THE IMPACT OF TELEVISION ON THE LEARNING HABITS OF PRIMARY SCHOOL CHILDREN



[bookmark: _GoBack]ABSTRACT
Television has been an instrument of learning. Its roles cannot be underestimated for children, who are developing learning habit in school and at home. This research project examined the impact of television on children learning habit in Agbor. Instrument of data gathering uses sampling techniques. Sample size for the study was one hundred and eighty participants and the result showed that there is significant relationship between television programme and children’s learning habit. Television Stations should train and retrain their programme presenter so that they can also present good educational progarmmes for the children. It therefore recommended that television Stations should train and retrain their programme producers and presenter so that they can also produce good educational progarmmes for the children. Daily timing of the children educational programme should be allow children to watch television programme schedule. Indecent contents in some of the programmes that are for children and adult like in soap opera should be excluded. Parents should know the time of the programme for their children with relationship to education and remind them for the programmes.


CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
Mass media have the capacity to educate mass audience especially children in primary and secondary school. Ocharo and Karam (2015) noted that several researches on the impact of mass media as educational channels made mass media relevant in children learning ability.
Mass media play a major role in enhancing positive development through various educational programmes shown on television aims at increasing children knowledge and understanding of various aspects of life.
Apart from being a channel for educational learning, mass media play a major role in enhancing socialization among children. With the advanced technology, children easily access the mass media channel is for their educational utilities (Mumi, 2010). Mass media have great influence on children and as they enhance media professionalism in the content productions. These programmes are packaged in such a way that will influence children’s learning ability. Page and Extra (2004) stated that mass media intend to dictate various aspects including the ideal image. Children start to imitate the characters and contents portrayed in mass media without being careful to differentiate between wrong and right.
One of the power channels of the mass media is television. Television has become popular and commonly used by children. Syed (2010) noted that television is considered as an electronic carpet which seems to transport millions of person each day to far off places. It is reported that television made its visibility some more than sixty years ago. People were not skeptical about it, but were also jealous, unkind and even hostile. Over a short span life, however, it emerged as a remarkable medium of communication, entertainment and education of (Syed and Mohammed, 2010).
            Television is an important tool most people, young or old, as of today most information are delivered to the public via this technology. It can also be accessed easily via cables, satellite, which could provide consumers with every type of information that they need, either for work, education, leisure. With the emergence of this media and the production of various programmes, television has caught the attention, of most people. Comparable to other media, television is the most accessible media to most people, including children, where is their most favourite media.
            There is a close relationship between television programmes and the learning ability of children in primary and secondary schools. This is formed in the characteristics of television medium as agent of enhancing school curriculum for young people. It is consequently on the children’s listening and watching characteristics and as such act in line with what they watch.
            Uwen, Udeze and Asogwa (2014) explained that television influence children through communication of communicators in learning. Eastman and Ferguson (2009), argued that the broadcast personnel has the task of exercising inflecune on the audience and this depends on the ability of novelty and entertainment value. Children want fresh stories, fresh lessons and programmes. Uwe et al., (2014) posit that television contents are expected to contribute to the building of the child in all spheres of life, including his educational upliftment. The broadcast medium, particularly the television is sometimes described as a teacher, often complementary and at times attempting to supplant the classroom. Fully aware of such broadcast potentials, programmers intentionally take advantage of the medium to contribute to and make an impact on the educational development of the child.
            Educational development of children is the process of learning. Learning is the acquisition of knowledge per time in child’s development process. Syed and Mohammed (2012) argued that television as a very powerful medium influence the learning and social habit of children. It is a stronger agent for children, adolescents and other family members. Especially with its combined effects of audio and visual. It is now readily apparent that television can have a profound impact on children as well as adolescent educational development. Television programmes are used to assist children in different subjects and curriculum with other teaching materials. Moses (2008) avers that television programmes on education are success story of how children literary prefer learning visual content at early age, because it is beneficial of reading and the promotion of literacy in children.
            Learning habit means the ways of studying, whether systematic or unsystematic, efficient or otherwise. Learning habits that an individual may have formed with respect to his learning activities. Adebiyi (2013) Raja and Reddy (2013) stated that in the process of learning habitual way of exercising and practicing their abilities for learning especially children learns character and knowledge by habit. It is also a form of monitoring. Most often, children come out to mimic the very television instructor or classroom instructor because they might have positive or negative understanding of the instructor. Raja and Reddy (2013) stated that children generally study their supervisor or guardian. This is done through their desire to learn, willful working abilities and talents. All these are fulfilled in his assignment work, in classroom interaction, for examination purpose or form television self assigned a duty.
            The possible way of learning by children is the use of memory. Both short term and long term memories are useful. They help a child to assimilate what they watch, listen to and adopted form their teachers, Raja and Reddy (2013) stated that the child must have good memory, self-discipline in studying and skill in assimilation. The skill of finding what you want will develop and increase as long as you nourish it. Skill of fixing it up in one’s mind requires the development of good study.
1.2 Statement of the Problem
Children are naturally active, playful and demand answers to unlimited questions Ngwoke and Ibiam (2009:3) Kondo (2005:1) opine that children do not perceive televisual skills step-by-step in line with their cognitive development. Age and linguistic maturity determine how a child will respond and engage with television.
            The impact of television on children’s learning habit is been in the content of television prorgammes and the choice of programmes by the children. Television has contributed more to children learning. Daramola (2009:3) stated that television production, when effectively utilized can present information in adverse forms so much that it can aid learning.
            Television viewing can cut into family time; hinder reaching and academic performance of children and achievement. Anatsui and Adekanje (2014:2) stated that the media constructs a reality for its audience, and so its audience eventually adopts the symbols. Negative outcomes have been observed in today’s school, which appears to be related to how much of the wrong kind of media exposure. Such as an; attention deficit disorder, behavioural problems, faltering academic abilities, language difficulties which extend to reading comprehension as well as oral expression and weak problem solving skills are reported by teachers across the globe.
Therefore, the study seeks to investigate the level of impact of television on the primary school children in Agbor.

