study adopted a survey research design and with the aid of convenience sampling method 120 participant who student and teachers in selected secondary school in Ibaji Local Government Area in Kogi State was selected for the study. Well structured questionnaire was issued to the  respondent of which all were returned and validated for the study. Data was analyzed in frequencies and tables using  simple percentage.  Findings from the study revealed that students were positive on their assessment on the influence of entrepreneurship education on students self-reliance ant it impact on job creation. They viewed entrepreneurship education as a means of empowering students through acquisitions of skills, knowledge and attitudes that will make them to be self-reliance as well as employers of labour. Most of the students rated poor funding from the government, student’s poor attitude to learning, inadequate qualified teachers in the area, inadequate equipped workshops and laboratories and overcrowded classrooms among others as the major factors affecting the teaching and learning of entrepreneurship subjects in secondary schools. The study therefore recommends that in order to achieve good result in entrepreneurship education; Government should provide adequate infrastructural facilities like good workshops, studios and galleries for practical and exhibition and Adequate and experience qualified teachers should be recruited by school management to teach entrepreneurship subjects in our secondary schools, teachers that specialized in the fields.

CHAPTER ONE

INTRODUCTION

Background of the study

According to Bruton et al (2013), there has been a growing interest in finding a long-term solution to poverty alleviation in developing countries, and in entrepreneurship, which is considered an important and strategic tool for economic growth in many countries by encouraging innovation, creativity, and job creation, and appears to have a significant impact on poverty reduction and sustainable development. According to the 2019 World Poverty Clock report, 91.8 million people in Nigeria are presently living in severe poverty. According to the World Bank (2012), a person is considered to be living in severe poverty if their income is less than $1.90 per day, which equates to #693.5 per day. Nigeria was named the world's poverty capital in June 2018, according to the World Poverty Clock, with 87 million people living in extreme poverty. According to the most recent data, 4 million Nigerians have fallen into severe poverty since June 2018. They also estimate that 120 million people would be living in poverty by 2030. This was verified by British Prime Minister Theresa May, who stated that Nigeria has become home to the world's highest population of extremely impoverished people (the cable Feb. 2019).

According to Alozie (2019), many initiatives implemented in Nigeria over the years have had little influence on reducing poverty levels in the country, with a large number of Nigerians still living in abject poverty. While Danaan (2018) claims that government initiatives and policies aimed at promoting innovation, entrepreneurship, infrastructure development, and enhanced welfare have been ineffective in addressing Nigeria's poverty problem. Unemployment and poverty are so closely linked that it's easy to mix them up. Unemployment signifies a failure to use the labor force, whereas excessive unemployment suggests poverty.

According to Ezie (2012), Nigeria's unemployment status is concerning, and it is even more disappointing that the country's economic predicament prevents it from absorbing an ideal share of its labor force. In support of this assertion, Egunjobi (2014) stated that unemployment in Nigeria is pervasive and deep, affecting people of all ages, educational levels, and geographical locations, and that she feels unemployment is one of the most important hurdles to societal progress. The jobless rate jumped from 17.6 million 18.8 percent in Q3'17 to 20.9 million 23.1 percent in Q3'18, according to a data from the National Bureau of Statistics. They also noted that Nigeria's jobless rate has been rising since the 2014 economic crisis. Looking at the above allegations of poverty and unemployment, it is evident that Nigeria is sitting on a ticking time bomb, signaling a significant problem that must be addressed. Numerous governments have proposed various initiatives over time to combat young unemployment and poverty, which has been a major public concern since the introduction of the Structure Adjustment Program (SAP) in the 1980s. Indeed, young unemployment and poverty has become a focal point of government social policy in Nigeria since independence. In 2010, the Federal Government, through the National Education Research and Development Council (NERDC), developed a new curriculum for senior secondary schools with the goal of providing functional education to students so that they can be equipped with the necessary skills and knowledge to become self-sufficient. Entrepreneurship Education has been recognized as an antidote to unemployment and poverty among youngsters in both developed and developing nations, according to Sajuyigbe, Kareem, and Oyedele (2016). Entrepreneurship Education, according to Ngerem and Ezikpe (2016), lies at the heart of both individual and societal economies. To satisfy the demands of society, an individual need certain talents; with these capabilities, he may explore his surroundings for the improvement of both himself and society. They went on to say that school leavers (youths) will only be introduced to self-employment through Entrepreneurship Education.
Statement of the problem

Nigeria, like the majority of developing countries throughout the world, is confronted with a slew of issues and harsh realities, including poverty, unemployment, violence, and sickness. Numerous studies have found that entrepreneurial endeavors have the potential to lift people out of poverty, either by encouraging them to start their own business or by creating jobs for others, which is one of the reasons why Nigerian curriculum planners decided to include Entrepreneurship Education in her secondary school curriculum. The basic goals of entrepreneurship education are to teach students to gain appropriate functional trade/entrepreneurial skills in order to prepare for a meaningful life. The curriculum emphasizes value orientation, job creation, wealth development, and poverty reduction. Okpochefo and Alika (2018) found that a country like Nigeria, which is one of the world's developing nations, cannot afford to overlook the importance of entrepreneurship education if its inhabitants' career development is to be optimized and if it is to advance or improve technologically.

