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ABSTRACT
[bookmark: _GoBack]The Important of Community of Inquiry Philosophy for children system of education (COPI4C) in primary schools give rise to a whole set of higher order thinking and the appearances of wonderful change from failure classroom to a dynamic faith. Therefore with the important of COIP4C, analytical spirit, critical spirit and creative endeavors, we can acquire the democratic habits of taking turn thinking together, community information the whole value of teaching for thinking. The study is based on important of Community of Inquiry Philosophy for children system of education (COPI4C) in our primary system in Udi Local government Area. A sample of thirty teachers was drawn from ten primary schools out of ninety one in Udi L.G.A. Furthermore, some research questions were raised such as -There are low performances of academic activities among pupils in primary schools at last, the major findings from the study showed that the  important of Community of Inquiry Philosophy for children system of education (COPI4C) system of education, insists mainly on self-correction, tolerance and Inquiry oriented system.



CHAPTER ONE
INTRODUCTION
1.1  BACKGROUND OF THE STUDY       
The important of community of Inquiry philosophy for children (COIP4C) system of education is the strategic life planning and management that set the components of a system into action to produce an output beneficial to all parts, mutually and cumulatively.  The values focus on the vision that will direct our actions for the betterment of education in the society. Therefore good environmental scanning and improvement will ensure the realization of the education of our dream-education buttressed with reasoning and empowered by critical, creative and caring thinking.  Only the values of community of Inquiry philosophy for children (COIP4C) system of education will make primarily schools in Udi L.G.A raise a generation that will imbibe the culture of dialogue, non-violence, tolerance, selflessness and self realization.       
	The important of community of Inquiry philosophy for children (COIP4C) in our schools is to provide the avenue for observing and acting on the environmental changes to ensure that there are no external barriers to success of our visionary ideal educational system in Udi L.G.A.Moreso, the values of community of Inquiry philosophy for children focus on the creation of an enabling environment for our thought pattern to accept that nobody knows it all, but is as internal part of a learning process that builds a strong society.
1.2  POINT OF INQUIRY
Infact, lack of community of Inquiry philosophy for children contributes to the poorly performances of our pupils in schools. This lack of community of Inquiry philosophy for children (COIP4C) system of education makes our products from schools to be educated illiterate and certificated but not certified. 
1.3  SIGNIFICANCE OF STUDY
	The common thread in all activities is thinking the fates and fortunes of young people will be intimately connected to their capacity and their desire to think well.  The system makes all the participants seek for holistic knowledge in making special effort to prevent violence and gossiping in our primary schools.  The system encourages the pupils to think of new possibilities, and alternatives and to use the imaginations in co-operative behavioural patterns of life necessary for success in the 3rd millennium when global citizenship will be the order of the day.       
	The active participation in community of inquiry philosophy for children helps us make significant corrections between what we think, say and do. More so, the collaborative dimension of community of inquiry causes a sudden empowerment of the individual human persons who begin to play communal role more easily and more frequently; this means that community of inquiry strengthens the ego perspective and enriches the poorer ego grams of the participants.  And the participants in community of inquiry notice that the activities address communication skills such as active listening, turn-taking, verbal confidence and competent group processing and celebration skills and buildings a correct sense of trust, mutual respect, empathy and above all, the development of a most delicate social safe-guard: the almighty value of tolerance in a problem ridden situation.  Therefore with the value of community of inquiry philosophy for children (COIP4C); analytical spirit, critical spirit and creative endeavours, we can acquire the democratic habit of taking turns, thinking together, community formation and the whole value of teaching for thinking.       
	Moreso, community of inquiry philosophy for children (COIP4C) makes the pupils to have the mind of balance judgment and sound decisions and also have the mind give and expect good reasons for opinions to ask questions which probe the heart of a problem and engage in dialogue with life.Also according to Anih, pupils always try to make sense of their own experience rather than rely practically on interpretations handed down to them and the other side of the coin is never taken for granted.  
Moreso, pupils are sensitive to the principle of  flexibility and they always evaluate the quality of their own thinking to find out when self-correction is needed.  The critical and creative dimension of (P4C) in the community of inquiry (COI) has a tremendous implication of vivifying the dry curriculum into a life-wire and currents of values which necessarily transform for better the personal lives of the participants; purifies the social tilt of the citizenry and causes and accentuates pyre sensitivity of an ethical development in the members to be opportune to grapple with the big problems and questions of life and think for themselves in the company of others for alternatives that makes them to see themselves not just as statistical numbers in the classroom but as pupils who matter and are contributing to on-going discussion among their equals.       
	According to Anih (2007) in community of Inquiry philosophy for children (COIP4C) system of education, pupils don’t focus on rationality but on reasonableness, that is, rationality tempered by good judgement.       Also, community of Inquiry philosophy for children (COIP4C) is mainly based on change, progress, dynamic and organic interaction which will help the pupils to subject all knowledge to the spirit of critical, creative and analytic inquiry as only inquiry can give rise to an ecumenical self-correcting process of fallibility flexibility.       
Therefore, the end effect of this community spirit of inquiry is that the very young ones participating in the community of Inquiry in a mysterious way develop mastery of the cognitive and social qualitative reasonable judgment of the existential-community. We will begin to take great delight in evaluating others as we try to see all the sides of the coin.  Community of Inquiry philosophy for children (COIP4C) is the greatest weapon against frustration and intellectual suicide.       
Finally the young generations who participate in community of inquiry philosophy for children (COIP4C) system of education thus:-      They give good reasons for their personal opinion and often demand good reasons from themselves for their actions.In the community of inquiry, pupils learn the art and practice of new ideas.- Making balanced judgement and decisions in their day to day life
1.4  SCOPE AND DELIMITATION
	The researcher is a holistic individual who do not want to claimed that the information collected was fully.  In fact the hindrances were on the target audience; some of them in the selected schools had little or no idea about the values of community of Inquiry philosophy for children (COIP4C) system of education; there was little or no information collected in some of the schools.       
	Another hindrance is on finance; there was no money for the-transportation.  And also weather condition; rain will disturb in some days of visitation.       
Therefore because of the scope of the study, the researcher delimited the areas to visit to ten primary schools in Udi L.G.A. These school were:
·  Community Primary School Nachi
· Premier Primary School Udi
· Community Primary School Abinagu
· Central School Umuabi
· Southwest Primary School Amokwe
· Community Primary School Agbudu
· Community Primary School Udi
· Central School Amokwe
· Community Primary School Umuaga
· Central School Obinagu       
Also thirty teachers were used to collect information on the values of community of Inquiry philosophy for children (COIP4C) system of education in primary schools in Udi Local Government Area of Enugu State.
1.5 ASSUMPTIONS    
	Infact due to lack of community of Inquiry philosophy for children (COIP4C) system of education, the researcher assumed that the following:
a.    There will be poor performances in our schools.      
Therefore in order to correct the bad situation in our academic sector the researcher formulated the following research questions:-      
Government should introduce – Community of Inquiry Philosophy for children (COIP4C) system of education in our schools.-      
There are examination malpractice in our primary schools-      
There are poor performances among pupils academic work-      
Teachers and pupils are involve in lateness to school-      
Pupils attend schools regularly.


