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[bookmark: _GoBack]ABSTRACT
Since the inception of human being, no human being come into existence fully developed with all the necessary faculties and systems that enhance adaptation. Rather, people come into existence and experience several phases of development. One of the phases of such development is the adolescent phase. According to Weiten (2012) adolescent is a transition phase between childhood and adulthood. It is one of the major critical and most delicate phases of the human development because it is at this phase that the socialization of the individual person takes place. According to Ebenebe (2007), it is the phase a girl child learns how to be daughters, sisters, friends, wives and mothers. In addition, she learns the occupational roles that the society has in stock for her. The same is applicable to the male child. Apart from the role play, it is also the phase when adolescents imbibe the norms of the society where they find themselves. It is also the phase when attitudes, skills, values, norms and culture of the given society are learnt. According to Okudo (2013), it is a phase when business teacher can acculturate all socialization processes into a child which are basically achieved through education.  According to Moorhead, Johnson & Swanson, (2008). Psychosocial adjustment is the adaptive response to a substantial life changes by an individual either an adolescent or an adult stage.


CHAPTER ONE
INTRODUCTION
1.1 BACKGROUND TO THE STUDY
Since the inception of human being, no human being come into existence fully developed with all the necessary faculties and systems that enhance adaptation. Rather, people come into existence and experience several phases of development. One of the phases of such development is the adolescent phase. According to  Weiten (2012) adolescent is a transition phase between childhood and adulthood. It is one of the major critical and most delicate phases of the human development because it is at this phase that the socialization of the individual person takes place. According to Ebenebe (2007), it is the phase a girl child learns how to be daughters, sisters, friends, wives and mothers. In addition, she learns the occupational roles that the society has in stock for her. The same is applicable to the male child. Apart from the role play, it is also the phase when an adolescents imbibe the norms of the society where they find themselves. It is also the phase when attitudes, skills, values, norms and culture of the given society are learnt. According to Okudo (2013), it is a phase when business teacher can acculturate all  socialization processes into a child which are basically achieved through education.  According to Moorhead, Johnson & Swanson, (2008). Psychosocial adjustment is the adaptive response to a substantial life change by an individual  either an adolescent or  an adult stage.
Wikipedia encyclopaedia (2015) defines education in its general sense as a form of learning through which the knowledge, skills, values, beliefs and habits of a group of people are transferred from one generation to the next through storytelling, discussion, teaching, training and or research.         Scholars are in consensus that education through formal learning constitutes one of the foremost agents of socialization. This kind of socialization is practically achieved in schools  which  have educational systems that are known to be the scaffold or buffer on which the psychosocial developments of these adolescents are based. The term educational system generally according to Sabbout (2013) refers to public schooling not private schooling and more commonly from kindergarten through high school programmes. Through these systems the adolescents are influenced towards the acquisition of skills, competences and attitudes that help them in the future. One of these systems of education is entrepreneurship education.
Omolayo (2006) defined entrepreneurship as the act of starting a company, arranging business deals and taking risks in order to make a profit through the educational skills acquired. Watson (2006) defined it as a process through which individuals identify opportunities, allocate resources and create value. While Orji (2011) referred to entrepreneurship as a specific mind set (self-reliance) resulting in entrepreneurial initiatives. Therefore entrepreneurship education is that kind of education that will dispose the adolescents towards identifying opportunities, allocating resources or creating values (as described by Watson) or the type of education that engraves a self-reliant and entrepreneurial initiative in the adolescents.
It is important to underscore the fact that entrepreneurship education has gained much importance in  Nigerian educational system, given the issues of finding solution to unemployment need for job creation, economic diversification and sustainable development. Nigerian government, in 2005 saw the need for a new functional curriculum for secondary school level of education. The old curriculum of secondary school education was found to be enamoured with some deficiencies and limitations. Orji (2012) observed that the existing secondary schools curriculum could not achieve the acquisition of functional literacy and numeracy, strategic commutation skills, and entrepreneurial skills. The old curriculum was also criticized for having no support for reducing poverty, creating jobs and wealth for graduates.
To improve the senior secondary school curriculum towards meeting the societal demand and finding solutions to the deficiencies in the old curriculum had made the National Council of Education (NCE), the highest policy making body in Nigerian education sector, to mandate the Nigerian Educational Research and Development Council (NERDC) to restructure and enrich the instant secondary school curriculum. The NERDC, therefore, developed a functional skill-oriented and values enriched curriculum for senior secondary education which was scheduled and started in September 2011 at a senior secondary level (SSS1). The introduction of 35 trade/entrepreneurship subjects was central part of the reform and restructuring of the old senior secondary education curriculum.
According to NERDC’s philosophy of the new senior secondary education curriculum (SSEC), every senior secondary education graduate should have been well prepared for higher education as well as acquire relevant functional entrepreneurship skills needed for poverty eradication, job creation, wealth generation and in the process, further strengthening the foundation of moral, ethnic, and civic values acquired at the basic education level.
Given the context above, entrepreneurship education for senior secondary school is considered as the training in any of the trade/entrepreneurship subjects which includes the ability and skill to put together all the factors of production to start and sustain a business. Based on the endorsement of NERDC (2008), all senior secondary students are to offer one of the compulsory core crossing- cutting subjects including English, Mathematics, computer/information communication technology and civic education. This implies that all students in Nigeria senior secondary schools, irrespective of their field of study, must compulsorily offer at least one trade entrepreneurship subject. The students should also register for (and be assessed in) at least one trade/entrepreneurship subject in public examinations (NECO, WAEC or NABTEB).
As a corollary to the above articulated situation, researchers and educators have started to raise questions and conducted studies regarding the effective implementation of the new curriculum. Although NERDC has embarked on sensitization programme to ensure effective implementation of the programmes, yet, the atmosphere is not yet cordial, relaxed and clement. Despite NERDC (2008) sensitization programmes, provision for strategic curriculum support and resources, people have continued to raise eye brows and to question the effectiveness of this curriculum. Significant among these, are the adolescents who apparently seem to share similar view concerning its implementation and its impact to their psychosocial life adjustments.
It is better to believe on what a person can do rather than personal judgments about one’s physical or personality attributes. It is also context-specific and varies across several dimensions, such as level, generality, and strength. The level of self-efficacy refers to its dependence on the difficultly level of a particular task, such as math addition problems of increasing difficulty; generality of self-efficacy beliefs refers to the transferability of one’s efficacy judgments across different tasks or activities, such as different academic subjects; strength of efficacy judgments pertains to the certainty with which one can perform a specific task (Zimmerman, 2012). Wikipedia the free encyclopaedia, (2015) also sees self-efficacy as the extent or strength of one’s belief in one’s own ability to complete task and reach goals. Hence, this study is set out to assess the influence of entrepreneurship education on senior secondary school students’ psychosocial entrepreneurial adjustment in Anambra State.
1.2 STATEMENT OF THE PROBLEM
There are speculations in Nigeria that the nature of education offered at secondary school level produces students for whom there are no market demands (Modesty,2012). Students are seemingly grounded in theoretical knowledge but the skills and resourcefulness for applying the knowledge for creation of goods and services are apparently lacking. Unemployment of graduates from Nigerian educational institutions have become a major national problem. The period between graduation from school and employment of graduates in the labour market have continued to lengthen and this has become a source of frustration for graduates. In this kind of circumstance, it is projected that part of the viable remedial option is self-employment and self-reliance schemes.
Entrepreneurship education is believed to have the capacity to bring about an attitudinal change from being job seekers to job creators among students of Nigeria educational institutions. This is part of the rationale behind the introduction of entrepreneurship education in senior secondary school in Nigeria (with the objective of equipping of students with the training and skills necessary to start their own businesses). Some of the setbacks in secondary school prior to the introduction of entrepreneurship skill is the grounding of students in theoretical knowledge which makes them lack necessary skill needed in practical jobs and labour market/societal demand. The resultant effect is that many secondary school graduates roam the street without being employed. The poverty level, unemployment rate and inability of graduate to  meet the demands of the labour market and society in general has led to the establishment of  entrepreneurship education in schools, hence the is need to examine business teacher’s assessment of  the  influence of entrepreneurship education on senior secondary school students in Anambra state.
1.3 PURPOSE OF THE STUDY
The main purpose of this research is to ascertain business teachers assessment   of the influence of entrepreneurship education on  students entrepreneurial psychosocial adjustments. Specifically, the study tend to determine the opinion of business teachers:
1. On their level of awareness of the benefits of entrepreneurship in senior secondary schools in Anambra state.
2. On the extent introduction of entrepreneurship education in senior secondary school curriculum heightens entrepreneurial psychosocial adjustments of secondary school students in Anambra state on the basis of their self-esteem.
3. On the degree to which entrepreneurship education influences entrepreneurial psychosocial adjustments of students on the basis of self-efficacy.
4. On the extent to which entrepreneurial education influences entrepreneurial psychosocial adjustments of students on the basis of their self-perception.
1.4 RESEARCH QUESTIONS
1. What s the level of awareness of the benefits of entrepreneurship in senior secondary schools in Anambra state?
2. To what extent do introduction of entrepreneurship education in senior secondary school curriculum heightens entrepreneurial psychosocial adjustments of secondary school students in Anambra state on the basis of their self-esteem?
3. To what degree do entrepreneurship education influence entrepreneurial psychosocial adjustments of students on the basis of self-efficacy?
4. What is the extent to which entrepreneurial education influences entrepreneurial psychosocial adjustments of students on the basis of their self-perception?
1.5 SIGNIFICANCE OF THE STUDY
The findings of this study will be of significant benefits to Nigeria government, educational policy makers, principals of schools and business teachers.
It will enable educational policy makers, school principals and teachers to evaluate the effects of the new Nigerian Senior Secondary School Curriculum (SSEC) that makes entrepreneurship education a compulsory cross-cutting subject with the view to making secondary school education functional to the extent that school graduates acquire vocational, technical and entrepreneurial skills and competences necessary to generate jobs, create wealth and be economically empowered.
The findings will give school principals and teachers a positive frame of mind towards the introduction of the trade/entrepreneurship subjects given its potential of unlocking the students’ entrepreneurship resourcefulness and consequently encourages them to work adequately in implement the entrepreneurship education curriculum.
Business teachers and students will hugely benefit from the findings of this study because the findings of this study will be a source of motivation for them towards self-reliance attitude and entrepreneurial activities given the positive influence of entrepreneurship education.
Parents and guardians will find the results of this study useful since the study will provide them with informed disposition of encouraging their children/wards towards pursing entrepreneurial activities suitable to their skills and circumstances.
The study will be adding to existing knowledge on entrepreneurship and will be serving as a source of research material and referencing for fellow researchers.
1.6 SCOPE OF THE STUDY
The scope of the study will cover business teachers assessment of the influence of entrepreneurship education on secondary school students’ entrepreneurial psychosocial adjustment in Anambra state. The study will also  cover; Business teachers’ opinion of the level of awareness of the benefits of entrepreneurship in senior secondary schools in Anambra state. The introduction of entrepreneurship education in senior secondary school curriculum heightens entrepreneurial psychosocial adjustments of students in secondary school in Anambra state.
Entrepreneurship education influences entrepreneurial psychosocial adjustments of students on the basis of social status. The scope will also cover the  which entrepreneurship education influences entrepreneurial psychosocial adjustments of students on the basis of self-efficacy, the extent to which entrepreneurial education influences entrepreneurial psycho-social l adjustments of students on the basis of their self-perception and how  it influences their entrepreneurial psychosocial adjustments on the  basis of their social status, their self-efficacy and their self-perception.
1.7 LIMITATION OF STUDY
Financial constraint - Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview).
Time constraint- The researcher will simultaneously engage in this study with other academic work. This consequently will cut down on the time devoted for the research work.
1.8 DEFINITION OF TERMS
Entrepreneurship: Entrepreneurship is defined as the process that involves idea generation, opportunity identification and business planning, which results in busness creation or product innovation.
Entrepreneur: An entrepreneur is defined as an individual, who can successfully and efficiently organise resources in search of an opportunity to create value. 
Entrepreneurship Education: Entrepreneurship education is defined as any program or process of education targeted at motivating entrepreneurial actions and behaviour. 
Entrepreneurship Curriculum Content: Entrepreneurship curriculum content is defined as information and experiences contained in the curriculum of an entrepreneurship program.


