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This study investigated The influence of communication between parents and students on academic performance. Three research questions and two null hypothesis (tested at p≤0.5) guided the study. The study is an ex-post facto or casual comparative researcher design. The sample for this study was made up of four hundred and eighty students in Ajayi crowther university. The students’ self-esteem scale on the other hand yielded an alpha of 0.874 which was established through cronbach  alpha  procedure. Mean, standard deviation and  t-test of Equivalent values were used  to analyze the data generated. All the null hypotheses were tested at p ≤ 0.5 level of significance. The major findings of the study includes, that;
Conformity (socio) parent – child communication pattern is dominant in Enugu State. Parent–child communication have significant influence on the self-esteem of the students. Influence of the parent – child communication patterns on the academic achievement of the adolescent students is significant. Based on the findings, discussions, conclusions, and recommendations were made.


CHAPTER ONE
INTRODUCTION
1.1 Background to the study
Research provides inconsistent findings regarding the importance of parent-child communication and other forms of parental involvement activities to children’s school success (Domina, 2005; Englund, Luckner, Whaley, & Egeland, 2004; Fan & Chen, 2001; Hoover-Dempsey et al., 2001; Mattingly, Prislin, McKenzie, Rodriguez, & Kayzar, 2002). Some studies report positive associations with aca- demic achievement (Callahan, Rademacher, & Hildreth, 1998; Fan, 2001; Hong & Ho, 2005; Houtenville & Conway, 2008; McWayne, Hampton, Fantuzzo, Cohen, & Sekino, 2004), other studies indicate no association (Barnard, 2004; Fan & Chen, 2001; Mattingly et al., 2002; Patall, Cooper, & Robinson, 2008), and even others point to negative associations (Coleman & McNeese, 2009; Domina, 2005; Fan, 2001; Muller, 1995).
Academic Performance of students is of utmost importance to parents, educators, concerned Nigerians and the government. This, of course, is because of the huge impact education has on the national and economic development of the country. Education is an investment as well as an instrument that can be used to achieve rapid scientific, social, political, technological, cultural and economic development in the country. Regrettably, however, the consensus of opinion all over the country is that Academic Performance of students in Nigeria is poor (Adebule, 2004).
According to Davison Institute (2004), achievement is a measure of quality and quantity of success one has in the mastery of knowledge, skills or understanding. Achievement could also involve accomplishing whatever task or goal one sets for himself or herself. It is the attainment of a standard of excellence (Umeano, 2010).
Academic Performance, specifically, has been described by O’Donnel, Reeve, and Smith (2005), as the extent of an individual’s level of knowledge in a given task in school. In this context, Academic Performance is the ability or level of success of the students in their academic work (which could either excellent or poor). Students should therefore put up personal efforts in order to achieve success or excellence in their academic work.
The annual releases of senior secondary school certificate examination (SSSCE) results conducted by West African Examination Council (WAEC), justified the problematic nature and generalization of the poor secondary school students’ achievement in different school subjects. Information from WAEC showed that, out of the 1,369,142 candidates who wrote the examination in May/June 2008, only 188,442, representing 13.8 percent got the necessary requirements of five credits including English and Mathematics. Out of 1,373,009 candidates that wrote the examination in 2009, only 356,981 students, representing 25.99 percent, passed with five credits including English and Mathematics which is the mandatory prerequisite for university and other tertiary institutions’ admissions. This poor result implies that 74.01 percent of the students failed. Also, in 2010, WAEC result showed that only 451,187 students, representing 33.38 percent, passed English while 560,974, representing 41.5 percent, passed Mathematics. However, statistics showed that only 23 percent passed whereas 77 percent failed to achieve the basic five- credit university admission requirement.
The analysis of the above results shows that invariably, the Academic Performance of our secondary school students (adolescents) is nothing to write home about. Poor Academic Performance according to Aremu (2000) is an achievement that is adjudged by the examiner and some other significant examination body as falling below an expected standard. On the other hand, Bakare (1994) perceived poor Academic Performance as any achievement that falls below a desired standard. In the context of this study, poor Academic Performance is the inability of the adolescent students to attain the desired standard set up by the examiner in the achievement of their academic excellence.
The poor Academic Performance of students has been seen as being a result of many factors. Some researchers have attributed students’ poor achievement to parental factors. Family stress and financial problems are the major parental factors blamed by many researchers for the emotional development and poor Academic Performance of the students. According to Joshua (2010), students who had problems in school were often preoccupied with concerns outside the school setting. He further stressed that many lived in socially and economically disadvantaged home situations which significantly impede their emotional, social and economic growth and development. Poverty denies the students the opportunity of possessing such school materials as books that encourage high Academic Performance. The students’ lack of the necessary time to read effectively, good food that enhance good mental development, proper dressing to boost their ego like other students are due to family stress which could be aggravated by poverty.
At this point, one wonders whether there are some other particular parental factors that could influence these adolescents’ evaluation of themselves as well as their Academic Performance. Could the pattern of communication adopted by the parents be blamed for the level of self-esteem of these adolescents who are more or less striving to identify with their environment?
The manner in which parents communicate with their children could play an important role in the lives of these children. Communication enables parents and children to express their thoughts and feelings to one another. Effective communication helps strengthen parent-child relationship and increases mutual understanding (Greg Duran, 2010). In line with this assertion, the manner in which parents communicate with their children could either make them or mar them. Laursen & Collins (2004) perceived that parent-child relationships without emotional bonds will likely breed disruption and unresolved issues during the child’s schooling period. In the light of this assertion it becomes obvious that parents who did not speak to their child about matters of interest at a young age should not expect the child to easily express his/her questions and ideas about issues of interest when that child is of age.
Socialization of children is seen as taking place within a socio-cultural environment where family patterns of communication play a pivotal role (Albert and Rosella, 2003) and two predominant patterns of parent-child communication that are likely to influence the growing child positively or negatively in their personality make up have been identified (Mcleod and Chaffee, 1972). These parent-child communication patterns are based on concept orientation and socio-orientation. For the purpose of this study, parent-child communication patterns are means through which parents and their children interact with one another for family peace and harmony. It offers parents the opportunity of coming closer and reaching out to their children for a better understanding of their plights.
According to Mcleod and Chaffee (1972), socio-orientation stresses interpersonal harmony in the family and avoidance of conflicts or controversy. According to them, concept-orientation encourages children to think independently and proffer solutions to some social issues relating to them and the society at large. Mcleod and Chaffee stress that a highly socio-oriented parent thinks that, in order to maintain social harmony, children should not argue with adults and should not express opinions that are different from those of the family members. In contrast, a highly concept-oriented parent believes that children should look at both sides of issues and talk freely about these issues.
From these two patterns of parent-child communication, Mcleod and Chaffee developed a four-fold typology of family communication patterns: parents who are high on concept-orientation but low on socio-orientation are labelled pluralistic. Pluralistic parents emphasize children’s free expression of ideas without fear of punishment. Parents low on concept-orientation and high on socio- orientation are labelled protective. Protective parents stress obedience and harmonious relationships with the children and show little concern over conceptual matters. Parents high on both patterns are labelled consensual. Consensual parents stress both relational harmony and free communication exchange. In this type of family, children are allowed to express their ideas as long as the family’s internal harmony is maintained. Parents who are low on both patterns are labelled laissez- fair. Laissez-fair parents encourage neither open communication between parents and children nor relational harmony. In this type of family, there may be very little conversation among parents and children. Communication research has provided evidence in support of the behavioural and/or attitudinal consequences of family communication patterns. Studies have found that children whose parents adopted socio-oriented pattern are more susceptible to persuasion and more responsive to source characteristics, such as source prestige. Conversely, children with concept- oriented parents are less vulnerable to persuasion and focus more on the persuasive message, such as the number and the quality of arguments (Mcleod & Chaffee 1972).
In the light of these findings, it is plausible to assume that the communication patterns parents apply in bringing up their children could play an essential part in cultivating individuals’ behavioural outcomes, which reflect the unique ways they think, feel, and behave. Could these communication patterns adopted by parents influence the students Academic Performance? It is against this background that the researcher seeks to carry out this investigation.
1.2 Statement of problem
In Nigeria, the Academic Performance of the students has been poor especially from 2008 till date. Some of the factors that could influence students’ achievement have been found by various researchers to emanate from parents, teachers, and the students themselves. One of these student factors is the low self-esteem of these students. Self-esteem of the students has been linked with their Academic Performance and these two are important factors for personnel development which the nation needs in order to meet with the global challenges in the competitive world.
Evidence from some developed countries like Britain and United States of America tend to indicate that the pattern of communication adopted by parents in grooming their children may influence the students’ Academic Performance in school. However, considering their different socio-cultural environments, the extent to which parent-child communication patterns would influence self-esteem and Academic Performance of the students in Nigeria, is not yet clearly known.
The researcher’s worry then is that one does not know if these patterns of communication differ among the parents. One does not know how the parent-child communication patterns influence the in students’ self-esteem. Also one does not know how the parent-child communication patterns influence the Academic Performance of students. Put succinctly in a question form, the problem of this study is: what is the influence of parent-child communication on Academic Performance of students in Ajayi Crowther University Oyo? This question underlies the problem of this study.
1.3 Purpose of the study
The general purpose of the study is to investigate the influence of parent- child communication (conversation or concept orientation and conformity or socio orientation) on Academic Performance of the students in Ajayi Crowther University. Specifically, the study sought to:
1. Identify the different patterns of parent-child communication adopted by their parents from the in-school adolescent students’ perception.
2. Ascertain the influence of parent-child communication patterns on the in- students’ self-esteem.
3. Determine the influence of parent-child communication patterns on the in- students’ Academic Performance.
1.4 Significance of the study
The study has theoretical significance as it lends credence to Albert Bandura’s social learning theory which sees human relationship as a basic unit of learning through observation, imitation and modelling. Parents and significant others in the child’s social life should therefore realise that the child learns more through observation and modelling. This study helps to endorse the parent-child communication pattern theory by FitzPatrick and Richie as it reveals the best
pattern of communication to use for the adolescent children in order to enhance their self esteem and Academic Performance.
Equally of relevance to this study are Atkinson’s (1971) theory of Achievement which emphasises fear of failure in avoidance of achievement activities and Abraham Maslow’s hierarchy of needs theory which throws light on the child’s self esteem need. This study lends credence to these theories as it reveals to everybody especially parents, teachers, social workers and psychologists the importance of communicating with affection to the child as this kind of communication enhances their self-esteem and invariably Academic Performance.
The study, when published, will be of immense benefit to parents, teachers, guidance counsellors, educational planners, adolescents and psychologists. The findings of this study may be useful when published, in educating parents on the need for effective communication with their adolescent children. This could help the students to develop the much needed high self-esteem for a better academic Performance.
The study will enable teachers to design learning instructions that will accommodate children from the different family types. It will also help parents to identify the best communication pattern that will promote the all round development of their adolescents.
It will assist school guidance counsellors to device a better way to handle the different behaviours exhibited by the students who are nurtured by parents that have used diverse parent-child communication patterns. It will also
help the educational planners to develop academic programs that will suit adolescents from different family structures. The findings of this study will serve as a veritable instrument which psychologists can use to enlighten teachers, parents, guidance counsellors, educational planners and adolescents themselves on the implications of the diverse communication patterns.
Finally, the data generated from this study will provide future researchers with the basis for further research especially within the field of “The influence of parent-child communication on academic Performance of students”.
1.5 Research questions
The following research questions guided this study.
1. What pattern of parent-child communication exists dominantly among parents and their students in Ajayi Crowther University?
2. What is the influence of parent-child communication patterns on the in- students’ self esteem?
3. What is the influence of parent-child communication patterns on the in- students’ Academic Performance?
1.6 Hypotheses
The following hypotheses formulated were tested at P≤ 0.05 level of significance:
H01: Parent-child communication patterns do not significantly influence the self-esteem of the students’
H02: The Academic Performance of the students is not significantly influenced by the parent-child communication patterns
1.7 Scope of the study
The study was conducted in Ajayi Crowther University. All the students were involved in the study. The study was delimited to investigating the influence of parent-child communication on self-esteem and Academic Performance of students. The parent-child communication were based only on the patterns of family communication as found by Fitzpatrick and Ritchie (1990). These are (conversation ) concept- orientation and (conformity)socio-orientation. The parent-child communication pattern which a family uses was determined from the adolescent students’ perception.