CHAPTER TWO
LITERATURE REVIEW
[bookmark: _Toc43312039]2.1 INTRODUCTION
Our focus in this chapter is to critically examine relevant literature that recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.
2.2 CONCEPTUAL FRAMEWORK
PHILOSOPHY FOR CHILDREN
Philosophy for Children (P4C) is an innovative teaching method that was initiated by American philosopher Matthew Lipman in the 1990’s (Murris & Thompson, 2016). P4C was designed to elevate critical thinking skills in classrooms and create a community of inquiry among students (Hopkins, 2007; Lim, 2006; Murris & Thompson, 2016)). P4C “creates a culture of critical thinking, inquiry and open-minded discussion” in classrooms in the 21st century (Lim, 2006, p. 67). P4C is a program that contains specially written passages and short stories, designed to introduce students to philosophical issues that improve and promote their critical thinking skills, resulting in improved higher level thinking skills and increased literacy achievement (Lim, 2006; Murris & Thompson, 2016). P4C is designed to address deeper and sometimes sensitive global issues with students, such as but not limited to, poverty, war, freedom, and pollution (Hopkinson, 2007). Often the dialogue about the discussion topics presented in P4C, is initiated by student questions, as opposed to teacher-directed questions (Murris & Thompson, 2016). Students are able to begin the discussions with their own background knowledge and sets of beliefs, which is aligned with learner-centered ideology. Students learn and take on appropriate social behavior by becoming engaged and reflective listeners, who respect and challenge the different opinions of their peers (Hopkinson, 2007). This is a skill that is certainly crucial to the goal of appropriate social learning in ideal classrooms as presented by John Dewey. In classrooms that use P4C, teachers are not directing the conversation, but rather are seen as skilled facilitators of the discussion taking place among students (Lim, 2006). Once teachers have modeled and facilitated P4C frequently enough, these discussions look more like student-led conversations.
	With technology driving the social lives of students, its use is an effective way to promote student engagement, resulting in a passion for lifelong learning. Teachers have a responsibility to provide a new level of instruction that is relevant, effective, and socially engaging for students (Slaughter, 2009). Through the use of tools such as cell phones, texting, instant messaging, chat rooms, and wikis, teachers can instruct students using the tools that they are already comfortable with, to most effectively disperse information and academic content (Slaughter, 2009). By designing instruction to meet the social needs of students through the use of appropriately aligned technology, Dewey’s social learning theory is evident in these classrooms.
The value of developing philosophical thinking among young children and its pedagogical possibilities has been discussed in the Philippines in the recent years (Lee, 2009; UNESCO, 2009). As educators were becoming more interested in ‘higher-order thinking skills’ in the 1990’s, philosophy professors from the University of the Philippines who believe in the inalienable connection between democracy and the pedagogy of philosophical dialogue initiated workshops and trainings on Matthew Lipman’s Philosophy for Children (P4C) in a number of Manila public schools. These mainly involved familiarizing the school teachers with the practical uses of philosophy in the classroom and abating the bias against it as an obsolete, possibly even pointless discipline. They also aimed at exposing these school teachers to literature that serve as springboard for children’s philosophical dialogues and letting them experience being a participant in a community of inquiry1 . However, there were numerous challenges in assessing whether the teachers had become able in the task of facilitating the communities of inquiry in their respective classrooms or even whether they had in fact implemented the P4C pedagogy. Specifically, there were no criteria set so that measurement of the impact of P4C on the students would be possible nor was there documentation and measurable assessment of the training program and of its probable impact on the students (Lee, 2009)
COMMUNITY OF INQUIRY
Inquiry is an activity of searching for answers to specific problems. Community inquiry is a quest for answers in philosophical problems. The inquiry is philosophical when it investigates issue that is common, contestable and central (Lipman, 2003). Examples of such issues are the concept of happiness, moral values, existence, knowledge and so on. The pedagogy of philosophical inquiry follows specific procedures. Students are seated in U-shaped seating arrangement to promote two-way communication between students and students and students and teacher. Firstly, on the first session, teacher and students discuss to establish and agree on rules and procedures to be followed during the sessions. 
Next, students are given stimulus materials in forms of stories, pictures, poems, newspaper clippings, and videos. Students are asked to read, observe, watch and analyse the stimulus materials and they are encouraged to ask questions based on the stimulus materials. 
The questions asked by students will be written on the whiteboard. Students are expected to ask philosophical questions which emerge out of curiosity, cognitive dissention, and absurdity of experience (Golding, 2006). Philosophical questions “…are essentially contentious. They do not call for correct answer. They demand further investigation and admit of different answers that may have one merit or another.They require students to think for themselves” (Cam, 1995). Subsequently, students discuss to answer the questions that they have raised. The role of teachers is to facilitate the discussion and ask more probing questions so that students are able to clarify, justify and defend their answers or beliefs and to make sound conclusion. Dialogue is the most significant procedure of philosophical inquiry method. Studies demonstrate that dialogue is an effective tool to stimulate classroom engagement (Rubin, 2006; Murphy, Wilkinson, Soter, Hennessey, & Alexander, 2009; Walker, Wartenberg, & Winner, 2012; Slakmon & Schwartz, 2014; Gillies, 2015).
WAYS OF STIMULATING COMMUNITY AND PHILOSOPHICAL INQUIRY AMONG CHILDREN