CHAPTER TWO
LITERATURE REVIEW
INTRODUCTION
Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.
Precisely, the chapter will be considered in two sub-headings:
· Conceptual Framework
· Theoretical framework
· Empirical Review
· Chapter Summary
[bookmark: _Toc43312040]2.1	CONCEPTUAL FRAMEWORK
ENTREPRENEURSHIP
There is no generally acceptable definition of entrepreneurship that is considered as adequate, and the absence of a universal definition results in the lack of consensus on the meaning of this concept (Katz & Green 2009; Mokaya, Namusonge, & Sikalieh, 2012). Different researchers such as; Drucker (1985) Bruyat and Julien (2001) supported by Shane and Venkataraman (2000) have characterised entrepreneurship from various perspectives and viewpoints; however the different conceptualisations are generally an impression of the analyst's field of specialisation. Ronstadt (1984) depicted entrepreneurship, as the dynamic procedure of making incremental wealth. As indicated by Ronstadt (1984), this wealth is made by people who take considerable risk as far as value, time, and career commitment, in giving value to some products. The definition of entrepreneurship presented by Hisrich (1985) made a stage for the quintessence of entrepreneurship in the contemporary world. Hisrich (1985) portrayed entrepreneurship as the way toward creating something new with value by allocating the vital time, exertion, and getting the benefits of monetary and personal fulfillment. The dominant perspectives in entrepreneurship research are the functional resource, the psychological and the behavioural views.
a) Functional Resource Perspective of Entrepreneurship
Barringer and Allen (1999) stated that the functional resource perspective of entrepreneurship, centers on the role of an entrepreneur in the process of opportunity exploitation and resource combination, and their effects on the economic system .The functional resource perspective is regarded as a neo-classical economic perspective, which emerged around the inception of the nineteenth century with a focus on the economic role of entrepreneurs (Jones & Spicer, 2009; Katz & Greene, 2009). The theoretical foundation for this perspective was mainly provided by the works of Schumpeter (1934) and the primary aim was to examine the socio-economic consequences of carrying out new combinations, Schumpeter (1934) considered entrepreneurship as the vehicle for innovation and came up with the term creative destruction, described as the process of creating disequilibrium, by destroying existing products with new combinations. Long (1983) posited that as a result of the Schumpeter (1934) perspective of entrepreneurship, the means-ends framework postulated by the neo-classical proponents, was altered by the concept of creative innovation. Consequently, researchers such as Zahra, Ireland, Guiterrez, and Hitt (2000) supported by Long (2010) focused on the opportunistic elements of entrepreneurship, which defines the concept based on pursuit and exploitation of business opportunities.
b) Psychological Perspective of Entrepreneurship
The psychological perspective of entrepreneurship provides a foundation for entrepreneurship theory building; this explains why this standpoint is embedded in the psychological philosophy, focusing on the personality traits, and dispositions of an entrepreneur (Ensley, Carland, & Carland, 2000 ; Krueger, 2007). The main theme of the personality theory is the identification of specific traits to provide answers to questions regarding the person, and emergence of an entrepreneur, stemming from the hypothesis that entrepreneurs may be different from non-entrepreneurs (Fayolle & Gailly, 2004 ; Baum, Frese, & Baron, 2007). The primary objective of the emphasis on entrepreneurial identity is to give a hypothetical clarification, on why few people are more effective as entrepreneurs than others. The attributes of an entrepreneur focuses on the need for accomplishment, proactive identity, risk propensity and independence (McClelland, 1961; Littunen, 2000). This suggests that an individual with a high ' need for accomplishment' may likewise have a strong urge for accomplishment and achievement (Brockhaus & Horwitz, 1986; Chell, Hawort, & Brearley, 1991).
The reactions to this view are that the situational environment is not put into thought in McClelland's (1961) study and that the exploration on qualities and traits is not conclusive (Swedberg, 2007). The response to this feedback was the development of the social cognitive viewpoint, which considers cognition as an effect variable of behaviour (Bandura, 1997; Krueger, Reilly & Carsrud, 2000). One of the advocates of this approach is Rotter (1966) who argued that an individual is propelled by the discernment, and convictions in regards to the degree to which the result of an event is within his internal control, or past his own control. In this manner, entrepreneurs are considered as people who have internal control desires connected with learning and a drive to consistently improve (Mueller & Thomas, 2001; Krueger, 2007). Contrary to the approach of the trait models of entrepreneurship, the contingency models pay attention to the environment and prevailing circumstances inferring that entrepreneurial attributes ought to be situated within situational and environmental settings (Spector, 1982; Vaghely & Julien, 2010). The trait and socio-cognitive literature stress a general absence of agreement on what ought to constitute the principal qualities of an entrepreneur, hence research on the qualities of an entrepreneur has created contention in this stream of research (Amit, Glosten & Muller 1993; Morris, Davis & Allen, 1994). Nevertheless, Chell, Haworth, and Brearley (1991) supported by Collins, Locke, and Hanges (2000) affirmed that the reviews on the characteristics of an entrepreneur, give extremely valuable theoretical foundations for explaining entrepreneurial behaviour.
C) BEHAVIOURAL PERSPECTIVE OF ENTREPRENEURSHIP
The focus of this perspective is on the actions of entrepreneurs that are viewed as vital, as against a consideration of the characteristics entrepreneurs possess (Jansen & van Wees, 1994; Gartner, William, & Carter, 2003). Wickham (1998) argued that what makes an entrepreneur is the capacity to act and the penchant to make change. Despite the fact that Schumpeter's (1934) research was at first embedded in the functional approach, his research considered the behaviour required of an entrepreneur (Goss, 2005; Mitchell, & Shepherd, 2010). As a result, Schumpeter's (1934) typology, highlights five noteworthy sorts of entrepreneurial behaviour which includes; the introduction of a new product as well as a new production process; the opening of a new market, obtaining a new source of supply of raw material and finally the creation of a new organization (Swedberg, 2000 ; Kuratko, Hornsby,
Naffziger, 1997). Gartner (1985) is one of such researchers who addressed the general one-dimensional perspective of new venture creation which underlines entrepreneurial attributes. Based on Gatner (1985) theory of the entrepreneurship process, a structure of four measurements was postulated; the individual, organisation, process and environment. The framework depicts the multidimensional approach to new venture creation, demonstrating that each phase of the entrepreneurship process requires particular entrepreneurial behaviour and practices. Gatner (1985) noted that researchers that focus on the entrepreneurship process need to concentrate on what entrepreneurs do, the related behaviours, or practices. To this end, Gatner (1985) recommended six common behaviours/ practices which are incorporated into his model; finding the business opportunity, aggregation resources, marketing, creating the product, organisation building, and reactiveness to environmental factors, such as government and society (Shaw, 2011).
Gana (2001) posited that the growing interests in entrepreneurship research, encapsulates the different perspectives in entrepreneurship particularly because most researches are centered on entrepreneurial dispositions and mindsets, and the need to confront change as an opportunity that can be translated into positive outcomes through creative thinking patterns, identification and recognition of opportunities as well as exploitation of the discovered opportunities . Therefore this thesis draws on the functional and behavioural perspectives of entrepreneurship to define entrepreneurship as the process that involves the development of novel business ideas, the identification of business opportunities, the process of business planning resulting in the act of business creation and innovations. This suggests that the abilities of a successful entrepreneur should be centered on idea generation, opportunity identification and exploitation, business planning, as well as the abilities to efficiently combine resources towards the establishment of an enterprise and product innovation (Katz & Green, 2009 ; Choi & Shepherd, 2003).
ENTREPRENEURSHIP EDUCATION
Entrepreneurship education could be conceptualized as the type of educational process geared towards equipping students with creative and innovative ideas that will enhance self- employment and job creation. Entrepreneurship education inculcates in individuals entrepreneurial skills that enable them confront situations in creative and innovative ways (Chiaha and Agu, 2013). Entrepreneurship education can also be viewed in terms of the skills that can be taught and the characteristics that can be engendered in individuals that will enable them to develop new and innovative plans. 
In the light of the above, Offorman, (2000), defined entrepreneurship education as a formal structured instruction that conveys entrepreneurial knowledge and develops in students, focused awareness relating to opportunity, recognition and the creation of new ventures.  Thus, entrepreneurship education aims at inculcating in an individual the ability to seek information and advice; make decisions; plan one’s time and energy; carry through an agreed responsibility; communicate and negotiate; deal with people in power and authority; solve problems; resolve conflicts; evaluate performance and sue feed back to improve; cope with stress and tension; and achieve self confidence (Ikeme and Agu, 2013).
In entrepreneurship education, students participate  in real life learning experiences where they have opportunities to acquire planning and organizing skills, take risks, manage the results and learn from the outcomes; acquire communication skills to enable them communicate freely with members of the society; acquire creative/innovative skills to enable them become creative and innovative by adding value to work; students also  acquire decision-making/problem-solving skill which gives them an edge to solve delicate problems and  proffer relevant solution when necessary (Ikeme 2008). Akpa (2008) sees entrepreneurship education as a subject area that seeks to change people’s attitudes and beliefs and to equip them with the skills necessary to plan, launch, and successfully manage their own business enterprises.
Additionally, the International Labour Organisation (2012), defines entrepreneurship education as an area of study that includes those attitudes and skills essential for responding to one’s environment when conceiving, starting and promoting entrepreneurs and entrepreneurial culture in society. On his part, Jones (2006), defined it as the process of providing individuals with the ability to recognize commercial opportunities and the knowledge, skills and attitudes to work on them. Kent (1990) states that entrepreneurial knowledge refers to the concepts, skills and mentality that entrepreneurs use during the course of starting and developing their growth-oriented business. Therefore, entrepreneurship education is the transfer and facilitation of knowledge about how, by whom and with what effects opportunities to create future goods and services are discovered, evaluated and exploited. Corollarily, Agu (2013) posits that entrepreneurship education and training programmes are aimed directly at stimulating entrepreneurship which may be defined as independent small business ownership or the development of opportunity-seeking managers within companies. According to Jones  (2004), entrepreneurship education includes instruction in opportunity recognition, commercializing a concept, marshalling resources in the face of risk, and initiating a business venture. It also includes instruction in traditional business disciplines such as management, marketing, information systems and finance.
From the forgoing, it can be seen that entrepreneurship education has a very important role to play in the formulation and setting up of business ventures as well as helping to solve the problem of unemployment in a globalised environment through the inculcation of entrepreneurial culture and innovativeness in individuals and groups. Entrepreneurship education in this study is seen as an educational process which is geared towards imparting requisite entrepreneurial skills in students to enable them become entrepreneurs and intrapreneurs so as to be useful to themselves in the society. 
Entrepreneurship Education has many objectives, but the major objectives are to develop enterprising people and inculcate in students an attitude of self-reliance using appropriate learning processes (Centre for Entrepreneurship Development  and Research, University of Nigeria, Nsukka 2006:8). Some other specific objectives include: 
The acquisition of key (or core) skills: these may relate to literacy, numeracy, communications, ICT and problem solving. They represent the fundamental requirements for operating effectively in a work environment, and for career planning and the process of identifying and accessing appropriate work opportunities. The development of personal and social skills: a whole raft of skill area or personal attributes may be subsumed within this category, including: team working; self confidence; self-awareness; risk-taking problem solving; creativity; and the desire to innovate; and, skills relating to business start-up or financial literacy: such as drafting business plans, marketing, financial management, sales and human resource management. (Center for Entrepreneurship and Development Research UNN 2006, p 8)
Other objectives of entrepreneurship education also outlined , include; to acquire knowledge germane to entrepreneurship, to acquire skills in the use of techniques, in the analysis of business situations, and in the synthesis of action plans, to identify and stimulate entrepreneurial drive, talent and skills, to undo the risk-adverse bias of many analytical techniques, to develop empathy and support for all unique aspects of entrepreneurship, to devise attitudes towards change,  to encourage new start-ups and other entrepreneurial ventures.