However, some 10 years after the program's inception, its actual execution has hit a snag, failing to provide the desired results. Despite the introduction of Entrepreneurship Education in Nigerian schools, many graduates stay jobless for lengthy periods of time after graduation. The entrepreneurial education provided to pupils appears to fall short of the course's goals and objectives. The course's content and administration appear to be leaky. The objective of introducing entrepreneurial classes appears to have been defeated, and students do not seem to be affected. More importantly, most secondary schools do not teach it as a subject due to a lack of qualified teachers to teach it, so administrators merge it with either vocational studies or home economics, leaving students without the necessary knowledge on entrepreneurship courses and thus unable to practice innovative skills that can help them escape poverty at the end of the academic year. As a result, the purpose of this research is to find out what students think about the importance of entrepreneurship education in poverty reduction in Nigeria.
Objective of the study

The broad objective of this study is to examine Student's perception of the role of Entrepreneurship education in poverty alleviation in Nigeria. Specifically the study seeks: 

To find out whether entrepreneurship subject are offered in secondary schools in Ibaji Local Government area of Kogi State.

To find out whether entrepreneurship subject are offered in secondary schools eqip the student with the skill needed to start a business or become self-employed.

To find out whether secondary school student perceive entrepreneurship education as a means of poverty reduction in Nigeria.

Research Question

Are entrepreneurship subject offered in secondary schools in Ibaji Local Government area of Kogi State?

Do entrepreneurship subject offered in secondary schools equip the student with the skills  needed to start a business or become self-employed?

Do secondary school student perceive entrepreneurship education as a means of poverty reduction in Nigeria?

1.5
Significance of the study

Findings from this study will be relevant to Policy Makers, Secondary school administrators, teachers and students. This study is important to policy makers and stakeholders in Nigeria regarding the design of an entrepreneurship curriculum that can enhance the development of viable business ideas by students in Secondary Schools.The result of this study will provide a guide for secondary school education board, school proprietors and administrator  on the implementation of policies, consistent with engagement in innovative activities and entrepreneurial development of student by engaging qualified teachers in entrepreneurial studies. This research will contribute to existing knowledge in entrepreneurship education literature, by developing an intention model that will be useful for researchers in undertaking further research on related areas of study
1.6
Scope of the study

The scope of this study borders on Student's perception of the role of Entrepreneurship education in poverty alleviation in Nigeria. The study would further  find out whether entrepreneurship subject are offered in secondary schools  and also find out whether entrepreneurship subject are offered in secondary schools equip the student with the skill needed to start a business or become self-employed. Additionaly the compounding issues  that will also be addressed  is the challenges militating against the implementation and success of Entrepreneurship Education in Nigerian schools.  The stud is however delimited to in Ibaji Local Government area of Kogi State.
1.7 
Limitation of the study

Notably, like in every human endeavour, the researchers encountered slight constraints while carrying out the study. The significant constraint was the scanty literature on the subject owing that it is a new discourse thus the researcher incurred more financial expenses and much time was required in sourcing for the relevant materials, literature, or information and in the process of data collection, which is why the researcher resorted to a limited choice of sample size. Additionally, the researcher will simultaneously engage in this study with other academic work. However in spite of the constraint all these constraint were downplayed to give the bes
1.8 
Definition of terms

Entrepreneurship: Entrepreneurship is defined as the process that involves idea generation, opportunity identification and business planning, which results in busness creation or product innovation.

 Entrepreneur: An entrepreneur is defined as an individual, who can successfully and efficiently organise resources in search of an opportunity to create value. 

Entrepreneurship Education: Entrepreneurship education is defined as any program or process of education targeted at motivating entrepreneurial actions and behaviour. 

Entrepreneurship Curriculum Content: Entrepreneurship curriculum content is defined as information and experiences contained in the curriculum of an entrepreneurship program.

Perception: Perception refers to the process of being aware of one‘s environment through the senses. Learning Orientation: Learning orientation is defined as the inclination towards a continuous search for new knowledge.

CHAPTER TWO

LITERATURE REVIEW

2.0 INTRODUCTION

Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

2.1 CONCEPTUAL REVIEW

Concept of Education

 Education is the process of imparting knowledge to a novice in order to aid his or her physical, mental, social, emotional, spiritual, political, and economic development. That is why, at graduation ceremonies, Vice-Chancellors say things like "you have been judged worthy in character and learning..." while granting degrees to their institution's graduates. It indicates that an individual has learned sufficient and suitable information, skills, attitudes, and values, also known as cognitive, psychomotor, and emotional behaviors, in order to perform properly as a citizen. Individuals at educational institutions are being trained in these habits (Ocho, 2005).

The process of obtaining knowledge is referred to as education. It is a vehicle for individual growth, the single most potent weapon against poverty, and a basic human right to which we all have a right. It allows people to improve their health, increase their productivity, and contribute to civil society engagement. Education is a method of preserving the globe and our civilization, as well as supporting the development and growth that is necessary for human existence and advancement. It is the process of providing individuals with information and skills to enable them to solve complicated challenges of living successfully for themselves and their families while also contributing to the broader advancement and development of society. As a result, the educational process has been defined as the deliberate transfer of something valuable or desired in a morally acceptable way. It is a person's whole physical, intellectual, moral, and spiritual growth. This indicates that education fosters an individual's healthy growth through involvement in social group activities, and that there must be a guide who can conduct such education in a way that results in an individual's overall development. Education is an instrument for national progress, the most potent weapon against poverty, and a basic human right to which we all have a right. It allows people to improve their health, increase their productivity, and contribute to civil society engagement. Education is a method of preserving the globe and our civilization, as well as supporting the development and growth that is necessary for human existence and advancement (Bruyat and Julien, 2001).

