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ABSTRACT
The study examined the influence of child abuse on the social adjustment of children in primary schools in Mainland Local Government Area of Lagos State. In this study, some relevant and extensive literatures were review under relevant sub-headings. The descriptive research survey was used to assess the respondents; opinions using the questionnaire and the sampling technique. In this study, 120 (one hundred and twenty) respondents were selected and used as samples to represent the population of the study.
A total of four (4) null hypotheses were formulated and tested in this study. Also, the independent t-test statistical tool was used to test and analyses the null hypotheses at 0.05 level of significance.
At the end of the exercise, the following results were obtained:
1. There is a significant difference between the family background of children who are abused and those who are not abused.
2. There is a significant difference between the social adjustment of children abused and those not abused.
3. There is a significant difference between the academic performance of children who are abused and those who are not.
4. Finally, there is a significant difference between the abuse of children who come from high socio-economic home and those who come from low socio-economic homes.



CHAPTER ONE
1.1    Introduction
The level of orientation achieved by the adolescent in the society today, plays back to the kind of early care which the child received from parents, pre – school teachers and the society at large. This is because all the key ingredients of emotional intelligence such as confidence, curiosity, intentionally, self-control, relatedness, capacity to communicate and co-operateness   that determines how a child learns and relates in school and in life general are developed.
Anderson (1999), stated that, childhood is the time we learn basic skills and establish the platform for our future. Therefore, the need for achievement orientation among adolescent in our society is paramount because it is what ever orientation he or she get that affect the feeling about himself and his relationship with others. People with a high need for achievement sick out situation in which they can compete against some standard be it grades, money, or winning at a game and prove themselves successful while people with low achievement orientation tend to be motivated primarily by a desire to avoid failure as a result, they seek out easy tasks, being sure to avoid failure or seek out very difficult tasks for which failure has no negative implications, since almost anyone would fail at them.
However, the beginning of the adolescent perception of his environment is the accumulated experiences the adolescent  gathers from the infant stage to the adolescent period. This is a period the adolescent begins to see things as relative rather than absolute.
Piaget (1966) as contained in Osarenren (2000), observed that it is a period known as formal operational stage (11-15 years) the key patterns of reasoning at this stages combinational, proportional, probabilistic and correlational during this period, the adolescent reason out everything key perceive in their own way.
Bond (1989) asserted that adolescent with a background of family tension may approach schooling as unhappy and insecure, those from a culture different from that of the teacher and different from that portrayed in the learning materials may experience unusual difficulty in learning.
Some adolescents come from a home environment which provides love, understanding, an opportunity to develop individuality and a feeling of security which others do not. Quarreling parents, broken homes, child neglect, child abuse, over protection, parental domination, anxiety, hostility and destructive rivalry among siblings are likely to produce nervous tension and feelings of insecurity and consequently lead to low achievement orientation.
When the behaviour of a low achiever is compared to that of an adolescent making normal progress, it becomes obvious that there are differences in personal and social adjustment. Adolescent who are failing to achieve well are more likely to show signs of emotional and social maladjustment than their successful peers. Most adolescent with low achievement manifest some sort of maladjustment ranging in degree of mild to severe.
In the classroom, adolescent with low achievement manifest symptoms of stress in one way or the other. Often, they appear shy or restless, some seems unable to concentrate. They lack self-confidence, they become discouraged easily and tend to give up when work becomes difficult. The inability to achieve satisfactory usually means severe frustration for the adolescent when his unsuccessful attempts to achieve high make him conspicuous in a society unfavorable way, the adolescent  is hurt and ashamed. His continued lack of success with attendant frustration and feelings of insecurity bring on emotional maladjustment.
Sornson (2002), stated that, some of these adolescent easily become convinced that  they are stupid. This feeling of inadequacy is enhanced by the attitude of their classmates, their parents and their teachers. Sometimes, failure leads adolescent  to become timid, withdrawn and they frequently  day dream. Others may compensate for their feelings of inferiority by developing various forms of anti social behaivour which leads to negative self talk.
Negative statements about self originated from poor conceptualization of idea and thoughts. An individual first think of something within him before he acts. This is because a thought of an idea is first generated or conceptualized before one verbalizes or acts it. This thought might be rational or irrational, positive or negative.
The achievement orientation of an adolescent plays back at his thought process which consequently makes that adolescent make either rational or irrational statement about self which are capable of influencing his behaviour.
Hensen (1997) observed that because man has been endowed with the ability to verbalize, thinking and emotion as presented by Elis takes the forms of self talk, and this self-talk directs the individuals behaviour in either rational or irrational direction.
It is imperative however, that the handicapped who has been tagged with various adjectives like unproductive, totally dependant, second class citizen, by the society tends to direct his behaviour towards irrational direction and hence negative self concept, wrong perception of self, poor actualization, poor judgmental value of the ideal self. He makes distorted statements about self and about others. He is biased about other people’s opinion about him. On the whole, he is socially maladjusted in the society.
Nelson (1997), asserts that teachers can become more effective classroom managers by increasing their rate of contingent positive statement for appropriate  pupils behaviour and decreasing the rate of negative statements for in appropriate pupils behaviour.
The praise and ignore techniques has been repeatedly demonstrated to be an effective classroom  management procedure by some behaviourist (Becker, Madsen abd Thomas, 1987, Madson and Thomas 1988 )
Nelson (1997), carried out two experiments with classroom teachers, using self-monitoring to alter negative classroom verbalization. In experiment 1, two teachers self-recorded positive and negative classroom verbalization during different phase of the study. In experiment 11, four teachers self-recorded positive or negative classroom verbalizations and received experimental instructions to increase  positive statements or to decrease negative statement the result of their study showed that self-recording tend to increase positive statements but was less effective in decreasing negative statements.
Merchenbaum (1995), noted that negative  self talks contribute  to maladaptive behaviour in many situations. He went further to say that adolescents thinking style or what he says to himself has an important role in the definition of the present problem.
According to Meichanban, investigations who had treated phobias with different treatment procedures have all suggested that a common mediating mechanism underlying the therapy process is a change in the client’s self statements. Those who have attempted to reduce phobia behaviour by means of desensitization, modeling, flooding and altering cognitions about internal reaction have all commented on the change process, even when no direct effort is made to change these talks.
As Herter (1994), noted  the therapy technique which is used to modify the internal dialogue and maladaptive behaviour in large part depends upon how one views the thinking  style. Different conceptualizations leads to different therapeutic interventions.
Mecichenbaum (1995)    also observed that some semantic or  cognitive therapists view the negative self. Talks and poor achievement orientation of the faulty belief system and faulty thinking patterns. It was however concluded that modeling, behavioural and imagery rehearsal, operant and aversive conditioning  and others could be used to modify the adolescent’s self talk and belief systems for positive achievement orientation