Entrepreneurship education therefore, is a specialized training given to students to enable them acquire skills, ideas, managerial abilities and capabilities to enable them become both self employed and intrapreneurs in an organization. In a nut shell, entrepreneurship education is mainly concerned with making students to acquire the necessary skills, knowledge, ability, characteristics, interest and motivation to be effective and efficient entrepreneurs so that they can contribute to economic growth and development.
A consortium for entrepreneurship education-sponsored think -tank based in the U.S.A has enunciated the benefits of entrepreneurship education to various categories of students. The benefit to middle school students include: improving academic skills, experiencing entrepreneurship across the curriculum, increasing self-esteem and respect, increasing the number of students identifying entrepreneurship as a career choice, risk-taking and learning from failure, learning to identify and recognize opportunities, decreasing  teen pregnancies and substance abuse, improving economic literacy and understanding of capitalism, improving financial literacy, developing work place literacy, understanding entrepreneurship process/business plan, becoming an educated, empowered consumer, learning about opportunity cost, embracing diversity/socialization skills, demonstrating conflict resolution/negotiation/sales-marketing/persuasion skills, learning how entrepreneurs give back, learning  how to make money, recognizing the contributions of entrepreneurs,  fostering and valuing idea generation.
Benefits to high school students include; creation of entrepreneurial thinkers who also have the skills and tools to start their own businesses, write a business plan, apply economic principles, determine individual entrepreneurial interest, apply basic marketing skills, use strategies for idea generation, assess feasibility of ideas, manage risk, identify legitimate source of capital, evaluate ownership structures, translate problems into opportunities, apply principles of human relations management, speak “business”& “entrepreneurship”, apply basic accounting principles, engage in ethical business practices, demonstrate financial management. 
Benefits to post-secondary and adult students include: demonstrating skills in business startup, demonstrating skills in maintaining business longevity, demonstrating knowledge of business closings versus failure, ability to find next level of training or access other resources and services, demonstrating business management skills, using components of a business plan, determining impact on unemployment, changing attitude toward entrepreneurship as a means of making a living, changes in personal and career attitudes like; self-worth, ability to control one’s own life, self awareness, self management/personality responsibility, transfer of learning, motivation, teamwork, interpersonal communications, problem solving and creativity.  With regards to the benefits of entrepreneurship education, it becomes paramount that the teaching of entrepreneurship education be incorporated in schools, since it enhances entrepreneurial skills.
Irrespective of the benefits associated with entrepreneurship, a lot of barriers have hindered the progress of entrepreneurship education programme in Nigeria. Iheonunekwu (2003) enumerated some of these barriers:       
Low standard of education is a major barrier that has hindered the progress of entrepreneurship education programme in Nigeria. There is no gainsaying the fact that education is the key to knowledge and that it plays a strong role in forming the burgeoning entrepreneur. The world today is a global village and since an intending entrepreneur must be conversant and in tune with events around and about him, education becomes a critical factor in preparing and empowering the entrepreneur with the qualities required of him. Unfortunately, the role of education in forming young people to become change agents, it seems have been ignored. Year after year, the quality of education in Nigerian educational institutions has gradually been on the decline. Due to lack of incentives for teachers, there has been a mass exodus over the years by qualified teachers. When teachers are poorly paid and/or irregularly, they cannot be expected to put in their best in implementing school curricula and will certainly not act in manners   capable of fostering sustainable development. Teachers are indispensable partners in the successful implementation of entrepreneurship education for sustainable development. However, recent assessment of the state of pre-service and in-service teacher education in Nigeria points to feelings of neglect, alienation and disenchantment (Ajayi, 2004). 
Government policy or lack of one has been a major bane of education in Nigeria. The schools are not adequately funded, equipped and managed to bring out their optimum potentials. Most times students are home due to strike actions by teachers. Most people in government send their wards abroad for their education thereby preventing the will to address the urgent need of the sector. The result is a half-baked workforce who are lacking in personal confidence and desire to look within and make a mark in an area of human endeavour. 
A regrettable consequence of the policy problems is the absence of adequate training for students such as will enable them meet the challenges of the future as leaders of business and change agents. It has been observed that the educational curriculum in Nigeria focuses more on the theoretical without a corresponding attention to practical approach. Most employers are always compelled to retrain their employees due to lack of knowledge of basic work ideas or lack of familiarity with the area of study of the employee. Technology has been used to improve the quality of life through the use of the computers and other technological discoveries such as the internet. Where the youths do not have the knowledge or skill of the latest technology, it affects their outlook to life. It is surprising that in this age and time when the computer and the internet are not taken for granted in so many parts of the world, the reverse is the case in Nigeria. The internet and other ICT facilities are not readily available in the universities, those available, are not fully utilized. This situation denies these people alternative means of skill acquisition, information gathering and other advantages associated with the World Wide Web. Among the objectives of entrepreneurship education is to impart entrepreneurial skills in individuals and for this to be successful, adequate measures are expected to be put in place to enable the success of entrepreneurship education in South Eastern Nigeria.
ENTREPRENEURSHIP EDUCATION PROGRAMMES
Vesper and Gartner (1997) defined entrepreneurship education programmes as an educational regime characterised by themes such as organisation creation, firm growth, innovation, value creation and firm ownership. This definition was supported by Plaschka and Welsch (1990) who described entrepreneurship education programmes as integrative and holistic programmes, covering main themes that are central to entrepreneurship. As noted by Kuratko (2005) research in entrepreneurship education has moved from the question of whether entrepreneurship can be taught or not, to the questions of what should be taught, how it should be taught and by whom. This was supported by Solomon (2007) and Ireland and Webb (2007) who asserted that issues regarding entrepreneurship curriculum, pedagogical approach, educator competence, and institutional environments, are contemporary subjects of debate in entrepreneurship education literature because these themes constitute the major components of an entrepreneurship education programme.
Components of Entrepreneurship Education Programmes
The major components of an entrepreneurship education programmes as suggested by Kuratko (2005) and Solomon (2007) include; the curriculum, pedagogy and teaching methods, educator‘s competence, and institutional support systems. These components are discussed with emphasis on university entrepreneurship education programmes.
i) Entrepreneurship Curriculum
Bobbitt (1941) who is considered as the proponent of the term of ‗curriculum‘ defined the concept, as all the experiences that constitute an adult life. He stressed that individuals learn many things such as roles, rules, respect, hard work and other values which includes all learning that take place in a school. Kerr (1968) defined the word curriculum as a track, a set of challenges that an individual is set to overcome, or something that has a beginning and an end which an individual seeks to complete. In the context of education, Kerr defined curriculum as all the learning experiences regulated by an educational institution, which are carried out either in a group or with individuals within the institution. A curriculum generally, describes all the processes, products and human activities channeled towards the actualisation and achievement of societal goals through schools (Onwuka, 1981). However, Ornstein and Hunkins (2004) opined that the success of a new curriculum, depends largely on the perception of the needs of students, by the ones involved in the development and implementation of the curriculum.
Entrepreneurship curriculum is a dynamic and planned learning experience, related to entrepreneurial development of learners (Kourilsky, 1995; Gafar, Kasim, & Martin, 2013). An entrepreneurship curriculum is regarded as everything about learners‘ experience in school, relating to the development of entrepreneurial skills and capabilities (Kourilsky, 1995 Bassey & Achibong, 2005). Bilic, Prka, and Vidovic (2011) described an entrepreneurship curriculum as a mechanism employed for the structured reproduction of entrepreneurial culture with emphasis on critical independent thinking and entrepreneurship development. Entrepreneurship curriculum contains information on how students can identify and shape opportunities, assess business concepts, develop operational plans, fund and launch ventures, and grow new enterprises (Kourilsky, 1995; Henry, Hill, & Leitch, 2003). Romer-Paakkanen and Pekkala (2008) opined that entrepreneurship and career education have some common variables that make them to be institutional strategies aimed at improving educational outcomes by relating teaching and learning activities to the concepts of self-development. This is why the importance of an entrepreneurship curriculum which contains the relevant teaching and learning activities salient to entrepreneurial development of students, cannot be overemphasised.
ii) Entrepreneurship Pedagogy
Moses, Akinbode, Olokundun, and Agboola (2015) defined entrepreneurship pedagogy as a combination of knowledge and skills, necessary for effectiveness in teaching entrepreneurship. In support of this, Krueger Reilly and Carsrud (2000) described entrepreneurship pedagogy as a highly dynamic blend of theoretical understanding and relevant practical skill. Sahlberg (2010) stressed that within a particular variety of procedures, diverse pedagogical approaches work differently, considering various groups of students, and peculiarity of the context. In the same vein, Reitan (1997) stated that while representing the collective wisdom of culture, as well as upholding the value of disciplinary knowledge, entrepreneurship pedagogy must also be a critical and analytical regarding the capacities of students. In other words, it is safe to state that good entrepreneurship pedagogy specifically involves a broad collection of approaches and sustained responsiveness to what produces student learning. However, Neck and Greene (2011) posit that the pedagogical approach salient to entrepreneurship education is experiential pedagogy. This notion was supported by Meyers and Jones (1993) who stated that experiential learning focuses on learning by doing; hence it is regarded as one of the best instructional techniques in entrepreneurship, because it provides students with opportunities to internalise material, and comprehend instructions given to them.
Neck and Greene (2011) argued that experiential learning approach in entrepreneurship education creates an environment where learners come with various useful and valuable experiences, from life outside the classroom, which can be employed to promote equality and diversity and explore learners‘ views and challenges. Knowles, Holton, and Swanson (2011) stressed that learning from mistakes is considered a vital component of experiential learning, which provides valuable practical entrepreneurial experiences. Zapeda (2013) indicated that the use of role play activities and case studies, and interdisciplinary teams in experiential learning approach, enhance learners to learn from each other and experience real life challenges, in the business world. This was supported by Moses, Akinbode, Olokundun, and Agboola (2015) who suggested that experiential learning approach allows students to learn that making mistakes is a characteristic of product development.
Generally, in the context of entrepreneurship education Knowles, Holton, and Swanson (2011) posited that the incorporation of real life practices into entrepreneurship teaching activities is considered valuable and effective at motivating students towards application of entrepreneurial skills in proffering solution to real life issues and challenges. This was supported by Neck and Greene (2011) who stated that experiential learning incorporates other approaches and motivates the employment of holistic teaching pedagogies and practices, which attempt to inculcate curriculum content knowledge, entrepreneurial skills, and intentions in learners.
iii) Teaching Methods in Entrepreneurship
Shulman and Shulman (2004) described teaching methods in entrepreneurship as an assortment of teaching practices that have a strong research base, that are clearly understood by classroom practitioners and are direct responses to students‘ needs and challenges. Lovat (2003) asserted that research has dismissed these two myths as regards teaching; effective teaching derives from subject knowledge and mastery, and a competent teacher can teach or instruct on any subject. This was supported by Schwartz (2006) who argued that effective teaching is not just a function of subject mastery, but also the ability to identify the essential and relevant mix of knowledge and skills, necessary for effective teaching. In the same light, Fayolle and Gailly (2004) posited that the effectiveness of teaching methods in entrepreneurship, is assessed based on the extent to which the methods are able to essentially blend knowledge and skills, required for teaching entrepreneurship. To this end Brendel and Yengel (1972) argued that methods of teaching such as class lectures, question and answer sessions and drills, are not adequate to facilitate the development of business ideas and similar entrepreneurial behavior outcomes. This was supported by Lonappan and Devaraj (2011) who suggested that some of the most common and effective classifications of teaching methods in entrepreneurship include; group and individual research projects, invitation of guest speakers, role play, and simulations.