The foremost task of the facilitator is to develop a physical and social classroom environment where children would feel welcome, motivated and secure to express their wonderment, to share their opinions and intuitions and to appraise one another’s reasons and propositions (Haynes, 2007; Jackson, 2004; Johnson, 2007; Nicoll, 1993). Indeed, the “community” aspect of such a classroom is not to be undervalued as it is what makes thinking and learning possible for every participant. Particularly, the facilitator is expected to not only consider the age and background experiences of his or her students but also to develop sensitivity towards their ‘particular sensibilities and imaginations’ (UNESCO, 2007, p. 18). This helps in closely monitoring the direction where the dialogue is likely going and in rephrasing or interpreting some statements that the children had made. The following ways has been observed to stimulate community inquiry among school children,
Responsive Classroom 
Taylor (2005) shared Dewey’s vision that it is the responsibility of educators to create cultural changes within the classroom that are accepted, internalized, and acted on by students. Taylor (2005) pointed out that by fostering positive learning communities in classrooms academic achievement should increase. In an educational system as diverse the one in the United States, it is essential to explicitly teach that different opinions and perspectives are highly valued in classrooms today (Taylor, 2005). One teaching approach that stresses the importance of building a community of learners and shows evidence of Dewey’s theories in the 21st century is the Responsive Classroom curriculum. It is a research-based approach to teaching grades K-8, that focuses on the strong link between academic achievement and social-emotional learning. The premise behind the Responsive Classroom approach is that a high-quality education is built on the foundation of a safe and happy learning community (Responsive Classroom, n.d.). Many of John Dewey’s theories and ideas are evident in the Responsive Classroom approach. Responsive Classroom has very specific recommendations and strategies for how teachers can start the school year off in a way that establishes a classroom community that will allow students o thrive socially and academically. Denton and Kriete (2000) discuss the importance of teachers “setting intentions” during the first six weeks of school, when organizing the classroom setting and establishing routines (p. 3). The four intentions suggested can be used in any classroom and at any age or grade level. These aims include, creating a warm climate and tone in the classroom in which students feel safe; teaching the schedule and routines of the school day including behavior expectations within each of them; showing students their physical learning space and the materials that they will be using, and teaching them how to care for them; and establishing learning expectations for the school year (Denton and Kriete, 2000). 
The four intentions as suggested in the Responsive Classroom approach help to build positive social relationships among students and teachers, and students and students. Dewey’s belief that students learn best through positive social interactions are evident here (Responsive Classroom, n.d.; Flinders & Thornton, 2013). Morning Meeting is a method used in the Responsive Classroom that supports Dewey’s ideas of social-emotional learning and building a community of learners. Morning Meeting is a purposeful time during the school day that sets the tone for “respectful learning and establishes a climate of trust” (Kriete, 2002). 
By creating a community with a climate of trust, students will feel comfortable taking risks and trusting their classmates, all of which work toward the goal of promoting a positive social-emotional setting which will result in increased academic achievement. The Morning Meeting allows students to have a sense of belonging, feel significant, and have fun, all of which are essential components to a successful classroom (Kriete, 2002).
Discipline in the Responsive Classroom is handled differently than discipline in most traditional classroom settings. Sometimes referred to as a positive approach to discipline, “it aims to help children develop self-control, begin to understand what socially responsible behavior is, and come to value such behaviors” (Brady, Forton, & Porter, 2011). 
Students in Responsive Classrooms are explicitly taught about how their choices have positive and negative consequences. When misbehavior occurs, teachers use respectful strategies for stopping the misbehavior and redirecting for the return of positive behavior. Fortunately, “school provides an ideal setting for social learning” and there are always opportunities throughout the school day for those teaching opportunities (Brady, Forton, & Porter, 201,). Many of the goals and practices that take place in Responsive Classrooms are aligned with building a positive social classroom climate in an effort to increase student achievement. 
John Dewey was an advocate for school being a social institution for children and for classrooms to provide learning opportunities that allowed students to engage in appropriate social interactions with their peers. Many of the concepts that have been shared here are reflective of such practices, therefore teachers who currently subscribe to the use of Responsive Classroom teaching techniques are showing evidence of John Dewey’s theory in 21st century classrooms.
MONTESSRRI METHOD
Montessori Montessori schools are an additional model which show evidence of John Dewey’s theories in classrooms in the 21st century. The Montessori method of teaching aligns with the learner-centered ideology of curriculum design, by insisting that teachers design appropriate curriculum through careful observation of their students. Curriculum should be based on students’ talents, personal interests, and their physical and social needs (Montessori, 2013).