CHAPTER TWO
REVIEW OF LITERATURE
This chapter reviewed literature related to the present study. The review is organized and presented thus:
2.1 Conceptual review
2.1.1  Concept of Academic Performance
Academic is a term used to describe things that relate to the work done in schools, colleges, and Universities, especially work which involves, studying and reasoning rather than practical or technical skills (Collins Cobuild English Dictionary, 2003). According to International Observatory on Academic Performance (2005), Academic Performance refers to the achievement by individuals’ objectives as related to various types of knowledge and skills. These objectives according to I0AA are socially established based on the age, prior learning and capacity of individuals with regard to education, socialization and qualification.
Wikipedia (2005) perceived Academic Performance as a term used in school when a student does well in academics. In the same manner, New York State Education Department (2005), opined that Academic Performance generally refers to a child’s performance in academic areas, for instance reading or language arts, science and history. The department further explained that when they are talking about “Academic Performance”, emphasis is mostly on the academic subjects a child studies in school and the skills the student is expected to master in each: reading and language arts, writing, mathematics, science, history, and so on. Academic Performance is posited by Wikipedia (2012) as the outcome of education - the extent to which students, teachers or institutions have achieved their educational goals. Grobe and Bishop (2001) opined that Academic Performance is something one does or achieves at school, college or university, in class, in a laboratory, library, or field work. Also in the words of Broussard (2002),
Academic Performance is the overall academic performance of a student in the school, which is assessed by the use of teachers’ ratings, tests and examinations. From all these assertions of Academic Performance by various authors and organizations, the researcher sees Academic Performance as having something to do with some measure of success which one is able to attain as a student after instruction or learning experience.
2.1.2 Concept of Self-Esteem
The word esteem comes from the Latin word aestimore, which means to estimate or appraise. Self-esteem is an affective component of the self, consisting of a person’s positive and negative self-evaluations. In other words, it refers to the positive and negative evaluations of ourselves (Coopersmith, 1967). Some individuals have higher self-esteem than others. This is an attribute that can have profound impact on the way they think and feel about themselves. It is important to keep in mind, however, that although some people have higher self-esteem than others, a feeling of self worth is not a single trait etched permanently in stone. Rather, it is a state of mind that varies in response to success; failure; changes in fortune; social interactions and other life experiences (Heatherton and Pelivy, 1991).
Indeed, just as individuals differ according to how high or low their self- esteem is or how stable or unstable; research has documented the important role high self-esteem plays in Academic Performance, social and personal responsibility (Redenbach, 1991). Redenbach explained that for people of all ages, the development of full human potential is enhanced through high self-esteem. High self-esteem can begin to develop when the acceptance of all individuals and their personal and group contributions are recognized and applauded especially in a multi-culturally diverse world. Redenbach went further to assert that self-esteem is the one-key ingredient that affects the level of proficiency in all fields of endeavour. Furthermore, Redenbach said that self-esteem has been correlated to job success, school achievement, interpersonal compatibility and general happenings.
Self-esteem has been broadly perceived by Malbi and Reasoner (2000) as the overall evaluation of oneself in either a positive or negative way. It indicates the extent to which an individual believes himself or herself to be competent and worthy of living. Simply put, self esteem is essentially one’s feeling of self- competence and self-worth.
Self-esteem construct is recognized today to be a major factor in learning outcomes (Lawrence, 2000). Research has consistently shown a positive correlation between how people value themselves and the level of their academic attainments. Those who feel confident, generally achieve more, while those who lack confidence in themselves achieve less. Students usually have no problem in talking to the tutor about their literacy difficulties. Once they have learned to trust their tutor, they will often bring up other problems of a more personal nature. This is not to suggest that tutors become counsellors. But they should be prepared to listen to students who may wish to confide in them. Many students are still likely to have low self-esteem as a result of feeling inadequate over not being able to read, write or spell like most others. They may in addition have low self-esteem as a result of other experiences, probably beginning in childhood (Lawrence, 2000).
Rosenberg (1960) perceived self-esteem as a stable sense of personal worth or worthiness. Self-esteem has been described as a basic human need, that is, it makes an essential contribution to life process and is indispensable to normal and healthy self-development and has a value for survival (Branden 1969).
Nathaniel (1969) perceived self-esteem as the experience of being competent to cope with the basic challenges of life and being worthy of happiness. This two- factor approach, as some have also called it, provides a balanced definition that seems to be capable of dealing with limits of defining self-esteem primarily in terms of competence or worth alone.
From the various authors’ perception of self-esteem reviewed above, the researcher deduced that self-esteem has something to do with an individual’s perception of his/her self in relation to his or her worth or strength in accomplishing a task of any sort in life, along side the way one relates socially in the society.
2.1.3 Concepts of Parent- Child Communication Patterns
One of the ways of looking at a family structure is to pay attention to communication that exists in that family. Specifically, the communication channels that occur abundantly between parents and the child are called communication patterns (Trenholm and Yersen, 1996). And because family is the first grounder of children’s character, values, and intellectual standards (Kamyam, 2007), the pattern of the parent-child communication should be such that we have a clear understanding of the content and intention of each massage, and family members should be able to transfer their thoughts, feelings, desires and needs to one another. The primary meaning of parent-child communication is that children learn communication with others, interpret others’ feelings as well as generally experience the communication activities with others (Koerner, 2004). Principally, the parent-child communication concept is a scientific structure of the family’s superficial world that is defined based on family members’ communication with one another - what they tell one another, what they do and what they mean by these communications (Koemer and Fitzpatrick, 2002). Mcleod and Chaffee (1972) and Chaffee, Mcleod, and Wackman (1973) developed a scheme to analyze family communication patterns and the role of parents’ communication in children’s political socialization. In their model, the family communication environment is characterized by the degree to which the parents emphasize two sets of norms: Socio-orientation and concept orientation. Socio-orientation stresses interpersonal harmony in the family and avoidance of conflicts or controversy. Concept orientation encourages children to think about and discuss political and social issues. A set of ten (10) questions was developed to measure these two dimensions of communication norms. A highly socio-orientated parent thinks that children should not argue with adults and should not express opinions different from other family members in order to maintain social harmony. In contrast, a highly concept-oriented parent believes that children should look at both sides of issues and talk freely about these issues. Using these two dimensions, McLeod and Chaffee (1972) developed a four fold typology of parent-child communication patterns. Parents high on concept-orientation but low on socio-orientation are labelled pluralistic. Pluralistic-parents families emphasize children’s free expression of ideas without fear of punishment. Parents low on concept-orientation and high on socio- orientation are labelled protective. Protective parents stress obedience and harmonious relationships with the children and show little concern over conceptual matters. Parents high on both dimensions are labelled consensual. Consensual parents stress both relational harmony and free communication exchange. In this type of family, children are allowed to express their ideas as long as the family’s internal harmony is maintained.
Finally, parents who are low on both dimensions are labelled laissez-faire. Laissez-faire parents encourage neither open communication between parents and children nor relational harmony. In this type of family, there may be very little conversation between parents and children.
The concept-orientation and socio-orientation dimensions and the known instruments referred to as “Chaffee and Mcleod’s family communication pattern” have influenced family study for a long time in the 1970s and 1980s, (FitzPertrick, 2004). The two concept dimensions - socio and concept orientation were later analyzed and criticized by David Ritchie. Ritchie noted multiple non- conformances to research findings with the framework expressed by Chaffee and McLeod (1972), and reconsidered and renamed the two sub- structural dimensions of these patterns. According to Ritchie, since concept-orientation emphasized the importance of beliefs, it must be named speaking and listening orientation in order to reflect the attention to discussion and open an accepting exchange of ideas between parents and children. And because socio-orientation emphasizes obedience, it must be named Unison orientation. Parent and children interactions are regarded as children’s emotional evolution and show itself all over their lifetime (Momen and Amari, 2008). In line with these assertions described above the researcher perceived that the parent-child communication pattern could have a tremendous influence on the life of their children ranging from the perception the children have about themselves (self-esteem) and their academic pursuit in school.
