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ABSTRACT
[bookmark: _GoBack]This study focused on improving the reading difficulties of pupils using phonic and syllabic method using primary  School in  Sekondi - Takoradi metropolis in the Western Region of Ghana as case study. Survey research design was employed for the study and with the aid of convenience sampling method, 80 participant  from five selected primary School in  Sekondi Ghana Metropolis. was selected as the  respondent  for the study. Well structure questionnaire was issued to the enrolled participants of which 77 of the instrument were retrieved and validated for the study. Data was analyzed in simple percentage using frequencies and tables. Hypothesis was tested  using Chi-Square statistical tool. (SPSS v.23). Findings from the study revealed that Phonics instruction helps the reader to map sounds onto spellings. It enables readers to decode words Decoding words through phonics  aids in the development of and improvement in word recognition. The more words one recognizes, the easier the reading task. Thus Teachers can support learners with reading difficulties by Personalizing their learning path and with the the use of teaching and learning material help children to understand and acquire pronunciations as well as word recognition skills very well. The study therefore recommends that teachers should be patient, tolerant and have sympathy towards pupils‟ efforts and needs in learning English language aspect such as reading and comprehension. This would enhance teacher-student relationship, which is very vital in contributing to students learning and understanding. More so, English language teachers should include phonics exercise and other skills when teaching word recognition and pronunciation. Thus when teaching reading with the phonics method they should also judiciously combine other reading teaching methods (eclectic) since it help achieve maximum result.


CHAPTER ONE
INTRODUCTION
1.1 Background of the study
The importance of reading among pupils in any society cannot be overemphasized as it is the key to academic, social and economic progression of children. For a society to grow, the teaching of reading especially using phonic and syllables must be effective. A reading society is likely to succeed in sustainable development as its citizenry will participate in decision making and economic development with an informed mind (Ahamefuna :2000).A lot of countries all over the world have one way or the other been compelled by circumstance to adopt English as a national language. English language became the only alternative as a national language in Ghana unifying tool due to there long relationship with the British our formal colonial masters (Ambless: 1990). It occupies the central position in the educational enterprise and it impacts neither positive nor negative is felt in all other disciplines. Apart from formal education, English language enables us to communicate effectively with other users of the language throughout the world. English language is the medium of instruction and it is used in our Ghanaian schools from lower primary to the university level. Syllabic
The language serves as the medium for learning, understand, gaining competence in all subjects in school curriculum. It has been the foundation for all academic work. The English language has become a lingua Franca and the official language of the press as well as commerce. It is against this background that learner’s inability to pronounce English words correctly made the researcher became interested in investigating why learners of basic four pupils cannot pronounce English words correctly. It has taken the first in international communication and for carrying out business transaction world wide. It is not easily known that much of the English language teaching that goes on in the classroom do not teach learners to speak the language learners rather learn word and sentences in a root manner and therefore are not able to use the language as it is done in real life situations.
This is because the language items are not demonstrated in real life situation to learners to enable them to know how to use them in every day expressions. Gurvey, P.(1970:17-19) explains that nearly all the languages most learners try to master, is the surface of sounds, and dictionary meaning which means, the language is not heard and studied as a language which fulfills social or contextual needs. Most of the school going children finds it extremely difficult to express themselves effectively with others, master the English language and use phonic and syllabic methods. This is not because they do not have the ideas of what to say but how to say it has brought the barrier in communication. Syllabic
1.2 Statement of the problem
These are the problems of the study:
1. Most pupils find it difficult to read using phonic and syllabic method.
2. The gap between slow and fast learners seemingly, keeps on widening without much being done to bridge it.
3. There is a problem of poor pronunciation of words among pupils and this is based on the pronunciation (reading) of individual works.
4. Both teachers and pupils find it difficult to use phonic and syllabic techniques of teaching pronunciation incorporated with the use of various instructional materials to address the pronunciation needs of pupils. Syllabic
1.3 Objectives of the study
The main aim of this study is to discover ways in which the reading difficulties of pupils using phonic and syllabic method will be reduced. Other specific objectives are:
2. To bring about changes in the Childs level of competence in skills and attitudes towards to achieve this by introducing pupils to phonic method of English pronunciation.
3. To help pupils through the use of syllabic method of pronouncing English words.
4. To use adequate and appropriate teaching materials in teaching pronunciation.
5. To introduce pupils to the use of whole sentences method to strengthen pronunciation skills.
1.4 Research questions
1. What are the teachers’ backgrounds regarding children with reading difficulties?
2. What are the teachers’ realities regarding children with reading difficulties?
3. How do the teachers identify learners with reading difficulties? 
4. How do they plan their teaching to support these learners?
5. How do they support these learners in the classroom during the lesson?
6. How can the use of adequate and appropriate teaching and learning materials help pupils to improve upon English pronunciation?
7. How can the use of phonic approach helps pupils to identify and pronounce English words correctly?
8. To what extent will use of syllabic methods of teaching help to salvage the pronunciation skills of pupil?
9. What is the cause of poor pronunciation of words among basic four pupils?
10. How many times English pronunciation is taught in a week?
1.5 Research hypotheses Ho:
HO1: Using Phonic and Syllabic Method does not improve reading difficulties among pupils.
H11: Using Phonic And Syllabic Method significantly improve reading difficulties among pupils
1.6 Significance of the study
The study will also enable teachers to exhibit a sense of initiative situation that can help remedy some of the problems of pronunciation of words among basic four pupils. The researcher hoped that the outcome of the study would urge other teachers and educationists to deliver deep into the subject and come out with other appropriate suggestion to the educational planners as well as other fellow teachers in general. Again the study could also be of great value to policy makers and curriculum developers in designing modern instructional strategies and approaches for adoption by birth teachers and prospective teachers as complement to the traditional methods of instruction. Syllabic
1.7 Scope/Limitations of the study
This study is on improving the reading difficulties of pupils using phonic and syllabic method.
Limitations of study
1. Financial constraint- Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview). Syllabic
2. Time constraint- The researcher will simultaneously engage in this study with other academic work. This consequently will cut down on the time devoted for the research work. Syllabic
1.8 Definition of terms
Phonic:a method of teaching reading and spelling based upon the phonetic interpretation of ordinary spelling.It is related to speech sounds.
Syllable:One or more letters representing a unit of spoken language consisting of a single uninterrupted sound. Syllabic
Syllabic method: It is a method of breaking words into syllabus. For instance, individual-in-di-vi-dual etc. Syllabic