1.2    Theoretical Background
As we go about our daily lives, we are constantly thinking about and interpreting the situations we find ourselves in. It is as though we have an internal voice on our head that determines how we perceive every situation. We call this inner voice our self- talk and it includes our conscious thoughts as well as our unconscious assumptions or beliefs. This study is basically anchored on four major theories. These are Rational Emotive  therapy (RET), Eilis (1967), achievement orientation theory by Michem (1973), the A-B-C- of self talk by (Edelmen’s abd Remond, L 2005) and attribution theory
1.       Rational Emotive Theory: The central point of RET is that psychologist can help their clients to live the most  self fulfilling, creative and emotionally satisfying lives by teaching them now to organize their thinking.
Rational  psychotherapy is based on the assumption that thought and emotion are not too entirely different processes but that they significantly overlap  in many respects and that therefore, disordered emotions can often (though not always) he modified by changing one’s thinking. According to Elis (1967) thinking  is a more harmful, less accurate directed mode of discrimation  than emotional thinking and emotion tend to take the form of self-talk or internalized sentences.
Nevertheless, the psychologists main goals should be those of demonstrating to client that their self- talk have been and still are the prime source of their emotional disturbance.
Specifically Sokan  (1996), states that effective therapist should continually help in unmasking his clients past and especially his present illogical thinking of self defeating talks by
(a)         Bringing them to his attention or consciousness
(b)         Showing the client how they are causing and maintaining their disturbance and unhappiness
(c)         Demonstrating exactly what that illogical links in his internalized sentence are
(d)         Teaching him how to rethink and re verbalize these sentence in a more logical self helping way
In changing the clients illogical thought, he/she should be exposed to main irrational thought, that human beings are prone, to so that at the expiration of the therapy he does not fall a victim to another set.
Consequently, unequivocal attack on the client’s general and specific irrational idea and to try induce him to adopt more rational ones in their place.
Sokan (1996) lists two main ways by which rational therapist attack the irrational ideas:
(i)          He serves as a frank counter –propagandist who directly contradicts and derives the self defeating propaganda of the client
(2)    The therapist encourages, persuades and sometimes commends the client to partake in some activity which itself will act as a forceful center propagandist against the client irrational thoughts.
(ii)         Achievement orientation: The level of aspiration in all human  endeavour is a factor of the individuals internalized  construct known as achievement  orientation or need for achievement. Achievement  orientation as a personality trait or construct encompasses learned predisposition to achieve or attain success in completion with an internalized standard of excellence. Achievement orientation makes an individual to man and execute tasks and actions leading to the achievement  of a goal.
Anameze (1992), beliefs that achievement orientation enables an individuals to plan a task, feel connected  with the plan and select appropriate steps and carry them out to achieve a goal. Many pupils who fail examination are likely to have negative achievement orientation. This can be inferred from their negative attitude towards planning academic tasks and selecting appropriate strategies to tackle them, besides, they hardly feel connected with work and this denies them success. To escape the problem many of them indulge in examination mal-practice.
According to Mauku (1996), achievement orientation or motivation is a psychological motive to accomplish, excel or attain  higher goals similarly, Igwebuke (1997), defined it as the degree of completion for excellence it equally means that the internal drive that makes an individual to put in all efforts in any work in order to achieve the purpose or goal of such work or it is the internal urge that makes an individuals to set up a task of moderate difficulty , fashion out strategies of performing the task and persist in doing it in order to achieve standing excellence. All said and done, it can be seen that individuals having positive achievement orientation engage in challenging or competitive  tasks, make use of their creative abilities and take responsibility for their success and failure. They equally try to perform to  standard  of excellence in relation to others competing  with them.
Achievement  orientation has three component (Cognitive ego, enhancing and effiliature) Bakare (1976). The degree or level of these components in an individuals determines the individual’s striving to succeed in academic task or any other task.
It should be noted that the way an adolescent sees himself in relation to his goals and to others, the kind of person he believe himself to be and the kind of fear and aspirations he has are major factors in delineating the things for which he strives.
Studies  of levels of achievement orientation have shown that one of the important variable in determing the levels of achievement  a child proposes for himself is his previous experiences  in like situations and self-talk (Sears, 1996).
A-B-C of self-talk
(A)     Is of Activating situation the Activating situation refers to the situation  itself, or the things that happened when an adolescent begins  to feel bad such as being overloaded with essays  and assignments or making a silly comment which he later regretted. It is important to stick to the facts when activating situation has been identified.
(B)   Is for beliefs. Belief comprise self-talk (thoughts) and assumptions, that an adolescent makes about a situation. Identifying self-talk, can sometimes be tricky this is because it is so automatic  that often adolescent  is not even aware of what is going on his mind, when something happens and he suddenly feel upset, he assumes that it is the situation  itself that has made him feel that way. However it is not the situation (activating situation)  but the way he perceive  it (Beliefs) that makes him feel the way he does.
(C)     Is for consequence: The  consequences of beliefs include feelings and behavious feelings are emotions such as sadness, anxiety, guilt, anger, embarrassment, joy, excitement or stress. Behaviours are the things adolescents do, such as communication, withdrawal, ask for help etc thinking negatively about situations makes the adolescents feel bad and it can cause them to behave in an unhelpful way.
(iii)    Attribution theory: This theory helps us to understand human motivation, reminds us that people who experience frequent achievement often attribute their success to their own effort or ability and their failure to their own lack of effort or ability people who experience repeated failure, however, often attribute their failure to bad luck or to task difficulty and their success to good luck or the case of the task (Weiner 2000), for adolescents with a history of failure  teaching learning strategies alone may not be sufficient to consist entry increase effort and persistence because the attribution state often determines whether and to what extent a learning strategy will be used.
(Borkowst; Weyling, and Turner 1996) The research of attribution thoughts has spined investigations into expectancy theory (Betancert and Weriner 2002; Dweak, 1996; Licht, 2003), which states that when a person feels success is possible he or she is likely to exert greater effort, persist for a longer period of time, and attribute a greater proportion of success to the effort execrated than in someone who does not expect success (Carr, Boikowski, and Maxwell, 2001, Deshler, Shumaker and Lenz, 2004; Garner, 2000; Xasutake, Bryen and Dohin, 1996) to determine “where” and “how” self talk fits into the scheme of achievement  orientation must be derived. The reality of emotional choice that people have definite control over their emotional state is known in various circle as self-talk, interpersonal communication (IAPC), imaging and visualization (Weaver 1997) self-talk is part of 1 APC, but the part can not be equal to the whole.
Self-talk and 1APC are separated but related model of communication, but all elements of ‘sender, receiver’, receiver,” and transmitter, are carried out within individual people.
Pearson and Nelson (1995) expanded the definition as not restricted to talking to ourselves. It also includes such activities as internal conflict planning for the future emotional evaluation of ourselves and others.
Self-talk has potentially far reaching effects and will likely be used by those who have a high internal locus of control and place a high value on achievement self-talk is categorized as being positive or negative. Positive self-talk has good implication for achievement and people’s mental and physical well-being. However, the negative is not all bad. The key to using self talk is to strive for an appropriate balance between the two.

1.3    Statement of the Problem  
It is quite unfortunate that achievement orientation is seriously jeopardizing the self-talk of the adolescents in primary schools. The adolescent self-talk could either be positive or negative, when the self talk is negative, it is because self-defeating for instance, ‘I’m going to fail for sure’.
Negative self-talk often causes adolescents to feel bad, and to experience upsetting emotions or anxiety which influences their academic work. It should be noted that what people say to themselves does affects their ability to combat and ward off achievement. To this end, an adolescent can tap into the power of his  own self-talk by recognizing it for what it is, reducing harmful negativity  and increasing the number of positive internal messages and it can be achieved when the right thought process is encouraged (Positive self statement), the self-talk of the adolescents will continue to  be poor  and invariably a succession of failure may discourage pupil  to a point where frustration may block further efforts. This trend if unchecked, may increase drop out rate in the primary school level. Mass failure is equally frustrating to parent and the trend may hinder Nigeria’s scientific and technological advancement and general progress.

