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ABSTRACT
This research study which focused on finding the influence of teachers’ professional training on students’ academic achievement was limited in one secondary school “Modern Idea College” (MIC), Enugu as the area of the study where the entire senior secondary school III were the target population from which a sample of 60 participants (students) were randomly selected, splint into two group (experimental and control group), thereafter, each group was treated with teaching in two subjects (English Language and Mathematics). These two subjects were taught to each group evenly but while the experimental group was taught by professionally trained teachers, the control group was under unprofessionally trained teachers (quacks). A standardized (NECO) achievement test was administered to the two groups at the same time after four weeks lesion period (treatment). The scores form these two groups were compared and finally subjected to a test of significant (independent t-test). The result of the comparison indicated a wide different in the groups academic achievement and gave ground for the researcher to reject his original null hypothesis and accept the alternative which stated that “there will be a significant difference between the score of the two groups. The significant influence of the independent variable (professional and unprofessional) on the dependent variable (academic achievement) of the study was determined by a t-result which disproved the second null hypothesis and granted acceptability to its alternative which advocated that the academic achievement of learners will be influenced by their teacher’s level of professional training significantly”. To this, the researcher was able to establish that level of teacher’s professional training goes a long way in determining the learning quality of the learners.



CHAPTER ONE
INTRODUCTION
Background to the study
In every society of the world, irrespective of cultural differences and geographical demarcations, the need to socialize the young members of the society equip them with the knowledge, skills and attitude that empower them to contribute towards the realization of the society’s set goals is deemed prior.
In recognition of this fact, every society strives for institutionalization of socializing agents ranging form the families, churches, schools to many other legalized bodies designated with the responsibilities of ensuring the creation and maintenance of this dependable transformation of behaviour to a worthwhile type in the youths.
Of all the functional institutions of socialization the school is central. This is probably because it creates and controls the behaviors of other agents of socialization by selecting and impacting in them the designed and functional behaviour as dictated by the philosophical and cultural values of the society in question.
The above premises therefore lend credence to admit that every nations scientific and technological development, economic and political securities and actualization o general goals and objectives as well world recognition are heavily anchored on the nation’s formal education system.
Since the departure of the colonial masters, Nigeria in particular and other developing countries in general suffer relating, a significant shortfall in the standard of education when the academic achievements of their student are measured against expectations. Government in her attempts to address this issue has, through various National Curriculum Conferences and National Policies of Education (NPE), created, some educational system like: 6-3-3-4 system which was outcome of 1969 National Curriculum Conference followed by Universal Primary Education (UPE) and Universal Basic Education (UBE/ Basic 9) all in quest to meet National goals through education (Fafuruwa 2004).
Primarily, these efforts were advanced towards reversing the selfish philosophy of education by the colonial hunters back to suit our indigenous needs.
To this end, detailed consideration of the professional competence of our teachers became less u effect leaning to contamination of teaching profession with a dominating number of unprofessional (quacks). Thus, while the efforts were on changing the philosophy of education and curriculum development for indigenous uses the axes of the educational institutions an systems were denied attention. Since this period to recent time, our school products 9graduates) have been characterized by poor academic achievement, insufficient scientific and technological know-how, lack of initiative, poor business attitude, poor professional skills and competences and so on which have formed a base for examination mal-practice, social ad political crime and retarded national development.
However, thanks to teachers Registration Council (TRC) of Nigeria, a body established by the Act no 31 of 1993 to among other things; register teachers growth, teachers, regulate and control the teaching profession, ensure ethical rejuvenation by enforcing rules and regulations guiding the teaching and learning as a profession, prescribe the standard of entry into the profession, show warning signals to intruders (quacks) into the profession etc.