2.1.4 Relationship among Parents-Child Communication Patterns, Self-esteem and Academic Performance
When young people feel unconnected to home, family, and school, they may become involved in activities that put their health at risk academically. However, when parents affirm the value of their children, young people more often develop positive, healthy attitudes about themselves. Parents often have difficulty communicating some issues to their children and sometimes even when they communicate, they sound negative and such could make children scared of communicating issues of their interest to their parents. Nevertheless, positive communication between parents and children greatly help young people to establish individual values and to make healthy decisions about themselves (Advocates for youth, 2010). Shannon (2008) maintained that one of the most important parents’ practices is good communication. She also found that a relationship exists between parent-adolescent communication and several adjustment outcomes such as adolescent self-esteem, Academic Performance and well-being. Better health channel (2012) showed that effective parent-child communications is the basis of positive parent-child interactions and high self- esteem in children. It becomes obvious that parent-child communication patterns could bring about differences in students’ self-esteem and Academic Performance in school. This could be affirmed from the assertion made by Shanon and better Health channel above. A study conducted by Pauline Rin (2008) on the achievement motivation and Academic Performance of native American students, for instance, shows that what motivates Nevajos to high Academic Performance appears to be linked to the family communication pattern. Lack of communication also affects behaviours and attitudes. Young people who reported feeling a lack of parental warmth, love, or loving were also more likely to report emotional distress, lower self-esteem, school problems and drug use (Advocates for youth, 2010). Alicia Whittaker (2010), went further to reveal that when parents and youth have good communication pattern, along with appropriate firmness, youths report less depression and anxiety and more self-reliance and self-esteem.
In a study conducted by Amobeo and Marton (1992), it was found that Hispanics people felt that encouragement from family was the most motivating factor influencing their high educational achievement. It has been observed that
when parents do not communicate in an effective pattern with their children, it will sometimes affect the general well-being of their children later in life, mostly in the things they do in the society in general. One study of Urban African American and Latino mothers and their pre-teen and early adolescent daughters found many mothers reluctant to discuss more than biological issues and this had negative consequence for low self-esteem.
2.2 Theoretical Framework
2.2.1 Atkinson’s need achievement theory in More (2011)
Kurt Lewin and David McClelland theorized that motivation can be oriented toward avoiding failure or toward achieving success, and those are essential determinants of achievement behaviour. Building on their research, Atkinson maintains that people with a high need for achievement anticipate success more than they do failure, in contrast to people who seem to have a low need for achievement. He further discovered that those with a high need for achievement typically chose moderately challenging tasks over easy or difficult ones. In contrast, people with a fear of failure not only avoided moderately challenging tasks in favour of very easy ones, but they also chose very difficult tasks. Atkinson further stressed that the very difficult task choices by people with low achievement motivation was their chance to explain away failure because the task was two hard for most people to accomplish.
Similarly Joycee, M (2009) recalled that Atkinson and Feather in 1966 explained orientation as resulting from two separate motives: to achieve success and to avoid failure. The motive to achieve success is determined by three dimensional values which include: the need to succeed or need achievement, the person’s estimate of the likelihood of success in performing the particular task; and the incentive for success – that is, how much the person wants to succeed in that particular task. For instance, a student who is stressed up by poverty feels a high need to pass his examination because he will not be able to afford a repeat examination. He therefore works hard to pass.
The motive to avoid failure is determined on the other hand, by three similar considerations: the need to avoid failure which, like the need to achieve success varies among individuals, the person’s estimate of the likelihood of failure at the particular task; and the incentive value of failure at that task, that is, how unpleasant it would be to fail. The relative sign of the motives to succeed and to avoid failure determines the level of task difficulty people will prefer.
When the motive to succeed is stronger, as it is for people who have a high need to achieve, the preferred tasks are those intermediate in difficulty, in which the likelihood of success is reasonable and the prize in accomplishment fairly high, when the motive to avoid failure is dominant, however people prefer either very simple tasks in which the probability of failure is low or very difficult tasks in which the shame in failing is low. A child whose parents adopted the conformity pattern of parent-child communication pattern and whose parents have zero tolerance for failure will have a high need for success since the family environment will definitely be very unconducive and frustrating should he fail to achieve success in his examinations. He therefore strives to achieve higher in school.
Atkinson theory of motivation, observably, integrates the conception of achievement motivation which was proposed by David McClelland in 1961, with ideas about level of aspiration. McClelland believes that in the process of development, man acquires a need for achievement. When the adolescent children observe their model, most especially their parents or caregiver(s) achieve success in life; they develop the interest and struggle to achieve success themselves. Atkinson went further by hypothesizing that the difference in strength of the need for achievement can be better explained by postulating a contracting need to avoid failure.
Observably, some students are success-oriented while others posses a high degree of anxiety about failure. As students develop from childhood into adolescence, there is an increase in need to achieve something due to their curiosity and quest for knowledge.
Within this stage of adolescence, they strive to be independent from their parents or caregiver(s) and as such, want to show that they are autonomous and successful. This need to prove themselves to others gives rise to the need to achieve especially at their academic work in school.
2.2.2 Social Learning Theory or Social Cognitive Learning Theory (Bandura, 1977).
One popular theory that can be applied to this study is the social learning theory by Albert Bandura (1977). This theory postulates that children learn and socialize into appropriate roles by observing and communicating with adults as well as modeling after the adult communication patterns. The communication with adults often provides some sort of reinforcement for certain behavours.
According to the social learning theory, it is through reinforcement and imitation of observed behavior that children learn to adopt certain pattern of
behaviour. This theory is applicable to the parents and the children in this study. This is because adults who have the most influence in children’s socialization are usually their parents. The manner in which the parents communicate with their children as they are socializing should be such that will involve the child’s idea in order to know and ask questions where he or she does not know, before he/she will decide on whether to observe, imitate and model behaviours of the parents which is either acceptable to the societal norms or not. “The intimate, intensive, relatively enduring nature of family interactions implies that the socialization taking place in this setting is usually the most pervasive and consequential for the individual” (Demo, Small and Savins-Williams, 1987). Since the communication that takes place between a parent and a child has such an important role in the child’s acquisition of behaviours, communication patterns that will be sought and developed should be that which will positively influence the child’s self-esteem as this could implications for his Academic Performance.
2.2.3 Family Communication Patterns Theory (By FritzePatrick & Ritchie 1990)
Family communication patterns theory (FCPT) is based on the fundamental insight that creating a shared social reality is central to family functioning. Shared reality exists when family members’ cognitions about an object are accurate, congruent and in agreement. Sharing social reality with others makes understanding and being understood easier, leading to more efficiency and coordination and fewer misunderstandings and conflict. Consequently, families that share social reality should communicate with one another more accurately and with less conflict, in order to support or enhance the child’s self-esteem and at the same time lower the child’s sexual risk behaviours. According to this theory, families create a shared reality through two processes, conversation orientation and conformity orientation. Conversation orientation is characterized by frequent, spontaneous, unconstrained interactions that allow family members to discover the meaning of symbols and objects. This orientation encourages all family members to participate in defining social reality. Conformity orientation is characterized by uniformity of beliefs and attitudes. Family interactions focus on maintaining harmonious relationships that reflect obedience to parents and often manifest in pressure to agree and maintain the family hierarchy. This orientation allows family members in authority roles (parents) to define social reality.