1.4   Objectives of the Study 
In specific terms, the objectives of the study are to: 
1. Investigate the relationship between child abuse and social adjustments of primary school pupils in Lagos State, Nigeria. 
2. Find out the relationship between child abuse and academic performances of primary school pupils in Lagos State, Nigeria. 
3. Find out the difference between academic performances of physically abused and psychologically abused primary school pupils in Lagos State, Nigeria. 
	1.5   Research Questions 	 
This study seeks to answer the following questions: 
1. What are the relationships of child abuse on the social adjustments of primary school pupils in Lagos State, Nigeria? 
2. What are the relationships of child abuse on the academic performances of primary school pupils in Lagos State, Nigeria? 
3. What are the differences between the academic performances of the physically abused and psychologically abused primary school pupils in Lagos State, Nigeria? 
1.5   Hypotheses  
HO1: There is no significant relationship between child abuse and academic performance of primary school pupils in Lagos State, Nigeria. 
HO2: There is no significant relationship between psychological abuse and social adjustment of primary school pupils in Lagos State, Nigeria. 
	1.6 Basic Assumptions 
For the purpose of this study, it is assumed that: 
i. Child abuse might have high or low relationship with social adjustment of primary school pupils. 
ii. Child abuse might have high or low relationship with the academic performances of its victims.  
iii. Psychological abuse might have high or low relationship with social adjustments of its victims. 
iv. Psychological abuse might have high or low relationship on the academic performances of its victims. 
v. Significant difference might exist between the social adjustments of physically abused and psychologically abused primary school pupils in Lagos State, Nigeria. 
vi. Significant difference might exist between the academic performance of physically abused and psychologically abused primary school pupils in Lagos State, Nigeria. 

1.7   Significance of the Study 
This research is significant in the sense that it will help a great deal in providing additional information on the prevailing problem of physical and psychological forms of child abuse in our society. Over the years, there have been different researches with varying degrees of success on different aspects of child abuse such as drug abuse, moral abuse, sexual abuse, emotional abuse, but the aspects of physical and psychological forms of abuse have not been seriously explored or investigated at the primary school sub-sector. The study will also provide useful information and serve as a guide for the scope and nature of child abuse, the immediate and long-term consequences and aftermaths of this scourge on individuals, families and the society at large.  
Furthermore, it will provide effective and sustainable policies for child protection programmes. As a result, the study is significant to the following people. It will assist classroom teachers in identifying physically and psychologically abused pupils in their classrooms. Moreover, this identification is the prerequisite for the teacher in his or her attempt to help the victims overcome their appalling conditions. It will also serve as a guide for teachers and school authorities design and implement special classes in their bid to help the affected pupils before referring them to the appropriate agencies or specialists for adequate, further or complementary help or measures. It will help abused pupils get solutions to their problems. It will also direct them to the people from whom they should seek help instead of suffering in silence.It will be of great significance to school counselors in knowing more about the various forms that physical and psychological abuses take. This will help them render counseling services effectively and efficiently to their pupils that are in dear need of help.  
This study is relevant to psychologists in the sense that it will enable them learn more about physical and psychological forms of abuse children experience. As such, the research will help them in solving cases of abuse in good time, in the midst of pupils, thus contributing to the promotion of effective learning. It will help educationists identify the various forms of abuse pupils are subjected to and insert proper ideas on how to treat the affected pupils within the school and class rooms so that they can perform better, into the curriculum. The study will also serve as a source of information and guide for educational policy makers and administrators. For example, the Ministry of Education can set up and implement special educational programmes and services for the physically and psychologically abused children similar to those of the disabled children. It is hoped that this research will enlighten the NGOS as to the physical and psychological forms of abuse children suffer and how these affect the learning process of the children.  By being significant to the above-mentioned people, this work will surely help in curbing if not eradicating child abuse in order to make the society a better place for children.  

	1.8   Scope and Delimitation of the Study 	 
The scope was limited to public primary schools in Mainland L.G.A. in Lagos State. The study was also delimited to physical and psychological abuse of children in Lagos State, the research hinged on the premise that these forms of abuse have various abysmal short or long-term consequences on the lives of the children. Most cases of abuse are not reported and from the prevailing circumstances, it is believed that pupils in public schools are likely to suffer from the scourge. Finally, the study was delimited to six (6) public primary schools. 
 
 
 
CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1 Concept of Child Abuse 
A review of the concept of child abuse is expected to give direction and shape to this work in the sense that previous researches showed what has been done, what has not been done and what needs attention now. But one thing that complicates the issue is that many abused people especially children, do not know that they are abused. One reason for this is the failure on the part of individuals and the public to agree upon a definite definition of child abuse. Also many mental or psychological health services providers focus on the diagnoses only without investigating the actual causes of abuse.  Another likely reason is that the adaptive cognitive styles victims of abuse develop preclude awareness of abuse and refuse to make their case known for the fear of being stigmatized and cast out. According to Dill (1999) child abuse is a social phenomenon which cannot be precisely defined. He stated that it is appropriate to examine what is considered normal or abnormal behaviour as parents, teachers, psychologists and other adults who come in contact with children on regular basis often have different values, viewpoints and criteria for judging what is normal or abnormal. This means that the definition of child abuse largely depends on who gives the definition or evaluates the phenomenon. Although there are different types of abuses but the present study is only interested in physical and psychological forms of abuse.  
Cohen (2013) argues that child abuse is closely related to the context of traditions as well as official and unofficial child rearing practices which differ from one state or culture to another. However, there exists a consensus on the acts that portray child abuse across cultures. Similarly, Febe (1994) stated that there is a general consensus among psychologists that human behaviour is dynamic in nature.  This contributes in making the psychological discourse interesting in finding out the upsurge of behavioural problems among which is child abuse. He further states that lack of a consensual definition of child abuse has been described as problematic for the fact that, due to its nature, it is not easy to concentrate on all the aspects of the phenomenon.  In addition, the problem lies in the frequency and extent of abuse, that is, how often and serious the abuse is.  Moreover, the problem is ascribed to differences in cultures and child rearing practices in different societies. Though, many critics of child abuse have based their definitions on the intent, that is, whether the abuse is deliberate or accidental. Murkhjee (1978) stated that the definition of child abuse largely depends on the condition of the family to which the child belongs. If the parents of the victim are alcoholic or are known to have psychiatric problems, it can be assumed that they cannot adequately take care of the child. For this reason, such parents cannot be termed as abusers. Other definitions of child abuse, according to Gelles (2015), focus on the physical injuries inflicted on the child. It alsoincludes all forms of hurt, physical and emotional alike. Some psychologists limit their definitions to the operational level and this limitation restricts them to the particular aspect of abuse being investigated. Gills (2009) defines child abuse and neglected acts as “any acts of commission (abuse) or omission (neglect) and any condition resulting from such acts or inaction (consequences) which deprive children of equal rights and liberties and interfere with their optimal development”.  
Nigeria‟s Child Rights Act came into effect in 2003 as stated by UNICEF (2009), when the Convention reached its 20th anniversary, twenty out of thirty-six states of Nigeria had child rights laws that conformed to the act.  These laws make it possible for states to protect children against all forms of abuse, neglect, exploitation and discrimination. According to Kemp (2010), child abuse refers to situations in which a child is suffering serious physical injuries intentionally inflicted on him or her;  is suffering as a result of neglect, malnutrition or sexual abuse; is growing up without necessary basic physical care or is growing up under conditions which threaten his or her physical and emotional survival. On its part, the Centers of Disease Control and Prevention (C.D.C.P.) views child abuse as maltreatment of any act or series of acts or commission or omission by a parent or another caregiver that results in harm, potential for harm, or threat of harm to a child (Labeeb, 2008) .   
Mccloskey (2003) states that child abuse happens much more in the child‟s home than in organizations, schools or communities the child interacts with. Erick (2010) distinguishes four major forms of child abuse, namely; neglect, child abuse, psychological or emotional abuse and sexual abuse.Different jurisdictions have developed their own definitions of what constitutes child abuse for the purposes of removing a child from his or her family and/or prosecuting a criminal charge. Paulozzi (2008) states that child abuse is any recent act or failure to act on the part of a parent or caretaker which results in death, serious physical or emotional harm, sexual abuse or exploitation, an act or failure to act which presents an imminent risk of serious harm. The African Network for Prevention and Protection against Child Abuse and Neglect (ANPPCAN, 2009) defines child abuse as the intentional, unintentional or well intentional acts which endanger the physical health, emotional, moral and the educational welfare of children.  
Child abuse can therefore be seen as any act of omission or commission, physical or psychological mistreatment or neglect of a child by its parents, guardians, caregiver or other adults that may endanger the child‟s physical, psychological or emotional health and development. In this definition, maltreatment of a child or selfish use of a child by adults responsible for the child constitutes child abuse. Thus, the adult may not be directly related to the child but a person under whose care the child is can be an abuser. This may include educators, healthcare workers, day care workers and other responsible adults.  

