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ABSTRACT
This project work seeks to find out the perception of teachers on the causes of indiscipline among students in public secondary schools, a case study of Ovia North Local Government Area of Edo State. During the survey, data were collected through the use of the questionnaire in four selected public secondary schools. This research examines important aspects of indiscipline both in the light of psychological knowledge and of the overall task of the society, school, its administrators, and teaching staff and parents. The imperative of indiscipline, its causes, types and solutions are discussed in the project and pedagogical, social, and psychological techniques are proffered importantly. We concluded that all the agent and agencies of education need to put hands on decking order to prevent and curb this social menace called indiscipline in our public secondary schools.


CHAPTER ONE
INTRODUCTION
1.1 BACKGROUND OF THE STUDY
For obvious reason, we might be tempted to undermine the theme of this paper. Reasons are not far fetched; the topic most academic will say is of common place discourse in the nook and crannies of the country and the world at large. However, we make bold to state here that these are mere assumptions. The topic demands our serious consideration and resolution because of its visible impediment to national growth and development. Currencies are without doubt apparent.
[bookmark: _GoBack]This being so, a clear understanding of a topic begin with an espies on the meaning of the term indiscipline. Indiscipline, a derivative of the word, discipline, according to the chambers twentieth century dictionary is a mode of life in accordance with rules subjection to control.
The oxford advance learner’s dictionary defines it as a lack of control in the behaviour of a group of people. Tulihi and Bello (1980) assert that indiscipline is the breaking of rule and regulation of institutions. According to Uwagie Ero et al (2002) indiscipline is a state of disorder used by lack of training and control to the end. Indiscipline can simply be seen as a mode of life not in conformity with rules and regulation capable of obstructing the smooth and orderly, functioning in the school system.
Adeyemo (1985) school rules and regulations in most cases do affect students more than any other thing because they are made by the school authorities in order to guide and protect the students while in school. The problem of indiscipline is more apparent among school students. Indiscipline among them has attracted serious attention of scholars and administrators. These scholars and administrators attribute indiscipline among public secondary school students in their state of development. They opined that when students notice certain biological changes signaling maturity in the course of their growth and development, they tend to misbehave by faulting school rules and regulations (Mukharjee 1985).
The causes of indiscipline are based on the acts of indiscipline among students in public secondary schools range from deviation from simple norms and instruction of heinous crime infact the list is inexhaustible. Ozula (1986) listed some act of indiscipline which include disobedience, vandalisation, quarreling, fighting, rioting, wickedness, absenteeism, violence, dishonesty, arson, idleness, disorderliness, laziness, smuggling, jealousy, gossip, drunkenness, greed, selfishness, discrimination, corruption, bribery, drug abuse, sex, and raping. Others are lawlessness, kidnapping, murder, oppression, misappropriation of fund and mismanagement. Disobedience is the mother of indiscipline. According to the Holy Bible, from the book of Genesis 1:26, 3:6 says that God created the world and made man above everything therein still man sinned-disobeyed God by eating the forbidding fruit the consequence of this indiscipline was great, God cursed man and drove him out of the garden of Eden.
1.2 STATEMENT OF PROBLEM
This study is geared towards the investigation of the survey of the perception of teachers on the causes of indiscipline among students in public secondary school and how to curb it. The following shall stand the basic research questions.
1.3 OBJECTIVE OF THE STUDY
The objective of the study is to
1) find out societal influence on indiscipline
2) find out whether home background causes students’ indiscipline
3) investigate how poor school administration causes indiscipline
4) find out if the influence of peer group has in any way contributed to the level of students’ indiscipline in school
5) find out the effect of the mass media on indiscipline
1.4 RESEARCH QUESTIONS
The following shall stand as the basis of the research questions/hypothesis
1) What are the causes, problems and solutions of indiscipline among public secondary school students?
2) How does societal morals contribute to indiscipline?
3) Does home background contribute to indiscipline?
4) How does poor school administration affects students’ in disciplinary behaviour?
5) Does peer group influence causes indiscipline?
1.5 SIGNIFICANCE OF THE STUDY
The significance of this study is to identify the causes and solutions of indiscipline among schools. These findings will go long way in exposing teachers and other school workers to the major cause of indiscipline in schools. And these will help the teachers in curbing indiscplinary behaviour in schools again, as a result of this research work, principals see their shortcomings and evolve a more effective approach to teaching and school management.
Lastly, the findings of the study would help parents, teachers, school administrators, government and society in general in knowing the various part they should play which could lead to indiscipline.
1.6 SCOPE OF THE STUDY
This study has been limited to these four selected public secondary schools.
1) Okada grammar school, Okada
2) Ebomise secondary school, Ugbogiobo
3) Elawure grammar school, Usen
4) Ezomo college, Ora
However, the following factors discussed below played vital role in the limitation of the study.
Finance: the fact that there is no money to run the research work both in a way of visiting schools to collect data in terms of buying adequate vital role for the research like foolscap sheet and other materials the researcher processes effectively because of time.
Time: since there was enough time the researcher deems it necessary to limit study to some schools. In addition to the above mentioned facts, the absence of enough literature make it wise to limit the study in a certain area.
1.7 DEFINITION OF TERMS
Indiscipline: it means deviating from the accepted norms, rules and regulation of the school society. It also means lack of self control and disorderly behaviour.
Discipline: with the relationship to this study, it is adherence to rules and regulation governing the schools.
Drug abuse: the act of habitually given or taking of drugs (especially harsh drugs).
Sex abuse: unapproved and indiscriminate sexual act.
vandalisation: willful destruction of schools or other students’ properties.
Riot: this takes the form of open confrontation and consequent revote against school authorities for trivial that are often over amplified by some militant students.
Trite: it often use and so dull.
Heinous: very wicked.
Oppression: way to repression students.


CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter presents a review of the literature related to this study. The first part presents the theoretical framework while the second is empirical literature which is followed by conceptual framework. The last part is chapter summary.
2.2 Theoretical Framework
Two theories were adapted to frame this study and these are Social Control Theory and McGregor’s Theory X and Y.
2.2.1Social Control Theory
Social Control theory was developed by Travis Hirschi (1969). According to Travis Hirschi (1969), people follow rules and regulations because of ‘social bond’. Social bond, according to him, is a sense of belonging or social ties that makes one comply to the rules and regulations, Moreover, a deficit in social bonds results in the liberation from rules and regulations, while tightly bound individuals hold their aberrant behavior at bay (Hirsch, 1969).
Rules and regulations may connote different meanings for different people. Some people may perceive rules and regulation as infringement on their freedom while others may see them as liberating. However, they may perceive school rules and regulations aim to maintain order. School rules and regulations represent important control mechanisms to which students conform. According to the theory, human beings normally respond to four social bonds to conventional society: attachment to others, commitment to conformity, involvement in conventional activities, and belief in the value or legitimacy of convention. These four elements of social bond may determine how students behave in school. Social Control Theory has been used by scholars to study how school rules and regulations are followed or not followed.
Jenkins, (1997) and Stewart, (2003) for example, have concentrated on the school as an important mechanism of social control. Of notable significance is the schools ability to control an individual’s behavior regardless of other significant background factor’s influences.
In other words, while the school represents one of several social institutions to which youths become connected, its effect in decreasing crime is independent of the others. For instance, the school can have rules and regulations that can have inhibitory effect on delinquency regardless of the youth’s family structure (Wade &Brannigan, 1998).
As such, school rules and regulations are important arenas for reducing delinquency by means of delinquency prevention programs. Despite the positive findings of the school rules and regulations as sites for positive intervention, an individual only gains from such rules if they are actually present in the school. Indeed, those who are more likely to need rules (i.e., those individual with apparent discipline issues) are often excluded from school via out-of-school suspension and expulsion.
2.2.2Mc Gregor’s Theory X and Y
McGregor’s theory X and Y on the other hand is an alternative to the classical organizations theory of Max Weber (Okumbe, 1998). In this theory, schools are viewed as organizations composed of different categories of people namely teachers, students and non-teaching staff. All these groups of people need discipline as to achieve the perceived organizational goals. This will be achieved by setting rules and regulations to be followed, and once broken, it is termed as indiscipline and one should be punished. Theory Y on the other hand viewed a school as an organization with a head teacher able to apply leadership skills so as to gain willing cooperation from teachers, students and non-teaching staff through the use of rules and regulations set by management (Okumbe, 1998).
The fundamental concepts in Mc Gregor’s Theory X and Y are rules and regulations, disciplinary actions mainly punishments and time management especially when administering punishments in the school. In application of McGregor’s theory to this study, the main variables were school rules and regulations for efficient management and administration of punishments to students who do not abide by school rules and regulations and time management that refers to the effective utilization of time allocated to individual activities in an education institution. These activities include both classroom and outdoor work such as sports, gardening and cleaning work or house work (Mafabi, et al 1993).
2.3Empirical Literature Review
2.3.1Sources of Indiscipline
2.3.1.1School - based Sources
These factors include disobedience, lack of punctuality, improper school uniforms as well as use of alcohol, cigarette smoking, theft, and drug abuse. In this investigation, teachers and students are chosen because they are the ones who encounter the cases
of indiscipline in their interactions in schools. Teaching as well as learning is interrupted with indiscipline on a daily basis.
Lloyd & Judith (1997) points that indiscipline can be the main hindrance to effective teaching and learning. It can also create violent and unsafe environment within a school community resulting in lower achievement rates (Brown, 2003). Disciplinary problems in Tanzanian schools often include truancy, peddling drugs, drug abuse, bullying, taking alcohol, smoking, sexual affairs, abusive language and theft. In the Education Act corporal punishment emerged as a tool to curb these students’ misdemeanors (Yaghambe & Tshabangu, 2013).
Nyaga (2009) reports that in disciplinary cases in secondary schools Kenya involve drug abuse, fighting the students, insubordination, sneaking from school, destruction of school property and stealing of other student property. Paaga (2007) in an article entitled, “teachers are to blame for indiscipline in schools,” lamented that the utterances of some teachers in schools were some of  the  root  causes  of  indiscipline and riotous behavior among students of such institutions. Unguarded comments like, “….it is only in this school that such bad meals are prepared for studentsto eat,” is a recipe for rioting by students.
From the findings of the study, it is believed that indiscipline of students is as a result of parental influence, teacher’s attitude, government activities and peer-group influence. Therefore, to curb indiscipline among the students, attention must be given to parental influence, teacher’s attitude, government activities and peer-group influence. (A.P and Ojedapo, David Olugbade (2013).
Okumbe (1998) suggests, these are meant to govern various lifestyles of students containing the dos and don’ts (Okumbe, 1998, p. 12). Regulations on the other hand are authoritative orders with a course of law intended to promote order and efficiency in an organization.
Lupton and Jones (2002), also concurred with Okumbe (1998), and argued that effective schools demonstrate sound inclusive practices, which includes emphasizing school rules and regulations, collaborative leadership and their good practice. The school rules and regulations therefore prescribe the standard of behavior expected of the teachers and the students.  However, these researchers did not say anything on  the effect of school rules and regulations on students’ academic performance and thus a need for this study.
Adams (2003) explained that schools rules and regulation are among the strategies designed to instill good conduct of students. This implies self-control, orderliness, good behavior and obedience to school authority (Adams, 2003). Also on admission schools especially at secondary level, students are given prospectuses, which spell out some of the expectations (Adams, 2003).
These rules and regulations specify in most cases what school members should do and what they should not do. Despite this expectation, in most secondary schools in Busiro County, students break these rules and regulations with wide spread indiscipline acts such as escaping from schools, taking of alcoholic drinks, participating in frequent strikes with closure of schools and suspension of students that affect students’ academic performance.
Kabandize (2001) carried out a study on students control through rules and regulations set by individual schools in Uganda and observed that, rules and regulations are enforced through prefects‟ bodies and councils, disciplinary committees, teachers and involvement of parents. Cotton (2001) also argued that the best results could be obtained through vigilantly reminding students about rules and regulations of the school and monitoring their compliance with them. However, it  has become normal in many secondary schools for students to break school rules and regulations with impunity, showing lack of respect to school authority, damaging of school property, beating up their teachers, rioting at any slightest opportunity and even inflicting harm on one another to the extent of using acid as a means of defense.