Formal education is the planned and organized training provided at a learning institution. The program is well-organized, well-planned, and well-executed. There is no design in informal education, and training is spontaneous and accidental.

Education is the process through which people become fully effective members of society (Ocho, 2005). It is a process in which a young person absorbs information and understands her abilities, then uses them for self-actualization and to benefit others. It is a method of maintaining, disseminating, and enhancing society's culture. Education connotes the acquisition of something good, something useful in every community. Individuals have the right to education as one of their fundamental rights. Article 26 of the Universal Declaration of Human Rights, which was adopted by the United Nations General Assembly in December, 1949  as stated in Baba (2013)

stipulated that:  

Everyone has the right to education. 

This shall be free at least in the elementary and primary stages.  

Elementary education shall be compulsory while technical and professional

Education shall be made generally available.  

Higher education shall be equally accessible to all on the basis of merit.

According to (Nwangwu, 1976) Parents have a prior right to choose the kind of education that shall be given to their children. Why should everyone have the right to education? The answers to this question are given thus: 

1. The child is born helpless and has to rely entirely on parents and other older members of the society to survive and satisfy her growth needs in all their ramifications

 2. The degree and quality of participation in the life of the society depends to a large extent on the degree and quality of her education. This will enable her perform her political and other citizenship duties and exercise the rights pertaining thereto effectively. 

Because every citizen benefits from the results of her fellow citizen's education, and because every generation obtains its education from an earlier generation, each generation owes it to the generation after it to educate the generation after it. (1988, Ocho). "Educate a man, and you educate an individual; educate a woman, and you educate a nation," states an adage. The following encapsulates the essential of education for the girl-child, and indeed, for every educable human being, and so necessitates a specific focus on girl-child education. Because education is the underpinning of all aspects of growth, no nation can afford to play with the education of its inhabitants, particularly the kid who will be the father or mother of tomorrow. Children are tomorrow's leaders, and moms are tomorrow's guardians, thus every family and society should strive to produce healthy and productive persons who are physically, psychologically, socially, and cognitively mature. These goals may be met through educating the girl-child, who will be the mother of tomorrow's children.
The Concept of Entrepreneurship 

There is no universally accepted definition of entrepreneurship that is regarded suitable, and the lack of a global definition leads to a lack of agreement on its meaning. Numerous academics, like Drucker (1985), Bruyat and Julien (2001), Shane and Venkataraman (2000), have defined entrepreneurship from varied angles and orientations; nonetheless, the various conceptualizations are typically an impression of the analyst's field of speciality.

Entrepreneurship is all about self-improvement and self-sufficiency, which leads to job prospects. Entrepreneurship, according to Gana (2001), is the capacity to search out investment possibilities and start a business based on such prospects. While Robert (1985), as described by Baba (2013), defined entrepreneurship as the process of producing something unique and valuable by committing the required time, effort, and social risk in exchange for financial and personal reward. Suleiman (2006) defined entrepreneurship as an individual's willingness and aptitude to search out investment possibilities, as well as to start and operate a successful business. Furthermore, Evans-Obinna (2016) defined entrepreneurship as the capacity to recognize and pursue business possibilities while maximizing the use of limited resources. In light of the aforementioned definitions provided by various scholars, entrepreneurship may be defined as the process of planning, organizing, managing, and taking the risk of starting a new firm. Unachukwu (2009) paraphrased that the concept of entrepreneurship is associated with a number of activities including the following. 

The ability to create and build something from nothing. 

The ability of having vision matched with focused and determination of building an enterprise. 

The skills of seeing an opportunity where others fail to do so.

The ability to build working teams to complement your own talents and effort.

The ability to aggregate, marshal and control resources judiciously. 

The willingness and ability of innovativeness and creativity. 

The willingness to undertake personal and financial risk. 

The ability to engage in activities despite all odds and in fact surmounting these odds and possibly turn them into your own favour. 
From these entire points one can conclude that entrepreneurship is an act of generating ideas and translating those ideas into reality through innovation and creativity.

Ronstadt (1984) depicted entrepreneurship, as the dynamic procedure of making incremental wealth. As indicated by Ronstadt (1984), this wealth is made by people who take considerable risk as far as value, time, and career commitment, in giving value to some products. The definition of entrepreneurship presented by Hisrich (1985) made a stage for the quintessence of entrepreneurship in the contemporary world. Hisrich (1985) portrayed entrepreneurship as the way toward creating something new with value by allocating the vital time, exertion, and getting the benefits of monetary and personal fulfillment. The dominant perspectives in entrepreneurship research are the functional resource, the psychological and the behavioural views. 

Functional Resource Perspective of Entrepreneurship

The functional resource view of entrepreneurship, according to Barringer and Allen (1999), focuses on the role of an entrepreneur in the process of opportunity exploitation and resource combination, as well as their repercussions on the economic system. The functional resource view is a neo-classical economic approach that originated around the turn of the nineteenth century with an emphasis on entrepreneurs' economic role (Jones & Spicer, 2009; Katz & Greene, 2009). The works of Schumpeter (1934), whose primary goal was to examine the socio-economic consequences of carrying out new combinations, provided the theoretical foundation for this perspective. Schumpeter (1934) considered entrepreneurship as the vehicle for innovation and coined the term creative destruction, which he defined as the process of creating disequilibrium by destroying existing products with new combinations. Long (1983) said that the idea of creative innovation changed the means-ends framework proposed by neo-classical proponents as a result of Schumpeter's (1934) perspective on entrepreneurship. As a result, academics like Zahra, Ireland, Guiterrez, and Hitt (2000), as well as Long (2010), concentrated on the opportunistic aspects of entrepreneurship, which define the notion as the pursuit and exploitation of business possibilities. 