Though the above observed educational problem can be attributed to so many other factors the study is walled to seek if any the impact of (TRCN) directives on academic achievement of the students by comparing the achievement score of students taught by professional teachers with the scores of those under unprofessional teachers to determine the influence of professionalism in teacher’s products (learning).
1.2 Statement of the problems
Common observations complains in examining rate the degree of poor academic achievement among secondary school students and beyond.
This poor academic achievement leads to uncontrable examination mal-practice in our total school system which probably account for certification of ignoramuses who prefer paper certificate to knowledge and skills required for the survival of individual and thee entire society.
The condition when left unchecked in any society threatens to obliterate among other things; social order, man-power, national development and replace them with social crime and underdevelopment.
1.3 Purpose of the study
The primary objective(s) of this study are; 
1. To find out whether the scores of achievement test in English Language an Mathematics subjects from students taught by professional trained teachers will vary form the scores their counterpart in the same test (English Language trained teachers (quacks).
2. To test the significant differences if the academic achievement of student taught by professional teachers and the academic achievement of those taught by unprofessional teachers (quacks)
3. To establish a generalizable conclusion bas eon a systematically refined evidence.
1.4 Significance of the study
The beneficiaries of this study will include, the ministries of education, policy makers in education matter who would want a base to stand a decision on the level of training that will certify a professional teacher.
The study will help (TRC) see in concrete form, the outcome of their effort towards sanitizing educational setting off (quacks) unprofessional teachers.
Colleges of education will gain from the research result if confirmed positive, as the need and quest to join their various programmes by intended teachers and practicing quacks will increase.
When professional are engaged in teaching students in general will benefit as they will find learning thereby reducing exam mal-practices.
The general society will actualize the goals and aims set in education if the hypothesis of this study is supported by the finding and the recommendations implemented by the government and school authorities.
1.5 Research Question
Considering the researcher’s set objective and significance for the study, the asked the following research questions to control the study.
i.Is there any difference between the academic achievement of student taught by professional teachers and the academic achievement of those taught by unprofessional teachers (quacks)?
ii. Is teacher’s level of professional training an influencing factor on students’ academic achievement?
1.6 Research Hypothesis
Tentatively, the researcher advanced the following null hypothesis to enable him answer the research questions.
1. There will be no difference between the academic achievement of the students taught by professional trained teacher and the academic achievement of these taught by unprofessional trained teachers (quacks).
2. Level of teacher’s professional training will not influence learner’s academic achievement significantly.
1.7 Scope/ Delimitation of the Study
In consideration of financial and time constraint, the area of this study has been delimited to one secondary school in Enugu Urban (Modern Ideal College, Abakpa Main campus). The targeted population is all the senior secondary class III students with sample size of 384 participants.
1.8 Definition of Terms
Conceptual Definition
Profession
Professional
Professionalism
Professional training
Discourse
Academic Achievement
By the above, the researcher meant as following;
Profession: Is a type of job that needs special training or skill, especially one that needs a higher level of education. Hornby 2005).
Professional: Is one with qualities showing that he is well trained and extremely skilled. Hoinby (2005)
Professionalism: Is the practice of using a professional in a job. Hoinby (2005).
Professionalization: Is a number of detailed training specially designed foe members of a given profession. Coquillete (1998).
Discourse: Is a long and serious treatment or discussion of a subject. Hoinby (2005).
Academic Achievement: This is the observable and measurable change in a learners behaviour as a reflection of teaching or lesson treatment. Obieze (2009).
Teaching Treatment: This is any designed lesson programme aimed at inculcating a specific worthwhile behaviour skill or attitude in  learner(s). Especially in school. Obieze (2009).