1.3 Purpose of the Study
The main purpose of the study was to determine the impact of television viewing on the learning habbit of children in primary school level in Delta State, Nigeria. Specifically, the study intends to:
1. establish the impact of television viewing on the pupils language development
2. determine the impact of television viewing on pupil’s numeracy development.
3. establish the impact of television viewing on pupils achievement in Basic Science.
4. determine the impact of television viewing on pupils’ achievement in social studies.

1.4 Research Questions
1. What is the impact of television viewing on children’s language development in the primary school levels?
2. What is the impact of television viewing on the achievement of children in numeracy skills?
3. How is the impact of television viewing on the children’s achievement in Basic Science?
4. What is the impact of television viewing on pupils’ achievement in social studies?

1.5 Hypotheses of study
Ho1:	There is no significant difference between achievement scores of television viewers and non-viewers on basic English language.
Ho2:	There is no significant difference between television viewers and non- viewers’ achievement scores in Basic Mathematics.

1.6 Significance of the Study
This study will make important contribution to the study of media influence on children’s learning skills. It will also be a correlation study between learning, learning habbit and television exposure by children in Agbor. The study will contribute to children’s understanding of the impact of television in education through television educational broadcasting. Educational television programmers will utilize the findings and this will open to further research on relevant study topic.

1.7 Scope of the Study
The scope of the study covers Agbor as a geographical location. It also centers on children resident of Agbor. The age bracket of children of this study falls between 6 years to 18 years which covers both primary and secondary schools age. The period of the study shall be for three months from January 2016 to March 2016. As regard to television, all channels are within the scope of the study.

1.8 Definition of Terms.
Television: This is a mass communication channel that transmits information through combination of audio and visual.
Impact: The level of effect of a thing on another.
Learning: The art and act of acquiring new ideas for skills acquisition or human development.
Habit: The attitude that is predominance to a person which the person has little or no control of.
Children: The age group that depends on parental guide.