Psychological Perspective of Entrepreneurship 

The psychological perspective on entrepreneurship serves as a basis for developing entrepreneurial theories, which explains why this viewpoint is rooted in psychology philosophy, concentrating on an entrepreneur's personality qualities and dispositions (Ensley, Carland, & Carland, 2000 ; Krueger, 2007). The major focus of personality theory is the identification of certain features to offer answers to questions about a person's personality and the development of an entrepreneur, based on the notion that entrepreneurs differ from non-entrepreneurs (Fayolle & Gailly, 2004 ; Baum, Frese, & Baron, 2007). The major goal of focusing on entrepreneurial identity is to provide a theoretical explanation for why some persons are more successful entrepreneurs than others. The urge for success, proactive identity, risk propensity, and independence are all characteristics of an entrepreneur. This means that someone with a high 'need for accomplishment' may also have a strong desire for success and accomplishment. The situational environment is not included in McClelland's (1961) study, and the analysis of characteristics and attributes is inconclusive, according to critics (Swedberg, 2007). The emergence of the social cognitive approach, which treats cognition as an impact variable of behavior, was a response to this criticism (Bandura, 1997; Krueger, Reilly & Carsrud, 2000). Rotter (1966) is one of the proponents of this approach, arguing that an individual's judgment and convictions about the degree to which the outcome of an event is within his own control or beyond his control drive him. Entrepreneurs are defined as persons who have internal control needs related to learning and a desire to always grow in this way (Mueller & Thomas, 2001; Krueger, 2007). Unlike trait theories of entrepreneurship, contingency models focus on the environment and current conditions, implying that entrepreneurial characteristics should be located within situational and environmental contexts (Spector, 1982; Vaghely & Julien, 2010). The phenotypic and socio-cognitive literature emphasizes a general lack of consensus on what should comprise the primary attributes of an entrepreneur, hence study on these qualities has sparked debate in this field (Amit, Glosten & Muller 1993; Morris, Davis & Allen, 1994). Nonetheless, Chell, Haworth, and Brearley (1991), as well as Collins, Locke, and Hanges (2000), agreed that evaluations on entrepreneur traits provide particularly useful theoretical underpinnings for interpreting entrepreneurial behavior. Behavioural Perspective of Entrepreneurship 

This viewpoint focuses on the behaviors of entrepreneurs that are deemed important, rather than on the attributes that entrepreneurs possess (Jansen & van Wees, 1994; Gartner, William, & Carter, 2003). According to Wickham (1998), what distinguishes an entrepreneur is the ability to act and the will to change. Despite the fact that Schumpeter's (1934) research was initially based on the functional approach, his research focused on the behavior that an entrepreneur must exhibit (Goss, 2005; Mitchell, & Shepherd, 2010). As a result, Schumpeter's (1934) typology identifies five distinct types of entrepreneurial behavior: the introduction of a new product as well as a new 20 manufacturing process; the opening of a new market; the acquisition of a new source of raw material; and finally, the formation of a new organization (Swedberg, 2000 ; Kuratko, Hornsby, & Naffziger, 1997). One of these academics, Gartner (1985), addressed the general one-dimensional perspective of new venture development that emphasizes entrepreneurial characteristics. A structure of four measurements was proposed based on Gatner's (1985) theory of the entrepreneurship process: the individual, organization, process, and environment. The framework depicts a multifaceted approach to new venture creation, demonstrating that each stage of the entrepreneurship process necessitates different entrepreneurial behaviors and practices. According to Gatner (1985), researchers studying the entrepreneurship process should focus on what entrepreneurs do, as well as related behaviors or practices. To this end, Gatner (1985) proposed six common behaviors/practices that are incorporated into his model: identifying a business opportunity, gathering resources, marketing, developing a product, forming an organization, and reacting to external factors such as government and society (Shaw, 2011). According to Gana (2001), the growing interest in entrepreneurship research encapsulates the various perspectives in entrepreneurship, especially because most researches are centered on entrepreneurial dispositions and mindsets, as well as the need to confront change as an opportunity that can be translated into positive outcomes through creative thinking patterns, opportunity identification and recognition, and exploitation of the discovered opportunities. As a result, this thesis uses the functional and behavioral perspectives of entrepreneurship to define entrepreneurship as the process of coming up with new business ideas, identifying business opportunities, and planning a business that results in the act of business creation and innovation. This implies that a successful entrepreneur's skills should be focused on idea generation, opportunity identification and exploitation, business planning, and the ability to effectively combine resources toward the establishment of a business and product innovation (Katz & Green, 2009 ; Choi & Shepherd, 2003).
Entrepreneurship Education 