CHAPTER TWO
LITERATURE REVIEW
2.1 INTRODUCTION
This chapter presents the literature on the impact of employee training, attitude of students and performance of students in secondary schools. It seeks to establish the relationship between the key study variables and relate them to learning theories, attitudes and the kind of trainings employees in secondary schools undergo.
2.1.Teacher Training
According to a research commissioned by UNESCO on the impact of teacher knowledge on teaching and learning process in 14 Sub-Saharan African Countries, Nardir, A. (2007) Assesses that the primary aim of training a teacher is to nurture his/her skills in education and prowess which have compatibility with education policies thus making teachers effective in delivery of content. He poses that teacher training and professional development is an important aspect that would significantly result to better academic performance of students. Teacher training is currently limited to its scope of professional development. Knoblaunch, D and Chase, M. (2015) conducted studies on the impact of school setting, efficacy and benefits attributed to teacher training in Rural, Sub-Urban and Urban schools and found out that while some students have shown teacher training have no effect to general academic performance, others have shown it can improve grades when it is content focused and intensive. Teacher training is aimed at providing teachers with the knowledge needed teacher engagement to students and enable them perform better in terminal examinations(Wesh, 2006) and in this case (NECO and NECO)
2.1.1 Impact of Teacher Training on students’ performance
Major studies carried out have compared teacher training concepts and students’ academic performance in schools. According to a research conducted in Nigeria by the department of curriculum studies in the University of Port Harcourt about teachers’ competence and students’ academic performance, teacher competence both professional and personal should be very high to accompany the learner efforts in order to realize academic performance (Barikena, 2012). According to Barikena(2012), teacher
professionalism is both professional and pedagogical in the sense that a teacher should be able to handle their professional work well and fulfil the legal requirements for personal traits. Onyeachu (1996) in a research conducted in Nigeria on the relationship between teacher working conditions and the effectiveness of the teacher asserts that a teachers’ success in the classroom depends very much on their preparedness for the instruction process which requires training. Studies done in Kenya, Rift Valley province on Teacher Training and development by Ngala F. and Orisky N. (2010) Reveals that teacher training increases knowledge on selection and application of the most improved teaching methods and thus leading to high performance by students.
In his studies on Mastery of English language, Atsenga (2002) asserts that effective teaching methods have a significantly high influence on learning. He further reveals that teachers training should be made mandatory throughout the country so that untrained individuals should not be allowed to teach in secondary schools. On elementary studies and classroom autonomy studies conducted in Pakistan, Sarwart, S and Muhammad, S. (2014) Agrees that training of teachers had an influence in the academic achievement of the student in connection to their learning environment. A highly trained teacher can guide the learning process of children and makes the learning relevant to the learners by stimulation and positivity (Keefer, 2011). Keefer (2011) further asserted that a teacher can impact knowledge and skills that would assist a student secure his/her educational rights, improve their understanding and their self-esteem for fair opportunities. In line with this assertions, effects of teacher training on academic performance become more visible when the focus gets into knowledge on the subject matter as opposed to mere certification.
2.1.2 The impact of Teacher Training on delivery of Content to enhance students’ performance
Studies have also shown training teachers affects their content delivery capabilities and makes them able to control the classroom environment. Ruth Zuzovosky (2003), a study on Teachers Qualification done in Tel Aviv concludes that support policies and interventions aimed at creating more opportunities, trainings and incentives for participation in Content based training for professional development should be initiated
for teachers. This studies are supported by the findings made by Bizimana, B. and John,
A. (2014) In a study that involved 619 respondents, 81 school administrators, 160 teachers and 378 students. The study was to determine the correlation between teacher training, resource availability and content delivery in Huye District Secondary schools. The research notes that teachers with very little or no training had too little knowledge of the subject matter and the subject they teach and therefore denying their students the most basic skills and attitudes required. Bizimana, B and John also concluded that teachers who used resources during content delivery were seen vividly presenting the subject matter with was understood well.
In relation to this studies, Lydia Et Al (2014) establishes that the overall effectiveness of an educational system in a country is squarely determined by the motivation and determination of its teachers, the extent of teacher education and the teacher training. This was in respect to a descriptive research on effectiveness of education system carried out in Thogoto Teachers college where 342 respondents gave their feedback. Teacher training affects content delivery of the teacher and statistically and quantitatively affect student achievement (Johannes, 2010). This researches are generally consistent in the indication that training of employee impacts significantly with the students’ academic success.
2.2 Relationship between Students’ attitude and Academic performance Attitude is an organization of beliefs, objects, feelings and how people respond to this perceptions negatively of positively or favorably or unfavorably according to situations (Langat, 2015). A descriptive research done by U. Narmadha and Dr. Chamundeswari (2013) to ascertain the impact of students’ attitude towards school and learning of science and mathematics among secondary school students revealed that attitude towards school and learning significantly predicts academic achievement. The study involve 422 students interviewed to assess the impacts of attitude, the study further implies that people get the right attitude by observing character, imitating peoples’ views and modeling their behaviors.