2.2.1 Signs of Child Abuse 
There are various patterns of child abuse in Nigeria. So, in this section, different types of inhuman acts inflicted on children in the Northwest zone of Nigeria are going to be discussed. Hodges (2001) identifies the following eighteen patterns: 
I. Beating and Battering Children: The use of corporal punishment is very common in African culture, as the saying goes: „spare the rod and spoil the child‟.  The use of beating as a means of shaping behaviour may not be harmful when applied with caution and only rarely.  However, in many cases, the punishments meted out to children are extremely harsh and are both physically and emotionally damaging.  Some parents get to the extent of cutting the skin of offenders and apply pepper on the incision or to sensitive parts of the body.  Similarly, many parents and teachers usually beat their children or wards and pupils with sticks, rubbers, rods and other injurious objects which inflict serious harms and injuries on these children, such as head injuries, bruises, cuts, or lacerations, internal injuries, injuries to bones, muscles, cartilages, ligaments fractures, dislocations, sprains, strains displacements, hematomas.  The end result of these, if care is not taken can be social maladjustment and lack of good performance in school. 
II. Psychological Trauma:Many of Nigerian homes are characterized by marital conflicts between husband and wife or wives, among co-wives and other forms of intra-family squabbles.  In all these situations of crises, the children are at the receiving end and in the process they experience a lot of distress and misery.  Other forms of child abuse that result in trauma are rape, discriminatory treatment among others. These negative experiences do not promote the healthy growth and development of the children. 
III. Gender Discrimination: Majority of the Nigerian communities is patriarchal and as such consequently, there is preference for male children.  This social system does not favour the girl child; hence, no or little effort is made towards educating her or ensuring that she gets the much needed attention, care and affection. 
IV. Child Marriage: Many of Nigerian girls are given out for marriage by their parents between the ages of ten and thirteen, when they are too young to be consulted for their consent or approval.  This cultural practice tends to negatively affect the chances of the girl-child of getting good and sound education. A consequence of early marriage is early pregnancy with a high risk of maternal mortality and morbidity, and the greater prevalence of virginal fistula (VVF). 
V. Female Genital Mutilation: This refers to the various forms of the female circumcision, in which the clitoris or the prepuce of the girl child is cut in the name of forestalling sexual promiscuity and prevention of diseases.  This inhuman practice usually causes serious bleeding that leads to death in some cases. 
VI. Economic Marginalization: In many African communities, when the male spouse dies or the marriage is dissolved, the woman and the children are exposed to economic deprivation and marginalization. This is rooted in traditional customs and practices which do not generally have any provision for inheritance by women or ways of ensuring the up-keep of the divorcee or widow and the children.  The provisions are even abused where they exist and therefore expose the children to abysmal hardship which jeopardizes their future well-being. 
VII. Discriminatory Treatment: Marital conflicts lead to divorce in many cases and the children may be put under the custody of the father.  In such a situation, the children are left under the care of their stepmothers. Very often, such children are exposed to distressing experiences like inadequate feeding and undue labour. This problem also applies to those children adopted by relatives who do not treat them like their biological children within the household. 
VIII. Child Labour: The economic depression in the country has driven many children into different types of labour that are exploitative, hazardous and prejudicial to their welfare and growth.  Such work is exploitative and injurious to the physical, social, cognitive and moral development of the child. Examples of this exploitation are street begging, hawking, scavenging and head-loading.  These activities occupy the child throughout the day and in most cases, interfere with his or her educational pursuit or even deny him or her, the opportunity necessary for his or her intellectual and moral development. 
IX. Child Begging: Child begging takes many forms. For example, the child begs entirely on his own or leads a blind parent or relative or else acts as the front to parents who watch him or her from distance.  Such unfortunate children usually sleep in the street and run enormous risks.  These children suffer severe psychological consequences as a result of these dehumanizing 
activities. 
X. Sexual Exploitation of the Child: Child prostitution has become rampant in many Nigerian cities (Ademola, 2010). The girl child hawking is also exposed to sexual promiscuity.  The problem of child prostitution has taken an international dimension with the emergence and increase in the rate of children and women trafficking. 
XI. Abandoned Children and Orphans: Another form of child abuse is the abandonment of children and orphans.  Children are abandoned in public places due to various reasons which include the fear of disgrace in the case of pregnancies without marriage and economic problems. Such children are usually taken to orphanages.  But unfortunately, these children are brought up in unhealthy conditions in these orphanages. As a matter of fact, these children 
find it difficult to adjust in the community life when they eventually leave the orphanage.   
XII. Street Children: These are children that wander in some of Nigerian cities who have no contact with their families. Undoubtedly, they have exceptional harsh and hazardous way of life.  They live under bridges, in motor parks, markets, dilapidated or abandoned houses.The public is less aware of the existence of young children in the street.  Such children are exposed to frequent illnesses due to malnutrition, inadequate clothing, accommodation and lack of hygiene.  They survive by engaging in menial activities like head loading, scavenge and even stealing or other criminal activities. 
XIII. Children Born to Imprisoned Mothers: When a breastfeeding mother or expectant mother is convicted, the innocent child or children find themselves incarcerated too.  This situation definitely interferes with the normal physical and psychological growth of the child.  
XIV. Ritual Killings: The activities of secret societies have brought another dimension of child abuse, wherein children are not spared in human sacrifices (Ebigbo, 2000). The children of the poor are usually kidnapped by unknown people, and no serious efforts are made by the authorities to curb this social menace.Child abuse is more than bruises and broken bones. While child abuse might be the most visible sign, other types of abuse, such as emotional abuse or child neglect, also leave deep and long lasting scars. Some signs of child abuse are subtler than others. However, by learning common types of abuse and what one can do, one can make a great change in a child‟s life. The earlier abused children get help, the greater chance they have to heal from the abuse and prevent further abuse. Ability to recognize the signs and symptoms of child abuse can help break the cycle and give appropriate help to the 
children and their caregivers. Where the level of injury or damage is beyond one‟s professional ability, adequate referral should be made (Scarupa, 2012). However, there are other variables to be considered when trying to find out the cause of a child‟s behaviour or underachievement in or outside school. 
XV. Poverty Most of the child abuse in Nigeria can be traced to the economic predicament facing the nation (Bukoye, 2004).  The problems associated with poverty include begging, prostitution and hawking individuals engage in to boost their economic income. Likewise, children are discharged in streets or abandoned in public places or even taken to affluent relatives for fostering.  In addition to poverty, material wants or desire also leads to atmospheres of tension and general nervousness which can easily cause intra-marital conflicts and their attendant consequences on innocent children.   
XVI. Superstitious Beliefs: Superstitious beliefs are rampant among Nigerian communities. This is one of the major reasons behind many harmful 
traditional practices such as female genital mutilation, early marriage, ritual killings and even sexual exploitation of the virgins. 
XVII. Ignorance: Some of the acts of child abuse can be attributed to ignorance. For 
instance, in the case of child labour, some communities are not even aware of the idea of child labour; and in the case of female genital mutilation, the practitioners do that out of the belief that it is a good cultural practice.  In both case, the communities are unaware of the negative effects of those practices.   
XVIII. Government Insensitivity: The level of child abuse in the country and the 
relegation of the task of protecting children and women‟s rights to the nongovernmental organizations is a sign of the insensitivity of the government to the entire problem. (Hughes, 2014).  
 