Entrepreneurship education, according to Nwosu and Ohia (2009), is that component of education that prepares a person and instills in them the attitude to take the risk of going into something new by utilizing the information and skills learned in school. Similarly, Alberti, Sciascia, and Poli (2004) asserted that entrepreneurship education is the structured formal transmission of entrepreneurship competencies, which refers to the concept, skills, and mental awareness employed by individuals in the process of launching and growing their growth-oriented businesses. Furthermore, according to Suleiman (2010), entrepreneurship education aims to prepare people, particularly youths, to be responsible, enterprising individuals who become entrepreneurs or entrepreneurial thinkers by immersing them in real-world learning experiences in which they can take risks, manage outcomes, and learn from the experience. According to Ifegbo (2000), entrepreneurship education is "teaching that stresses the acquisition and development of suitable information and skills that would enable an individual to utilize the resources available to him while remaining within his capabilities." Entrepreneurship education, according to Gbemisola and Adeola (2015), is the systematic development of skills, information, and attitudes essential for an individual to perform properly in a specific company or occupational related opportunity for enhanced country economic performance. As a result, entrepreneurship education may be defined as a form of education that equips students with the necessary attitudes, skills, creativity, innovation, and risk tolerance for starting and managing businesses. Currently, entrepreneurship education is offered as a compulsory subject in secondary schools, and the goal of including entrepreneurship in the secondary school curriculum is to teach students how to be self-sufficient by providing them with the necessary skills, abilities, and ideas on how to start and manage small businesses, thereby reducing, if not completely eliminating, unemployment in the country. Osuala (2010) spelled out the goals of entrepreneurship education in Beetseh and Ahima (2012). 

To provide meaningful education for youth which will make them self-reliance and subsequently encourage them to drive profit and be self-independent.

To provide graduate with the training and support necessary to help them establish a career in small and medium size business. 

To provide graduate with training skills that will make them meet the manpower needs of the society. 

To provide graduate with enough training in risk management to make uncertainty bearing possible and easy.
To stimulate industrial and economic growth of rural and less developed area. 
To provide graduate enough training that will make them creative and innovative in identifying new business opportunities. 
To provide small and medium sized companies with the opportunity to recruit qualified graduates who will receive training and tutoring in the skills relevant to management of business center. From the above objectives, entrepreneurship education is a kind of education when fully implemented will provide the students with appropriate skills, knowledge, creativity, ideas, innovation and ability to be self-dependent if not an employer of labor, which will reduce the rate of unemployment among the youths and eradicate poverty in the country.
Entrepreneurship Curriculum 

Bobbitt (1941), who is credited with coining the term "curriculum," described it as "all the experiences that make up an adult life." He emphasized that individuals learn a variety of things, including roles, regulations, respect, hard effort, and other values, which encompasses all school-based learning. Kerr (1968) described curriculum as a path, a collection of obstacles that an individual must conquer, or something with a beginning and an end that an individual must reach. Kerr defined curriculum in the context of education as all of the learning experiences governed by an educational institution and carried out either in a group or with individuals inside the institution. A curriculum, in general, refers to all of the processes, products, and human activities that are routed via schools to actualize and fulfill social goals (Onwuka, 1981). Ornstein and Hunkins (2004), on the other hand, believe that the effectiveness of a new curriculum is primarily determined by those engaged in its creation and implementation's understanding of students' needs. Entrepreneurship curriculum is a dynamic and organized learning experience focused on the development of learners' entrepreneurial skills (Kourilsky, 1995; Gafar, Kasim, & Martin, 2013).

An entrepreneurship curriculum encompasses all aspects of a student's educational experience that are related to the development of entrepreneurial skills and talents (Kourilsky, 1995 ; Bassey & Achibong, 2005). An entrepreneurship curriculum, according to Bilic, Prka, and Vidovic (2011), is a system for the controlled reproduction of entrepreneurial culture, with a focus on critical independent thinking and entrepreneurship growth. Students can learn how to discover and design 31 possibilities, evaluate company concepts, establish operational strategies, fund and launch initiatives, and grow new businesses in the entrepreneurship curriculum (Kourilsky, 1995; Henry, Hill, & Leitch, 2003).

According to Romer-Paakkanen and Pekkala (2008), entrepreneurship and career education have key characteristics that make them institutional solutions for enhancing educational results by connecting teaching and learning activities to self-development ideas. This is why the value of an entrepreneurship curriculum that includes relevant teaching and learning activities that contribute to students' entrepreneurial growth cannot be overstated. 

Entrepreneurship Pedagogy 

Moses, Akinbode, Olokundun, and Agboola (2015) defined entrepreneurship pedagogy as a combination of knowledge and skills, necessary for effectiveness in teaching entrepreneurship. In support of this, Krueger Reilly and Carsrud (2000) described entrepreneurship pedagogy as a highly dynamic blend of theoretical understanding and relevant practical skill. Sahlberg (2010) stressed that within a particular variety of procedures, diverse pedagogical approaches work differently, considering various groups of students, and peculiarity of the context. In the same vein, Reitan (1997) stated that while representing the collective wisdom of culture, as well as upholding the value of disciplinary knowledge, entrepreneurship pedagogy must also be a critical and analytical regarding the capacities of students. In other words, it is safe to state that good entrepreneurship pedagogy specifically involves a broad collection of approaches and sustained responsiveness to what produces student learning. 

However, Neck and Greene (2011) posit that the pedagogical approach salient to entrepreneurship education is experiential pedagogy. This notion was supported by Meyers and Jones (1993) who stated that experiential learning focuses on learning by doing; hence it is regarded as one of the best instructional techniques in entrepreneurship, because it provides students with opportunities to internalise material, and comprehend instructions given to them. Neck and Greene (2011) argued that experiential learning approach in entrepreneurship education creates an environment where learners come with various useful and valuable experiences, from life outside the classroom, which can be employed to promote equality and diversity and explore learners‘ views and challenges. Knowles, Holton, and Swanson (2011 stressed that learning from mistakes is considered a vital component of experiential learning, which provides valuable practical entrepreneurial experiences. Zapeda (2013) indicated that the use of role play activities and case studies, and interdisciplinary teams in experiential learning approach, enhance learners to learn from each other and experience real life challenges, in the business world. 