These two orientations define four family types: consensual, pluralistic, protective, and laissez-faire. Consensual parents are high in both conformity and conversation orientation. Communication in consensual families reflects a tension between exploring ideas through open communicative exchanges and a pressure to agree in support of the existing family hierarchy. Protective parents are high in conformity orientation and low in conversation orientation. Family communication in those families functions to maintain obedience and enforce family norms; little value is placed on the exchange of ideas or the development of communication skills. Laissez-faire parents are low in both conversation orientation and conformity orientation. Family members do not often engage each other in conversation and they place little value on communication or the maintenance of a family unit. Pluralistic parents on the other hand are low on conformity orientation and high on conversation orientation. It stresses a relationship between the child and issues (Ritchie and FitzPatric, 1990). Communications in those families encourage the development and expression of autonomous opinions and ideas.
2.3 Empirical studies
Several studies have been carried out in relation to adolescent’s, self esteem and Academic Performance in secondary schools, but there is dearth of literature related to influence of parents – child communication patterns on self-esteem and Academic Performance of the adolescent student. However, the studies reviewed have some relationship with the present study. In a recent study, Babin and Palazzolo (2012), investigated the relationships between parent communication patterns and sons’ and Daughters’ intimate partner violence involvement. The study is aimed at establishing which of the conformity and conversation parent- child communication patterns is dominant. 193 undergraduate students and 287 parents participated in this study. Two hypotheses were formulated for the study and both received partial support.
The results suggested that parent communication patterns have the potential to be both a risk and protective factor for young adult children’s involvement in IPV. The findings also drew attention to important differences in the relationships that mothers and fathers have with their children, and differences between parent and child perspectives on parent communication.
2.3.1 Parent-Child Communication Patterns and Self-Esteem
Kernis, Brown and Brody (2000) conducted a research on fragile self-esteem in children and its	associations	 with perceived patterns of parent-child communication. A sample of 174 children between the ages of 11 and 12 were used for the study in Georgia. The study adopted Ex-post facto design. Instruments used were the family commutation patterns scale (FCP) and self-esteem scale. Results of the findings indicates that children with unstable self-esteem reported that their fathers were more critical and psychologically-controlling, and less likely to acknowledge their positive behaviours or to show their approval in value – affirming ways. Likewise, children with low self-esteem reported that their fathers exhibited these qualities to a greater extent than did children with high self-esteem. In addition, fathers of children with stable high self-esteem were viewed as especially good at problem solving. Children with different self-esteem levels viewed their mothers’ communication styles in similar ways as with what obtained with their perceptions of their fathers’.
Also Debra (1994) studied the effect of family communication patterns on the self esteem of deaf children. The design of the study is correlation. The sample for the study involves deaf students at a southern residential school, ranging in age from 13 to 19. Two instruments were use for data collection. They include the modified self-esteem inventory (MSEI) and the subject communication questionnaire (SCQ). The students’ parents answered 10 questions about their communications patterns with their deaf child.
Analysis of data revealed that there is a positive relationship between the family’s   communication method and the child’s self-esteem   such that parents who use total communication have children whose self-esteem scores   were higher than those of children whose parents used only oral method of communication . The result also showed that a positive relationship was found between student’s self-esteem and reading levels.
LI Ning Hilary (1999) conducted a research on relationship between family communication patterns and a set of personality characteristics including self- esteem, self-disclosure, self monitoring, disability of control, social desirability, sloppiness and sociability: A sample of 1450 college students was used for the study. Correlational research design was adopted for the study. Seven hypotheses were formulated for the study. Family communication patterns scale (FCPS) and student inventory scale (SIS) were used in collecting data for the study. Step wise multiple regression analysis was used in analyzing the data. Result showed that individuals from conversation-oriented families exhibited greater degrees of self- disclosure, desire for control, self-esteem and sociability, whereas those from conformity-oriented families were more likely to be self-monitoring and shy and hold lower self-esteem.
2.3.2 Parents-child Communication Patterns and Academic Performance
Fallahchai and Darkhord (2012) carried out a research on comparative analysis of family communication patterns with Academic Performance in Bandor Abbas city. A sample of 300 members including 150 males and 150 females were used. The study adopted Ex-post facto design.
The family communication patterns scale (FCP) was used to assert the achievement level of the members. Two hypotheses were formulated to guide the study. The two way variance analysis was used for data analysis.
The research findings showed that the family communication patterns played a meaningful role in the students’ Academic Performance. Significant influences of the different family communication patterns on Academic Performance for both male and female students were revealed.
In another research , Caro (2011), studied parent-child communication and academic performance. Association at the within- and between –country levels. This study adopted cross-sectional design,and examines the association of parent- child communication, a form of parental education in 33 educational systems that participated in the progress in international reading literacy study (PIPLS) and 39 in the programme for international student assessment (PISA). Hence the instruments for data collection for this study are (PIRSL) 2006 and PISA 2000.
The target populations are 4th garders and 15-year-olds in 45 and 43 educational systems, respectively. PISA 2000 is the first study cycle and PIRLS 2006 the second and latest.
PIRLS and PISA employ item response theory (IRT) scaling methods to measure reading achievement in single composite scale. PIRLS used a three parameter model for multiple- choice items and a two-parameter model for items with two response options. PISA applied studies scale achievement variables to have an average score of 500 and a standard deviation of 100, and provide five plausible based on responses of students to sub-tests. These five scores are used simultaneously in the analysis to account for imputation uncertainty.
Talk in PIRLS 2006 measures the extent to which parents spend time just talking to students as reported by students on a likert scale (1-5) simple brivariate associations and more complex regression techniques that account for missing data uncertainty and the multilevel structure of the data were the statistical analysis employed in analyzing the data for the study. The results indicate a positive interaction of parent-child communication and parental education in 5 primary school systems (PIRLS) and 14 secondary school systems (PISA), including the USA.
Also Jeynes (2005), studied the overall effects of parental involvement on K-12 student’s Academic Performance and determined the extent to which certain expressions of parental involvement are beneficial to children. The study adopted a meta- analysis design.
The meta-analysis drew from 77 studies, comprising over 300,000 students. Of the 77 studies, 36 included data only from secondary schools, 25 consisted of data only from elementary schools, and 16 possessed data from both elementary and secondary schools. Five research questions were formulated for the study. The results of the study are very instructive; first, the results are fairly substantial and support the belief that parental involvement has significant impact across various populations. Second, not only does voluntary parental involvement have an influence, but parental programme do as well, therefore, schools should adopt strategies to enhance parental engagement in their children’s schooling as this encourages high Academic Performance.
Feldman, Shirleg; Wentzel, and Kathryn, (1990), investigated the relations among family interaction patterns, classroom self-restraint and Academic Performance in pre-adolescent boys. A sample of 65 intact families was used. Correlational research design was adopted for the study. Three hypotheses were used in the study and two instruments were used in collecting data for the study. Regression analysis was adopted in analyzing the data. Result showed significant relations between achievement and all parent-child interaction scores.