CHAPTER TWO
LITERATURE REVIEW
2.1 INTRODUCTION
This section presents a review of related literature that supports the current research being undertaken. The chapter therefore involves the systematic identification of documents containing analyzed information related to the research report and review. It assists the researcher to know  what has been there already and what needs to be done, pointing out research strategies, specific procedures, and instruments which has been used and its outcomes. This chapter also deals with contributions of reading and comprehension problems and suggested strategies.
2.2 CONCEPTUAL FRAMEWORK
English may not be the most spoken language in the world, but it is the official language in large number of countries including Ghana. It is estimated that the number of people in the world that use the English language to communicate on a regular basis is 2 billion! English is the dominant business language and it has become almost a necessity for people to speak English if they are to enter a global workforce, research from all over the world shows that cross-border business communication is most often conducted in English. Its importance in the global market place therefore cannot be understated, learning English really can change your life.
Many of the world‟s top films, books and music are published and produced in English. Therefore, by learning English you will have access to a great wealth of entertainment and will be able to have a greater cultural understanding. Most of the content produced on the internet (50%) is in English. So knowing English will allow you access to an incredible amount of information which may not be otherwise available. Although learning English can be challenging and time consuming, we can see that it is also very valuable to learn and can create many opportunities.
According to De Vos, Strydom, Fouche and Delport (2005, p. 123), literature is aimed at contributing towards a clear understanding of the nature and meaning of a problem that has been identified. Marshall and Rossman (1999) in De Vos et al. (2005) state that literature is an excellent source for selecting or focusing on a topic, as it reduces the chances of selecting an irrelevant or outdated topic by investigating what has already been done in a particular problem area. Rubin and Babbie (2001) in De Vos et al. (2005 p. 128) agree with Marshall and Rossman (1999) that an early review of literature is a prime source for selecting a topic to begin with as it provides substantially better insight into the dimensions and complexity of the problem.
Concept of Reading