This was supported by Moses, Akinbode, Olokundun, and Agboola (2015) who suggested that experiential learning approach allows students to learn that making mistakes is a characteristic of product development. Generally, in the context of entrepreneurship education Knowles, Holton, and Swanson (2011) posited that the incorporation of real life practices into entrepreneurship teaching activities is considered valuable and effective at motivating students towards application of entrepreneurial skills in proffering solution to real life issues and challenges. This was supported by Neck and Greene (2011) who stated that experiential learning incorporates other approaches and motivates the employment of holistic teaching pedagogies and practices, which attempt to inculcate curriculum content knowledge, entrepreneurial skills, and intentions in learners.

The Concept of Perceptions in Entrepreneurship Education 

Perception refers to the process of being aware of one‘s environment through the senses (Irrissappane & Yasodha, 2014). How an individual perceives the world largely determines how one reacts to it. Perception involves analysing and interpreting information identified by the senses in order to attach meaning to them. How one analyses and interprets a sensory reception depends on many factors which include cultural setting, memories, values, imaginations and past experiences. Consequently, different individuals will perceive the same object in different lights because the content and degree of these influences are not the same. Generally, perception is the way an individual thinks about the reality which is subjective (Barnes & Lock, 2010). Perception plays a critical role in entrepreneurship education. If a student or an educator has a positive perception towards entrepreneurship education, it is likely that such an individual will actively engage in the activities involved in the programme (Barnes & Lock, 2013). Individuals with positive perception of an entrepreneurship programme will perceive themselves as having what it takes to achieve the goals of the programme as it relates to the teaching and learning outcomes (Moy, Luk, & Wright, 2003). Therefore the perception of a student or an educator about various aspects of an entrepreneurship programme will largely 46 determine the goals the individual sets for him/herself and the expected outcome of actions taken. 
Students’ Perceptions and Entrepreneurship Education 

The way students analyze and understand the teaching and learning processes involved in entrepreneurship education is depicted by their impression of an entrepreneurial program (Barnes & Lock, 2013). The importance of student perceptions of entrepreneurship education is founded on the assumption that perception influences behavior. According to O'Malley and McCraw (1999), one of the most important aspects determining the perceived efficacy of an entrepreneurship program is the program's perceived features. Students will then respond in line with their perceptions of an entrepreneurial program's efficacy. As a result, many students' perspectives play a role in deciding whether or not to engage in educationally sound behaviors like participating in entrepreneurial activities. To acquire the desired values from an entrepreneurship program, there are two main approaches: managing students' behavior and influencing their attitudes (Barnes & Lock, 2010). Students may not display the intended entrepreneurial behavior when they are directed by their views to circumvent the learning process, which is a flaw in the first strategy. This is significant in light of the fact that entrepreneurship education is a required subject, particularly at Nigerian universities. As a result, the idea of students' perception is critical to the entire evaluation of an entrepreneurship program's efficacy. This is due to the fact that a thorough examination of students' perceptions of an entrepreneurship program may serve as a foundation for program enhancement and effective execution. Students and educators may have similar or opposing views on how good an entrepreneurial program is (Horwitz, 1990). Students' lack of confidence in and satisfaction with the teaching and learning procedures, as well as the activities engaged in the program, may result from contrasting perspectives about any part of an entrepreneurial program between students and entrepreneurship instructors. As a result, the goal of assessing students' and educators' perceptions of an entrepreneurship program is to identify areas of agreement and predict conflicts that may contribute to student and educator frustration, anxiety, or lack of motivation as it relates to participation in entrepreneurship program activities (Brown, 2006). As a result, a comprehensive image of the success of the teaching and learning processes, as well as opportunities for development in an entrepreneurial program, may be presented by analyzing and interpreting the perspectives of both students and educators participating in entrepreneurship education.
2.2 THEORETICAL FRAMEWORK

Human Capital Entrepreneurship Theory 

Human capital entrepreneurship theory was postulated by Becker (1975) and derives its premise primarily on two factors which are; education and experience. The theory postulates that knowledge acquired from education and experience, is considered a resource that is diversely dispensed across individuals, which informs the basis for understanding the disparities in identification and exploitation of opportunities (Shane & Vankataraman, 2000). Davidson and Honig (2003) and Anderson and Miller (2003), affirmed that human capital factors as has a positive impact on the emergence of nascent entrepreneurs. This implies that Human capital theory of entrepreneurship creates a foundation for the place of education regarding entrepreneurial development which makes it particularly relevant to the context of entrepreneurship education (Chandler & Hanks, 1998). Specifically, in the context of this study Shane and Vankataraman (2000) argued that human capital factors are salient to idea generation, opportunity recognition and business planning. This according to Anderson and Miller (2003) implies that the components of an entrepreneurship programme has a prominent role to play in enhancing the development of abilities associated with successful entrepreneurial outcomes of an entrepreneurship programme 