Matsoga (2003) in his study on discipline in schools of Botswana, he discovered the wide spread violence and misbehavior that existed in many secondary schools. This lack of discipline, which interfered with the teaching and learning process, manifested itself in various ways including bullying, vandalism, alcohol consumption and substance abuse, truancy, inability or unwillingness to do class work at home. Theft was also identified as a common activity among secondary school students.
An example was cited in 2003 where students of one of the secondary school in Botswana, broke into a biology lab to steal ethanol (Banda, 2004). Some of these students lost their lives, and others lost their sight. In another secondary school, a 19- year-old boy committed suicide after fighting with another student over a borrowed plate (Maleke, 2003). These were due to students disrespecting the formulated school rules and regulations that could assist them guide their behaviors at school. However these researchers concentrated on discipline in schools without studying its effects on student’s academic performance, which called for this study. Cotton (2000) in his study about the modes of student’s control in Public Schools in the United States of America shares the same opinion and recommends an open minded approach to school rules and regulations as a way of minimizing unwanted students behavior in schools. However since most school rules and regulations are set without students‟ participation (Kabandize, 2001), students tend to resist them and at times break them leading to indiscipline acts that could result into suspension, dismissal of students that might affect their academic performance.
Salzer-Morling (2000), also conquers with Cotton (2000), and believes that, responsiveness to rules can become a consequence of how managers view them. Harris (2005), carried out a study on discipline among learners in a state funded secondary school in Oxford, United Kingdom and established that, the collapse of discipline in the classroom order, classroom hooligans was an indication of students disrespecting classroom rules and regulations.
Harris (2005) study concentrated on discipline and established that it was declining among students, it did not focus on how indiscipline affect students’ academic performance and hence a need for this study. The Elton Committee carried out research on the standards of discipline in Scotland and Wales in 1989, and reported that students were cited with violence that involved verbal and physical aggression to teachers. According to Adeyemo (1985), who carried out a study on the level of
discipline in secondary schools in Nigeria, established that, there was wide spread violation of school rules and regulations which was capable of obstructing the smooth and orderly functioning of the school system.
Mukharjee (1985) who carried out a study on the standards of discipline in secondary schools in Mexico and noted that certain changes signaling maturity in the course of growth and development of students in secondary schools tend to make students misbehave by faulting school rules and regulations. These researchers however only attempted to establish the level of discipline in schools but without studying its effects on students‟ academic performance and this called for this study.
The question was how the management of school rules does and regulations affect student’s academic performance? A critical analysis of the above studies did not provide a clear answer. Much as the researchers had studied the way school rules and regulations control the students behavior in schools, a gap remained undiscovered on how the administration of rules and regulations affect students’ academic performance. This study therefore investigated the existing relationship between the management of school rules and regulations by head teachers and students academic performance.
2.3.1.2 Influence from Environment
The type of environment in which a child is brought up determines to a large extent the behavior and characteristics that will be exhibited by that child when he/she becomes a grown up. Soet (2005:53) stresses that, what a child sees, how it is done, and when it is done, does not go out of the child’s mind. Mwaniki (2003) quoting
furrant (1980) concurs that, “. . . the environment like the blacksmiths forge tapers and alters our natural characteristics, moulds and alters us according to the treatment given.’’
The widespread unrests and indiscipline among the students reflects the prevailing lawlessness and frustration in the society, (Rahul, 2008). A conclusive fact would therefore be that, students’ indiscipline is a manifestation of what is happening in the schools and society at large. The factors behind indiscipline include; lack of good role models, drug abuse, the matatu menace, moral decay and sheng’–speaking.
Bwire (2010) asserts that the school is in many ways a mirror of the society. Mbiti (2007:88) complains that parents misbehave in the presence of their children and yet they expect these children to behave properly. If adults want children to acquire good character, they themselves must be practical models of good character through the lives they lead. If learners live in a community that does not uphold morality, honesty and glorifies drugs, then students are most likely to imitate such behavior and spill indiscipline to their schools.
Eyinade (1999) referred to the issue of non-provision of facilities required to make learning environment conducive to students, which in return makes them to be indiscipline. To ascertain if government activities are contributing factors to indiscipline among secondary school students. Items 7 to 9 of the questionnaire were analyzed in table three (pg. 34). The findings revealed that government activities are contributing factors to indiscipline amongst secondary school students.
2.3.1.3 Home – based Sources
All students are products of the society since they are born and reared there. Home environment plays a very big role in influencing their behavior at school. There are many factors at home such as poverty, mobile phones, child abuse, T.V and responsibilities at home that would go a long way in influencing students’ behavior negatively.
Docking (1980) agrees that indeed some students come to school already displaying disposition to be disruptive. Poverty is a state where parents are unable to provide adequate basic necessities like proper housing, clothing and food to their children. It is mainly determined by the family’s socio-economic status. Levin and Nolan (1996) confirm that heavy television viewing was significantly associated with elementary school children’s belief in a mean and scary world and that poor school behavior was significantly correlated with the home T.V environment. In 1993, the American Psychological Association stated that: ‘There is absolutely no doubt that higher levels of viewing violence on television are correlated with increased acceptance of aggressive attitudes and increased aggressive behavior’.
Curwin and Mendler (2000) conducted a research concerning television and youth in which they concluded that children will have viewed approximately 18,000 acts of television violence by the time they enter adolescence. The school is not a haven of peace and tranquility. Infractions are experienced on daily basis and hence the concerns of all stakeholders. The legislations have expanded the due – process rights of students. This is very important because if the headmaster or principal wants to suspend a violent troublemaker, he has to ask: Would a judge find my decision and
procedures legally satisfactory? Would he agree that I had adequate evidence? The appropriate documentation? The authority? The students are also aware of their rights and the students are also aware of their rights and the right to sue a principal.
This means that for principals to succeed in managing pupil discipline, they have to use effective methods. These are methods that can result in positive outcomes. These methods have to a large extent be legal. Thus schools should have policies to cope with the legislations. This is because the laws are designed to avoid law suits than to establish order in school, hence they are abstract and inflexible. Understandably, they inspire some contempt from pupils. (Anyango et al, 2013).