Reading is interpreting written or printed materials. In other words the ability of a person to decipher or decode codes before him is defined as reading. Reading may also be defined as giving meaning to what is before you. Marie Clay‟s definition of reading provides a framework for discussing our goals for reading instruction. She writes, “I define reading as a message- getting, problem-solving activity which increases in power and flexibility the more it is practiced” (1991, p. 6).Reading is not only a cognitive, psycholinguistic activity, but also a social activity. Reading is a complex cognitive process requiring visual, auditory and motor skills to enable a child to recognize words and symbols, to associate them with the appropriate sounds and to invest them with meaning derived from previous experience. It has been established by Morris (1966) in Reid and Donaldson (1977) that reading achievement is related to the skill of the teacher, and that the child taught by untrained, inexperienced and unskilled teachers tend to be especially backward in reading (Reid and Donaldson, 1977, p. 62).
According to Hengari (2007), reading is the ability to make sense of written or printed symbols. It includes word recognition, comprehension and interpretation, appreciation and application of what is read. It is an interaction with language that has been coded into print. Reading performance, good or poor, reflects the knowledge and competencies available to the learner and how these are activated and coordinated during the reading process. Reading is a prominent element of the entire education curriculum across all subject areas beginning in the earliest grade. Children with delays in reading will experience feelings of deep inadequacy. Reading is a language process. The child being taught to read must understand the relationship between reading and his/her language. The facets of reading that teachers must consider if they are to guide children‟s growth in reading includes decoding print into sound and decoding a graphic representative of language into meaning (Heilman, 1977). Reading can be considered to be the basic need in the modern world of science and technology.
It has been observed that learning to read is the main emphasis in reading structure in the primary stage. Therefore, a pupil who does not master the various word recognition techniques is likely to end up disabled in reading. Some eminent writers opine that for children to read independently, it is important that they learn variety of methods which involves recognition and identification. This study is therefore, centered on the phonics instruction method to correct reading difficulty.
The Factors Which Contributes To Poor Reading
Factors that contribute to difficulty in English reading as problem is found among every age group and in every level of education, although some children are at greater risk of reading difficulties than others. How and why precisely this happens has not been fully understood (Snow, Burns and Griffin, 1998). According to Snow, Burns and Griffin (1998), the factors that contribute to these reading difficulties include biological deficits that make the processing of sound symbol relationship difficult, factors within the individual, factors in the home, social and cultural environments and factors in the school environments such as school curriculum and teaching methods.
Biological Deficits
Shaywitz (1996, in Snow, Burns and Griffin, 1998, p. 24) assert that all reading difficulties, whatever their primary etiology, must express themselves through alterations of the brain systems responsible for word identification and comprehension. He further states that even in disadvantaged or other high-risk populations, many children do learn to read, some easily and others with great difficulty.
Cognitive studies of reading have identified phonological processing as crucial to skillful reading, and so it seems logical to suspect that poor readers may have phonological processing problems. Shaywitz (1996) further states that one line of research has looked at phonological processing problems that can be attributed to the underdevelopment or disruption of specific brain systems.
Genetic factors have also been implicated in some reading disabilities, as revealed in the studies both of family occurrence by Pennington (1989) and of twins by Olson (1994) in Snow, Burns and Griffin (1998, p. 24). Pennington (1989) and Olson (1994) in Snow, Burns and Griffin (1998) further assert that differences in brain function and behaviour associated with reading difficulty may arise from environmental and or genetic factors. According to Snow, Burns and Griffin (1998, p. 25), “It is important to  emphasise that evidence for genetic influence and anomalous brain development does not mean that a child is condemned to failure in reading.” Brain and behavioural development are always based on the interaction between genetic and environmental influences.
They further explain that the genetic and neurobiological evidence do suggest why learning to read may be particularly difficult for some children and why they may require extraordinary instructional support in reading and related phonological processes. Steinberg (1993) in Kuutondokwa (2003) mentions some of the neutral pathways that are considered to be involved in the processing of spoken language in reading. He says that the written form is first received by the visual cortex, and then transmitted via the angular gyrus to the Wernicke‟s area. This is where it is thought to be associated with auditory representation. When the word is read, the information goes from the eyes to the visual area of the brain. Readers use their knowledge of the grammar of the ordinary language, both to understand what they read and to produce what to write. The hearing-impaired person‟s knowledge of speech- based language is usually limited, therefore the ability of that person to acquire reading skills based on that knowledge is also similarly limited to interpret written language, since in learning to read one does not need to acquire the grammar of the language.
Factors within the Individual
Martin and Miller (1996), describe internal factors which can influence the reading skills in children who are beginning to read such as maturation, development of their speech and language, vision and hand-motor skills. Factors such as teaching methods and teaching materials are external factors which can influence reading among learners. Aunola, Nurmi, Pekka, Lekanen and Puttonen (2002, p. 213) list a number of determinants of good reading performance such as parental involvement in the children‟s academic development, which is of vital importance, because it contributes to a sense of purpose and relevance.
Martin and Miller (1996) conclude that parents‟ positive beliefs and high expectations about their children‟s competencies and school abilities have been shown to be associated with their children‟s high achievement at school. Problems within the individual have been a focus of research for over 100 years (Richek, Caldewell, Hennings and Lerner (1996). Many of the researchers have speculated that reading difficulties were associated with “neurological factors” – a disorder of the mind caused by accidents that have involved damage to the brain. This includes visual-motor problems, delayed speech, a history of reading disability in one‟s family and inability to process information (Perfetti, 1985).Problems within the individual such as health and emotional problems tend to increase when students live in difficult environments. Gilger, Pennington and De Fries (1991) maintain that if a child is diagnosed with a reading difficulty, there is a higher than normal probability that other family members will also have difficulties with reading. The home, social and cultural environments in which children grow can also influence their ability to read.
Factors in the Home, Social, And Cultural Environments
Richek, et al. (1996) indicate that children who are particularly likely to have difficulties with learning to read in the primary and higher grades, are those who begin school with less prior knowledge and skills in relevant domains. This includes a lack in general verbal ability, a lack in ability to attend to the sounds of language as distinct from its meaning and a lack in a familiarity with the basic purposes and mechanisms of reading and letter knowledge. Richek et al. (1996) further state that some children have difficulties learning to read because they have not had early experiences that lead to an understanding of what reading is all about (a way of deriving meaning from a text). When they are young these children often lack knowledge of letters and they sense that letters make sounds that map onto the spoken language they have already acquired. Other children have difficulties that appear to be brain based. This means that the sources of their difficulties are much more difficult to eliminate with regular educational interventions. The home, social and cultural environments in which children grow can also influence their ability to read.
Homes that are plagued with poverty and family instability and neighbourhoods where violence is common, produce children who are “at risk” of school failure. The combinations of individual and environmental causes produce an increased risk for reading difficulties. Children who are hungry or homeless have little energy to focus on school. Their overburdened, often undereducated parents and guardians may lack the time and skills to nurture literacy by sharing books with them, encouraging them to do homework or communicating with their teachers.
According to Richek et al. (1996) the home environment has increasingly become a factor in reading difficulties of children. Children who grow up in a healthy and stimulating learning environment will have an advantage over those who come from less stimulating conditions. Reading problems should be identified so that they do not result into a progressive chain of problems that eventually become negative habits over years and teachers should help learners to overcome learning problems. Wide reading will help all learners, but it will largely depend upon library facilities at the school.
One factor mentioned by Jacob and Jordan (1987) in Snow, Burns and Griffin (1998, p. 29), is that of culture differences. That is, the mismatch between the schools and the families in defining literacy, in teaching practice and in defining roles for parents versus teachers. These differences, according to Jacob and Jordan (1987) in Snow, Burns and Griffin (1998), can create obstacles to children‟s learning to read in school. Ogbu (1974; 1982) also in Snow, Burns and Griffin (1998, p. 29) notes that primary cultural differences matter far less than “secondary cultural discontinuities”, such as low motivation and low educational aspirations that are the result of discrimination and limited social and economic opportunities for certain minority groups.
Factors in the School Environment
Allington and Stanovich (1994) indicate that some school practices can contribute to reading problems. It is possible that teachers, whose job is to help the children, can actually be doing some things that are harmful. They give an example of a teacher who had entirely given up teaching a child to read. They explain that the teacher simply read everything to the child. When other children had reading time, that child was expected to sit quietly and do nothing. Although such dramatic lack of reading instruction is rare, school instruction often does little to help children with reading problems.
In an intensive study of one school, Juel (1994) found that a child who is a poor reader in Grade 1 has an 88% chance of being a poor reader in Grade.
One important reason why school instruction often is ineffective in helping to solve reading difficulties is that learners with reading difficulties do not read much in school. Joel (1994) further states that unskilled readers spend less time reading than do average learners, and that low achieving learners read only a third as many words as average learners. In short, learners with reading difficulties are not practicing enough to improve their reading abilities. With little reading they make little progress. According to Juel (1994), some children have a disability that makes reading difficult to master. Others come to school without the literacy experiences they need to become readers. Some children struggle because they have received poor or inadequate reading instruction. When these and other risk factors are identified early, many children‟s reading difficulties can be prevented.
School Curriculum and Teaching Methods 
Children usually get ready to read before the initiation of formal instruction. They bring literacy to school, literacy that has emerged through the influence of the family and the community during early years. They are aware of print. They can read common signs and labels and can write their names (Lerner, 2000). As the learners are introduced to formal education, the instruction becomes systematic and explicit. Teachers and learners start to use different quality and range of books in the teaching and learning of reading in English as a Second Language. Hengari (2007) mentions that these teachers and learners are indeed confronted with the issue of language differences as the medium of instruction is not their primary language. Both teachers and learners may have limited English proficiency and as a result have difficulty understanding and using this language. Sometimes the instructional deficiency can be traced to a lack of an appropriate curriculum, although Silver and Hagin (2002) concluded that there is no specific curriculum that can be used to teach reading to learners experiencing reading problems. The researcher tends to agree with Silver and Hagin (2002) when they state that reading problems which are later diagnosed as learning disabilities result from children being asked to perform at educational levels for which they are not ready developmentally.