Experiential Learning Theory 

The experiential learning theory was postulated by Kolb (1984) who stated that learning involves the process of knowledge creation through transformation of experience. In the same vein, Zapeda (2013) stated that experiential learning theory is hinged on the assumption that learning takes place between individuals and the environment. Knowles, Holton, and Swanson (2011) argued that adults learn effectively when new information is presented in real-life situations. Using a problem-solving approach in classroom activities rather than the traditional content-knowledge practices represents an example of a real-life situation approach to learning. Hence, experiential learning theory views learning as a social process of adaptation which employs a dynamic and holistic perception of learning (Zapeda, 2013). Experiential learning theory is classified as a constructivist learning theory particularly because individuals transform their experiences into new knowledge using cognitive and 56 social properties (Zapeda, 2013). Consequently knowledge is considered as subjective and created as a function of the interaction between content and experience (Zapeda, 2013). The transformation of the experience is core to the learning process based on the fact that it requires the use of various learning approaches. The Kolb‘s learning cycle, is considered a more effective and less traditional approach to teaching entrepreneurship. The cycle suggests that entrepreneurship can be taught through creating significant learning experiences that encourage learning through engagement in entrepreneurial activities.
 McClelland Theory 
The theoretical foundation of this study is based on the psychological theories of McClelland, The Need for Achievement theory which try to justify the driven force that cause individuals to become entrepreneurs, and behaves like entrepreneurs. David McClelland a Harvard psychologist developed the need for achievement theory in 1961. He believed that entrepreneurship is learned and that such learning can be encourage fruitfully, he stressed the importance of middle childhood as the formative period of entrepreneurial attitudes and believed, that achievement orientation develop during the middle childhood emphasizing high standard, self-reliance etc. manifest in the behaviour such as problem-solving, reaching goals through efforts, do things in a new and better way and make decisions under uncertainty. He argued that entrepreneurial behaviour is motivated by the individual need for achievement. He further explained that a society with many people who have high need for achievement will likely have many entrepreneurs, while a contented or lazy society will not produce or even cherish entrepreneurship. Dedekuma and Akpor-Robaro (2015) explained the speculation that people with high need achievement are like to take risks, but only reasonable ones. Such risks stimulate them to greater effort. They explained that, classes, tribes or nations differ in entrepreneurship not as result of different ideology and value system but due basically to their differing positions of “need-forachievement” in the pyramid of intrinsic motives. McClelland opined that certain societies tend to produce a larger percentage of people with high “need for achievement” than others. This accounts for the dearth of effective entrepreneurs and the low level of entrepreneurial activities in many countries, and the disparity in industrialization and economic development among nations. They further opined that the validity of the McClelland’s theory to entrepreneurial motivation and emergence is never in doubt, particularly in the context of developing countries. Evidence has shown that people in developing countries are low in need achievement and high in need for power and affiliation. In Nigeria for instance the quest for power and affiliation is more because majority of the people are looking for opportunity to enrich themselves by hook or crook rather than need for achievement, and that is why entrepreneurship in Nigeria in spite of government effort remained low.

2.3 EMPIRICAL STUDIES

This section will review some important literature that are related to the Study and the need to reposition entrepreneurship education for sustainable development.

 In a research carried out by (Baba 2013) he believed that entrepreneurship is essentially for rapid and sustained economic growth and development, it create the required manpower and skills necessary for accelerated growth, reduce unemployment and poverty. He stressed that it is therefore, strategic and wise for Nigeria to assign a significant and increasing role to entrepreneurship in their effort to revamp its economy. 

Aja-Okorie and Adali (2013) in their research on Achieving Youth Empowerment through Repositioning Entrepreneurial Education in Nigerian Universities said that people exposed to entrepreneurship frequently express that they have more opportunity to exercise creative freedom, higher self-esteem and an overall greater sense of control over their own lives. As a result many experienced business people, political leaders, economist and educators believed that fostering a robust entrepreneurial culture will maximize individual and collective economic and social success on a local, national and global scale. They further said that given this assertions it is important to prepare youths and adults to succeed in an entrepreneurial economy. 

Egbefo and Abe (2017) found out that Entrepreneurship education is a most effective means for society to develop its members’ potentials to respond to the challenges of the future especially the world of work and togetherness. The provision of relevant and appropriate skills which is the focus of entrepreneurship education, represents a significant element of the overall development pathway of the country. The great need for entrepreneurship development in Nigeria today, more than ever, is necessitated by the rate of unemployment and its effect on both the people and the nation and the need for small and medium enterprises. In spite of the fact that entrepreneurship development has been regarded as the bulwark for employment generation and technological development in Nigeria, the sector nevertheless has had its own fair share of neglect with concomitant unpleasant impacts on the economy (Okpara, 2000).
CHAPTER THREE

RESEARCH METHODOLOGY

3.1
INTRODUCTION


In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3
POPULATION OF THE STUDY


According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description.

The broad objective of this study is to examine Student's perception of the role of Entrepreneurship education in poverty alleviation in Nigeria using selected secondary school in Ibaji Local government area in Kogi State as case study. Student and teachers in three (3) selected secondary school in Ibaji form the population for the study.
3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.

In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the entire population of  student and teachers in 3 selected secondary schools in Ibaji Local Government area, the researcher conveniently selected 120 participant  as the sample size for this study. 
According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section inquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.