2.3.2 Strategies to Mediate Indiscipline
Bell (1995) identified the following theories to form a comprehensive discipline strategy for an entire school or particular class:
(i) Positive Approach: This approach is grounded in teachers’ respect for pupils. It instills in pupils a sense of responsibility by using youth/adult partnerships to develop and share clear rules, provide daily opportunities for success and administer in-school suspension for noncompliant pupils.
(ii) Teacher Effectiveness Training: This method differentiates between teacher- owned and pupil owned problems, and proposes different strategies for dealing with each. Emmer (2005) opined that effective teacher training reflects in pupils ’knowledge through problem-solving and negotiation techniques.
(iii) Appropriate School Leaving Theory and Educational Philosophy: It is a strategy for preventing violence and promoting order and discipline in schools,
put forward by educational philosopher Greenberg (1987) and practiced by some schools. Positive school culture and climate will to a large extent aid reduction of indiscipline in school.
(iv) Detention: This requires the pupils to remain school at a given time of the school day (such as lunch, recess or after school) or even to attend school on anon-school day, e.g. “Saturday detention” held at some US and UK schools. In the UK, the Education Act 1997 obliges a school to give parents at least 24hours notice of a detention outside school hours. This is not common in Nigerian schools but in specialized schools like “Command Secondary Schools or Navy Secondary Schools” such practice is common perhaps because of the military nature of the schools.
(v) Suspension or Temporary Exclusion: This is mandatory leave assigned to a student as a form of punishment that can last anywhere from one day to several weeks, during which time the pupils cannot attend regular lessons. The student’s parents/guardians are notified of the reason for and duration of the out-of-school suspension. Pettit (1997) contends that sometimes pupils have to complete work during their suspensions for which they receive no credit. Stressing those students only report in school but serve punishment like cutting grass or digging holes or uprooting a plant or working school farm.
(vi) Exclusion or Expulsion: Withdrawing or permanent exclusion is the removal of a pupil permanently from the school. This is the ultimate last resort, when all other methods of discipline have failed. However, in extreme situations, it may also be used for a single offense. For in Nigerian schools, school head can only suspend a pupil while exclusion or expulsion of pupil from school is the right of the Ministry of Education based on the school had report. However, expulsion from a private school is a more straightforward matter, since the school can merely terminate its contract with the parents.
(vii) Deprivation of Privilege: It is useful and efficient form of punishment. Dodge (1993) affirmed that loss of position, prohibition from playing any game in the school compound for a certain period could go a long way in improving the wrong doer.
(viii) Moral Punishment: Moral punishment such as apologies, public or private degrading from positions etc. is sometimes resorted to. Widman (1987) contended that great care and discernment are needed before such form of punishment is resorted to because it could never halt self-respect of the wrong doer.
(ix) Self-government: It means the organization of community life of the school in such a manner that responsibility for managing the school and running it in certain activities is shared with the pupils. It therefore, enables the pupils to learn in a practical way the principles of citizenship, co-operate living and democratic organization.
(x) Praise and Blame: The teacher must be very careful in his allocation of praise and blame. Tongue is said to be most powerful weapon in the teacher’s armory and its use may vary from a mild reproof to the bitterest sarcasm and vulgar abuse. Wasmund (1965) described sarcasm as a weapon, which is sometimes resorted to by the teacher, which creates a conflict between the teacher and the student easily. Stressing that sarcasm lower the self-respect of the pupil, tampers with his or her ego and permanently estrange him from the teacher and the school order.
(xi) Rewards: There is a belief that reward is not only right and desirable but also indispensable. Rewards can be given for attendance; conduct, progress, games, badges and certificates may be given as rewards. Group rewards might be given, for pupils will become socio-centric not egocentric. Teamwork can be fostered and wholesome all school spirit can be secured.
(xii) Punishment: It has a necessary place in the school economy but it must be based on certain principles if it is not to be a “hit or miss” affair. Seita (1996) identified the following guidelines for the use of punishment:
(a) Punishment should fit the “crime” as well as the “criminal”. This is because individuals differ from one another in the basic temperamental patterns, which they inherit, and in those, which they subsequently develop. For example, some children are extremely self-assertive, others unduly submissive. Some are very easily provoked to anger; others relatively placid and others patient while some are by nature very sociable and others solitary in their outlook. Therefore, one needs to exercise care in making any general statement regarding the effectiveness or otherwise upon children of any form of correctives.
(b) There should be no uncertainty about the punishment. The element of uncertainty in punishment renders it almost inoperative and postponement is almost fatal.
(c) Punishment should help the offender to improve and this condition is satisfied only when he realized his mistake, feels regret or shame for his conduct and makes up his mind not to commit the offence again. When the offender realized that he deserves punishment, punishment becomes necessary.
(d) Punishment should be inflicted to the barest possible minimum. Familiarity breeds not so much contempt, as indifferences in such matters. In a nutshell,  all the above-mentioned measures except blame and sarcasm are positive measures to secure discipline but the instinctive and impulsive reactions of children themselves may lead to evil, if not properly directed. Scult (2009) opined that children are dynamic, effervescent and therefore, heedless. They need checks to prevent excesses, restrictions to keep them within the speed limit of property. In lieu of this, Rogers (1995) came up with a school discipline policy, which provides a framework that corresponds with what a school will seek to practice.
2.3.3 Effectiveness of the Strategies to Mediate Indiscipline
According to African Journal of Education and Technology effective strategies to mediate indiscipline may include provision of moral leadership and moral training, value re-orientation, provision of adequate facilities for teaching games and sports, establishment of functional PTA, reduction in class size, extra-curricular activities,
involving students in making rules policies that affect them, positive teacher-students relationships, provision of ICTs and internet connectivity, high parental and school supervision and counseling and enforceable school rules and regulations. School administrators should devise means of involving students in formulating rules and policies that affect them.
Involvement of students in evaluation and improvement of instruction program, involvement in the planning and implementation of co-curricular programmes, involvement in the control of students’ behavior and in deciding the consequences of flaunting the school rules will help to curb indiscipline among students. Positive teacher-students relationship is attainable when teachers take cognizance of the child socially, psychologically and physically. Teachers must appreciate, understand and accept today’s students. As a result, the social distance between the students and teachers should be decreased. In addition, with the provision of ICTs and internet connectivity in schools, students will spend most of their extra time searching for information and expanding knowledge rather than loitering about during such free periods.