Teachers, who are poorly trained in effective methods for teaching beginning readers, the lack of textbooks and other reading materials, noisy and crowded classrooms and so on, are some of the factors contributing to reading problems among the learners. It is regrettable (Kozol, 1991; Natriello, McDill and Pallas, 1990) that schools with these detrimental characteristics continue to exist. These schools often exist in low-income areas, where resources for children‟s out-of-school learning materials are limited. As a result the effect can be very detrimental to students‟ chances of becoming skilled readers.
Churton and Klein (1997, p. 142) reported, “Pre-schools were an effective way to prepare impoverished children for schools.” Churton and Klein (1997) further noted that the possible cause of poor reading could be attributed to the lack of participation in school programme amongst the children. Many children at risk of reading difficulties enter school with little or no phonological awareness. According to Jacob and Jordan (1987) in Snow, Burns and Griffin (1998), the use of nonstandard varieties of English or limited proficiency in the English language would put children with limited English proficiency at a disadvantage. This is true in most schools in Ghana. These children might not have reading difficulties at all, if they were taught in a language they are proficient in. Therefore, cultural differences can create obstacles to children‟s learning to read in school. In this regard, the researcher agrees with Jacob and Jordan (1987) in Snow, Burns and Griffin (1998) and the Ministry of Education, that the home - or a local language should be the medium of instruction in Basic 1 – 3 with English only as a subject.
The research work done by Abdullah (1983) concluded that the reading teacher should not be content with merely increasing the size of learners‟ vocabulary through activities or making learners memorize from vocabulary lists but he/she should adopt some activities that will help reinforce reading to facilitate automatic lexical access. This is the same view held by Hayland (1995, p. 109), who says that teachers should create an awareness of reading flexibilities in their learners and that teachers should bear the purpose of their teaching in mind in order to improve the skills that will best help their students in future. Abdullah (1983, p. 112) recommends the use of a thematic approach in the teaching of reading. This is an approach that can include the four main skills of the language into one lesson or period. Reading, listening, writing and speaking should be integrated in one lesson to ensure lexical repetition and reinforcement. Taylor, Harris and Pearson (1988) concluded that low-achieving readers have less knowledge about symbols and sound correspondence particularly as pertaining to vowels.
Vacca and Vacca (1986, in Kuutondokwa, 2003, p. 10), state that reading skills cannot be taught entirely as a separate subject at any level of instruction, because readers make meaning by connecting new knowledge to the knowledge they already possess. One of the most common ways of increasing reading speed is to give learners passages to read and to ask them to time themselves. Learners would never read efficiently unless they can adapt their reading speed and techniques to their aims when reading. Witzel and Mercer (2003, in Kuutondokwa, 2003) state that teachers should use reward to reinforce a desired behaviour and if students feel that the reason for reward was a different behaviour, the teacher should not be pleased with the results. Students should be allowed to read at their own pace inside and outside the classrooms. They should be allowed to choose when and where to read and teachers should act as role models for their learners. Reading a large amount of easy reading materials has a vital role to play in learning to read fluently also helps to wean students away from the word-by-word processing of the text and encourages learners to go for the general meaning of what they read.
Day and Bamford (2000, p. 14) cited Nation (n.d.) as saying, “Successful reading experiences can counter the feeling of failure; therefore, the most important thing is that teachers should prepare as many reading materials as possible for their learners which learners will find easy to read. Teachers can use silent reading as a tool to improve their learners‟ reading skills by preparing reading materials which learners will read and then report on to their teachers and fellow learners.” According to Rao (1999) it is true that one of the important components of reading is the ability of the teacher to select the reading materials which are appropriate for specific situations. The main method of preventing reading problems is excellent instruction. Effective reading instruction is built on a foundation that recognizes that reading ability is determined by multiple factors. Many factors and experiences contribute to reading development and no one factor or experience by itself is considered sufficient (Snow, Burns and Griffin, 1998). Adequate initial reading instruction requires that children use reading to obtain meaning from print, have frequent and intensive opportunities to read, be exposed to frequent and regular spelling and sound relationships, learn about the nature of the alphabetical writing system and understand the structure of spoken words.
Snow, Burns and Griffin (1998) further note that adequate progress in learning to read English or any alphabetic language depends on having a working understanding of how sounds are represented alphabetically, sufficient practice in reading to achieve fluency with different kinds of texts, sufficient background knowledge and vocabulary to render written texts meaningful and interesting. Excellent instruction in the primary classes requires teachers who are well prepared, highly knowledgeable, and receive ongoing support. Preparing to teach children reading in today‟s schools is a big responsibility. The use of certain materials, the covering of curricula materials, meeting individual learner‟s needs, ensuring all children are literate and fostering for independent learning is certainly not for poorly prepared teachers (Heilmann, Blair and Rupley, 1981). Rather, teachers must be knowledgeable and sensitive people to whom parents entrust their children for many hours each day of the school year. According to Funnell and Stuart (1995), it is difficult to know for certain what it is about the method a particular teacher practices that leads to its success. A variety of approaches may be used, some of which may be more helpful than others. The way in which a method is used may be more important than the method itself. Some teachers may simply be more encouraging than others and the method used may be unimportant, meaning that the approach can be more helpful than the method itself. Walton (1998, p. 3), states that it is reasonable to use a method of teaching reading and spelling based on the sounds of our speech which is the Phonic Method. This is when a teacher teaches the letter sound other than the letter name for example, letter “s”. The letter‟s name is read as “es” while it sounds as “sss”. Most children learn to read and write by whatever method a school uses, but those who have difficulty with reading and spelling learn best when the Phonic Method of teaching is used. Alphabet pictures and letter cards are useful. For young pupils it is better to make two sets of small cards, one showing the letters of the alphabet, and the other with pictures to match the letters. Each time a teacher teaches a sound, a picture card and a matching letter card should be introduced. The researcher agrees with Snow, et al., (1998) that it is very important for a teacher to check that the names of the pictured objects really do start with the correct sound. A teacher should not try to teach all twenty-six letters of the alphabet straight away. A teacher should also avoid introducing letters with nearly the same sound one after the other, for example “e” and ” i” to avoid confusion. Walton (1998) concludes that one of the best ways of teaching reading is to link children‟s reading to „real life‟ as soon as possible. This can be done by using a magazine or a newspaper and asking a child to look at the headlines and see if he can find particular words like “the”, “at”, “on”, “big”, “his”, etc., an activity called “Making a Mess” of the Newspapers (Walton, 1998, p. 21).
The Significance of Using the Phonic Approach in Teaching Reading
In her research, Adams (1990) states that, “Faced with an alphabetic script, children‟s level of phonemic awareness on entering school may be the single most powerful determinant of the success he or she will experience in learning to read.” In order to benefit from reading instruction, developing readers need to understand the internal structure of words; that words are made up of discrete sounds. Once children understand the concept that words can be divided into individual phonemes and that those phonemes can be blended into words, they can use that knowledge of letter-sound relationships to read and build words (Adams, 1990; Chard & Dickson, 1999).
Phonics is a branch of linguistics where the sounds and physical properties of human speech sounds are studied. Phonics reading is highly essential in every child education. It is not uncommon to find parents who question the importance of phonics reading in the education of their children. Such parents believe that children will naturally master the different sounds of human speech since the ability to use language is innate in every human being. Their view may look plausible but they are not actually correct.
Indeed, phonics reading is very important in the education of children. The report of National Reading Panel indicates that teaching children phonics will help them in many ways in life. In the first instance, phonics reading is very important in helping children to learn how to spell words. It will be impossible for a person to spell any word correctly if the person is not able to recognize the sounds of the letters used in forming the words. When a child is taught phonics, the child will be able to recognize sounds in words and will be able to spell them correctly. Children have problem in reading because they are not able to recognize the sounds of the letters of the alphabet in the words they read. Phonics reading will help children to recognize and associate sounds of the letters of the alphabet in the word they read. This will help them to improve in their reading skills and efficiency. In other words, it will be difficult for a child to improve in his reading skills if the teaching of phonics is removed from their curriculum. Phonics reading helps also to increase a child's fluency in reading. Fluency in this context is not limited to reading fast. It also means reading text accurately. When a child is taught phonics properly, the child will find reading easy. The child will not only read accurately but also quickly. Reading quick and correctly is another benefit of phonics reading. Phonics reading is also necessary for the improvement of a child's reading comprehension. It is impossible for somebody to understand a word that is not properly pronounced. When a child learns how to pronounce a word very well, the child will be able to comprehend what he or she reads. Reading comprehension is another benefit that can be derived from phonics reading. Phonics reading will also help a child in acquiring more vocabulary on daily basis. When a child is able to pronounce a word correctly, the child will be able to understand the word. Children normally use in their words that they understand in their daily speech. Children have to develop more confidence in themselves before they begin to vocalize more. This begins the moment they realize that they can pronounce words correctly like older people. It is only through phonics reading that children will develop the ability to pronounce words very well. So, if you want your child to develop confidence and become more vocal in the future, you need to teach him or her phonics. In conclusion, low phonemic awareness, low scores on standardized tests (Lyon, 1995; Vellutino&Denckla, 1991; Goswami& Bryant, 1990; Elbro, 1990; Boder, 1973). The above information clearly lays emphasis on the use of the phonic method of teaching reading. It goes a long way to explain the significance and benefits that other researchers will get when they hands on this research work.
2.2 THEORETICAL FRAMEWORK
Learning theory  (Ormrod, Jeanne (2012).
Learning theory describes how students receive, process, and retain knowledge during learning. There are many theories on learning which  involves both Cognitive, emotional, and environmental influences, as well as prior experience, all play a part in how understanding, or a world view, is acquired or changed and knowledge and skills retained. Behaviorists look at learning as an aspect of conditioning and advocate a system of rewards and targets in education. Educators who embrace cognitive theory believe that the definition of learning as a change in behaviour is too narrow, and study the learner rather than their environment and in particular the complexities of human memory. Those who advocate constructivism believe that a learner's ability to learn relies largely on what they already know and understand, and the acquisition of knowledge should be an individually tailored process of construction. Transformative learning theory focuses on the often-necessary change required in a learner's preconceptions and world view. Geographical learning theory focuses on the ways that contexts and environments shape the learning process.