Dewey was a proponent of curriculum decisions and learning activities being driven by social needs and student interests (Flinders & Thornton, 2013). Maria Montessori, much like John Dewey, believed that traditional schools were uninspiring institutions, which did not support an environment for learning (Brendtro, 1999). She viewed traditional schools as boring and monotonous institutions that stifled student creativity. Furthermore, she noted that in an effort to get students on-task, teachers in traditional schools relied heavily on reward and punishment schemes in order to force children to pay attention (Montessori, 2013). She believed that perhaps an approach that focused on the interests of the students would be more successful. According to Schiro (2013), learner-centered educators support the needs and interests of the children attending the school as their primary focus, not the interests of educators, administration, or politicians. According to Peng & Md-Yunus (2014), 	Montessori teachers stay with the same group of students for three years at a time, to ensure that they fully understand their students’ need, interests, progress, and development. Additionally, the Montessori classroom is an environment that encourages physical activity and the freedom to choose learning activities, to allow for a more student-centered approach than traditional classrooms may offer (Peng & Md-Yunus, 2014). Today there are over 3,000 Montessori schools around the world (Thayer-Bacon, 2012). Many additional characteristics set Montessori education apart from traditional classroom environments. 	According to Lillard (2013), age ranges, not grade levels, group students enrolled in Montessori schools, so that teachers get to know their students’ interests better over a period of time. Students have access to all materials in the classroom and are expected to use the materials freely, ensuring that they have a choice in their learning tasks. Materials are sequential and designed to be self-correcting, so students can learn to recognize their mistakes without the need for constant adult intervention. This allows students to work more independently, giving them freedom to choose learning activities most appropriate to their needs (Lillard, 2013). 	According to Lillard (2013), Montessori education allows young children to engage in playful learning, which is a developmentally appropriate alternative to the traditional pedagogical methods that are often used with young children in classrooms today. Playful learning is encouraged in Montessori education because it is engaging and intrinsically motivating. By using play as part of the curriculum, Montessori teachers do not resort to the use of extrinsic rewards in their classrooms (Lillard, 2013).With Montessori education, children are learning important academic, social, and life skills through active and playful experiences (Peng & Md-Yunus, 2014; Lillard, 2013). These components make it clear that Maria Montessori was one of the pioneers of the emerging learner-centered movement and her ideas, as they align with John Dewey’s ideas, continue to be influential in 21st century classrooms.
DIALOGUE METHOD
Dialogue is concluded as the primary philosophical skill (Ross, 1993). It involves the process of questioning-and-answering for the purpose of arriving at some truth. Socrates developed a method of dialogue that is interrogative similar to a lawyer’s grilling a witness at the stand. German philosopher, Leonard Nelson (1882-1927) founded the modern Socratic dialogue as a method of teaching. In a Socratic dialogue, members are expected to postulate their claims and ideas; and clarify and argue so that they could reach at some consensus on the issues discussed (Nelson, 1993). The aim of Socratic dialogue, according to Nelson, is to assist students to use their own thinking to answer their own questions. Dialogue is an important part of doing philosophical inquiry and dissimilar to a conversation, dialogue aims for truth or some kind of conclusions however partial they may be (Lipman, 2003). Staying true to the adage of Socrates, Lipman maintains that “in a dialogue, each argument evokes a counterargument that pushes itself beyond the other argument and pushes the other beyond itself” (p: 87). 
Dialogue implicates communal investigation of thoughts and prospects, examination of norms and held beliefs, and exploration into the unfamiliar or mysterious to discover new interpretation or knowledge. Dialogue is done cooperatively and collaboratively.The facilitator of the community of inquiry allows children to freely ask their questions and express their ideas while ensuring that the dialogue does not become a mere sharing of anecdotes or sessions of therapeutic talk. It is imperative that the dialogue is a healthy, reflective, and productive endeavor which is why guiding the discourse towards a coherent line of thought amidst a multitude of ideas is very important. As such, the facilitator must be skilled at identifying how these ideas may be built on one another so that improved and not merely new conceptions are produced. He or she must also be able to anticipate where the dialogue may be heading so that spontaneity and relevance are both maintained and the children themselves are able to follow the flow of ideas.
Participating in philosophical dialogue can be a highly engaging and productive experience for children if the facilitator is able to maintain an intellectually and emotionally safe environment. Not only do children enjoy having the opportunity to be heard, but they also grow to be more self-aware, more responsive to others and more able to deal with and solve cognitive conflict. Hence, the children develop social skills that are democratic in nature and are characterized by reflective reasoning, free expression of ideas and mutual respect (Fisher, 2000; 2001; 2006; Haynes, 2007; Biesta, 2009).
IMPORTANT OF COMMUNITY OF INQUIRY PHILOSOPHY FOR CHILDREN SYSTEM OF EDUCATION (COPI4C) IN PRIMARY SCHOOLS
A commitment to philosophical inquiry is thus indispensable in making an effective teaching possible (Sharp & Splitter, 1995). When the teachers appreciates the philosophical pedagogy as a setting for children to explore concepts and formulate questions, he or she would be able to uphold the aim of developing the thinking skills and social dynamics of the community of inquiry. Likewise, there will be little to no chance of indoctrination because the teacher plays the role of a co-inquirer among the children; someone who is authentic in his or her curiosity and focuses on the task of supervising the development of the community and of reducing or eliminating alienation among the participants even in instances of disagreement in their ideas or conclusions (Sharp & Splitter, 1995; Swanson & Hornsby, 2000). All these must be done while still retaining to be a figure of authority especially with regard to reminding the children to treat others with respect and fairness, to introducing materials and activities appropriate and worthy for classroom dialogue and to directing the procedures for classroom management (Sharp & Splitter, 1995).