CHAPTER THREE
RESEARCH METHOD
This chapter discusses the procedure adopted for this study. This includes the design of the study, population of the study, sample and sampling techniques, instrument for data collection, validation of instrument, reliability of the instrument, method of data collection and method of data analysis.
3.1 Design of the Study
The design of the study is ex-post facto or causal comparative research design. The ex-post facto research design seeks to establish relationship without any control or manipulation of the variables of interest. This makes the design different from experimental where variables of interest can be controlled or manipulated (Nworgu, 2006). This design is usually useful in educational research because it is a means of undertaking studies in which independent variables (age, gender, competence, intelligence and personality) cannot be manipulated or controlled (Ali, 1996). This design is therefore fit for this study, since none of the variables under investigation will be controlled or manipulated.
3.2 Population of the Study
The population of this study is all the students in Ajayi Crowther University Oyo. This is not just because they are adolescents but also because they are in the level of education where they can offer themselves for investigations since they do not have threats of external examinations. The overall population is five thousand two hundred and sixty five (5,265) students in the Ajayi Crowther University. 
3.3 Sample and Sampling techniques
The sample size for this study is four hundred and eighty (480) students. Multi-stage sampling technique was adopted in drawing the sample for the study. First, out of the eight (8) faculties in the university, the researcher randomly sampled five (5) faculties.
3.4 Instrument for Data Collection
This is a tool or method used in getting data from respondents. In this study, questionnaires and interview are research instruments used. Questionnaire is the main research instrument used for the study to gather necessary data from the sample respondents. The questionnaire is structured type and provides answers to the research questions and hypotheses therein.
This instrument is divided and limited into two sections; Section A and B. Section A deals with the personal data of the respondents while Section B contains research statement postulated in line with the research question and hypothesis in chapter one. Options or alternatives are provided for each respondent to pick or tick one of the options.
The questionnaires were developed on a four point scale of Strongly Agree, Agree, Disagree and Strongly Disagree.
3.5 Validation of the Instruments
Validity here refers to the degree of measurement to which an adopted research instrument or method represents in a reasonable and logical manner the reality of the study (Udoyen: 2019). Questionnaire items were developed from the reviewed literature. The researcher designed a questionnaire with items that were clear and used the language that was understood by all the participants. The questionnaires were given to the supervisor to check for errors and vagueness.
3.6 Reliability of the Instruments
The researcher initially used peers to check for consistence of results. The researcher also approached senior researchers in the field. The research supervisor played a pivotal role in ensuring that consistency of the results was enhanced. The instrument was also pilot tested.
3.7 Method of Data Collection
The researcher administered the questionnaires personally with the help of the class representatives and lecturers. The questionnaires were administered to the respondents directly for completion during their free periods. The completed questionnaires were retrieved immediately after completion.
3.8 Method of Data Analysis
The mean and standard deviation were used to answer the research questions while the t- test of equality of means was used to test the null hypotheses. The null hypotheses were tested at P≤0.05 level of significance.
The questionnaire which was designed to determine parent-child communication was adapted from Fitzpatrick and Ritchie (1990) and required that students respond by choosing the option that best describes the nature of their parents’ communication patterns, thus; strongly agree = 4, Agree = 3, Disagree= 2 while strongly disagree = 1. A mean score of 2.5 and above was considered high for the particular parent-child communication a mean score of below 2.5 was considered low for the particular parent-child communication pattern. A mean score of above 2.5 on the socio-orientation pattern of parent child communication for instance, therefore, indicates a higher manifestation of the communication pattern; while a mean score of below 2.5 indicates a lower manifestation of socio-orientation parent child communication pattern. In the self-esteem scale, an overall mean score of 2.5 and above indicates a high self-esteem while below 2.5 indicates a low self-esteem.