CHAPTER THREE
RESEARCH METHODOLOGY
3.1	INTRODUCTION
	In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2	RESEARCH DESIGN
Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3	POPULATION OF THE STUDY
	According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 	This study focused on improving the reading difficulties of pupils using phonic and syllabic method using five primary/Grade School in the Sekondi - Takoradi metropolis in the Western Region of Ghana as case study. Pupil and Teachers from the school form the population of the study.
3.4	SAMPLE SIZE DETERMINATION
A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5	SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE
According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the entire population of   of teachers in five primary/Grade School in the Sekondi - Takoradi metropolis in the Western Region of Ghana , the researcher selected 80 participant as the sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 	RESEARCH INSTRUMENT AND ADMINISTRATION
The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section inquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7	METHOD OF DATA COLLECTION
Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8	METHOD OF DATA ANALYSIS
The responses were analysed using the frequency tables, which provided answers to the research questions. The hypothesis test was conducted using the Chi-Square statistical tool, SPSS v.23
3.9	VALIDITY OF THE STUDY
Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10	RELIABILITY OF THE STUDY
The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11	ETHICAL CONSIDERATION
he study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.



CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
4.0 INTRODUCTION
This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of eighty (80) questionnaires were administered to respondents of which only seventy-seven (77) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of 77 was validated for the analysis.
4.1	DATA PRESENTATION
Table 4.2: Demographic profile of the respondents
	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	42
	54.5%