Research done by Mwangi (2009) revealed that attitude affects learners socially, behaviorally, vicariously, and cognitively where positive attitude enhances learning while negative attitude inhibits learning. Muriithi, G., Karimi, V., and Barchok, H. (2015)That sought to establish the effects of attitude on academic performance among Meru County Students. The study enumerated possible factors that may affect learning through formation of attitude, some of this included the physical environment that enlists school infrastructure, dormitories, classrooms designs, furniture among others, the study also listed other factors that encompassed teaching and learning materials, teacher characteristics i.e. teacher being friendly, warm, welcoming and charming and children’s’ physical traits i.e. children with special needs. This studies therefore portray that there is a significant correlation between the attitude of students towards their teachers, learning and the school environment to their academic performance in their terminal examinations. (NECO and NECO).
2.3 Theoretical framework
The current study is based on the foundations of learning theories which include Behaviorism Theory of Learning, Cognitive theory of Learning, Constructivism Theory of Learning and Multiple intelligence Theory of Learning. Learning is a relatively permanent change of behavior potentially, which occurs because of reinforced practice (Mc Goech, 1952). According to Maria, H. and Jose, V. (2012) Learning theories are a set of organized principles in a manner in which people are able to recall certain concepts. They are Conceptual elaborations explaining how information and knowledge gets into the brain or absorbed in the process of learning (Hull, 1946). Chris, J. and Luk, W. (1993) Rolled out a study that involved three experiments to investigate the use of conditioning procedures to a conditioned stimulus in a study to establish the influence of classical conditioning. The study established that cognitive, environmental and emotional influence also acts in a critical role in skills applied.
Behaviorism Theory of Learning
Behaviorism originates from the findings of B. F Skinner and operant conditioning concepts. According to Skinner, knowledge exists independently outside people. They view the learner as a blank slate who must be provided the experience. In an attempt to answer critics of behaviorism techniques, Dave, P. (2005) Contents that learning occurs when new behaviors or change in behaviors are acquired through associations between stimuli and responses which is in line with Skinners theory of Learning. From this studies, association leads to change of behavior and are proponents to the two types of conditioning namely Classical Conditioning and Operant Conditioning.
2.3.1.1 Classical Conditioning
Classical conditioning was discovered by Ivan Pavlov. He observed that if dogs comes to associate the delivery of food with ringing of bell, they will produce saliva even when there is no sight of food or smell of food (Barikena, 2012). He regarded this type of learning to be the same whether in dogs or humans. According to a study conducted by Katana, G. (1940) On behavior change in animals, he regarded behavior change as an association between an involuntary response and a stimulus. He linked classical conditioning to learner characteristics like the ability of the learner to reflect past experiences, ability to participate in group discussions, practice skills and participation in written discussions. Classical conditioning involves no incentives or rewards and is passive on the part of the learner since it involves lesser learner contributions (Fraudsen, 1961).
2.3.1.2 Operant Conditioning
Operant conditioning reinforces behavior with a reward or punishment. A reward increases the likelihood of the behavior recurring while a punishment decreases the likelihood (Cronbach, 1960). Operant conditioning works under various principles; shaping behavior, reinforcement, extinction, spontaneous recovery, number of trials among others. Victor G. Laties (1978) in his studies on how animals can be trained and make possible the learning of sophisticated assessment of sensory functioning asserts that reinforcement should be made on more closely approximate the behavior we wish to eventually produce on the animals. He used substances that produced effects only after
prolonged exposure. O. Austine and T.A Omomia carried out a series of descriptive researches in Yaba College of Technology, Nigeria on behavior management systems and how they have been incorporated in academic or schools systems to tame bad behavior.
O. Austine and T. A Omomia had interviewed 243 schools staff from different schools in Lagos in bid to make assertions about the relevance of Skinner’s Theory of reinforcement. The study revealed that the use of selective reinforcement can shape behavior of an organism or human.
2.3.1.3 Cognitivism Theory of Learning
Cognitivism learning theories are credited to Jean Piaget and grew out of the Gestalt psychology (Hull C.L, 2003). According to Hull, Cognitive learning theorists believe that learning occurs through internal processing information. Suzanne M. Wilson and Penepole L. Peterson (L., 2006) in their findings on contemporary ideas towards learning identifies that learning is a process of active constructivism involves reorganization of experiences, either by attaining new insights or changing old ones. Thus, in support of Cognitivism, learning is a change in knowledge which is stored memory, and not just a change in behavior. Studies focus on the mental processes connecting symbols in a meaningful and memorable way. Cognitive theory of learning attempts to classify and chunk information, linking concepts, provide structure, analogies and mnemonics that lead to processing of information. In relation to this studies, Dr. Bada and Steve Olesgun studied how teachers teach and how teachers learn to teach. In their findings, teachers cannot transmit knowledge to students but information. Students learn by fitting new ideas with the knowledge they already have. Further, constructivism carries with it many academic and fundamental implications, it insists on the need for active involvement of learners in constructing knowledge for themselves rather than teachers imposing ideas on them and therefore the students cannot apply them in real life situations (Olosegun., 2011) as opposed to Cognitivism where knowledge is single sourced and the student is supposed to learn, recall and reproduce the knowledge religiously , they do not know the background and need of the information (Martin, 2009).
2.3.1.4 Multiple Intelligences Theory of Learning
It was proposed by Howard Gardner, a psychologist who posed that different kinds of intelligence exist in humans. His theory, however, lacks empirical evidence and this cited as an example of pseudoscience (Aloo, 2003). The theory grew out of constructivism and is poised to enable students develop their strengths and purposefully target their weak areas and develop them. It has been criticized for lack of substantial evidence, and that it uses a curricular and methodological approach may not have a discerning impact on learning.