3.8
METHOD OF DATA ANALYSIS

The responses were analyzed using simple percentage in frequencies and tables which provided answers to the research questions. 
3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
INTRODUCTION 

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of one hundred and Twenty (120) questionnaires were administered to respondents of which all were returned and validated.  For this study a total of 120 was validated for the analysis.
4.2
DEMOGRAPHIC INFORMATION

Table 4.1: Demographic profile of the respondents

	Demographic information
	Frequency
	Percent

	Gender

Male 
	
	

	
	77
	64.2

	Female
	43
	35.8%

	Age
	
	

	12-15
	44
	36.7%

	16-20
	56
	46.7%

	21-32
	13
	10.8%

	33+
	07
	5.8%

	Marital Status
	
	

	Single 
	107
	89.2%

	Married
	13
	19.2%

	Separated
	00
	%

	Widowed
	00
	%

	Education Level
	
	

	Student 
	108
	90%

	Teachers 
	12
	10%


Source: Field Survey, 2021

4.2 DESCRIPTIVE ANALYSIS

Question 1: Are entrepreneurship subject offered in secondary schools in Ibaji Local Government area of Kogi State?

Table 4.2

	Options
	Frequency
	Percentage

	Yes
	56
	46.7% 

	No
	44
	36.7%

	Undecided
	13
	10.8%

	Total
	120
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 46.7% of the respondent  said Yes, 36.7%% of the respondent  said No, while the remaining 10.8% of the respondent  were undecided.

Question 2: Do entrepreneurship subject offered in secondary schools equip the student with the skills  needed to start a business or become self-employed?

Table 4.2 

	Options
	Frequency
	Percentage

	Yes
	63
	52.5%

	No
	36
	30%

	Undecided
	21
	17.5%

	Total
	120
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 52.5% of the respondent  said Yes, 30% of the respondent  said No, while the remaining 17.5% of the respondent  were undecided.
Question 3: Do secondary school student perceive entrepreneurship education as a means of poverty reduction in Nigeria?

Table 4.4

	Options
	Frequency
	Percentage

	Yes
	50
	41.7%

	No
	46
	38.3%

	Undecided
	24
	20%

	Total
	120
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 41.7% of the respondent  said Yes, 38.3% of the respondent  said No, while the remaining 20% of the respondent  were undecided.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 SUMMARY


The broad aim  of this study is to examine Student's perception of the role of Entrepreneurship education in poverty alleviation in Nigeria using selected secondary schools in Ibaji Local Government Area in Kogi State as case study. The study would further find out whether entrepreneurship subject are offered in secondary schools  and also find out whether entrepreneurship subject are offered in secondary schools equip the student with the skill needed to start a business or become self-employed.

The study adopted a survey research design and with the aid of convenience sampling method 120 participant who student and teachers in selected secondary school in ibaji Local Government Area in Kogi State was selected for the study. Well structured questionnaire was issued to the  respondent of which all were returned and validated for the study. Data was analyzed in frequencies and tables using  simple percentage. 

5.2 CONCLUSION

In Nigeria there is need to ensure that school leavers are not only self-reliance but employers of labour, in trying to achieve this, the Federal Government through the National Educational Research and Development Council (NERDC) introduce entrepreneurship education in all secondary school’s with the aim of equipping students with entrepreneurial skills and attitudes that will make them self-reliance.Despite this bold step taken by the government in introducing entrepreneurship education about ten years the practical implementation still suffers a set back and the prevalence rate of poverty and unemployment in Nigeria today is alarming. The government officially acknowledge that there exist a “missing link”. Meaning that there is a gap between entrepreneurship education and entrepreneurial skills need for selfreliance in the country. Should the “missing link” gap persist, the objectives of entrepreneurship education may be difficult to achieve. A need therefore arise to investigate why there is a persistent “missing link” and what are the challenges militating against the success of entrepreneurship education in the county.
On the premised of the findings it is evidence that the students were positive on their assessment on the influence of entrepreneurship education on students self-reliance ant it impact on job creation. They viewed entrepreneurship education as a means of empowering students through acquisitions of skills, knowledge and attitudes that will make them to be self-reliance as well as employers of labour. Most of the students rated poor funding from the government, student’s poor attitude to learning, inadequate qualified teachers in the area, inadequate equipped workshops and laboratories and overcrowded classrooms among others as the major factors affecting the teaching and learning of entrepreneurship subjects in secondary schools.

5.3 RECOMMENDATION

In order to achieve good result in entrepreneurship education the following strategies should be adopted.

 Government should provide adequate infrastructural facilities like good workshops, studios and galleries for practical and exhibition. 
Adequate and experience qualified teachers should be recruited to teach entrepreneurship subjects in our secondary schools, teachers that specialized in the fields.
 Educational planners need to ensure that more schools and classes are built so that classes are manageable, which will enable teachers to supervise student’s practical works for better result. 
There should be regular and adequate seminars, workshops and conferences for teachers in order to upgrade their knowledge.
Practical aspects, since they are practical oriented subjects should be taught with relevant equipment and tools. 
 Government should find a way of encouraging the students to abreast learning, guidance and counselling units have to be establish in all our schools. 
Government should increase the funding of entrepreneurship education in our schools, for effective delivery
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QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

12-15 [  ]

16-22[  ]

23-30

31-35[  ]

36 and above [  ]

Marital Status

Single  [   ]

Married  [   ]

Separated  [   ]

Educational Qualification

Student [   ]

Teacher [  ]

SECTION B

Question 1: Are entrepreneurship subject offered in secondary schools in Ibaji Local Government area of Kogi State?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 2: Do entrepreneurship subject offered in secondary schools equip the student with the skills  needed to start a business or become self-employed?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 3: Do secondary school student perceive entrepreneurship education as a means of poverty reduction in Nigeria?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