CHAPTER TWO
REVIEW OF RELATED LITERATURE

Concept of Children
Belligham (2007) defined a child as a person, known as a minor from birth to the legal age of maturity, for whom a parent and or care taker, foster parent, public or private home institution or agency is legally responsible. A person of anyage with a developmental disability for which, a guardian has been appointed by a court. The general consensus is that biologically, cognitive and socio-emotional processes all play a considerable role in children’s maturation. According to Kumuyi (2010), the stages of childhood development includes;
· Infancy: Which correspond between 0 to 2 years.
· Early childhood: This is also known as the pre-school years and it is between 3 to 8 years. This stage is an important and distinct stage in childhood development and the following characteristics can be noticed in the early childhood stage:
Cognition: The brain grows most during early childhood stage, making for dramatically change in cognitive development. Children memory greatly advances after infancy, and they can remember large amount of information. In addition, children learn to convey their thought and ideas which relate to their every day life with the use of words and images.
Self regulation: Children learn to regulate and construct their behavior with the  help of the adult.
Moral development: As a result of constant correction by parent on self – regulation, children begin to make progress in terms of moral development. This could also be as a result of the value instilled in these children by their parent with time in early childhoods. In the long run, children are able to  develop their sense  of right and wrong.
Physical growth: with the right nutrition, exercise and adequate care, a lot of motor skills improve dramatically in early childhood. This includes ability to engage in any physical activities such as involving in out door games like playing football, skipping and gymnastics.
Personality development and gender socialization: a child’s socio world influences the development of his personality and purposeful behavior.  As  children get into the later stage of early childhood. They are given more responsibility. According to Erickson psychoanalytic theory, they are in the initiative versus guilt stage. If they do not rise to the challenge of taking responsibility, they are likely to experience anxiety and guilt.
Emotional development: Pre-scholar becomes increasingly able to discuss their emotions and those of others. They can understand that people can react to  the same event with emotions. Children at this stage can even develop the type of empathy that will allow them to understand and respond to a friend’s sadness.

The Concept of Television
Television is an inescapable part of modern culture. One depends on television for entertainment, news, education, culture, weather sports and even music, since the advent of music videos. With the recent explosion in satellite and digital specialty channels, there is now access to a plethora of both good quality and inappropriate television content. Television is an electronic device which transmits picture and sound. It is used for entertainment, information and commercials. Not since man first learned to put his ideas down in writing has any new techniques for transmitting ideas has such impact on civilization. Television changes the way children think. The television children watch may influence their behavior as children.
Television combines the appealing feature of the movies and radio and is one of the most popular amusements during the childhood’s years. It lures children away from other forms of play. Many babies are introduced to television while  they are still in their cribs. For them, television is a built-in baby sitter because it keeps them amused when no one is available to act in this role. For the preschool child and even the older child, television watching is an added play activity, though, not a substitute for active play and other forms of passive play, but for many children it is more popular and more consuming of their play time than all other play activities. Television is still an important medium for children and they use it actively. However, while children regard it primarily as a source of entertainment (Livingstone 2002), many parents often see it, particularly for young children, as an important educational tool that can assist children intellectual development (Rideout, 2003).
Television can be of benefit to children. It can bring them into contact with aspects of life they would not otherwise become aware of. It can provide  a  valuable tool in the home and at school not simply to get children occupied but  also as a constructive way to use their time. It is a channel through which a range of entertainment, drama and learning can be obtained and experienced and increasingly these days it is under the control of the viewer (Gunter and Mc Aleer, 1997). According to Signorielli and Michael (2001), television is still the most popular medium, occupying a significant proportion of children’s time, up to 13.9 hours a week, with higher viewing for those from ethnic minority (15.2 hours) and low income groups (15.5 hours).
Parents, educators, law enforcing officers and the clergymen have shown a great concern about its effects on the child. The effect on reading, leisure time activities, and moral behavior has been alarming.  Some of the studies conducted  on television have concluded that it is a good influence; other said it  was  damaging (Ward, 2002).