	Female
	35
	45.5%

	Age
	
	

	25-30
	15
	19.5%

	31-35
	19
	24.7%

	36-40
	23
	29.9%

	41+
	20
	25.9%

	Education Level
	
	

	NCE
	65
	84.4%

	BS.c
	10
	13%

	MS.c
	02
	2.6%


Source: Field Survey, 2021
4.2	DESCRIPTIVE ANALYSIS
Question 1: As a teacher are you aware of  children with reading difficulties?
Table 4.2
	Options
	Frequency
	Percentage 

	Yes
	45
	58.5

	No
	23
	29.8

	Uncertain
	09
	11.7

	Total
	77
	100


Field Survey 2021
From the responses derived in the above table, 58.5% said Yes, 29.8% said No, 11.7% of the respondent ticked Uncertain. 
Question 2: Knowing the realities regarding children with reading difficulties do you in anyway consider them while teaching?
Table 4.3
	Options
	Frequency
	Percentage 

	Yes
	40
	51.9

	No
	11
	14.3

	Uncertain
	26
	33.8

	Total
	77
	100


Field Survey, 2021
From the responses derived in the table above, 51.9 of the respondent said Yes, 14.3% of the respondent said No, 33.8% of the respondent ticked uncertain.
Question 3: How do the teachers identify learners with reading difficulties? 
Table 4.4
	Options
	Yes
	No
	Uncertain
	Total

	They have slow reading speed.
	77
100%
	00
%
	00
%
	77
100%

	They are always Transposing letters in words.
	77
100%
	00
%
	00
%
	77
100%

	They have difficulty identifying single words.
	77
100%
	00
%
	00
%
	77
100%

	They have Problems with spelling.
	77
100%
	00
%
	00
%
	77
100%

	The usually omit or substitute  words while reading.
	77
100%
	00
%
	00
%
	77
100%