CHAPTER THREE
RESEARCH METHODOLOGY
3.1	Introduction
In this chapter, we would describe how the study was carried out.
3.2	Research design
Research design is a detailed outline of how an investigation took place. It entails how data is collected, the data collection tools used and the mode of analyzing data collected (Cooper & Schindler (2006). This study used a descriptive research design. Gill and Johnson (2002) state that a descriptive design looks at particular characteristics of a specific population of subjects, at a particular point in time or at different times for comparative purposes. The choice of a survey design for this study was deemed appropriate as Mugenda and Mugenda (2003) attest that it enables the researcher to determine the nature of prevailing conditions without manipulating the subjects.
Further, the survey method was useful in describing the characteristics of a large population and no other method of observation can provide this general capability. On the other hand, since the time duration to complete the research project was limited, the survey method was a cost effective way to gather information from a large group of people within a short time. The survey design made feasible very large samples and thus making the results statistically significant even when analyzing multiple variables. It allowed for many questions to be asked about a given topic giving considerable flexibility to the analysis. Usually, high reliability is easy to obtain by presenting all subjects with a standardized stimulus; observer subjectivity is greatly eliminated. Cooper and Schindler (2006) assert that the results of a survey can be easily generalized to the entire population..
3.3	Research settings
This study was carried out in Modern Ideal College, Abakpa Main campus Nigeria.
3.4	Sources of Data
The data for this study were generated from two main sources; Primary sources and secondary sources. The primary sources include questionnaire, interviews and observation. The secondary sources include journals, bulletins, textbooks and the internet.
3.5	Population of the study
A study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description (Udoyen, 2019). The population of the study were all teachers in Modern Ideal College, Abakpa Main campus.
3.6	Sample size determination
A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, A total of 384 respondents were purposively selected by the researcher consisting of teachers and students.
3.8	Instrumentation 
This is a tool or method used in getting data from respondents. In this study, questionnaires and interview are research instruments used. Questionnaire is the main research instrument used for the study to gather necessary data from the sample respondents. The questionnaire is structured type and provides answers to the research questions and hypotheses therein.
This instrument is divided and limited into two sections; Section A and B. Section A deals with the personal data of the respondents while Section B contains research statement postulated in line with the research question and hypothesis in chapter one. Options or alternatives are provided for each respondent to pick or tick one of the options.
3.9	Reliability
[bookmark: _bookmark61]The researcher initially used peers to check for consistence of results. The researcher also approached senior researchers in the field. The research supervisor played a pivotal role in ensuring that consistency of the results was enhanced. The instrument was also pilot tested.
3.10	Validity
Validity here refers to the degree of measurement to which an adopted research instrument or method represents in a reasonable and logical manner the reality of the study (Udoyen, 2019). Questionnaire items were developed from the reviewed literature. The researcher designed a questionnaire with items that were clear and used the language that was understood by all the participants. The questionnaires were given to the supervisor to check for errors and vagueness.
3.11	Method of Data Collection 
The data for this study was obtained through the use of questionnaires administered to the study participants. Observation was another method through which data was also collected as well as interview. Oral questioning and clarification was made.
3.12	Method of Data Analysis
The study employed the simple percentage model in analyzing and interpreting the responses from the study participants while the hypothesis was tested using chi-square.
3.13	Ethical consideration
The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.


CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered.
4.1.1 Demographic information for teachers
The following demographic information of teachers was collected based on gender, age and the educational level of the respective teachers who filled the questionnaires.
4.1.2 Distribution of Teachers according to Gender
[bookmark: _bookmark44]Distribution of teachers according to their gender





Male	Female


Figure 2: Distribution of teachers according to gender
The majority of teachers who participated in the research were male 36 (71.59%) and 15 (29.41) were females
[bookmark: _bookmark45]Distribution of teachers according to their level of education
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Figure 3: Distribution of teachers according to their level of education

Majority of the teachers 29 (59.18%) were trained teachers and therefore able to understand factors affecting students’ performance like psychological issues, students behavior, intelligent quotient, positively reinforcing good behavior and negative reinforcement of bad student behavior and also ensuring the wellbeing and safety of students. They therefore work towards improving the academic performance of the students since they have better capacity to do so. This percentage of teachers are those who did Maters in Education, Bachelor of Education Arts and Science, Diploma in Education and a Postgraduate Diploma in Education. The rest of the teachers 20 (40.81%) were not trained to teach and did courses like Bachelor of Science (General), form four certificate and some who did other non-teaching courses yet were employed by boards of management to teach in secondary schools. This cohort of teachers did not undergo any form of training to teach in secondary schools and therefore could not really understand the issues facing education and students behavior that affects academic performance.
4.1.1 Distribution of teachers according to their duration in schools
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Figure 4
This findings indicate that teachers have a considerable number of years at their current station and thus have professional experience. This expertise is important since the teachers are able to understand their students. Teachers who stayed longer in institutions of learning were more welcoming to students and were able to interact effectively and professionally with the students. On the other hand, teachers who stayed for lesser years in teaching profession were more energetic to teaching/learning activities but were less interactive and sometimes had poor interaction skills with the learners. They are also able to identify student’s behaviors and correct them accordingly.
4.1.5 Statements of teachers from the questionnaires sampled.
	
Statements
	Strongly
Agree
	Agree
	Not Sure
	Disagree
	Strongly
Disagree

	
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%

	I teach because I have no option
	1
	2.04
	2
	4.08
	2
	4.08
	39
	79.59
	5
	10.20

	I have enough training to teach my subjects
	7
	14.28
	3
	6.12
	5
	10.20
	15
	30.61
	19
	38.78

	Students do not have a positive attitude in my subject
	18
	36.73
	11
	22.45
	10
	20.40
	6
	12.24
	4
	8.16

	Students are free to consult me in case of any difficulty
	9
	18.37
	21
	42.86
	4
	8.16
	6
	12.24
	9
	18.37

	Teaching is difficult
	18
	36.37
	12
	24.49
	2
	4.08
	9
	18.37
	8
	16.33



Table 2
Majority of the teachers 29 (59.118%) agreed that students do not have a positive attitude towards their subjects. Though, when sampled, the majority of the teachers who gave this response are science teachers. The majority of teachers 30 (60.86%) also agreed that teaching is difficult and but on the other hand about 68% agreed that they do not have enough training to teach properly in their subjects areas. Opportunities for students to consult the teachers freely helped the teachers identify subject areas of concern and what they can do to help the students achieve their goals. The teachers agreed that professional development was necessary for them and that the schools needed to facilitate training for them to be updated on the current educational affairs.
Majority of the teachers emphasized that they did not actually teach because they had no other option. This shows that they had interest in the teaching profession and should they have enough training they could deliver the best to the students. Majority had no training and showed willingness to participate in any form of training that could help them deliver
The study also sought to investigate the student’s responses towards their school and their teachers and also how their attitude affects them in their teaching experiences.
4.2 Demographic information of students
4.2.1 Students’ NECO performance
The study sought to find out the NECO score of the students before they joined secondary school and how that has affected their attitude towards secondary school education.
Students NECO performance
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From the findings, majority of the students (122) scored between 200-300 marks in their NECO exams.
This implies that students of average performance are the majority who joined Modern Ideal College, Abakpa Main campus. From the NECO performance index for the last three years, this index has dropped substantially and students performance in relation to their NECO performance has dropped. Very few students showed an improvement.
Students’ responses on whether the best modes of teaching was used by their teachers to deliver the teaching curriculum.
	
Statements
	Strongly
Agree
	Agree
	Not Sure
	Disagree
	Strongly
Disagree

	
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%

	My teacher uses models and charts
while teaching
	59
	22.60
	40
	15.32
	10
	3.80
	70
	26.81
	82
	31.03

	Teacher do not revise elementary ideas
before teaching
	89
	34.09
	37
	14.81
	5
	1.92
	63
	24.14
	87
	25.67

	Most examples and illustrations used
are locally available
	102
	39.08
	21
	8.05
	11
	4.21
	64
	24.52
	63
	24.14

	I am not able to cope with the teaching
pace of my teacher
	110
	4.21
	51
	19.54
	27
	10.34
	30
	11.49
	43
	16.48

	Concepts taught in class are linked to
daily life
	21
	8.01
	52
	19.92
	63
	24.14
	40
	15.33
	85
	32.57