	Adopting COPC encourages children who are already thinking to think well gives them the opportunity to become inquirers and not merely passive receivers of information, which is highly useful in this age of technology and globalization. As they gain the ability to acknowledge and evaluate various perspectives, they will also familiarize themselves with considering and reconsidering conventions, with being open to changing their initial views in light of stronger arguments, and with thinking globally (Camhy, 2005; Parirokh, Fattahi, Parirokh, & Majdi, 2006). Most significantly, the children’s learning will be supported as they become skilled at assessing the accuracy and usefulness of information (Lee, 2009).
Moreover, when children gain a sense of security that they are respected, they are prompted to treat others in the same manner and they enhance the ability of caring, apart from critical and creative thinking (Accorinti, 2000). Ultimately, when the classroom has successfully evolved into a community of inquiry, it will henceforth provide preparation for democratic life as children at an early age experience the intersubjective process of taking turns in speaking and genuinely listening to others, of respectfully evaluating one another’s ideas and communally arriving at the best (or a number of best) working solution(s). As they acquire the habits of the community of inquiry, they would then be better equipped to make sense of their lives and to appreciate the importance of taking an active part in public deliberations and to identify and defy deceptive propaganda (UNESCO, 2007).
Community of inquiry philosophy for children system of education present schools and classrooms as a representative of real life situations, allowing children to participate in learning activities interchangeably and flexibly in a variety of social settings.. In these classrooms children are viewed as unique individuals; students can be found busy at work constructing their own knowledge through personal meaning, rather than teacher-imposed knowledge and teacher-directed activities (Schiro, 2013). Children will be seen learning-by-doing in these classrooms and they will be solving problems through hands-on approaches. When teachers plan for instruction, student interests will be taken into consideration and curricular subjects will be integrated with an emphasis on project learning. The educational experience encompasses the intellectual, social, emotional, physical, and spiritual growth of the whole child, not just academic growth.
2.2 THEORITICAL FRAMEWORK 
The framework guiding this study is John Dewey Theory of Learning
JOHN DEWEY THEORY OF LEARNING
John Dewey was a pragmatist, progressivist, educator, philosopher, and social reformer (Gutek, 2014). Dewey’s various roles greatly impacted education, and he was perhaps one of the most influential educational philosophers known to date (Theobald, 2009). Dewey’s influence on education was evident in his theory about social learning; he believed that school should be representative of a social environment and that students learn best when in natural social settings (Flinders & Thornton, 2013). His ideas impacted education in another facet because he believed that students were all unique learners. He was a proponent of student interests driving teacher instruction (Dewey, 1938).He believed that traditional classroom settings were not developmentally appropriate for young learners (Dewey, 1938). Although schools, classrooms, and programs that support Dewey’s theories are harder to find in this era of testing, there are some that still do exist.
The John Dewey Education Theory shows that the great thinker had the same ideas about teachers. His view of the ideal classroom had many similarities with democratic ideals. Dewey posits that it isn't just the student who learns, but rather the experience of students and teachers together that yields extra value for both. He posited that Children learn better when they interact with their environment and are involved in the school's learning plan, according to John Dewey. He rejected most of the theories that were popular at the time, such as behaviourism, and dismissed these as being too simplistic and insufficiently complex to describe learning processes. In those days, at the end of the 20th century, it was assumed by many people that children were passive recipients of knowledge. The John Dewey theory, however, directly opposes this. Dewey argued that education can only truly be effective when children have learning opportunities that enable them to link current knowledge to prior experiences and knowledge. 
John Dewey has been perhaps the most influential philosopher to impact education to date (Theobald, 2009). Finding evidence of John Dewey’s theories and beliefs in action in 21st century classrooms is certainly becoming more and more infrequent, however, it is possible, as shown by the various teaching models presented here. In some schools and classrooms throughout the United States and in other countries around the world, John Dewey’s theories are still quite present. These schools and classrooms are still placing an emphasis on the importance and relevance of building community, building strong relationships, developing higher level thinking skills for real-life application, and following student interests when planning for instruction. Students who are participating in academic programs such as the ones presented here, will likely be critical thinkers and significant, positive contributors to their local communities and to society as they mature into adult citizens.
2.3 CHAPTER SUMMARY
	The value of developing philosophical thinking among young children and its pedagogical possibilities has been discussed in the Philippines in the recent years. These mainly involved familiarizing the school teachers with the practical uses of philosophy in the classroom and abating the bias against it as an obsolete,possibly even pointless discipline. it is aimed at exposing these school teachers to literature that serve as springboard for children’s philosophical dialogues and letting them experience being a participant in a community of inquiry. Thus  the foremost task of a teacher is to develop a physical and social classroom environment where children would feel welcome, motivated and secure to express their wonderment, to share their opinions and intuitions and to appraise one another’s reasons and propositions.Indeed, the “community” aspect of such a classroom is not to be undervalued as it is what makes thinking and learning possible for every possible.