2.2 Influence of Television viewing on the Academic Performance of Children
Few developments in society over the last 40 years have had a greater impact on children than television. The persuasion capabilities of television are staggering (Calvert, 1999). According to Calvert and Cocking (2002) some  teachers said television was responsible for either gain or overall loss in school performance as against sleeplessness and in-attention. They discovered that American children who watched television read as many books as non viewers. Though some effects, it has on children were identified as incidental  learning which can be good or bad, children remembered what they learnt  on television  than what they learnt at school.
There is absolutely no question that children and teenagers who spend greater amounts of time with television perform less well on standardized tests of achievement. This inverse relationship- the greater the viewing, the lower the achievement-holds for the three basic skills (reading, writing, and mathematics)  and for other subjects as well (e.g. science, social science and history).  This inverse relationship has been observed consistently and repeatedly in samples ranging from a few hundred to more than a half a million subjects, which taken together can be said to be representative of American children and teenagers. The relationship is most observed among children from households that are higher in socioeconomic status (where parents score higher on education, income, or occupational standing) and among those from households where there are greater educational and cultural resources such as books, magazines, newspapers, and encyclopedia. The relationship between household socioeconomic status and achievement scores is markedly stronger than the relationship between television viewing and learning habbit, with children from households of higher  status performing much better.
According to California Assessment Programme Report in Gortmaker (1990) more than half a million children displayed the inverse  relationship  between television viewing and scores on standardized tests devised by the state department of education for the three basic skills of reading, written expression  and mathematics. The inverse relationship was less pronounced among children in the sixth grade than among those in the twelfth grade. The inverse relationship was also less pronounced among children from households that had a lower socioeconomic status. Still on their inverse relationship, according to Gortmaker (1990), there is no significant casual relationship between the amounts of  television viewed and the mental aptitude and achievement test scores of children.
Robert Hancox in Gosline (2005), children who watched the least television especially between the age of 5 and 11, had the highest probability of graduating from the university by the age of 26, regardless of intelligent Quotient or socioeconomic status, while those who watched the television, more than 3 hours per day had the highest chance of dropping out of school without qualifications. Furthermore the effects seemed to be strongest for those who had a median intelligent quotient level, probably because the outcomes for the children at neither intelligent quotient extreme are less likely to be affected by television watching.

2.2.1 The impact of Television on Learning Process
According to Horby in Gbadebo (2007), Learning process may be considered as a method used to make students gain or acquire knowledge or skill  by teaching them to make them study or practice skills. In the classroom, technology has made extra help much more accessible.  Tutoring  through television is now being used in different countries to students needing help with mathematics, English, chemistry and French. Students learn these subjects by watching these programmes thereby improving their knowledge in these subjects. They can even write back to the producers of these programmes in the areas they find difficulty in assimilating, through the address that is usually display on the screen of the television by the producers and most times they get their problems solved. Several schools have gone so far as to put the whole curriculum on a   digital video disc which made students to work form home via television or computer, choosing when to do what. They called such school virtual school (Hastings, 2003).
Some believed virtual schools made students to get more attention. Critics said the students will be socially disadvantaged and they will not be able to relate with their peers. According to Hastings (2003), for all its benefits the rise of technology in the classroom has made it far easier for students to cheat. A survey in Josephson institute for Ethics, said that 74 percent of U.S high school students cheated in 2002. Educators are trying to upgrades their in-class tactics, for examples, making it difficult for students to cheat by changing assignments every year and requiring more analysis than description and the students should be well informed about plagiarism as many were not taught how to source or reference properly.
According to Gosline (2005), results from studies on cognitive abilities and television watching have been mixed. Some researchers have found that high quality, educational television programmes are a boon for learning, others have shown that the negative effects of hours in front of the television disappear when confounding factors- such as intelligent quotient or socioeconomic status-are included. The learning that takes place via television makes it one of the major players in the socialization process along side more traditional socializing agents such as the family, school and peer groups (Signorielli and Michael 2001). The learning impact of	television has a	broader meaning encompassing the socialization process and how children develop their understanding of television (Close and Robin, 2004). Children do not perceive television in the same way that adults do, they develop television skills step by step in line with their cognitive development. Age and linguistic maturity determine how a child will respond to and engage with television. According to Piaget (1969) children experience four stages of cognitive development, which can be applied to  television,  children fewer than two experiences a sensory-motor stage where their senses and actions show them that objects on television feel differently to those experienced in real life. During a pre-operational stage between two and seven when they are  acquiring language, they develop representational thinking skills, which  allow them to talk about their experience of television. Between seven ad twelve (the concrete operational stage), children begins to engage in abstract thought which allow them to understand the medium’s codes and conventions sufficiently to follow story lines. They develop levels of perception (televisual literacy), which allow them to understand the chunks and segments that constitute a television programme and how they linked (Signorielli, 1991). From the age of twelve, children are assumed to understand television in a similar way to adults (Lemish, 2007).
According to Davies (1999) while all children are born with “an innate human capacity to learn” televisual literacy requires some learned and  taught skills. She argues that “children need to understand the world in which they live including the way they are represented in different symbolic forms”. These representations will vary depending on the child’s home environment (the cultural, political and socio-economic background of the family) and where they live.