CHAPTER THREE
METHODOLOGY
Research Design
This research, which was conducted between February and October 2018, is descriptive in nature. Descriptive research entails collection of research data that describes acts, events, or issues as they exist or occur without any manipulation (Clarke, 2005). Descriptive survey is important in educational researches and it can be done either through the use of questionnaire, interview, or observation. The use of questionnaire particularly is to allow the collection of information from respondents without prejudice or bias (Jack & Clarke, 1998). Descriptive survey is considered appropriate for this research because the questionnaire was used as a research instrument to investigate the causes of indiscipline among students as viewed by primary school teachers in Nigeria.
Population, Sample and Sampling Procedures
The population for this research comprised of all primary school teachers in Ovia North Local Government Area of Edo State, Nigeria. According to the estimation of Edo State School Census Report, the population of school teachers in Ovia North Local Government Area of Edo State was 1,203. Based on the given population, simple random and purposive sampling techniques were used. This means that 10 teachers from a school were chosen to participate in the study. At Stage 1, a simple random sampling (dip-hat) method was used to select 10 primary schools . At Stage 2, the simple random sampling technique was, again, used to select 20 primary school teachers from each of the selected schools. This made a total of 200 primary school teachers participated in the research.
Instrument
To reach the research objectives, a questionnaire entitled “Causes of Indiscipline Questionnaire (CIQ)” was developed to collect data. Through the review of relevant literature, this researcher-made questionnaire was developed to collect information on the causes of indiscipline among from primary school teachers. It consists of Section A and Section B. Section A focuses on the demographic data of respondents, while section B consists of 20 items.
Validity
Validity is the ability of an instrument to measure accurately what it purports to measure. In order to check its validity. The instrument was given to the supervisor and four other experts (lecturers) in the Faculty of Education, University of Ilorin, for vetting and modifications. The corrected copies of the vetted instrument were represented in order and considered suitable for carrying out the study.
Reliability: 
An instrument is reliable when its scores are consistent over a given period of time after repeated administration to the same group of people or respondents. The reliability of the instrument for this research was determined using the test re- test method. This method entails administering the same instrument twice at an interval of four weeks to the same group of ten (20) teachers in Ilorin West LGA, Kwara State who were not part of the research. The two set of scores were correlated using Pearson Product Moment Correlation Co-efficient (r) statistics and a coefficient of 0.65 was gotten, which adjudged the reliability of the instrument.
Procedures for Scoring the Instrument
Likert-scale was used to score each item on the questionnaire in the following scales: Strongly Agree (SA)= 4 points, Agree (A)= 3 points, Disagree (D) = 2 points, and Strongly Disagree (SD) = 1 point. Section A that consists of four items on demographic data was scored using frequency and percentage. Sections B that contains items on causes of indiscipline, was scored using the following modality: the score on the instrument ranges from 4 to 1 (4, 3, 2, 1). Therefore, the average score any respondents can obtain is 4+3+2+1= 10/4 = 2.50. This follows that mean scores from 2.50 and above indicates the significant the causes of indiscipline among students as viewed by primary school teachers, while mean score below 2.50 will be regarded as insignificant causes of indiscipline among students as viewed by primary school teachers.
Procedures for Instrument Administration and Data Collection
The questionnaire was administered to the selected respondents with the help of two assistants who had been trained. The training was on the process of administration in obtaining permission from the schools’ authorities through writing and personal contact and seeking for the cooperation of the teachers by explaining to them the purpose of the research. Therefore, this built a good rapport  with the respondents and allowed for prompt response when respondent needed help in filling the questionnaire.
Method of Data Analysis
Percentage was used to analyze the data in Section A of the instrument, while. Section B was analyzed using t-test and Analysis of Variance (ANOVA). In view of this, Hypotheses 1 and 2 were tested using t-test, while Hypotheses 3 and 4 were tested using Analysis of Variance  (ANOVA).