Mwasalwiba (2010) in support of the methods considered as best practices in entrepreneurship teaching, recommended simulations, video and filming, role models, invitation of guest speakers, and project works, as active practices that are more suitable for cultivating entrepreneurial qualities in students. Ahmad et al. (2004) also argued that the most effective technique is to enable experiments by trying out entrepreneurship in a controlled environment, through methods such as business simulation or role playing. Therefore, there is a strong foundation based on literature, that the aforementioned entrepreneurship teaching methods can be considered salient to entrepreneurship development of students in the university context. The next section presents a brief description of these teaching methods considered salient to this study.
a) Simulation
Carson, Nelson, and Nicol (2010) described simulation as the imitation of the process of a real-world scenario in a given context. Hamstra, Dubrowski, and Backstein (2006) stated that to effectively simulate a process, a model that represents the major characteristics one desires to immitate must be developed. Janes, Silvey, and Dubrowski (2016) explained that the simulator characterises the process, while the simulation symbolises the operation of the system over time as regards its relation with other systems. In the context of teaching entrepreneurship, Brozik and Zapalska (2002) stated that using a simulator as a teaching method involves a process where a learner acquires actions, behaviours and skills through interaction with the simulated system over a period of time. In other words, educating a learner is considered as a system which can be represented by business start up operating as in the real world (Hertel & Millis, 2002). Therefore, changing some operational details of the stimulator, (business startup) in response to the actions of entrepreneurship students is considered as the act of simulation (Kirkley & Kirkley, 2005).
b) Role Play
Knight (2002) stated that role play activities afford students the opportunity take up the role of an individual in a particular scenario or situation. To this end, Joyner and Young (2006) stated that role plays engage students in practical entrepreneurial activities that involve real-life business scenarios. Bonwell and Eison (1991) supported by Kerr Troth and Pickering (2003) argued that role plays are quite different from simulations because simulations are usually planned, while role play activities are usually short, impulsive presentations, which may aslo take the form of pre-arranged research assignments. In the context of entrepreneurship education, Joyce, Calhoun, and Hopkins (2009) suggested that role plays can present students with ample opportunity to engage in activities which are proto-types of the role of an entrepreneur and entrepreneurial career-related scenarios. To enhance entrepreneurship students understanding of the use of role playing sessions, role plays should be content-focused, align with learning goals of an entrepreneurship programme and be applicable to real-world business scenarios (Harbour & Connick, 2005 ; Joyner & Young, 2006).
c) Project Method of Teaching
Gless-Newsome and Lederman (2002) described project-based learning (PBL) as an instructional methodology where students learn relevant and valuable skills by engaging in actual projects which are adjustable based on the dispositions of learners and learning situations. Blumenfeld (1991) affirmed that that project teaching method involves students in realistic, problem-solving contexts and environments, which help to build bridges between phenomena in entrepreneurial classroom and real-life business experiences. Colley (2005) on project method of teaching posited that students can employ core academic and creative skills, to solve salient problems in real business world situations. Katz and Chard (1989) suggested that students can be given the opportunity to choose entrepreneurship topics of interest within the stipulated content framework and they are responsible for developing project plans. This implies that the entrepreneurship teacher‘s role is mainly that of a facilitator, task master, and evaluator (Problem Based Learning, 2007).
d) Invitation of Guest Speakers
Karns (2005) stated that invitation of guest speakers as a teaching method is a valuable tool because it offers a new approach and blend in teaching, while it also addresses salient topics that are often absent from a regular class. This view was supported by Metrejean, Pittman, and Zarzeski (2002) who argued that the uniqueness of this method, gives room for a better and effective one-on-one approach as well as a better understanding of a subject that otherwise would have been difficult and challenging for student‘s comprehension. Therefore as posited by Mooney (1998) students have the opportunity to learn about certain entrepreneurship topics in a way that enhances full involvement in the class and active engagement. Hemphill and Hemphill (2007) advocated that in cases where there is a chosen entrepreneurship topic where a teacher is not so proficient; a guest speaker can be invited to talk about their field of expertise, especially because both the entrepreneurship teacher and students will be immensely imparted.
iv) Entrepreneurship Educator
Hytti and O'Gorman, (2004) defined an entrepreneurship educator as one who possesses vision, the ability to be both open and accommodating to new ideas, think laterally and critically about issues. Van der, Klink, and Boon (2002) described an entrepreneurship educator as one with a novel role and task to lead and provide guidance for their students. Shulman and Shulman (2004) argued that entrepreneurship educators must have an unbiased disposition and orientation especially with respect to the ways in which students and other stakeholders ought to be engaged in entrepreneurship education. According to Schwartz (2006), being entrepreneurial as a teacher means to be flexible and push the limits with respect to recognised criterions within entrepreneurship education.
LEARNING ORIENTATION
Kolb (1984) defined learning orientation as the process of transforming new experiences in a mix of novel and existing knowledge. Joy and Kolb (2009) stated that learning orientation comprises an individual‘s access to new knowledge and their ability to accommodate such new knowledge into their present knowledge base. Dweck (1986) argued that learning orientation reflects an individual‘s inclination towards a continuous search for new knowledge. Dweck and Leggett (1988) supported by Honig and Karisson (2004) stated that the theoretical underpinning of learning orientation suggests that the inclination to acquire new knowledge, and subsequent accommodation of this new knowledge into the existing knowledge set facilitates the ability to overcome challenges and deal with uncertain situations. Sarasvathy (2008) explained that a continuous upgrading of current knowledge base enhances the capability and capacity of individuals, to proffer creative and novel solutions to existing problems and challenges.
Consequently, considering that a career in entrepreneurship is inevitably characterised by high levels of uncertainty, Moorman and Miner (1998) posited that learning orientation is a facilitating factor necessary to transform students‘ career specific considerations into action based intentions. According to Sinkula Baker and Noordewier (1997) supported by Porac and Thomas (1990) Perin, Sampaio, barcellos, and Kugler (2010) Hidi and Harackiewicz (2000) and Hidi and Renninger (2006) the following are considered as five components of individual learning orientation; commitment to learning, shared vision, critical thinking, knowledge sharing and interest.
a) Commitment to Learning
Norman (1985) defined commitment to learning as the degree to which an individual values and promotes learning which is salient to the development of the individual. Perin, Sampaio, Barcellos, and Kugler (2010) posited that an individual committed to learning would consider learning as a major investment crucial to survival, hence the more value an individual places on learning, the more the likelihood of the occurrence of learning. Slater and Narver (1994) suggested that commitment to learning is closely associated with long term strategic orientation. In the sense that a short-term investment on learning could yield long –term gains in the context of the performance expected from students as a result of exposure to entrepreneurship education. Consequently Dirk, Benson, and Bruce (2013) argued that if exposure to an entrepreneurship programme fails to motivate or encourage the development of knowledge, the result will be expressed as lack of interest by students in pursuit of learning activities. This suggests that in the context of an entrepreneurship programme, students are motivated to actively engage and participate in entrepreneurial related learning activities which may enhance the achievement of desired outcomes only if the programme motivates a commitment in them to learn. (Dirk, Benson & Bruce, 2013; Moses, Olokundun, Akinbode, Agboola, & Inelo, 2016)
b) Shared Vision
Sinkula Baker and Noordewier (1997) defined shared vision as an individual‘s focus on learning. Hult (1998) argued that without a shared vision, learning by a group of individuals may be negated because it becomes challenging to know what to learn without a shared vision. With particular reference to entrepreneurship programmes in universities, Verona (1999) suggested that a common challenge is that innovative and creative ideas are hardly implemented by individuals owing to the absence of clearly defined course and varied interests. Brown and Eisenhard (1995) noted that the design of entrepreneurship education programmes can affect an individual‘s focus; hence a clear and concise goal for an entrepreneurship education programme may motivate the entrepreneurial dispostions of an individual. Therefore, a shared vision can channel the focus of entrepreneurship students as regards engaging in entrepreneurial activities and behavioural responses considered as favourable outcomes of the programme (Day, 1994; Brown & Eisenhardt, 1995).
c) Critical Thinking
Porac and Thomas (1990) described critical thinking as the readiness of an individual to critically assess and evaluate his or her learning disposition and acceptance of new ideas. Particularly with the fast changing trends in technologies, Sinkula (1994) argued that past knowledge learnt may be instructive and beneficial if individuals are favourably disposed to questioning these stocks of knowledge with open mindedness, geared towards updating existing knowledge base. Sinkula and Baker (1997) posited that critical thinking is closely linked to the concept of unlearning through which individuals consciously and proactively, question older routines, status-quo, assertions and individual beliefs.
Probst and Buchel (1997) posited that critical thinking may facilitate students‘ development of new business ideas or discovery of novel business opportunities, as a consequence of exposure to challenging models of entrepreneurship programmes. This suggests that some aspects of entrepreneurship education can stimulate critical thinking in participants which may translate into expression of entrepreneurial actions and behaviour considered as desired outcomes of the programme (Sinkula, 1994; Probst & Buchel, 1997)
iv) Individual Knowledge Sharing
Lucas, Hult, and Farrell (1996) defined individual knowledge sharing as the shared beliefs and behavioural practices associated with the dissemination of learning among different individuals. Moorman and Miner (1998) argued that knowledge sharing keeps alive knowledge and information acquired from different sources and serves as a reference and orientation for future action and direction. With particular reference to entrepreneurship education in the context of a university, the ideas generated by students in the business school may be valuable to students in the school of engineering as regards the development of innovative products and services. Lucas, Hult, and Farrell (1996) stated that individual learning is as a result of a buildup from various sources, thus individual knowledge sharing is salient to the prevention of information loss as a consequence of students‘ graduation. Moorman and Miner (1998) posited that an individual can be committed to learning and have a shared vision and still be limited in learning without the accumulation of knowledge. Lucas, Hult, and Farrell (1996) suggested that the experiences gained and lessons learnt during entrepreneurship education programmes, must be disseminated among students across various units or departments, which will eventually be stored up as an individual‘s information memory bank. This may lead to the expression of desired entrepreneurial actions and behavioural responses by students (Moorman & Miner, 1998; Dirk, Bruce, and Benson, 2013)
v) Interest
Hidi and Harackiewicz (2000) defined interest as an individual's relatively enduring psychological predisposition (preference) to re-engage in particular classes of objects, events, or ideas over time. Hidi and Renninger (2006) argued that an individual‘s interest develops slowly; it tends to be long-lasting and relatively stable. Hidi and Anderson (1992) posited that individual interest develops in combination with an individual's knowledge and values. Similarly, Krapp, Hidi, and Renninger (1992) alluded that interest plays a major role in an entrepreneurship student‘s preference, to engage in an entrepreneurial related task over time and in predicting future motivation for an entrepreneurship career. On the other hand, Xiang, Chen and Bruene (2005) described interest as an affective reaction, triggered in the moment by stimuli in the environment, which may have a short-term effect and marginal influence on an individual's knowledge and values. According to Hidi, Renninger, and Krapp (1992) this type of interest is evoked by specific or appealing features in the environment and it has the potential to generate a true state of interest.