2.3    Social Adjustment 
2.3.1 Concept of Social Adjustment 
Lehtinen et al. (2005) define social adjustment as an important functional dimension of human life that is indicative of mental health. It is essential to the wellbeing of individual and to his or her ability to „perceive, comprehend and interpret the surrounding and to consequently adapt to it or change it if necessary. It is also essential for communication and successful social interactions among human beings. Children who experienced physical or psychological abuse or both were found to have poorer social adjustment when compared to non-abused children.  
Deb (2006) observes that adjustment is not so much a matter of conformity to a specific culture but is observed as increasing satisfaction in being able to cope because the expatriate learns how to work effectively within the host country. In short, the goal of adjustment is not assimilation only; it is also informed by acculturation. The degree of adjustment may be specific to a country, organization, or an individual. It should also be noted that the social learning theory approach mentioned above deemphasizes specific time frames for adjustment and focuses on learning curves for individuals.  
However, Blacket al. (1991) identified five major in-country variables affecting adjustment. First, individuals bring with them differing levels of self-efficacy, relational skills and perceptions that may be either evaluative or non-judgmental. Second, the degree of clarity, discretion, novelty, and conflict in the job itself strongly influences adjustment outcomes. Third, how novel (different) the host organization's culture is compared to the parent‟s corporation, and the level of social and logistical support from the host organization, play a major role in adjustment. Fourth, whether formal or informal, effective tactics and content of organizational socialization help expatriates successfully in the host organization. Fifth, non-work factors including how novel the mainstream culture is and whether family-spouse are successful adjustment influence the overall success of the placement. All the five factors simultaneously interact and contribute to the mode and degree of overall adjustment. 
2.3.2 Child abuse and Social Adjustment 
Hart and Brassard (1987) viewed child abuse and children's social adjustment as one system in which children's social expectations and behaviour develop within the context of abusive parenting and mediate current social functions. 
A research was conducted in New York showed that children's social expectations regarding peers were compared with two social behaviours aggressive behaviour and pro-social behavior. The two social behaviours were found to mediate between positive and negative social status, as well social expectations were generally found to mediate between abuse and internalizing problems. Negative social status (peer rejection) added to social expectations can lead to production of internalizing problems. Identification of these mediating pathways can serve as guide to secondary preventive intervention efforts that can best address the problems that abused children face in the absence of adequate parental and peer support as the children enter adolescence. Child abuse problems associated with health include hypertension, somatic complaints, respiratory ailments, failure to thrive, and delayed physical and behavioural development. This study will explore in depth the effect of child abuse in areas of social adjustment among primary school pupils in Lagos state, Nigeria.  
2.4 Academic Performance 
 2.4.1 Concept of Academic Performance 
Ganai and Ashraf (2013) defined academic performance as the knowledge obtained or skills developed in school subjects usually designed by test scores or marks assigned by the teacher. It indicates the learning outcome of the pupils. Browsard (2002) defined academic achievement as the overall academic performance of the pupils in the school assessed by the use of teachers‟ rating tests and examinations. United Nations (2010) postulated that academic achievement includes standardized test scores in subject areas such as reading, mathematics and language arts; grade point average (s); classroom test scores and other formal assessments. 
 
2.4.2 Child abuse and Academic Performance 
Academic achievement is the outcome of education, the extent to which a learner has achieved his or her educational goals. Academic achievement of pupils in primary schools may vary significantly by gender. Eze (2009) described academic achievement as something which has been accomplished successfully, especially by means of exertion, skills, practice or perseverance. Children who are abused also receive lower rating performance from their school teachers, score lower in cognitive assessments and standardized tests of academic achievement, obtain lower grades and get suspended from school and get retained in grade more frequently. 
        Zimmerman and Schunk (2001) note that abused children do not learn effectively hence they perform poorly in school, this is because children that have been victimized by one or more form(s) of abuse exhibit some behaviours different from others in school with attendant effects on their academic performance. Child abuse generally delays pupils‟ progress academically, as there is always lack of trust in people because they have been disappointed and abused by those that ought to be source of joy, trust, defense and security to them. Shonk and Cicchetti, (2001) stated that abused pupils believe nowhere is safe and nobody is to be trusted and this leads to changes in behaviour such as emotional pain, physical pain, withdrawal from opposite sex, poor social relationship, anxiety, mental stress, depression, difficulty in socializing, sadness, hooliganism, thuggery, rebellious, malnourishment, anger, scars on body parts, addictions, sexual difficulties, unhealthy appearance and all these traits lead to poor academic performance by the child as concentration becomes a problem. Heckman and Rubinstein (2001) observed that physically abused children encounter academic problems at home, school and among their mates. In the same vein, pupils that are neglected by their parents or care-givers tend to be independent, lack moral values, rude to teachers and law breakers as a result of lack of parental roles especially the motherly roles and advice. On the other hand, children who are given too much attention might be too dependent, have low confidence, selfesteem, psychologically affected and might not be able to face challenges or solve high tasking work in school; they also tend to have lower grades and high rate of class repetitions than their mates. A study by Togunde and Arielle (2008) showed that most abused children are not punctual to school and therefore perform poorly in their academics with consequent implications on their future and the economy generally. In the same vein, Aliyu and Garba (2012) disclosed that child abuse leads to child poverty in Nigeria, that 36 percent of Nigerian children are deprived of educational opportunities as a result of child abuse with negative effect on the Nigerian economy.  

2.5 Theoretical Framework 
Erickson (1968) drew upon early theories relating negative childhood experiences to later social adjustment problems. According to Erickson, these theories were based on the idea that early experiences of physical and psychological abuses impact perceptions of others‟ intentions, attitudes toward them, and trustworthiness. 
The concept of Bowlby‟s attachment theory showed inner working models of what to expect from the development of relationships based on the consistency of having one‟s needs met by caregivers in early childhood. He argued that when needs are rejected, insecure working models arise, with accompanying anxieties about being accepted. These models of insecure attachment extend to interpersonal difficulties in adolescence and adulthood, impacting the quality of relationships. 

2.5.1 Theories of Human Needs  
Maslow postulated that human needs are many and varied. At any instant, individuals are confronted with many needs seeking attention. Physiological needs include primary needs such as food, water, shelter, sex, rest and sleep. If these needs are not met, the human body simply cannot continue to function. Considering the need for sleep and food further, he stated that it is easy to see areas of this stage that can seriously affect how a child performs in school. Without a proper diet and reasonable amount of sleep, children‟s concentration will decline and their minds will be focused on other things such as hunger. The implication is that children will lack the energy required to actively participate in activities throughout the school day and this could affect their academic performance. Safety needs include the need for security, dependency, structure, freedom from fear and long-term stability. If the classroom is a fearful, unpredictable place and pupils seldom know where they stand, they are likely to be more concerned with security than with learning. Children require protection, but a child who is under the pressure of being abused is likely to experience insecurity. 
 Maslow is basically of the opinion of meeting human needs in a hierarchical order of importance from physiological needs to needs for self-actualization. It is important to understand that all children have a set of needs that if met, with the help of parents, friends and teachers, can help mould them and build a good foundation for adulthood and for better academic performance. If there is a deficiency in the needs or any of them is neglected, the child‟s academic performance and behaviour will be hindered. A child who is well fed and protected will pay attention in the class and this will result in better academic performance.  
This study will examine the relationship among physical and psychological abuses, social adjustment and academic performance of primary five pupils in Lagos State, Nigeria. Erickson (1968) conceptualized a cognitive pattern characterized by the expectation of social rejection as rejection sensitivity. This pattern of thinking includes defensively expecting, either anxiously or angrily and rejection from others. 
There is evidence that negative interactions with caregivers precede the development of rejection sensitivity and that rejection sensitivity negatively impacts interpersonal relations due to an underlying predisposition to anxiety or anger in the context of social interactions. Existing researches including cross-sectional and longitudinal studies sampling both clinical and community populations indicated that child abuse and neglect are predictors of social anxiety and aggression, and there is further evidence that this may occur through the building of cognitive patterns that serve as a template for expectations of negativity from others.  