CHAPTER FOUR
RESULTS
Demographic Data
This section presents the results of data obtained on the respondents in percentage.
Table 1. Distribution of Respondents Based on Gender, School Locale, Years of Teaching Experience and Educational Attainment.
	S/N
	Variables
	Frequency
	Percentage%

	1.
	Gender
	
	

	
	Male
	90
	45.0

	
	Female
	110
	55.0

	
	Total
	200
	100.0

	2.
	Schoole Locale
	
	

	
	Rural
	120
	60.0

	
	Urban
	80
	40.0

	
	Total
	200
	100.0

	3.
	Years of Teaching Experience
	
	

	
	1-5 years
	76
	38.0

	
	6-10 years
	84
	42.0

	
	11 years &above
	40
	20.0

	
	Total
	200
	100.0

	4.
	Educational Qualification
	
	

	
	NCE
	88
	44.0

	
	B.Ed.
	92
	46.0

	
	Postgraduate
	20
	10.0

	
	Total
	200
	100.0


Source: Author’s computation (2018).

Table 1 presents the distribution of respondents by gender, school locale, years of teaching experience, and educational attainment. A total number of 200 respondents participated  consisted of 90 male participants(45.0%) and 110 (55.0%) female participants. The table shows that 120 (60.0%) of the respondents were in a rural area while 80 (40.0%) of the respondents were in the urban area. Also, 76  (38.0%)  of  the  respondents  had spent between 1-5 years, 84 (42.0%) gad spent between 6-10 years while 40 (20.0%) of the respondents had spent 11 years and above in service. Similarly, 88 (44.0%) had NCE certificate, 92 (46.0%) have B.Ed. degree, 20 (10.0%) of the respondents had a postgraduate degree.
Research Question 1: What are the causes of indiscipline among students as viewed by primary school teachers in Nigeria?
	S/n
	Indiscipline among students is caused by:
	Mean 
	Rank 

	
	Students’ Factors
	
	

	1. 
	Lack of motivation
	2.58
	

	2
	Laziness
	2.55
	

	3
	Frustration
	2.54
	

	4
	Poor self-concept
	2.52
	

	5
	Peer group pressure
	2.56
	

	
	Mean 
	2.55
	5th 

	
	Government Factor
	
	

	6
	Involving students in political agitations
	3.65
	

	7
	Political interference in educational institutions
	3.62
	

	8
	Sudden change in government policies related to education
	3.64
	

	9
	Inability of the government to provide jobs to educated youths
	3.70
	

	10
	Abolition of corporal punishment
	3.68
	

	
	Mean 
	3.65
	2nd 

	
	Societal Factor
	
	