2.3 Theoretical Framework
Piaget’s Theory of Cognitive Development
Piaget’s theory of cognitive development is a comprehensive theory about the nature and development of human intelligence first developed by Jean Piaget.  It is primarily known as a developmental stage theory, but it deals with the nature of knowledge itself and how human beings come gradually to acquire it, and use   it. Piaget’s theory stipulate that intelligence is active and constructive. It is active when the learner constructs his learning through actions and activities such as television viewing. Piaget believed that this process of constructing learning by involving in activities leads to systems of mental operations.
According to Jean Piaget’s theory of cognitive development, there are four stages of development and these include the sensory-motor stage, preoperational stage, the concrete operational stage and the formal operational stage. In the lower basic school level, the children are of ages between 2 to 7 years. This stage represents the pre-operational stage. During this stage, the child learns to use and represent objects by images, words, and drawings. The child is able to form stable concepts as well as mental reasoning and magical beliefs. The child is able to formulate designs of object that are not present. Children at this stage tend to pick their own view of what they see rather than the actual view shown by others.
Piaget considered that children primarily learn through imitation and play   as they build up symbolic images through internalized activity such as television viewing. The middle basic school level corresponds to the concrete operational stage which occurs between the ages of 7 and 11 years. At this stage, the child is able to sort object in an order. He can recognize logical relationships among elements in serial order and can perform transitive inferences. The child can name, identify and classify objects according to appearance, size or other characteristics. He understands that numbers or objects can be changed and then returned to their original state. Children in this stage can however, only solve problems that apply  to actual or concrete objects or event and not abstract concepts that cannot be seen. This implies that at the concrete operational stage, television viewing may be considered necessary for learning to occur as abstraction may be reduced in the process of viewing.
Piaget’s theory seems therefore to explain that symbolization of images through television viewing may help a child to reduce abstraction of concepts. The theory relates to the present study since it explains that children can learn better under reduced abstract. In other word, television viewing provides sound  and image which may help pupils to learn better.

Maturation Theory
The maturation theory was propounded by Gessell in 1925. The theory affect what goes on in schools, particularly in early childhood classrooms in some parts of the world. The maturation theory of Gessell was based on three major assumptions: (a) development has a biological basis, (b) good and bad years alternate, and (c) body types (endomorph, ectomorphy, mesomorphy) are correlated with personality development (Thomas, 1992).
Maturational theory strongly influenced the teaching of reading in the mid 1900s (Morphett and Washburne, 1931). Children were not thought to be ripe for reading until they had a mental age of six and a half years.  Consequently,  readiness activities were developed for children who were not yet ready to read. Some of this nonsense still occurs in preschool, kindergarten, and even primary level.
Maturation theory is a highly biological theory that regarded child development as an evolutionary approach where there is a genetically determined series of events that unfold automatically. It is believed that development has a biological process that occurs in predictable stages over time (Mc Echenny, 2013).
The maturation theory affects educators and families in different ways.
· Educators and families are lead to assume that young children will acquire knowledge naturally and automatically as they grow, physically, and become older, provided they are healthy,
· Theorists believe that school readiness is a state at which all healthy young children acquire and can perform certain tasks such as reciting the alphabet or counting.
· It tells parents to be patient while children are getting ready physically, mentally and emotionally, for school (Mc Echenny, 2013).
The maturation theory was propounded by Jacques Rousseau and Arold Gesell between 1712-1778. They believed that maturation was a genetically determined, naturally unfolding course of growth. They saw children as determining their own destinies. They also viewed development as  a discontinuous, stage-wise process that follows a course mapped out by nature.
The maturation theory is relevant to the present study on the impact of television viewing on student’s learning habbit. This is because the theory points out those children develop physically and mentally in stages naturally. In other words, children are likely to acquire mental or cognitive knowledge from viewing television without help from teachers or parents. It is the extent to which television viewing will have influence on the learning habbit of pupils that the present seeks to investigate.