2.5.2 Attachment Theory 
Attachment theory was pioneered byAinsworth (1969). The theory offered a mechanism by which children create a representational model of the self, significant others or attachment figures, and their interrelationships based on relationships and experiences with caregivers. According to this theory, at infancy, children form a mental representation of their attachment figures and develop a model through which they form expectations about what to anticipate from others. Bowlby (1991) referred to this as an internal working model. A secure attachment style is developed when caregivers respond consistently and lovingly to the needs of the child, and in turn, a working model is internalized wherein others are perceived as loving and dependable. On the other hand, inconsistent, indifferent, and harsh responses on the part of the caregiver yield insecure attachment styles, wherein a child internalizes a perception of others as unreliable and harsh or cold; and consequently they may view themselves as worthless. 
 
2.5.3 Beck’s Cognitive Theory 
Beck (1976) proposed a cognitive theory which described a mechanism by which child psychosociallevel is developed and maintained. The theoryprovides that depressed individuals are negatively biased in their perception of reality and so develop negative and depressive cognitions surrounding them, their experiences, and the future. Beck referred to that as the “negative triad” i.e. depressed individuals think negatively of themselves, interpret their experiences negatively, and predict that things will not go their way in the future. Their thought processes and life experience are largely dominated by cognitive distortions or automatic thoughts which are based in their distorted core beliefs. Such individuals are unaware of these automatic thoughts, because they are in natural alignment with ingrained cognitive structures and patterns that provide a blueprint for processing information and interpreting experiences meaningfully. These cognitive structures are called “schemas”. Distressing events activate dysfunctional schemas which lead to negative interpretation and deduction of events and experiences. This, in turn, impacts on a person‟s behavioural and emotional responses. Beck (1983) hypothesized that schemas are formed through early experiences, especially childhood experiences in the context of the family. Children who experience psychological abuse may develop depressive schemas based on negative interactions with caregivers, and their thoughts are in turn dominated by negative automatic thoughts which may lead to depression.  

2.5.4 Schema Theory 
Young (1999) defined Early Maladaptive Schemas (EMSs) as extremely broad and pervasive themes regarding oneself and one‟s relationships with others, developed during childhood and elaborated throughout one‟s life. These dysfunctional and self-defeating schemas serve as the basis upon which later experiences are processed. EMSs result showed that collective childhood experiences with caregivers, siblings and peers are extremely resistant to change and can produce extreme emotional responses which can lead to negative consequences for the individual or harm to others. EMSs can lead to distress on different levels, including psychological distress, strained and dysfunctional interpersonal relationships and impaired work performance. EMSs are all-encompassing, applying across different life themes such as intimacy and autonomy, rather than being characteristic to particular contexts. EMSs induce a more intense level of effect because the schemas involve core human needs based on interpersonal experiences and perpetuated through these experiences.  
Young (1999) divided Early Maladaptive Schemas into five domains: 
Domain i: Disconnection and Rejection - Schemas in this domain result from early experiences of a detached, explosive, unpredictable, or abusive family environment. People with these schemas expect that their needs for security, safety, stability, nurturance, and empathy in intimate or family relationships will not be met in a consistent or predictable way. Domain ii: Impaired Autonomy and Performance - Schemas in this domainhave to do with expectations about oneself and the environment that interfere with one's ability to separate and function independently and one‟s perceived ability to survive alone. The typical family of origin is enmeshed, undermining the child's judgmentor overprotection.  Domain iii: Impaired Limits - Schemas in this domain relate to deficiencies in internal limits, respect and responsibility to others, or meeting realistic personal goals. The typical family origin is permissiveness and indulgence. Domain iv: Other-Directness - Schemas in this domain relate to an excessive focus on meeting the needs of others, at the expense of one‟s own needs. The typical family origin is based on conditional acceptance, whereby children suppress normal needs and emotions in order to gain attention, approval and love.  
Domain v: Over Vigilance and Inhibition - Schemas in this domaininvolve an excessive focus of controlling, suppressing, or ignoring of one's emotions and spontaneous feelings in order to avoid making mistakes, or meeting rigged internalized rules. Typical family origins are domination and suppression of feelings, or a bleak environment where performance standards and self-control take priority over pleasure and playfulness. 

 
 
CHAPTER THREE
RESEARCH METHODOLOGY
	3.1 	Research Design 
This research adopted correlation design. It is a non- experimental design used to describe relationship between or among variables. A correlation research study is an opportunity to foretell results and explain the relationship among variables (Waters, 2011). In a correlation research, no attempt is made to control or manipulate the variables as in experimental design; however, the correlation statistic is used to describe and measure the degree of relationship between two or more variables or sets of scores (Davis, Gamble, Humphries, Mitchell, and Pendergrass,2011). Quantitative correlation study was appropriate because it involved the collection of data to determine whether, and to what degree, a relationship existed between two or more quantifiable variables (Gay, 1992).  

	3.2 	Population of the Study   
The population for this research is made up of all primary five pupils in the six selected public primary schools in Lagos State. The population was 8002 as obtained from Lagos State Ministry of Education (School Census Report 2012/2013). 

3.3 Sample and Sampling Techniques 
The sample was 377 abused pupils form six selected public primary schools in Lagos state. The six schools were selected using cluster sampling technique to ensure that each zone was represented in the sample. Going by Krejcie and Morgan 
(1970)‟s table for determining sample size, 377 abused respondents were selected for the study through the administration of questionnaires on child abuse, psychological abuse and social adjustment. 
  
3.5   Instrumentation 
Three questionnaires were used to gather information from the respondents. All the three questionnaires contained both closed ended questions and open ended questions. All the three questionnaires were rated on a five point Likert scale. SA 
(Strongly Agree), A (Agree), UD (Undecided), DA (Disagree), and SDA (Strongly Disagree). In addition, third term standardized examination result in four core subjects were used in order to assess respondents‟ academic performance. 

3.5.2   Validity of the Instruments 
Three sets of structured 5 point Likert scale questionnaires with 20 items on Physical, Psychological abuse and social adjustment of primary school pupils were vetted for predictive face validity by experts from the department of Educational Psychology and Counselling within the Faculty of Education, Unilag. Corrections made were integrated into the instrument in order to provide clarity and relevance of measuring instrument and to assess appropriateness for measuring the variables they were purported to measure. 
 
3.6 Procedure for Data Collection 
The first step was the adoption of questionnaire items to suit the variables to be tested. The test items were subjected to reliability tests. Then, the researcher proceeded to collect an introductory letter from the Department of Educational Psychology and Counselling, Unilag. This letter served as a permit for the researcher to conduct the study in the selected schools. The researcher presented the letter of introduction to the Heads of the six schools where the research was conducted. They were requested to give the permission to administer the 
questionnaires from the class teachers of primary 5. After explaining the nature of the research most of the head teachers of the six schools suggested that the questionnaires should be administered at the end of the term when the pupils were writing examinations because that was the surest way of getting them in the schools.  
The examination timetable was collected from each school and this served as a guide for instruments administration. With the help of class teachers, the pupils were given the questionnaires at different days to answer based on the scheduled time table. The questionnaires were collected immediately from the respondents, marked and classified according to whether the respondent was abused or not abused as well as considering his or her social adjustment. From the scores obtained 377 pupils identified to have exhibited at least 50% and above score in line with the cut–off marks were selected. The three questionnaires consisted of 20 items each that measure characteristics of the variables. The scale was delineated on a 5 point Likert scale ranging from 5 (strongly agreed) 4 (Agree), 3 UD (Undecided), 2 DA (Disagree), and 1 SDA (Strongly Disagree). Therefore, the maximum score =100, the mid-point of range =50 while the cut-off point = maximum score (100) minus the mid-point range (50) = 50. Thus the respondents who obtained scores from 50-100 were considered as abused and those who obtained scores from 49-20 were considered not abused. 