Specifically, following exposure to entrepreneurship education a student with strong interest in entrepreneurship may react differently compared to another student without such an interest (Hidi 1990; Hidi & Harackiewicz, 2000). On the other hand, interest evoked by some environmental stimuli presented by an entrepreneurship education programme, may contribute to the development of a student‘s long lasting interest in entrepreneurial related activities (Hidi 1990; Hidi & Harackiewicz, 2000).
PERCEPTIONS IN ENTREPRENEURSHIP EDUCATION
Perception refers to the process of being aware of one‘s environment through the senses (Irrissappane & Yasodha, 2014). How an individual perceives the world largely determines how one reacts to it. Perception involves analysing and interpreting information identified by the senses in order to attach meaning to them. How one analyses and interprets a sensory reception depends on many factors which include cultural setting, memories, values, imaginations and past experiences. Consequently, different individuals will perceive the same object in different lights because the content and degree of these influences are not the same. Generally, perception is the way an individual thinks about the reality which is subjective (Barnes & Lock, 2010).
Perception plays a critical role in entrepreneurship education. If a student or an educator has a positive perception towards entrepreneurship education, it is likely that such an individual will actively engage in the activities involved in the programme (Barnes & Lock, 2013). Individuals with positive perception of an entrepreneurship programme will perceive themselves as having what it takes to achieve the goals of the programme as it relates to the teaching and learning outcomes (Moy, Luk, & Wright, 2003). Therefore the perception of a student or an educator about various aspects of an entrepreneurship programme will largely determine the goals the individual sets for him/herself and the expected outcome of actions taken.
STUDENTS’ PERCEPTIONS AND ENTREPRENEURSHIP EDUCATION
Students‘ perception in terms of an entrepreneurship programme portrays the way students analyse and interpret the teaching and learning processes involved in entrepreneurship education (Barnes & Lock, 2013). Student perception towards entrepreneurship education is an important topic based on the premise that perception affects behaviors. In line with the study of O‘Malley and McCraw (1999) one of the major factors that determine the perceived effectiveness of an entrepreneurship programme is the perceived characteristics of the programme. Students will then act in accordance to the perceived effectiveness of an entrepreneurship programme. Hence many students‘ perceptions play a role in determining either to or not to pursue educationally sound behaviors such as participating in activities involved in an entrepreneurship programme.
There are two common approaches to getting intended values from an entrepreneurship programme: regulating students‘ behaviour and changing their perceptions (Barnes & Lock, 2010). A weakness of the first approach is that students may not express the desired entrepreneurial behaviour when they are guided by their perceptions to circumvent the learning process. This is important considering the fact that entrepreneurship education is a compulsory course particularly in the Nigerian university setting. This is why the concept of students‘ pereption is very salient to the overall assessment of the effectiveness of an entrepreneurship programme. This is consequent upon the fact that a careful assessment of students‘ perception of an entrepreneurship programme can serve as a basis for improvement and effective implementation of the programmes.
TEACHING METHODS IN ENTREPRENEURSHIP AND BUSINESS START-UPS
Hidi, Renninger, and Krapp (1992) argued that it would be quite an extraordinary and challenging task for educators to take cognisance of each learner‘s interest given the time limitations and the class sizes instructors have to work with. However, employment of appropriate teaching methods can create the environment that stimulates students‘ interests in entrepreneurship and for business creation (Hidi & Anderson, 1992) The aforementioned calls for closer examination in university entrepreneurship education because; creating an environment that leverages upon the provision of real life situations and practical activities in entrepreneurship teaching, could trigger interest among students to engage in business creation (Mitchell, 1993). Mitchell (1993) likewise posits that interest that emerges out of the creation of practical learning experiences in entrepreneurship teaching has the ability to motivate individuals to act. Therefore, with specific reference to Nigerian universities it is possible that employing appropriate and practical teaching methods in entrepreneurship classes may trigger students‘ interest to engage in business startups during the course of the programme.
2.2 THEORETICAL FRAMEWORK
The Cognitive Approach Theory.
Cognitive theory was propounded by Taylor (1998). The theory assumes that individuals do not possess a perfect knowledge of the world because there is too much information out there to handle. As a consequence they have to select information and interpret them based on their previous experiences and so, see and know the world differently. 
Behavioural patterns are the products of two psychological processes. The first process operates through the selection of environments and the second through the product of environments. When people have gained certain preferences and standards of  behaviour, they tend to choose activities and individuals who share the same set of preferences, thereby mutually reinforcing pre-existing personal inclinations and fixed courses of actions. More precisely, the individual characteristics leading to an entrepreneurial career are only activated when exposed to a favourable socialization process, where an entrepreneurial career is as a viable possibility among others. Thus the social environment is of primary importance to foster future entrepreneurs. The general idea is that individual characteristics are precursor traits and in the context of a given ‘cafeteria of experiences’ help to determine both how experiences are weighted or attended to and how the individual reacts to those experiences. That is, individuals will only activate their entrepreneurial potential if they have a certain specific ability and sensitivity, there are environmental possibilities and if they have social support.
These three prerequisites must be fulfilled if actions are to be taken to become an entrepreneur. Actually, this interaction between ability or skills, environmental possibilities and social support is likely to lead to a positive reinforcing spiral where the entrepreneur is supported and therefore can further develop his specific set of skills. Hence basic intelligence coupled with an interest in becoming an entrepreneur leads the individual to develop the skills needed to become successful. This theory explains why people engage in an entrepreneurial behavior. Thus, the social environment is of primary importance to foster future entrepreneurs. The general idea is that, individuals will activate their entrepreneurial potential if there are environmental possibilities and also if they have social support. According to empirical literature, entrepreneurial potential could be activated through entrepreneurship education because; Entrepreneurship education equips individuals with adequate skills to be successful in life. 
The use of cognitive theory enables a better understanding of why people engage in entrepreneurial behaviour. The contribution of this theory is that it makes it possible to understand better the interaction between the characteristics of the situation and characteristics of the entrepreneur. In other words, there is a movement from studying the personality of the entrepreneur to studying the situations that lead to entrepreneurial behaviour. Behaviour is heavily based on how individuals perceive the situation or environment and how the environment is presented to them.
Applying this theory to our work, it becomes pertinent that the teaching and learning of entrepreneurship education releases the entrepreneurial potentials of students thereby enabling them to secure jobs after school or at best, becoming self-employed through the establishment of their own businesses through the plethora of knowledge and skills they may have acquired during their stay in school.   Additionally, the theory explains that individuals activate entrepreneurial potentials when there are environmental possibilities. The environmental possibility in question is the teaching of entrepreneurship education. This means that with entrepreneurship education, individual’s entrepreneurial potentials and skills are enhanced thereby, enabling them develop skills that will be of great benefit to them and their society.
The Ecological Approach Theory
The ecological approach theory was propounded by Aldrich Howard (1990). It incorporates the influence of the environment, and the notion that entrepreneurial behavior is planned intention. This approach is process-focused in that the interactions of several factors are examined in order to predict behavior. According to this theory, beliefs, perceptions and assumptions are learned within the context of a given environment. These attitudes and perceptions predict intentions, which in turn influence behavior. Thus, the ecological approach suggests that entrepreneurial characteristics can not only be learned, but can also vary across individuals and situations.  An entrepreneurial intention is thus mediated in the following manner; environment or event causes an individual to form perceptions, attitudes and assumptions. These perceptions then translate themselves into intentions or potentials. Intentions or potentials then are expressed through behavior. 
The Ecological theory is related to the study in that the theory sees environment and events as a major determinant of entrepreneurial intentions and the study in turn, sees environment through entrepreneurship education as a determinant of entrepreneurial intention. In other words, the teaching of entrepreneurship education in the universities, create these enabling environments for imparting entrepreneurial skills in individuals. 
Both theories also, accept that individuals can activate their entrepreneurial potentials if there are environmental possibilities of which entrepreneurship education is one of the environmental possibilities that activate individual entrepreneurial potentials.  
Human Capital Entrepreneurship Theory
Human capital entrepreneurship theory was postulated by Becker (1975) and derives its premise primarily on two factors which are; education and experience. The theory postulates that knowledge acquired from education and experience, is considered a resource that is diversely dispensed across individuals, which informs the basis for understanding the disparities in identification and exploitation of opportunities (Shane & Vankataraman, 2000). Davidson and Honig (2003) and Anderson and Miller (2003), affirmed that human capital factors as has a positive impact on the emergence of nascent entrepreneurs. This implies that Human capital theory of entrepreneurship creates a foundation for the place of education regarding entrepreneurial development which makes it particularly relevant to the context of entrepreneurship education (Chandler & Hanks, 1998). Specifically, in the context of this study Shane and Vankataraman (2000) argued that human capital factors are salient to idea generation, opportunity recognition and business planning. This according to Anderson and Miller (2003) implies that the components of an entrepreneurship programme has a prominent role to play in enhancing the development of abilities associated with successful entrepreneurial outcomes of an entrepreneurship programme
EXPERIENTIAL LEARNING THEORY
The experiential learning theory was postulated by Kolb (1984) who stated that learning involves the process of knowledge creation through transformation of experience. In the same vein, Zapeda (2013) stated that experiential learning theory is hinged on the assumption that learning takes place between individuals and the environment. Knowles, Holton, and Swanson (2011) argued that adults learn effectively when new information is presented in real-life situations. Using a problem-solving approach in classroom activities rather than the traditional content-knowledge practices represents an example of a real-life situation approach to learning. Hence, experiential learning theory views learning as a social process of adaptation which employs a dynamic and holistic perception of learning (Zapeda, 2013).
[image: ]Experiential learning theory is classified as a constructivist learning theory particularly because individuals transform their experiences into new knowledge using cognitive and social properties (Zapeda, 2013). Consequently knowledge is considered as subjective and created as a function of the interaction between content and experience (Zapeda, 2013). The transformation of the experience is core to the learning process based on the fact that it requires the use of various learning approaches. The Kolb‘s learning cycle, is considered a more effective and less traditional approach to teaching entrepreneurship. The cycle suggests that entrepreneurship can be taught through creating significant learning experiences that encourage learning through engagement in entrepreneurial activities. Figure 2.1 features the four stages in the Kolb‘s model of experiential learning. It suggests that individuals learn through the process of experience, reflection, thought and experimentation.