CHAPTER FOUR
PRESENTATION AND ANALYSIS OF RESULTS
The data gathered from the study are presented in the tables below according to the responding research questions and hypotheses as follows:
Research question 1: What pattern of parent-child communication is dominant among parents and students in Ajayi Crowther University?
Table 1: Mean score and standard deviation of parent-child communication patterns.
	parent-child communication patterns
	
N
	

X
	
SD

	
Concept (conversation) orientation
	
207
	
3.2
	
0.51

	
Socio (conformity) orientation
	
273
	
2.97
	
0.59



Data presented in table 1 indicate that the two hundred and seven (207) out of four hundred and eighty students (480), are those whose parents adopt concept or conversation orientation pattern; two hundred and seventy three (273) students are those whose parents adopt conformity or socio-orientation pattern. This is indicated by the mean score of 3.2 with a standard deviation of 0.51 for concept (conversation) orientation pattern; and a mean score of 2.97 with a
standard deviation of 0.59 for conformity (socio) orientation pattern respectively. However, the data revealed that the socio (conformity) parent-child communication pattern is dominant in Ajayi Crowther University as perceived by the students.
Research question 2: what is the influence of parent-child communication patterns on Students’ self-esteem?
Table 2: Mean score and standard deviation of parent-child communication patterns on Students’ self-esteem.
	SELF-ESTEEM