	They have poor reading comprehension.
	77
100%
	00
%
	00
%
	77
100%


Field Survey 2021
From the responses derived in the above table, 100% of the respondent said yes there was no record for no and ticked Uncertain. 
Question 4:. How do you as a plan their teaching to support these learners?
Table 4.5
	Options
	Yes
	No
	Uncertain
	Total

	by including assessment after each of the lesson 
	77
100%
	00
%
	00
%
	77
100%

	by considering spelling inventories
	77
100%
	00
%
	00
%
	77
100%

	by putting vocabulary test
	77
100%
	00
%
	00
%
	77
100%


Field Survey 2021
From the responses derived in the above table, 100% of the respondent said yes there was no record for no and ticked Uncertain. 
Question 5: How do you support learners with difficulties in reading during the lesson?
Table 4.6
	Options
	Yes
	No
	Uncertain
	Total

	By Personalizing their learning path.
	77
100%
	00
%
	00
%
	77
100%

	By Offering the right level of scaffolding at the right time
	77
100%
	00
%
	00
%
	77
100%

	By Providing systematic and cumulative instruction.
	77
100%
	00
%
	00
%
	77
100%

	By Engaging them in multisensory activities
	77
100%
	00
%
	00
%
	77
100%


Field Survey 2021
From the responses derived in the above table, 100% of the respondent said yes there was no record for no and ticked Uncertain. 
Question 6. Does employing adequate and appropriate teaching and learning materials help pupils to improve upon English pronunciation?
Table 4.7
	Options
	Frequency
	Percentage 

	Yes
	60
	77.9

	No 
	06
	7..9

	Uncertain
	11
	14.2

	Total
	77
	100


Field Survey 2021
From the responses derived in the above table, 77.9% said Yes, 7.9% said No. 14.2% of the respondent ticked Uncertain. 
Question 7: How can the use of phonic approach helps pupils to identify and pronounce English words correctly?
Table 4.8
	Options
	Yes
	No
	Uncertain
	Total

	Phonics instruction helps the reader to map sounds onto spellings.
	77
100%
	00
%
	00
%
	77
100%

	It enables readers to decode words
	77
100%
	00
%
	00
%
	77
100%

	Decoding words through phonics  aids in the development of and improvement in word recognition.
	77
100%
	00
%
	00
%
	77
100%

	The more words one recognizes, the easier the reading task.
	77
100%
	00
%
	00
%
	77
100%


Field Survey 2021
From the responses derived in the above table, 100% of the respondent said yes there was no record for no and ticked Uncertain. 
Question 8:  To what extent will use of syllabic methods of teaching help to salvage the pronunciation skills of pupil?
Table 4.9
	Options
	Frequency
	Percentage 

	High Extent
	66
	85.7

	Low Extent
	04
	5.2

	Uncertain
	07
	9.1

	Total
	77
	100


Field Survey 2021
From the responses derived in the above table,  85.7% said Yes, 5.2% said No. 9.1% of the respondent ticked Uncertain. 
Question 9: What is the cause of poor pronunciation of words among basic four pupils?
Table 4.10
	Options
	Yes
	No
	Uncertain
	Total

	Mother Tongue influence
	77
100%
	00
%
	00
%
	77
100%

	Inability to decode and recognized words
	77
100%
	00
%
	00
%
	77
100%

	Inability to understand words syllables
	77
100%
	00
%
	00
%
	77
100%


Field Survey 2021
From the responses derived in the above table, 100% of the respondent said yes there was no record for no and ticked Uncertain. 
Question 10. How many often is English pronunciation is taught in a week?
Table 4.11
	Options
	Frequency
	Percentage 

	Very Often
	60
	77.9

	Often
	06
	7.9

	Not Often
	11
	14.2

	Total
	77
	100


Field Survey 2021
From the responses derived in the above table, 77.9% said very often, 7.9% said often. 14.2% of the respondent said not often.
4.3 TESTING OF HYPOTHESIS
HO1: Using Phonic and Syllabic Method does not improve reading difficulties among pupils.
H11: Using Phonic And Syllabic Method significantly improve reading difficulties among pupils.

Table 4.12: Using Phonic and Syllabic Method does not improve reading difficulties among pupils.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	38
	25.6
	12.4
	153.8
	6.0

	No
	10
	25.6
	-15.6
	243.4
	9.5

	Undecided
	29
	25.6
	3.4
	11.7
	0.5

	Total
	77
	77
	
	
	16.0


Source: Extract from Contingency Table	
		Degree of freedom = (r-1) (c-1)
					(3-1) (2-1)
					(2)  (1)
					 = 2
At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.
Findings
The calculated X2 = 16.0 and is greater than the table value of X2 at 0.05 significant level which is 5.991.
Decision
Since the X2 calculated value is greater than the critical table value that is 16.0 is greater than 5.991, the Null hypothesis is rejected and the alternative hypothesis which states that  Using Phonic And Syllabic Method significantly improve reading difficulties among pupils is accepted.




CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATION
5.1 SUMMARY
This study focused on improving the reading difficulties of pupils using phonic and syllabic method using primary  School in  Sekondi - Takoradi metropolis in the Western Region of Ghana as case study.  The study further seeked to bring about changes in the Childs level of competence in pronunciation skills by introducing pupils to phonic method of English pronunciation. 
Survey research design was employed for the study and with the aid of convenience sampling method, 80 participant  from five selected primary School in  Sekondi Ghana Metropolis. was selected as the  respondent  for the study. Well structure questionnaire was issued to the enrolled participants of which 77 of the instrument were retrieved and validated for the study. Data was analyzed in simple percentage using frequencies and tables. Hypothesis was tested  using Chi-Square statistical tool. (SPSS v.23).
5.2 CONCLUSION
For the teaching of English language at all levels of education to be successful, it is based on the use of teaching and learning materials and the effective methodology used by teachers. From the results of this study, the following conclusions could be made:
1. Teachers can support learners with reading difficulties. By Personalizing their learning path. By  Offering the right level of scaffolding at the right time. By Providing systematic and cumulative instruction and by Engaging them in multisensory activities.
2. It is clear that the use of teaching and learning material help children to understand and acquire pronunciations as well as word recognition skills very well. This is because, they get the opportunity to practice and manipulate the teaching learning materials. 
3.  Comparing the pupils‟ performance before and after the intervention, the researcher concludes that pupils can read and understand better when appropriate teaching and learning materials are used. Hence teaching aids are very useful. 
4.  The intervention for this action research (phonics method of teaching reading and learning materials) was implemented and yielded good results. The pupils benefited a lot as a result of the intervention used. This has built a solid foundation in the pupils reading and comprehension hence pupils can read, understand and solve problems pertaining to reading and comprehension with the guidance and knowledge acquired from the use of the phonics method of teaching reading and its learning materials.
5. Phonics instruction helps the reader to map sounds onto spellings. It enables readers to decode words Decoding words through phonics  aids in the development of and improvement in word recognition. The more words one recognizes, the easier the reading task.
5.3 RECOMMENDATION
From the findings of the study, the following recommendation are made:
1. When teaching reading and comprehension, teachers must find time to prepare their pupils by taking them through activities and this can be done by the preparation of enough appropriate Teaching-learning materials.
2. The approach to teaching in English language should be flexible where pupils are made to have enough practice, explore, discover and come out with their own findings and possible solutions.
3. Again, teachers have to be patient, tolerant and have sympathy towards pupils‟ efforts and needs in learning English language aspect such as reading and comprehension. This would enhance teacher-student relationship, which is very vital in contributing to students learning and understanding.
4. Also, English language teachers should include phonics exercise and other skills when teaching word recognition and pronunciation.
5. English teachers when teaching reading with the phonics method should also judiciously combine other reading teaching methods (eclectic) since it help achieve maximum result.
6. It is also recommended that parents see the need for their wards to study at home and cultivate the habit of reading because their wards cannot reach any significant height in formal education without intensive reading after class‟s hours.
7. The government should make available reading textbooks and supplementary reading books in the school. This will enable pupils to always have reading materials anytime they want to practice reading on their own.
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QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION
SECTION A
PERSONAL INFORMATION
Gender
Male [  ]	Female [  ]
Age 
22-27 [  ]
28-33[  ]
34- 39 [  ]
40 and above[  ]
SECTION B
Question 1: As a teacher are you aware of  children with reading difficulties?
	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	



Question 2: Knowing the realities regarding children with reading difficulties do you in anyway consider them while teaching?
	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	



Question 3: How do the teachers identify learners with reading difficulties? 
	Options
	Yes
	No
	Uncertain

	They have slow reading speed.
	
	
	

	They are always Transposing letters in words.
	
	
	

	They have difficulty identifying single words.
	
	
	

	They have Problems with spelling.
	
	
	

	The usually omit or substitute  words while reading.
	
	
	

	They have poor reading comprehension.
	
	
	



Question 4:. How do you as a plan their teaching to support these learners?
	Options
	Yes
	No
	Uncertain

	by including assessment after each of the lesson 
	
	
	

	by considering spelling inventories
	
	
	

	by putting vocabulary test
	
	
	


Question 5: How do you support learners with difficulties in reading during the lesson?
	Options
	Yes
	No
	Uncertain

	By Personalizing their learning path.
	
	
	

	By Offering the right level of scaffolding at the right time
	
	
	

	By Providing systematic and cumulative instruction.
	
	
	

	By Engaging them in multisensory activities
	
	
	



Question 6. Does employing adequate and appropriate teaching and learning materials help pupils to improve upon English pronunciation?
	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	



Question 7: How can the use of phonic approach helps pupils to identify and pronounce English words correctly?
	Options
	Yes
	No
	Uncertain

	Phonics instruction helps the reader to map sounds onto spellings.
	
	
	

	It enables readers to decode words
	
	
	

	Decoding words through phonics  aids in the development of and improvement in word recognition.
	
	
	

	The more words one recognizes, the easier the reading task.
	
	
	



Question 8:  To what extent will use of syllabic methods of teaching help to salvage the pronunciation skills of pupil?
	Options
	Please Tick

	High Extent 
	

	Low Extent
	

	Not Often
	



Question 9: What is the cause of poor pronunciation of words among basic four pupils?
	Options
	Yes
	No
	Uncertain

	Mother Tongue influence
	
	
	

	Inability to decode and recognized words
	
	
	

	Inability to understand words syllables
	
	
	



Question 10. How many often is English pronunciation is taught in a week?
	Options
	Please Tick

	Very Often
	

	Often
	

	Not Often
	