	11
	Poor value system
	3.74
	

	12
	Unwholesome mass media
	3.78
	

	13
	Disorganization of some members of the community
Undue
	3.73
	

	14
	emphasis material acquisition
	3.76
	

	15
	Injustice in society
	3.72
	

	
	Mean
	3.75
	1st 

	
	Parental Factor
	3.60
	

	16
	Poor home condition 
	3.53
	

	17
	Parental over protection 
	3.56
	

	18
	Parental rejection of children
	3.54
	

	19
	Parental separation to provide Inability to provide for children needs 
	3.58
	

	
	Mean
	3.56
	3rd 

	
	School Factor
	
	

	20
	Harsh rules and regulations
	3.52
	

	21
	Teachers lateness to school
	3.47
	

	22
	Absence of school guidance counsellor 
	3.50
	

	23
	Poor teacher-student relationship
	3.48
	

	24
	Lack of extracurricular activities
	3.51
	

	
	Mean
	3.50
	4th 


Source: Author’s computation (2018).
Table 2 shows the mean and rank of causes of indiscipline among students as viewed by primary school teachers in Nigeria. Since the cut-off point for taking decision on the causes of indiscipline among students is 2.5 and all the 20 items have mean scores above the cut-off; it can then be concluded that the causes of indiscipline among students as viewed by primary school teachers in Nigeria were societal factor, Government factor, parental factor, school factor and students’ factor respectively.
Hypotheses Testing
Four null hypotheses were postulated and tested for this research. The hypotheses were tested using t-test and ANOVA statistical methods at 0.05 level of significance.
Hypothesis 1: There is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on
gender.
Table 3: Mean, Standard Deviation and t-value showing the Causes of Indiscipline among Students Based on Gender.
	Gender
	N
	Mean
	SD
	df
	Cal. t-value
	Crit. t-value

	Male
	90
	56
	416.13
	198
	1.20
	1.96

	Female
	110
	52.00
	7.20
	
	
	


Source: Author’s computation (2018).
Table 3 shows that the calculated t-value of 1.04 was less than the critical t-value of 1.96. This means there was no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on gender. Thus, the hypothesis was not rejected.
Hypothesis 2: There is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on school locale.
Table 4: Mean, Standard Deviation and t-value showing the Causes of Indiscipline among Students Based on School Locale.
	Locale
	N
	Mean
	SD
	df
	Cal. t-value
	Crit. t-value

	Rural
	120
	44.01
	7.21
	198
	1.51
	1.96

	Urban
	80
	48.32
	9.08
	
	
	


Source: Author’s Fieldwork (2018).
Table 4 shows that the calculated t-value of 1.51 was less than the critical t-value of 1.96. This means there was no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on school locale. Thus, the hypothesis was not rejected.
Hypothesis 3: There is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on years of teaching experience.
Table 5: Analysis of Variance (ANOVA) on the Causes of Indiscipline Among Students Based on Years of Teaching Experience.
	Years of Teaching Experience
	SS
	Df
	MS
	Cal.F-ratio
	Crit.F-ratio
	Decision

	Between Group
	4234.141
	2
	2117.071
	
	
	

	Within Group
	677840.512
	197
	3440.814
	0.61
	3.00
	Not Sig.

	Total
	682074.653
	199
	
	
	
	



Source: Author’s computation (2018).
Table 5 indicates that the calculated F- value was 0.61 while the critical F-value was  3.00. Since  the  calculated  F-value of
0.61  was  less  than  the  critical  F-value of 3.00 at 0.05 level of significance, the hypothesis was, not rejected. This means there was no significant difference in the causes  of  indiscipline  among  students as
viewed by primary school teachers in Nigeria based on school locale thus, the hypothesis was not rejected.
Hypothesis 4: There is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on years of teaching experience.
Table 6: Analysis of Variance (ANOVA) on the Causes of Indiscipline among Students Based on Years of Teaching Experience.
	Educational Attainment
	SS
	Df
	MS
	Cal.F-ratio
	Crit.F-ratio
	Decision

	Between Group
	4004.245
	2
	2002.123
	
	
	

	Within Group
	678070.408
	197
	3441.982
	0.58
	3.00
	Not Sig.

	Total
	682074.653
	199
	
	
	
	