Table 3
Majority of the students responded that their teachers do not use models and charts while teaching. This therefore implies that most teachers are not privy to the best teaching methods of actualizing class work by using models and real life experiences to deliver content. This therefore requires that the teachers be trained on the same. On the other hand, 48.90% of the students who responded said that teachers were able to revise the previous elementary skills taught, which an aspect of training. On the same note, teachers were not able to relate class work and real life quite well.
All this aspects of training on the part of the teacher created a missing link with the students and thus the remorseful performance of the students in their NECO Examinations. An adequately trained teacher would be able to employ all teaching skills and deliver content to the best of their abilities. It can therefore be concluded that teacher training is necessary and significantly affect students’ performance in their NECO examinations and general school exams.
4.2.3 Chi-Square test for the difference between the academic achievement of the students taught by professional trained teacher and the academic achievement of these taught by unprofessional trained teachers (quacks).
	
	Trained
Teachers
	Untrained
Teachers
	Total

	
	29
	20
	49

	Students’
performance
	4.98
	3.51
	8.41

	Total
	33.98
	32.51
	57.41



Table 4
From the above table, degree of freedom (df) =1, P<0.05.
X2= 57.41(29×3.51-20×33.98)2÷ (49×8.41×32.51×33.98)
= 0.000604844
≈ 0.0006
Therefore, the value for the Chi-Square statistic is significant, X2 = 0.006, P<0.05. This implies that there is a significant difference in the NECO performance of trained teachers to the untrained teachers. The statistic therefore shows that trained teachers posed better results than the untrained teachers.
HO2: Level of teacher’s professional training will not influence learner’s academic achievement significantly
Hypothesis TWO: Level of teacher’s professional training will not influence learner’s academic achievement significantly
Table 4.2.2: Chi-Square test showing relationship between teacher’s professional training and learner’s academic achievement
	
	Value
	df
	Asymp. Sig. (2-sided)

	Pearson Chi-Square
	19.284a
	1
	.000

	Continuity Correctionb
	17.931
	1
	.000

	Likelihood Ratio
	19.894
	1
	.000

	Fisher's Exact Test
	
	
	

	Linear-by-Linear Association
	19.178
	1
	.000

	N of Valid Cases
	340
	
	



DECISION RULE: 
X2 = 19.284, df (c-1, r-1) = 1, n = 340, p = .000 at 0.05 level of significance. 
The relationship between teacher’s professional training and learner’s academic achievement was investigated using Chi-Square Test. The result from this investigation proved that there is a significant relationship between teacher’s professional training and learner’s academic achievement.
4.3 Discussion of Results
The mean performance of students at secondary schools in Narok County for last year stood at 4.23 with 4.98 for trained teachers and 3.51 for untrained teachers out of the 49 teachers who returned the questionnaires (table 3). Generally, since the Chi-Square statistic is significant at P<0.05 at degree of freedom = 1, the performance of the trained teachers in Narok County Secondary schools was far much better that that of the untrained ones. This was observed by the responses of the students towards their teachers. The students attributed poor performance to poor time management, lack of motivation by their teachers and teachers who developed wrong attitude towards them. Attributes of
teachers like the correct usage of teaching materials, proper time management and improved delivery of content was cited as the most reliable teaching by the students. From this discussion, teacher training improved teacher content delivery techniques and thus good performance by the students.
Teachers also listed negative students’ attitude as one of the impediments to effective teaching and content delivery. Some students had negative attitude towards the subjects they taught and especially science subjects like Chemistry and mathematics. This made it very difficult for them to reach their teaching objectives. Other reasons they listed that contributed to poor academic performance was lack of resources like school library, equipped laboratory, textbooks, charts and sometimes there are poorly designed classes. Some teachers also said the syllabus is too wide to cover within the stipulated time frame and that the syllabus keeps changing and they are not trained to hand it that way. On other cases, teachers said that school heads did not reinforce good performance by the students and therefore making their work futile.



CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS.
5.0 INTRODUCTION
This chapter considered the relationship between teacher Professional training and students’ achievement in Modern Ideal College, Abakpa Main campus and goes further to summarize, provide conclusions and further give recommendations.
5.1 SUMMARY OF FINDINGS
The summary of findings were presented according to the dependent and independent variables of the study which are:
(i) Teacher training
(ii) Students’ attitude
(iii) Students’ performance
The study sought to establish the relationship between teacher training and students’ academic performance in sModern Ideal College, Abakpa Main campus. The findings indicate that trained teachers have positive attitude towards themselves, professional contact and their students. They have skills for effective classroom control, effective students’ evaluation and understand the code of contact. On the other hand, untrained teachers have low self-esteem towards teaching, do not have sufficient content delivery techniques which are student centered and have no clarity of presentation hence prone to posing poor results.
Students have positive attitude towards trained and experienced teachers since they have better interactions, good dress codes, effectiveness and clarity of classroom presentation which revolves about day-to-day activities of the students and develop learner interest towards the subject of discussion.
From the chi square statistic, the research study found out that majority of untrained teachers posted poor results as compared to the teachers who have undergone training. The study showed that most students were unsatisfied by the way untrained teachers delivered teaching content. From the teachers’ responses, majority of the teachers were willing to undergo in-service training if made available and closer to them. The study also indicated that more experienced teachers had a better performance to their counterparts who had spent lesser years in teaching.
The relationship between teacher training and students’ academic performance was found to be statistically significant and are jointly influence by students’ attitude as a mediating variable of the study.
5.2. CONCLUSION
From the discussion therefore, the research study concluded that there is a significant difference for trained and untrained teachers in terms of content delivery, time management, classroom control and students’ interaction. The relationship between teacher training and students’ academic performance therefore exists to a chi square value of 0.0006, P<0.05 and df=1.
5.3. Limitations
The research study focused on two major variables only: academic performance which is the dependent variable and teacher training, the independent variable is. However, other variables like resources available at school, teacher to student ration, distance to the nearest school, teacher incentives and teacher motivation may also influence students’ academic performance.
5.4. Recommendations
The research study recommends further study to find out the influence on academic performance that are as a result of student related factors like the distance to the nearby school, students intelligence quotient, student motivation by parents, their backgrounds, cultural and religious beliefs among others. Teachers should also be given incentives when they pose good performance so that they get motivated to work harder and improve the academic performance of students. On the other hand, the students should also rewarded when they record a positive deviation of their examination scores so that they can change their attitude towards their subjects and put more efforts to improve.
Schools should also introduce formal in-service training to their teachers to ensure they cope with the current syllabus and curriculum reforms in the educational sectors. Teachers should also be able to engage other educational stakeholders like parents, boards of management and the nearby communities in the affairs of the school and their students. This will enable them understand the socio-cultural background, and intelligence quotient
of the students and be able to handle them effectively. This will also lead to good relations and good will of the school by the external environment and positively affect academic performance.
The school should also invest in resource persons like motivational speakers, former students who performed well and community members who are doing well in the society so as to advice the students and change their mentality to education. According to the responses of teachers, student’s attitude to education affected them the most.
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QUESTIONNAIRE
You may not write your name………………..
1)(a) Name of your school………………………………  	
(b) Gender
Male ( )
Female ( )
2) Are you a trained teacher? 
Yes ( )
No ( )
3) If Yes, What are your Qualifications?
a) M.ED ( )
b) B.ED (Science) ( )
c) B.ED (Arts) ( )
d) BSC ( )
e) PGDE ( )
f) Diploma in Education Science ( )
Any other (Specify)………………
4) What was the school mean score in las year’s NECO examinations?…………………
5) What is your teaching experience?
(a) Total number of years ( ) 	
(b) Total number of years at current school ( ) 	
6) Consider each of the following statements and indicate the response that shows your opinion by putting a tick in the appropriate column on the numbers.
	
	Statements
	Strongly
disagree
	Agree
	Not
sure
	Disagree
	Strongly
disagree

	I.
	I teach because I have no   option
	
	
	
	
	

	II.
	I have enough training to teach my subjects
	
	
	
	
	

	III.
	Students do not have a
positive attitude in my subject
	
	
	
	
	

	IV.
	Students are free to consult me in case of any difficulty
	
	
	
	
	

	V.
	Teaching is difficult
	
	
	
	
	



7) What is your students’ attitude towards your teaching subjects?
Positive ( )
Neutral ( )
Negative ( )
8) a) Have you attended any course (In-service, workshop or Seminar) in your teaching subjects?
Yes	( )
No ( )
b) If no, give reasons.  	
c) If yes, is the course assisting in improving your teaching skills and eventually students’ performance?
Adequate ( )
Inadequate ( )
Not at all ( )
9) What factors do you think influence NECO performance in your school?
10) What measures are you taking to improve students’ performance in your school?…………


Thank you for finding time to fill this questionnaire.
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