Source: Kolb’s Experiential Learning Model. Kolb (1984)
Kolb‘s learning cycle involves two interrelated ends which are grasping and transforming experience. In figure 2.1 above the vertical axis illustrates the grasping mode of experience beginning from concrete experience as the initial stage to conceptualization. Both stages refer to the various approaches adopted by individuals geared at the acquisition of information from the real world through either apprehension or comprehension. Apprehension is achieved as a consequence of the tangibility and qualities of an immediate experience, while comprehension is reached as a consequence of the conceptual interpretation and symbolic representation of experience. As suggested by Knowles, Holton, and Swanson (2011) the initial stage of Kolb‘s model which is concrete experience, can be achieved through the use of simulations or entrepreneurial related games, demonstrations, presentation with real world experiences and social problems. These teaching methods will ensure that students are fully involved in new and concrete experiences. In the same light, entrepreneurship educators can use more creative pedagogical methods such as sharing content, conceptual mapping, and project–based learning particularly in the active conceptualisation stage of the learning cycle. The goal here will be the usage of appropriate pedagogies that motivate students to know how to think and not what to think as regards entrepreneurial related goals. Gibb (2002) argued that entrepreneurs are considered as individuals who are action-oriented, whose learning is typically experientially based.

However, Neck, and Greene (2011) have noted that little has been done about the design of entrepreneurship programmes to be consistent with the development of learners as reflective entrepreneurs. In Figure 2.1 the horizontal axis illustrates the dimensions of transformation of experience through intention or extension. The transformation of experience through intention is tagged reflective observation, which suggests that individuals internally reflect upon the various components of their experiences and ideas. In the same vein, the transformation of experience through extension is tagged active experimentation, which implies that individuals learn through an active testing or experimenting of ideas and business opportunities in real life situations. The learning cycle when viewed holistically, illustrates that the two dimensions of grasping and transforming information culminates in four ways of learning and creating novel knowledge. As Suggested by Scon (1983; 1987) supported by Stevens and Cooper (2009), the reflective observation stage of the Kolb‘s learning cycle can be achieved through the adoption of pedagogical methods such as reflection practice, class discussions, and journal keeping. These approaches will strongly motivate critical reflection and keen observation of learning experiences and enhance the creation of a course of action for their ongoing entrepreneurial development. Active experimentation which represents the last stage of the Kolb‘s learning cycle can be realised through business plan writing, business startups, idea generation and opportunity identification exercises. These activities function as a linkage between the theory and practice of entrepreneurship, when learners experiment with the process of business creation through actual creation and offering of new products and services into the market.
The incorporation of real life practices into these activities is considered valuable and effective, at motivating students towards application of entrepreneurial skills in proffering solution to real life issues. In summary, the experimental learning theory motivates the employment of holistic teaching methods and pedagogies that attempt to inculcate curriculum content knowledge, entrepreneurial skills as well as motivate intentions to become entrepreneurs (Neck & Greene, 2011).
2.3 EMPIRICAL REVIEW
Onah (2006) carried out a study on entrepreneurship education needs of self-employed artisans and craftsmen in Enugu urban. The purpose   of the study was to find out the entrepreneurial education   needs required by craftsmen and artisans. Six research questions and three null hypotheses guided the study. The researcher used descriptive design for the study. The population of the study comprised 1,840 artisans/craftsmen while the sample used for the study was 600 artisans/craftsmen. The instrument used for data collection was a structured 30- item questionnaire. Mean scores were used to answer the research questions while a two-way ANOVA was used to test the null hypothesis. The findings of the study show that six entrepreneurial skills, which include management skills, accounting skills, public relation skills, marketing skills, communication skills and record keeping skills are very important to every self-employed craftsmen and artisan. The study suggested strategies self-employed craftsmen and artisan could utilize to meet up with or realize their goals. These strategies include; skills in stating or formulating clear goals with good initiative; ability to maintain/sustain personal drive, competency in maintaining singleness of purpose; skills in developing the right attitudes to work. 
The current study is related to the reviewed study in that the study investigated entrepreneurship education needs of self-employed artisans and craftsmen while the current study seeks to investigate entrepreneurship education as a vital tool for the enhancement of entrepreneurial skills among undergraduates. However, while the present study seeks to find out the entrepreneurial skills and the employability skills needed in students to be self employed and be employed in various organization, the reviewed study only focused on skills for one to be self employed.
Agu and Chiaha (2013) carried out a study on entrepreneurship education and graduate employability in Nigeria. The purpose of the study was to investigate entrepreneurship education and employability of university graduates in Nigeria. Two research questions and two null hypotheses guided the study. Survey research design was used for the study. The sample for the study was 320 drawn from the population of 3,780 participants using a multistage sampling technique. Three instruments were used for the data collection. These include, structured questionnaire on graduate entrepreneurship education and employability skills (GEESQ), interview schedule and entrepreneurship content analysis. The structured questionnaire consisted of 25 items. The researchers found that entrepreneurship education enables graduates possess employability skills. According to the researchers, entrepreneurship education inculcates employability skills and consequently leads to high entrepreneurial index (EI) of the graduates. The reviewed study is related to the present study because they both seek to investigate the employability of graduates through entrepreneurship education. However, while the reviewed study focused on the employability of university graduates in Nigeria, the present study seeks to investigate the enhancement of entrepreneurial skills of undergraduates through entrepreneurship education in the South- Eastern Nigeria.
Agu, Chiaha and Ikeme (2013) carried out a study on a paradigm shift in entrepreneurship education pedagogy in Nigeria: issues that must be confronted to evolve best practices. The purpose of the study was to find out if the pedagogies for entrepreneurship education delivery in Nigerian universities correspond   with those of best practice universities. Two research questions and two hypotheses guided the study. The study adopted descriptive survey and quasi experimental research designs. The population for the study comprised of 850 while the sample used for the study comprised of 252 students. Three instruments were used for data collection. They are questionnaire, group discussion guide and thirdly, skill development test questionnaire. The structured questionnaire comprised of 13 items. The researcher found that business plan competition (BPC) pedagogy is usually used in Nigerian universities. Additionally, the light pedagogy category used by the researcher is not able to impart significantly on students’ entrepreneurial skills .The relationship between the reviewed study and the present study is that both studies are keen on ascertaining the various pedagogies used in teaching entrepreneurship education. But while the reviewed study focused mainly on the pedagogies, the present study seeks to examine the extent to which it imparts entrepreneurial skills in students.
CHAPTER SUMMARY
In this review the researcher has sampled the opinions and views of several authors and scholars on entrepreneurial education and students perception. The works of scholars who conducted empirical studies have been reviewed also. The chapter has made clear the relevant literature.