	Parent-child communication patterns
	
n
	

X
	
SD

	Concept conversation orientation
	
207
	
2.59
	
.38

	Socio (Conformity) orientation
	
273
	
2.42
	
.40



Data presented in table 2 indicate the difference in the mean self-esteem score of students based on their parent-child communication patterns - conversation (concept) and socio (conformity) patterns.
The data revealed that students whose parents adopt the concept (conversation) communication pattern have a mean self-esteem score of 2.59 and a standard deviation of 0.38. Those whose parents adopt socio (conformity) orientation communication pattern had a mean self-esteem score of 2.42 with standard deviation of .40.
Also data from table 2 further showed that students whose parents adopt the conversation (concept) orientation communication pattern have a high self-esteem score (above 2.5), while those whose parents use conformity (socio) orientation communication pattern have a low self-esteem score( below 2.5) . This implies that students whose parents adopt the conversation parent-child communication pattern have high/ positive self-esteem while those whose parents adopt the conformity communication pattern have negative / low self-esteem.
To further address the research question, a corresponding hypothesis was postulated thus: Hypothesis one:
Ho1: Parent-child communication patterns do not significantly influence the self- esteem of the students.
Table 3: T-Test analysis for parent-child communication patterns on the student’s self-esteem (independent sample test for equality of means )

	Parent-child communication
patterns
	t-test for equality of means

 	

	
	Sig

	
	X
	t
	df
	(2 tailed)
	Decision

	Concept (conversation) orientation
	2.59
	4.98
	478
	0.000
	S

	Socio (conformity)
  orientation	
	2.42
	
	
	
	



The result of t-test presented in table 3 shows that the influence of parent- child communication patterns on the Students self-esteem in significant at 0.000 and also significant at 0.05 level of significance at which the null hypothesis was tested (p≤ 0.05). This is expressed by the t-test value of 4.98. This suggests that conversation (concept) orientation and conformity (socio) orientation parent-child communication patterns significantly influenced the self- esteem of the Students. The null hypothesis which inferred no significant influence of the parent-child communication patterns on the self-esteem of the adolescents in school is therefore rejected. However the data did not suggest the influence of each of the parent-child communication patterns: conversation and conformity respectively on the self-esteem of the students. But it did show that conversation (concept) parent-child communication pattern encourage positive/high self-esteem of the in-school adolescent as indicated in Table 2 above. 
Research question 3: What is the influence of parent-child communication patterns on the Students’ academic performance?
Table 4: Mean scores and standard deviation for parent-child communication patterns on the Students’ academic performance.
	Academic Achievement

	Parent-child communication patterns
	
n
	

X
	
SD

	Concept orientation
	
207
	
63.73
	
10.11

	
Socio orientation
	
273
	
52.84
	
13.99



The data in table 4 revealed that out of the parent-child communication patterns, students whose parents adopt conversation (concept) orientation communication pattern had a higher mean score in their academic performance than students whose parents adopt the conformity (socio) orientation communication pattern. The performance mean scores of 63.73 and 52.84 respectively, with a standard deviation of 10.11 and 13.94 respectively were obtained as well. The result further indicated that students whose parents adopt conversation (concept) orientation parent-child communication pattern achieve higher than students whose parents adopt the conformity (socio) orientation parent- child communication pattern. Hence there exists a differential influence in the academic performance of students from the patterns of communication - conversation and conformity parent-child communication patterns.
To further address the influence of parent-child communication pattern on the students’ academic performance, a t-test was conducted and presented to test hypothesis 2 in table 5.
Hypothesis 2: The academic performance of the students is not significantly influenced by the parent-child communication patterns.
Table 5: t-test analysis for parent-child communication patterns on the students academic performance.
	Parent-child communication 
	t-test for equality of means
 	

	
	X
	t
	df
	Sig (2 tailed)
	Decision

	Concept (Conversation) orientation
	63.73
	9.51
	478
	0.000
	S

	Socio (conformity) orientation
	
52.84
	
	
	
	



The result of the t-test presented in table 5 shows that the t-test value of 9.51 is significant at 0.000 and also significant at 0.05 level of probability t = 9.51; p < 0.000). The null hypothesis of no significant difference of parent-child communication on the academic performance of students is therefore rejected. This suggests that parent-child communication patterns significantly influenced the students’ academic performance in schools. The influence of each pattern of parent-child communication on the academic performance of the students has been clearly shown in table 4 and confirmed by the t-test data.
Summary of Major Findings
The major findings of this study are presented in this chapter as follows:
1. The conformity (socio) orientation parent – child communication pattern is dominant in Ajayi Crowther University Oyo state.
2. Parent – child communication have significant influence on the self- esteem of the students.
3. The influence of parent-child communication on the academic performance of the students is significant.