3.7   Procedure for Data Analysis 
 All questionnaires administered to pupils were collected, marked and scored in percentages for onward statistical analysis. The Bio-data was analyzed using frequencies and percentages distributions of items per variable. Hypotheses were tested using inferential statistics of Pearson Product Moment Correlations (PPMC) to determine if or not a significant relationship existed. Hypotheses Five and six (5 and 6) were tested using inferential statistics of independent t-test to determine whether or not significant difference existed between the two independent samples. Two hypotheses were tested at 0.05 alpha level of significance. The Person Product Moment correlation was chosen for correlational data and parametric data while the t-test was chosen because it was appropriate statistical test for determining significance difference between means of two groups. Pearson Moment Correlation was chosen because it is the appropriate statistical test for determining the significance of relationship among physical and psychological abused, social and academic performance of primary school pupils (Cohen 2007). T-test was chosen because it is the appropriate statistical test for determining the significance of the difference between physically abused and psychologically abused pupils of public primary schools in line with Gay (2009). 
 
 


CHAPTER FOUR
RESULTS AND DISCUSSIONS
	4.1 Bio Data of Respondents  
The bio-data of subjects by location and the nature of abuse are presented in 
Tables 4.1 and 4.2 respectively. 
4.2 Distribution of type of on pupils.  
The types of abuse identified among the respondents are shown in Table 4.2. Table 4.1: Distribution of Physically and Psychologically abused pupils 
	Status  
	Frequency 
	Percentage 

	 
Physical 
 
	 
182 
 
	 
49.45 
 

	Psychological 
 
	195 
 
	50.54 
 

	Total 
	377 
	99.99 


 
Table 4.3 reveals 48.27% were physically abused while 51.72% were psychologically abused.  
4.2	ANSWERING RESEARCH QUESTIONS

Question 1: Do you think child abuse has effect on the social adjustments of primary school pupils in Lagos State, Nigeria? 
Table 4.2:  Respondent on question 1
	Options
	Frequency
	Percentage

	Yes 
	300
	70

	No
	07
	10

	Undecided
	70
	20

	Total
	377
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 70% of the respondents said yes, 10% said no while the remaining 20% were undecided.

Question 2: Do you think child abuse has effect on the academic performance of primary school pupils in Lagos State, Nigeria?
Table 4.3:  Respondent on question 2
	Options
	Frequency
	Percentage

	Yes 
	300
	70

	No
	07
	10

	Undecided
	70
	20

	Total
	377
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 70% of the respondents said yes, 10% said no while the remaining 20% were undecided.

Question 3: Do you think there is differences between the academic performances of the physically abused and psychologically abused primary school pupils in Lagos State, Nigeria? 
Table 4.4:  Respondent on question 3
	Options
	Frequency
	Percentage

	Yes 
	177
	60

	No
	100
	20

	Undecided
	100
	20

	Total
	377
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 60% of the respondents said yes, 20% said no while the remaining 20% were undecided.

4.3 HYPOTHESES TESTING 
Two hypothesis were tested which all showed negative relationship existed among child abuse, psychological abuse, social adjustment and academic performance of primary school pupils in Lagos state. 

H01: That there is no significant relationship between child abuse and the academic performance of abused pupils. 

A Pearson co-efficient r test was run to determine the strength of the relationship that exists between child abuse and academic performance of pupils. The statistical distribution is presented in Table 4.4 
 
Table 4.2: Correlation between child abuse and academic performance of physically abused pupils   
	 Variables 
	N 
	XX  
	Std. dev 
	df 
	Correlation index  r 
	P 

	Child abuse 
 
Academic Performance 
	182 
 
182 
	61.6667 
 
61.5041 
	7.86372 
 
31.33275 
	 
180 
 
	 
-0.999** 
 
	 
0.001 
 


**. Correlation is significant at the 0.05 level (2-tailed). 
Statistics in Table 4.4showed that the calculated p value of 0.001 is lower than the 0.05 alpha level of significance with a negative correlation of index r equal to 0.999 at df 180. This implied that when child abuse increases, the academic performance decreases and vice versa. Therefore, the null hypothesis which states that there is no significant relationship between child abuse and academic performance of physically abused pupils is hereby rejected. 
H02: There is no significant relationship between psychological abuse and social adjustments of abused pupils. 
A Pearson correlation test was run to determine the strength of the relationship that exists between psychological abuse and social adjustments of abused pupils. The result is presented in Table 4.5 
 
Table 4.3 Correlation between psychological abuse and social adjustment of        psychologically abused pupils   
	 Variables 
	N 
	XX  
	Std.dev 
	Df 
	Correlation index  r 
	P 

	 Psychological Abuse 
 

Social Adjustment  
	 195 
 

195 
	75.1783 
 

45.1125 
	15.16907 
 

22.28936 
	 
193 
 
	 
-0.887** 
 
	 
0.001 
 


**. Correlation is significant at the 0.05 level (2-tailed). 
Table 4.5 showed that the calculated p value of 0.001 is lower than the 0.05 alpha level of significance with a negative correlation index r equal to -0.887 at df 193. This suggests that when psychological abuse increases, the social adjustment decreases and vice versa. Therefore, the null hypothesis which states that there is no significant relationship between psychological abuse and social adjustment of abused pupils is hereby rejected.  


	4.3 	 Summary of Major Findings  
The following are the major findings of the study: 
i. Child abuse has significant relationship with academic performance of primary school pupils in Lagos State (r= 0.999, p = 0.001). The higher the child abuse the lower the academic performance of the physically abused primary school pupils. 
ii. Psychological abuse has significant relationship with social adjustment of primary school pupils in Lagos State (r = 0.887, p = 0.001). The higher the psychological abuse the lower the social adjustment. 