CHAPTER THREE
RESEARCH METHODOLOGY
3.1	AREA OF STUDY
Enugu, state, south-central Nigeria. It was created in 1991 from the eastern two-thirds of Anambra state. Enugu is bounded by the states of Kogi and Benue to the north, Ebonyi to the east, Abia to the south, and Anambra to the west. It includes most of the Udi-Nsukka Plateau, which rises to more than 1,000 feet (300 m). Enugu state is covered by open grassland, with occasional woodlands and clusters of oil palm trees. 
Udi is a Local Government Area of Enugu State, Nigeria. Its headquarters is in the town of Udi on the A232 highway.Udi Local Government is bound on the North by Igbo-Etiti, on the south by Enugu North, on the East by Enugu East and the West by Eziagu 
3.2	RESEARCH DESIGN
Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.


3.3	POPULATION OF THE STUDY
According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 
This study was carried out to examine the  Important of Community of Inquiry Philosophy for children system of education using  Udi Local government in Enugu State  as  case study. Thirty(30)  teachers was drawn from ten primary schools out of ninety one in Udi L.G.A. which forms the population of the study.  The 10 selected primary schools are:
1.  Community Primary School Nachi
2. Premier Primary School Udi
3. Community Primary School Abinagu
4. Central School Umuabi
5. Southwest Primary School Amokwe
6. Community Primary School Agbudu
7. Community Primary School Udi
8. Central School Amokwe
9. Community Primary School Umuaga
10. Central School Obinagu  