Source: Author’s computation (2018).
Table 6 indicates that the calculated F- value was 0.58 while the critical F-value was  3.00. Since  the  calculated  F-value of 0.58  was  less  than  the  critical  F-value of 3.00 at 0.05 level of significance, the hypothesis was not rejected. This means there was no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on years of teaching experience. Thus, the hypothesis was not rejected.
DISCUSSION
The findings showed that the causes of indiscipline among students as viewed by primary school teachers in Nigeria are societal factor, Government factor, parental factor, school factor and students’ factor respectively. This finding tallies with Mugams;  (2005), Paaga (2007);
Mwaniki (2003)  and  Bwire  (2010), which revealed that indiscipline among students was caused by school, societal, government, home and students’ factors. This finding could be that of Nigeria society in which corporal punishment was abolished by Government in schools, government involves students in political agitations among others and teachers being members of the same society are able to perceive this anomaly.
The testing of Hypothesis 1, which states that there is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on gender, was not rejected. This means that there was no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on gender. This also means that both male and female teachers expressed the causes of indiscipline among students in the same way. This finding is in line with that of Ndaita (2016) whose findings revealed that gender influenced the perception of teachers on the causes of Indiscipline among secondary schools’ students. However, the finding of this research negates Adekanye (2017) whose finding revealed that there was no significant difference exists in teachers’ perception of causes of indiscipline among students. This could be that indiscipline was a common occurrence in Nigerian schools. Therefore; male and female teachers would not have different opinions on the causes of indiscipline.
The testing of Hypothesis 2, which stated that there is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on school locale, was rejected. This means that there was no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on school locale. This also means that respondents who were in urban and rural areas did not differ in their expressions of causes of indiscipline among students. The finding of this research supports that of Okumu (2014) who revealed a significant difference in the causes of indiscipline among students as perceived by teachers based on school locale. Similarly, this finding is in line with that of Mpofu (2018) who revealed a significant difference in the causes of indiscipline among learners as perceived by teachers based on the
school environment. This finding could be that indiscipline is common in the society whether rural or urban, therefore, school locale will not have any significant influence on the respondents’ views.
The testing of Hypothesis 3, which stated that there is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on years of teaching experience, was rejected. This means that there was no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on years of teaching experience. This also means that the number of years that the respondents have spent in the teaching profession did not have any influence on their expression of indiscipline among students. This finding is not in line with that of Ekpoh (2007) and that of Mwaniki, Ngunjoi and kanjogie (2016) whose findings revealed a significant difference in the causes of indiscipline among students as perceived by teachers based on teaching experience. This finding could be that the act of indiscipline among students is increasing by the day. Therefore, teachers who have spent a few years in service will also be able to express the causes of indiscipline among students.
The testing of Hypothesis 4, which states that there is no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on educational attainment, was rejected. This means that there was no significant difference in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on educational attainment. This also means that no matter the educational qualification of the respondents, it did not affect their expression of causes of indiscipline among students of secondary schools. This finding tallies with that of Ndaita (2016) who also found no significant difference in the perception of teachers on the causes of indiscipline among students based on educational attainment. Likewise, Fareo and Ballah (2018) concluded in a study that educational attainment did not have any influence on the perception of  teachers on the causes of indiscipline. This could be that all the respondents are literate therefore; they are able to perceive the causes of indiscipline among students.
CONCLUSION
It can be concluded that the causes of indiscipline among students as viewed by primary school teachers in Nigeria were societal factor, Government factor, parental factor, school factor and students’ factor respectively. Similarly, there were no significant differences in the causes of indiscipline among students as viewed by primary school teachers in Nigeria based on gender, school locale, years of teaching experience and educational attainment.
RECOMMENDATION
Based on the above mentioned findings, the proposed recommendations are:
1. The society has a strong hold on its members; members portray the image of the society and the society breeds its members. Therefore, to curb indiscipline among students since they are the future leaders of the country, members of the society must be informed of the causes of indiscipline among these students and redress. This can be done to continuous orientation by teachers and counsellors.
2. As introduced by Skinner, punishment is a way by which unwanted behaviour can be reduced and extinguished hence, the government should reverse the abolition of corporal punishment in schools so that students could be well disciplined. Efforts should also be made to curb indiscipline in society through other means if corporal punishment cannot be re-included.
3. Students tend to observe, internalize and act out what they see among peers and authority figures Therefore, the school must at all time portray discipline to students. Similarly, Administrators, teachers and other staff members must be enjoined to be of good behaviour for the students who are the hope of the country.
4. Parents should monitor their wards well as charity begins at home. Children should be well guided and monitored so that they can be of good behaviour. More so, parents must lead by examples; their utterances must not negate their actions as this could send wrong signals to children for emulation. Parents should try as much as possible to create time for their children to create a feeling of bonding and acceptance in them, this would allow parents to observe, foresee, notice and caution unacceptable behaviours on time.
5. As a matter of necessity, counsellors must educate the entire populace on the causes of indiscipline among students. Efforts should also be made to curb indiscipline in schools and society at large. This can be done by organizing talks and discussions on indiscipline for students in schools. Counsellors can also collaborate with teachers to organize talk shows and seminars for the entire public to get acquainted with indiscipline and its causes.
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APPENDIXE
QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.
SECTION A
PERSONAL INFORMATION
Gender
Male [  ]	Female [  ]
Age 
20-30	[  ]
31-40	[  ]
41-50   [  ]
51 and above [  ]
Educational level
WAEC		[  ]
BSC/HND	[  ]
MSC/PGDE	[  ]
PHD		[  ]
Others……………………………………………….. (please indicate)
Marital Status
Single	[  ]
Married [  ]
Separated [  ]
SECTION B
1. What are the causes, problems and solutions of indiscipline among public secondary school students?
Lack of motivation							(  )
Laziness									(  )
Frustration									(  )
Poor self-concept							(  )
Peer group pressure							(  )
Involving students in political agitations		(  )
Others, specify___________________?
2. Does societal morals contribute to indiscipline?
Yes 		(  )
No			(  )
Undecided	(  )
3.  Does home background contribute to indiscipline?
Yes 		(  )
No			(  )
Undecided	(  )
4. Does poor school administration affects students’ in disciplinary behaviour?
Yes 		(  )
No			(  )
Undecided	(  )
5. Does peer group influence causes indiscipline?
Yes 		(  )
No			(  )
Undecided	(  )