4.5   DISCUSSION OF FINDINGS
One of the major findings of this study showed that child abuse negatively affects the social adjustment of primary school pupils in Lagos State. The finding is in line with the initial assumption of this study that child abuse might have high or low relationship with the social adjustment of primary school pupils. The finding is also in line with Murkhjee (1978) and Gelles (2009) who stated that the more children received physical aggression from their parents or teachers the more likely they are to have low social adjustment and are also likely to engage in physical aggression like fighting with other children at home or school. Kolko (1996) supported the above finding which indicated that negative relationship exists between child abuse and children‟s overall social adjustments functioning. Ba-Saddik and Hattab (2013) similarly observed that child abuse has long lasting effects on the mental health and social adjustment of young children leading to social isolation, criminal behaviours, drug and alcohol misuse, risky sexual behaviour and even obesity; and all these behaviours if not addressed can persist up to adulthood. Reacting to that, Finkelhor (2008) maintained that child abuse of children leads to low social adjustment, and as a result, the victims showed aggressive behaviour, emotional and behavioural problems, and educational difficulties.  
Despite the glaring danger of low social adjustment, the perpetrators of such cruel acts usually come up with strange explanations that no human wisdom would accept because normal childhood activities would not account for the injuries in question. Moreover, many physically abusive parents and caregivers argue that their actions are disciplinary, that they are only meant to make the children learn to behave themselves in the society they live. Fergusson and Lynskey (1997) however, disagreed with the above findings, they argued that child abuse is often difficult to identify not only because of the ethics involved in doing so, but because of the intra-familial issues that may be present; different cultural acceptances, religion and loyalties to parents and siblings often prevent the open declaration of the levels of abuse or to show actually the abuse exist or not.   
Another finding showed that psychological abuse has significant negative relationship with social adjustment. The relationship is directly proportional and this implied that the higher the psychological abuse, the lower the social adjustment of the psychologically abused pupils, and vice versa. Theoretically, this is in line with Erickson (1968) conception that psychologically abused children have low social adjustments with cognitive pattern characterized by the expectation of social rejection known as rejection sensitivity. This pattern of thinking includes being defensive, expecting anxiety or anger and rejection from others. This is also supported by Bandura‟s Social Learning Theory which emphasized that part of what a person learns is through imitation or modeling and that learning takes place in a social situation. This implied that a child who is psychologically abused will become abusive because he learns from his abusive parents, teachers or peers and which can lead to low social adjustments.  
The evidence that negative interactions with caregivers precede the development of rejection sensitivity and that rejection sensitivity negatively impacts interpersonal relations due to an underlying predisposition to anxiety or anger in the context of social interactions and social adjustment. Briere and Runtz (1988) found that psychologically abused pupils have low social adjustment and this is likely to have impacts on their intrapersonal thoughts, feelings, and behaviours, demonstrating problems of depression, anxiety, impaired self-esteem, negative outlook on life, and negative cognitive styles. Sroufe and Rutter (1984) disagreed with that, insisting that certain intrinsic strengths and vulnerabilities within a child and the child's environment may affect the extent to which abuse will have adverse effect, thus disordered patterns of adaptation may lie dormant, only to appear during times of stress or in conjunction with particular circumstances.  
It was also found that psychological abuse has significant negative relationship with academic performance. This is in line with the initial assumption of this study that psychological abuse might have low relationship with the academic performance of physically abused pupils. The relationship is directly proportional and this implied that the higher the psychological abuse, the lower the academic performance of the psychologically abused pupils, and vice versa. Supporting the above, Onyango and Kattambo (2001) noted that in the traditional African setting, child training was the prerogative and duty of parents and community members, but the advent of Western education made parents to hand over their training responsibility to the school with more demands on the basic functions to the school. Consequently, the teachers‟ tasks have become enormous leading to all kinds of maltreatment and neglect of pupils on daily basis and has been established that most teachers are not familiar with psychological abuse and how to identify its signs. 

 
 


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
	5.1 	Summary 
This study was structured into five chapters in order to effectively carry out this research work. Chapter one presented the background and purpose and objectives of the study, the statement of the problem, six research questions, six hypotheses, basic assumptions as well as the scope and limitations of the study. The study is significant as it will provide Lagos state government and NGOs with adequate information on experts‟ views on how to curb the menace of physical and psychological forms of abuse among primary school pupils and provide quality service delivery to the physically and psychologically abused pupils for better academic performance and social adjustment. Chapter Two presented literatures related to this study under the conceptual framework, theories of child abuse, physical and psychological abuses as they affect academic performance and social adjustment of pupils. 
In Chapter Three, the research methodology adopted was discussed. The target population for this research consisted of 21,469 Primary Five pupils of public schools in Lagos State. Six schools were selected and 377 abused respondents were used. Three (3) instruments, namely child abuse questionnaire, psychological abuse questionnaire and social adjustment questionnaire were used for the study. Pupils‟ examination results in English, Mathematics, Social Studies and Computer Science were derived from their third term examination results. Content and face validity of the instruments were assessed by lecturers in the Department of Educational Psychology and Counselling in Unilag, and corrections were made. The researcher proceeded to conduct a pilot study to test the reliability of the instrument using Cronbach alpha coefficient statistical technique. Procedures for data collection were administered and the data collected were analyzed using Statistical Packages for Social Sciences (SPSS version19) in which Pearson Moment Correlation (PPMR) was used to analyse hypotheses One (1) to Four (4) and T- test was used to analyse hypotheses Five (5) and six (6). The number of pupils who had experienced different types of abuse was expressed in percentages and the P value enabled the researcher to reject or retain the formulated hypotheses. The interpretation of the significant value calculated by SPSS was done by comparing the value with alpha level (0.05) at which each of the hypothesis was tested.  
The analysis, presentation and discussion of the result were carried out in chapter four. The SPSS version 20 statistical package was used to carry out the entire data analysis. It was discovered that child abuse had significant negative association with social adjustments and academic performance of primary school pupils in Lagos State.It was revealed that psychological abuse had significant negative relationship with social adjustment and academic performance of primary school pupils in Lagos State. The result also showed that psychologically abused pupils had lower social adjustment and poor academic performance than their physically abused counterparts. Finally, Chapter five presented the summary, conclusion and recommendations of the entire study. 

5.2 	Contributions to Knowledge 	The study established that: 
1. Significant relationship existed between child abused and academic performance of abused pupils (P = 0.001),  
2. Significant relationship existed between psychological abused and social adjustment of abused pupils (P = 0.001),  

5.3 Conclusions  
Based on the above findings, the researcher concluded that physical and psychological forms of abuse have negative association with low social adjustment and poor academic performance among pupils, especially those attending public primary schools. In addition, the psychologically abused pupils are discovered to have lower social adjustment and poorer academic performance than their physically abused counterparts.  

	5.4 	Recommendations 
Based on the outcome of the study, the researcher recommended that: 
1. Psychologists, counselors, teachers and parents should be sensitized through workshops on how to prevent low social adjustment among physically abused pupils and to develop maladaptive coping strategies and techniques to remedy the menace that showed as child abused increases, the social adjustment of pupils decreases. 
2. Psychologists, counselors, teachers and parents should give proper educational support and counselling supervision to physically abused pupils. They should be made to understand that as child abuse increases pupils academic performance decreases and vice versa. This can be achieved by increase in funding of educational inspectorate departments.   
3. Psychologists, counselors and teachers should be given special allowance to provide psychological support services and conducive learning environment to psychologically abused pupils. They should be made to understand that increase in psychological abuse leads to decrease in the social adjustment of pupils. 
4. Psychologists, counselors, teachers and parents should provide academic and social skills enhancement training in schools for psychologically abused pupils. They should understand that when psychological abuse increases, the academic performance of pupils decreases. 
5. Significant difference existed between social adjustment of physically abused and psychologically abused pupils with mean difference of 1.98. The physically abused have better social adjustment. 
6. Significant difference existed between academic performance of physically abused and psychologically abused pupils with mean difference of 0.60. The physically abused performed better. 
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APPENDIXE
QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(s) ON A QUESTION
SECTION A
PERSONAL INFORMATION
Gender
Male [  ]	Female [  ]
Age 
10-15	[  ]
16-20	[  ]
21-25	[  ]
25 and above [  ]
Educational level
WAEC	[  ]
BSC/HND	[  ]
MSC/PGDE	[  ]
PHD		[  ]
Others……………………………………………….. (please indicate)
Type of Abuse
Physical Abuse	[  ]
Psychological Abuse	[  ]
Section B

Do you think child abuse has effect on the social adjustments of primary school pupils in Lagos State, Nigeria? 
Yes [     ]
No [     ]
Undecided [      ]

Do you think child abuse has effect on the academic performance of primary school pupils in Lagos State, Nigeria?
Yes [     ]
No [     ]
Undecided [     ]

Do you think there is differences between the academic performances of the physically abused and psychologically abused primary school pupils in Lagos State, Nigeria? 
Yes [     ]
No [     ]
Undecided [     ]

  