3.4	SAMPLE SIZE DETERMINATION
A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5	SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE
According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the ninety one primary schools in Udi L.G.A a sample of thirty (30) teachers was drawn from ten selected primary schools. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 	RESEARCH INSTRUMENT AND ADMINISTRATION
The research instrument used in this study is the questionnaire. A survey containing  questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section inquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions which was raised. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7	METHOD OF DATA COLLECTION
Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8	METHOD OF DATA ANALYSIS
The responses were analyzed using the frequency tables, which provided answers to the research questions. 
3.9	VALIDITY OF THE STUDY
Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10	RELIABILITY OF THE STUDY
The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11	ETHICAL CONSIDERATION
The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.


CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
4.1 INTRODUCTION
This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of Thirty (30) questionnaires were administered to respondents of which all were returned and validated.  For this study a total of  30 was validated for the analysis.
4.2	GENERAL INFORMATION
The table below shows the summary of the survey. A sample of 30 was calculated for this study. 
Table 4.1: Distribution of Questionnaire
	Questionnaire 
	Frequency
	Percentage 

	Sample size
	30
	100

	Received  
	30
	93.3

	Validated
	30
	210


Source: Field Survey, 2021

Table 4.2: General Information of respondents
	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	12
	40%

	Female
	18
	60%

	Age
23-28
	
	

	
	06
	20%

	29-33
	11
	37%

	34-39
	09
	30%

	40+
	04
	13%

	QUALIFICATION
	
	

	NCE/OND
	9
	30%

	HND/B.Sc
	19
	63%

	M.Sc+
	2
	7%


Source: Field Survey, 2021
From the table above 40% of the respondent are male. 60% of the respondent are female. 20% of the respondent are aged between 23-28 years. 37% of the respondent are aged between 29-33 Years. 30% of the respondent are aged between 34-39year. 13% of the respondent are aged between 40 years and above.
4.3 RESEARCH QUESTION
QUESTION 1: Are low performances of academic activities among pupils in primary schools?
	Options
	Frequency
	Percentage

	YES
	15
	50

	NO
	06
	20

	Uncertain
	09
	30

	Total
	30
	100


Field Survey 2021
From the responses derived in the table above, 50% of the respondent said Yes. 20% of the respondent said No. 30% of the respondent were uncertain.
QUESTION 2: Do you think that there is examination malpractice in our primary schools?
	Options
	Frequency
	Percentage

	YES
	12
	40

	NO
	08
	27

	Uncertain
	10
	33

	Total
	30
	100


Field Survey 2021
From the responses derived in the table above, 40% of the respondent said Yes. 27% of the respondent said No. 33% of the respondent were uncertain.
QUESTION 3: Do you think Pupils attend to schools regularly judging from the school register?
	Options
	Frequency
	Percentage

	YES
	20
	66

	NO
	08
	28

	Uncertain
	02
	6

	Total
	30
	100


Field Survey 2021
From the responses derived in the table above, 66% of the respondent said Yes. 28% of the respondent said No. 6% of the respondent were uncertain.
QUESTION 4: Do teachers and pupils are involve in lateness to school?
	Options
	Frequency
	Percentage

	YES
	12
	40

	NO
	08
	27

	Uncertain
	10
	33

	Total
	30
	100


Field Survey 2021
From the responses derived in the table above, 40% of the respondent said Yes. 27% of the respondent said No. 33% of the respondent were uncertain.
QUESTION 5: Do you think due to lack of community of Inquiry philosophy for children (COIP4C) system of education breeds poor performance in primary schools?
	Options
	Frequency
	Percentage

	YES
	20
	66

	NO
	08
	28

	Uncertain
	02
	6

	Total
	30
	100


Field Survey 2021
From the responses derived in the table above, 66% of the respondent said Yes. 28% of the respondent said No. 6% of the respondent were uncertain.
QUESTION 6: If government incorporate community of Inquiry philosophy for children (COIP4C) in the system of education, performance of pupils will improve?
	Options
	Frequency
	Percentage

	YES
	25
	83

	NO
	00
	00

	Uncertain
	05
	17

	Total
	30
	100


Field Survey 2021
From the responses derived in the table above, 83% of the respondent said Yes.  17% of the respondent were uncertain. There was no record for No.