CHAPTER FIVE
CONCLUSION AND RECOMMENDATION
This chapter discusses the major findings of the study and recommendations. Also in this chapter, conclusions about the study are drawn.
5.1 Conclusions
On the basis of the findings and discussions of the study, the following conclusions were reached.
1.The conformity (socio) parent-child communication pattern is dominant in Ajayi Crowther University oyo as perceived by the students.
2.Parent-child communication patterns significantly influence the students’ self-esteem.
3.The academic Performance of the students is significantly influenced by the parent-child communication patterns.
5.3 Recommendations
In the light of the findings, discussion and conclusion of this study, the following recommendations are made:
It is of utmost importance that the aspects of the secondary school curriculum that relate to human growth and development along side the family communication patterns should be enriched to enable parents and parents to be in to appreciate more the parent-child communication pattern
(conversation orientation) that promotes healthy positive self-esteem and cognitive development.
1. Seminars and workshops should be organized by government for parents through the Parent Teachers Association (PTA) forum. This will boost the parents’ opportunity to be enlightened on the need to adopt the necessary conversation orientation parent-child communication skills which predict creative, self confident, independent and self-propelled adolescent students.
2. Parents should imbibe and maintain good communication skills like; gracious looks or appreciative looks for good Performance, gestures, kindness, gently spoken words, tenderness and understanding. These will encourage high positive self-esteem and academic Performance especially of the adolescent students.
3. Teachers should be sensitized with respect to the variations in the family background of the students (difference in the parent-child communication patterns). This will help them to create a close relationship with their adolescent students. This will immensely assist the students to develop a high level of confidence which will enhance their academic success.
5.3 Summary of the Study
The purpose of the study was to ascertain the influence of parent-children communication on academic performance of the students in Ajayi crowther University oyo.
To guide the study, three research questions were posed, and two null hypotheses tested at p≤ 0.05 level of significance were formulated. The study was delimited to examining the influence of parent-child communication patterns on academic achievement of students in Ajayi crowther University oyo.
The parent-child communication patterns were based on Fitz Patrick and Richie (1990) family communication patterns.
Literature related to the study was reviewed under the following headings:
Conceptual framework
Theoretical framework
Empirical studies
The ex-post factor or causal comparative research design was adopted for the study. The population of the study was made up of 5,265 students from the Ajayi crowther University oyo at the time of the study. The sample for the study was also made up of 480 students.
The multi-stage sampling technique was adopted to arrive at the sample. Three instruments were employed in gathering the data for the study. 
The instruments were validated by three experts - two from educational psychology and one from measurement and evaluation. The Cronbach alpha coefficient procedure was used to determine the internal consistency reliability measures.
Mean and standard deviation were used in answering the research questions, while the t-test of equality of means was employed in testing the hypotheses.
The study yielded the following results:
1. Conformity ( socio ) orientation, parent-child communication pattern is dominant in Ajayi crowther University oyo.
2. Parent-child communication have significant influence on the self- esteem of the students.
3. The influence of the parent-child communication patterns on the academic achievement of the adolescent students is significant.
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QUESTIONNAIRE
SECTION A STUDENTS’ PERSONAL DATA
Name of School.............……….	 	
Age……………………..
Gender………………..
SECTION B QUESTIONNAIRE
Instruction: Tick appropriately Strongly Agree (SA)
Agree (A) Disagree (D)
Strongly Disagree (SD)
SECTION C
PERCEIVED PARENT-CHILD COMMUNICATION PATTERN SCALE (PPCCPS)
CONCEPT (CONVERSATION) ORIENTATION
	S/N
	ITEMS
	SA
	A
	D
	SD

	1.
	My parents often asked my opinion when the family was talking about
something
	
	
	
	

	2.
	My parents encouraged me to challenge their ideas and beliefs
	
	
	
	

	3.
	I usually told my parents what I was thinking about things
	
	
	
	

	4.
	I could tell my parents almost anything
	
	
	
	

	5.
	I talked to my parents about feelings and emotions.
	
	
	
	

	6.
	My parents and I often had long, released conversations about nothing in
particular.
	
	
	
	

	7.
	I really enjoyed talking with my parents, even when we disagreed.
	
	
	
	

	8.
	My parents often said that you should always look at both sides of an
issue.
	
	
	
	

	9.
	My parents liked to hear my opinions, even when they didn’t agree with
me.
	
	
	
	

	10.
	My parents encouraged me to express my feelings about academic
issues.
	
	
	
	

	11.
	My parents tended to be very open about their emotions.
	
	
	
	

	12.
	My parents and I often talked about things we had done during the day.
	
	
	
	

	13.
	My parents and I often talked about our plans and hopes for the future.
	
	
	
	

	14.
	My parent and I often talked about my everyday experiences in school.
	
	
	
	

	15.
	My parents always reminded me of the mistakes they made in their school days.
	
	
	
	

	
	SOCIO (CONFORMITY) ORIENTATION
	
	
	
	

	16.
	My parents often said things like “You”ll know better when you grow up”
	
	
	
	

	17.
	My parents often said things like “My ideas are right and you should not question them”
	
	
	
	

	18.
	My parents often said things like “A child should not argue with adults.”
	
	
	
	

	19.
	My parents often said things like “There are some things that must be talked about” and one of them is academic issues.
	
	
	
	

	20.
	When anything really important was involved, my parents expected me to obey without question.
	
	
	
	

	21.
	In our home, my parents usually had the last word
	
	
	
	

	22.
	My parents felt that it was important to be the boss
	
	
	
	

	23.
	My parents sometimes became irritated with my views if they were different from theirs.
	
	
	
	

	24.
	If my parents didn’t approve of it, they didn’t want to know about it
	
	
	
	

	25.
	When I was at home, I was expected to obey my parents’ rules.
	
	
	
	

	26.
	When academic issues are involved, my parents opinion is an order.
	
	
	
	

	27.
	My parents idea of socialization is unquestionable.
	
	
	
	

	28.
	To my parents, I must obey their “dressing code” always.
	
	
	
	



STUDENTS’ SELF-ESTEEM SCALE (SSES)
	S/N
	Items
	SA
	A
	D
	SD

	1.
	I feel so much confident in myself with respect to my academics.
	
	
	
	

	2.
	I do not have much to be proud of in my academics.
	
	
	
	

	3.
	I feel happy the way I am with my friends.
	
	
	
	

	4.
	I wish I could have more respect for myself from my friends.
	
	
	
	

	5.
	I believe I can take decision for myself in my family.
	
	
	
	

	6.
	I am depressed most times in school
	
	
	
	

	7.
	I wish I could be like my friends
	
	
	
	

	8.
	I believe I command much respect from people and my parents.
	
	
	
	

	9.
	I am satisfied with myself on the whole
	
	
	
	

	10.
	I certainly feel people respect me
	
	
	
	

	11.
	I think I have a good sense of self-worth in my school
	
	
	
	

	12.
	I often times feel useless in my school
	
	
	
	

	13.
	I take positive attitude towards myself in my home.
	
	
	
	

	14.
	I am not able to do things like others in school and at home.
	
	
	
	

	15.
	I always feel sad about my appearance
	
	
	
	

	16.
	I feel I have a number of good qualities among my school mates
	
	
	
	

	17.
	I am always ashamed of myself before my mates
	
	
	
	

	18.
	I oftentimes feel I am an under achiever in my school work.
	
	
	
	

	19.
	I have much to boast of with my peers.
	
	
	
	

	20.
	I feel I do not have much to boast of with my peers
	
	
	
	