CHAPTER THREE
RESEARCH METHODOLOGY
3.1	AREA OF STUDY
Anambra State is one of the 36 States of Nigeria, located in the southeastern region of the country. Formed in 1976 from the former East Central State, the state is named after the Anambra River. (Wikipedia.com).
3.2	RESEARCH DESIGN
Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.
3.3	POPULATION OF THE STUDY
According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 
This study was carried out on the influence of entrepreneurship education on students entrepreneurial psychosocial adjustments using selected seconday schools in Anambra State as case study. Hence, to determine the population of the study, the researcher selected four (4) Government secondary schools in Ijebu-Ode local Government. The selected Government Secondary Schools includes; Nnewi High School, Nnewi, Okongwu Memorial Grammar School. Nnewi, Community Secondary School, Umuokpu and Nawfia Community Secondary School. Thus, all the teachers of the above mentioned schools form the population of this study. 
3.4	SAMPLE SIZE DETERMINATION
A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 
3.5	SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE
To determine the sample size of this study, the researcher adopted the purposive sampling techniques. Therefore, the researcher purposively selected 80 teachers from the selected four (4) secondary schools. This comprise of 20 teachers from each of the selected secondary schools in Anambra State as sampled size.
3.6	SOURCES OF DATA COLLECTION
The research instrument used in this study is the questionnaire. A 10 minutes survey containing 7 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.
3.7	METHOD OF DATA ANALYSIS
The responses were analyzed using the frequency tables, which provided answers to the research questions.
3.8	VALIDITY AND RELIABILITY OF THE STUDY
The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.9 ETHICAL CONSIDERATION
The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.


CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
4. INTRODUCTION
This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of eighty (80) questionnaires were administered to respondents of which fifty (50) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of  50 was validated for the analysis.
4.2	DATA PRESENTATION
The table below shows the summary of the survey. A sample of 80 was calculated for this study. A total of 50 responses were received and validated. For this study a total of 50 was used for the analysis.
Table 4.1: Distribution of Questionnaire
	Questionnaire 
	Frequency
	Percentage 

	Sample size
	80
	100

	Received  
	50
	85.7

	Validated
	50
	85.7


Source: Field Survey, 2021


Table 4.2: Demographic data of respondents
	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	20
	40%

	Female
	30
	60%

	Age
	
	

	20-30
	18
	36%

	30-40
	21
	42%

	41-50
	11
	22%

	51+
	00
	00%

	Education
	
	

	HND/BSC
	35
	70%

	MASTERS
	15
	30%

	PHD
	00
	00

	Marital Status
	
	

	Single
	21
	42%

	Married
	20
	40%

	Separated
	00
	00%

	Divorced
	00
	00%

	Widowed
	09
	18%


Source: Field Survey, 2021


4.2	ANSWERING RESEARCH QUESTIONS
Question 1: What is the level of awareness of the benefits of entrepreneurship in senior secondary schools in Anambra state?
Table 4.3:  Respondent on question 1
	Options
	Frequency
	Percentage

	High 
	16
	32

	Low 
	28
	56

	Undecided
	06
	12

	Total
	50
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 32% of the respondents said high, 56% said low, while the remaining 12% were undecided.
Question 2: To what extent do introduction of entrepreneurship education in senior secondary school curriculum heightens entrepreneurial psychosocial adjustments of secondary school students in Anambra state on the basis of their self-esteem?
Table 4.4:  Respondent on question 2
	Options
	Frequency
	Percentage

	High extent
	13
	26

	Low extent
	25
	50

	Undecided
	12
	24

	Total
	50
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 26% of the respondents said high extent, 50% said low extent, while the remaining 24% were undecided.
Question 3: To what degree do entrepreneurship education influence entrepreneurial psychosocial adjustments of students on the basis of self-efficacy?
Table 4.5:  Respondent on question 3
	Options
	Frequency
	Percentage

	High Degree
	25
	50

	Low Degree
	14
	28

	Undecided
	11
	22

	Total
	50
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 50% of the respondents said high degree, 28% said low degree, while the remaining 22% were undecided.
Question 4: What is the extent to which entrepreneurial education influences entrepreneurial psychosocial adjustments of students on the basis of their self-perception?
Table 4.6:  Respondent on question 4
	Options
	Frequency
	Percentage

	High extent
	24
	48

	Low extent
	16
	32

	Undecided
	10
	20

	Total
	50
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 48% of the respondents said high extent, 32% said low extent, while the remaining 20% were undecided.


CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:
5.1 Introduction
This chapter summarizes the findings into  the influence of entrepreneurship education on students entrepreneurial psychosocial adjustments using selected seconday schools in Anambra State as case study. The chapter consists of summary of the study, conclusions, and recommendations. 
5.2 Summary of the Study
In this study, our focus was to evaluate  the influence of entrepreneurship education on students entrepreneurial psychosocial adjustments using selected seconday schools in Anambra State as case study. the study specifically tend to determine the opinion of business teachers; On their level of awareness of the benefits of entrepreneurship in senior secondary schools in Anambra state; On the extent introduction of entrepreneurship education in senior secondary school curriculum heightens entrepreneurial psychosocial adjustments of secondary school students in Anambra state on the basis of their self-esteem; On the degree to which entrepreneurship education influences entrepreneurial psychosocial adjustments of students on the basis of self-efficacy; On the extent to which entrepreneurial education influences entrepreneurial psychosocial adjustments of students on the basis of their self-perception.
The study adopted the survey research design and randomly enrolled participants in the study. A total of 50 responses were validated from the enrolled participants where all respondent are active teachers of the 4 selected Government secondary schools in Anambra State.
5.3 Conclusions
Based on the findings of this study, the researcher made the following conclusion.
1. The level of awareness of the benefits of entrepreneurship in senior secondary schools in Anambra state is low.
2. The introduction of entrepreneurship education in senior secondary school curriculum heightens entrepreneurial psychosocial adjustments of secondary school students in Anambra state on the basis of their self-esteem is at the low extent.
3. Entrepreneurship education has a high degree of influence on the entrepreneurial psychosocial adjustments of students on the basis of self-efficacy.
4. The extent to which entrepreneurial education influences entrepreneurial psychosocial adjustments of students on the basis of their self-perception is high.
5.4 RECOMMENDATIONS
Having made the above findings and conclusions, the study recommends that there is a need for a paradigm shift in the pedagogical approaches adopted in Nigerian secondary schools from being largely theoretical to experiential and practical approaches. As identified in literature Problem Based Learning (PBL), Learning By Doing (LBD), or Do it Yourself (DIY) approaches are highly recommended for both theoretical, and practical sessions of an entrepreneurship program. These approaches can influence students‘ understanding of the process of entrepreneurship and also motivate identification of business opportunities because experiential learning models engage real life context and practical activities. This is important because a business idea can translate into a business enterprise, only if a target market (opportunity) is identified and exploited.
Effective Teaching methods such as invitation of guest speakers, individual and group project, and particularly business simulations activities should be adopted by Nigerian secondary schools to stimulate students‘ interest and business start-ups. Student business startups should be a prerequisite activity of an entrepreneurship programme because it increases the likelihood of students engaging in entrepreneurial activities at graduation.
Entrepreneurship educators should ensure to utilize their experience and skill to motivate students‘ commitment to entrepreneurial related learning with particular emphasis on business plan writing.
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APPENDIXE
QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.
SECTION A
PERSONAL INFORMATION
Gender
Male [  ]	Female [  ]
Age 
20-30	[  ]
31-40	[  ]
41-50   [  ]
51 and above [  ]
Educational level
WAEC		[  ]
BSC/HND	[  ]
MSC/PGDE	[  ]
PHD		[  ]
Others……………………………………………….. (please indicate)
Marital Status
Single	[  ]
Married [  ]
Separated [  ]
SECTION B
Question 1: What is the level of awareness of the benefits of entrepreneurship in senior secondary schools in Anambra state?
	Options
	Please Tick

	High 
	

	Low 
	

	Undecided
	



Question 2: To what extent do introduction of entrepreneurship education in senior secondary school curriculum heightens entrepreneurial psychosocial adjustments of secondary school students in Anambra state on the basis of their self-esteem?
	Options
	Please Tick

	High extent
	

	Low extent
	

	Undecided
	



Question 3: To what degree do entrepreneurship education influence entrepreneurial psychosocial adjustments of students on the basis of self-efficacy?
	Options
	Please Tick

	High Degree
	

	Low Degree
	

	Undecided
	



Question 4: What is the extent to which entrepreneurial education influences entrepreneurial psychosocial adjustments of students on the basis of their self-perception?
	Options
	Please Tick

	High extent
	

	Low extent
	

	Undecided
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