CHAPTER FIVE 
SUMMARY, CONCLUSION AND RECOMMENDATION
5.1 SUMMARY 
The study is based on important of Community of Inquiry Philosophy for children system of education (COPI4C) in our primary system using  Udi Local government Area in Enugu State as case study. A sample of thirty (30) teachers was drawn from ten (10) primary schools out of ninety one in Udi L.G.A.  The study employed survey research design and using convenient sampling method participants who are teachers in the selected primary school were issued the research instrument. Data were presented and analyzed using frequency and tables. 
5.2 CONCLUSION
The value of developing philosophical thinking among young children and its pedagogical possibilities has been discussed in the Philippines in the recent years. These mainly involved familiarizing the school teachers with the practical uses of philosophy in the classroom and abating the bias against it as an obsolete,possibly even pointless discipline. it is aimed at exposing these school teachers to literature that serve as springboard for children’s philosophical dialogues and letting them experience being a participant in a community of inquiry. Thus  the foremost task of a teacher is to develop a physical and social classroom environment where children would feel welcome, motivated and secure to express their wonderment, to share their opinions and intuitions and to appraise one another’s reasons and propositions.Indeed, the “community” aspect of such a classroom is not to be undervalued as it is what makes thinking and learning possible for every pupil.
From the findings of the study, we discovered that there is lack of community of Inquiry philosophy for children (COIP4C) system of education thus this leads to poor performance in their achievement and lures them into exam malpractice at tender stage hence at graduation makes them products from schools who are educated illiterate and certificated but not certified. 
Findings from the study revealed that this is not just a gap of lack of community of Inquiry philosophy for children (COIP4C) system of education but also teachers laxity and method of transferring pedagogy makes it difficult to encourage critical thinking among pupils hence they cannot raise a generation that will imbibe the culture of dialogue, non-violence, tolerance, selflessness and self realization. 
5.3 RECOMMENDATION
From the findings of this study, the following recommendation are made:
1. Teachers should  develop a physical and social classroom environment where children would feel welcome, motivated and secure to express their wonderment, to share their opinions and intuitions and to appraise one another’s reasons and propositions.
2. Teachers should  pupils who are already thinking to think well gives them the opportunity to become inquirers and not merely passive receivers of information, which is highly useful in this age of technology and globalization.
3. Teachers should closely monitor the direction where the dialogue among pupil in classroom  is likely going and in rephrasing or interpreting some statements that the children had made, she can throw questions that develop their critical thinking hence make them feel that they are included in the thinking process by developing such sensitivity. 
4. Government should introduce Community of Inquiry Philosophy for children (COIP4C) system of education in primary schools.
5. State Education Board should schedule periodic training, workshops and seminars enlightening primary school teachers on the process of imparting pedagogy of critical thinking among their pupil and how beneficial this is in the light of technological advancement and globalization
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QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION
SECTION A
PERSONAL INFORMATION
Gender
Male [  ]	Female [  ]
Age 
23-28 [  ]
29-33 [  ]
34-39 [  ]
40+ [  ]
QUALIFICATION
NCE/OND [  ]
HND/B.Sc [  ]
M. Sc+ [  ]
SECTION B
QUESTION 1: Are low performances of academic activities among pupils in primary schools?
	Options
	PLEASE TICK

	YES
	

	NO
	

	Uncertain
	



QUESTION 2: Do you think that there is examination malpractice in our primary schools?
	Options
	PLEASE TICK

	YES
	

	NO
	

	Uncertain
	



QUESTION 3: Do you think Pupils attend to schools regularly judging from the school register?
	Options
	PLEASE TICK

	YES
	

	NO
	

	Uncertain
	



QUESTION 4: Do teachers and pupils are involve in lateness to school?
	Options
	PLEASE TICK

	YES
	

	NO
	

	Uncertain
	



QUESTION 5: Do you think due to lack of community of Inquiry philosophy for children (COIP4C) system of education breeds poor performance in primary schools?
	Options
	PLEASE TICK

	YES
	

	NO
	

	Uncertain
	



QUESTION 6: If government incorporate community of Inquiry philosophy for children (COIP4C) in the system of education, performance of pupils will improve?
	Options
	PLEASE TICK

	YES
	

	NO
	

	Uncertain
	