2.4 Empirical Studies
Yannis (2009) carried out a study on factors associated with television viewing time in toddlers and preschoolers in Greece. The broad aim was to  describe the television viewing time of preschoolers and to examine factors that may be associated with it. The study used the descriptive design and a representative sample of 2374 Greek children, aged 1-5 years was  examined. These children were enrolled from a representative sample of randomly selected public and private nurseries as well as day care centres within municipalities in  five countries of Greece namely; Attica, Thessalonica, Halkidiki, Aitoloakarnania and Helia. Attica and Thessalonica were chosen because they cover the largest   part of Greek population (almost 60%) and the rest three because they were convenient counties. All nurseries invited to participate responded positively and then took part in the study. Among the total number of nursery school studied (n = 115), 65 were in Attica, 10 were in Thessalonica, 12 were in Halkidiki, 22 were in Aitoloakarnania and 8 were in Helia. The sampling of the nurseries was random, multistage and stratified by the total population of the children. After final sampling, a complete data for 2374 children was available for study. The research instruments used for the study were questionnaire and structured interview. Normality of distribution was evaluated through the Shapiro-wilk test. Continuous variables were presented as mean, standard derivation (SD) and categorical variables were summarized as relative frequencies (%). Associations between categorical variables were tested by use of contingency tables and the calculation  of chi-square tests without the correction continuity, because the  television viewing time was not found to be normally distributed (P< 0.001), the associations between this viewing time and other categorical characteristics were evaluated through Mann-whitney or krustal-wallis test, as appropriate correlations between children’s television viewing time and other continuous characteristics (parents’ television viewing time and time that parents spent with their children) were also assessed using spearman correlation coefficient. A probability value of 5% was considered as statistically significant.
The finding of the study revealed that the mean value of children’s  television viewing time was 1.32 (1.12) hours per day. Twenty six percent of participants spent 2 hours per day and more watching television (i.e 22.9% spent 2-4 hours per day and only 3.1% spent more than 4 hours per day in front of a television set). The percentage of children whose television viewing time was lower than 2 hours per day was higher in children aged 3-5 years (32.2%) than in children aged 1-2 years (11.1%) and no significant difference was observed between boys and girls. The mean value of parents’ television viewing time was almost 2 hours per day for both mothers and fathers. In particular 55% of fathers and 44% of mothers spent more than 2 hours per day in watching television. In addition only 9% and 7% of fathers and mothers respectively spent  4 hours  per day and more. The study examined the television viewing period by different age category of children. However, in the present study, the impact of home television viewing on children’s learning habbit will be determined. Also, frequencies were used in data analysis of the previous study but in the present study, mean, standard deviation and t-test was adopted in data analysis.


CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Design of the Study
The design of the study was an ex-post facto survey design. For Kerhuger (1979), ex-post facto research design as a systematic empirical  enquiry in which the researcher has no direct control of independent variables of the study because they are inherently not manipulable. In this design, inferences are made about causal relationships among variables without direct interventions or manipulation for variation in independent variables. The purpose of ex-post facto studies is to find out the factors that seem to be closely associated with certain behaviours such as achievement.

3.2 Population for the Study
The population for the study consisted of all children in the upper basic  level of education in schools within Delta State. The population size was 3,696 comprising of 2,289 in urban and 1406 children in rural level (Agbor UBEC School Enrolment Statistics, 2011) The population was considered appropriate because, the children at this age learn to acquire language, talk about their experiences of television, and engage in abstract thinking which allows them to understand the stories in television. They also develop televisual literacy which allow them understand the television programmes.

3.3 Sample and Sampling Technique
The multistage and stratified random sampling technique was  adopted in  the study. One senatorial zone out of the three zones was sampled through simple random sampling process. From the sampled senatorial zone, two local governments were sampled through a simple random technique. From each of the sampled local government two schools were sampled (urban and rural) making a total of eight schools. From the sampled schools, two intact classes of upper basic level were selected. These eight upper basic level intact classes will comprised of four rural schools and four from urban schools. The pupils in the eight upper basic level intact classes constitute the sample for the study and the sample size is 320 pupils.

3.4 Instrument for Data Collection
A researcher-developed instrument called Pupils’ Television Viewing Identification Questionnaire (PTVIQ) was used to identify and group  the pupils into two groups – (1) Television viewers (2) Non Television viewers. The instrument consists of two sections (A and B). Section A sought information on personal data of the respondents.
Section B sought information on students was view television. It consisted of five items that would help to classify the pupils into television viewers and non viewers. Based on the classification of the pupils into these  two  groups,  (television viewers and non-viewers) the pupils performance in mathematics (numeracy) and English language (basic literacy) and writing skills as recorded in their class tests were sorted out and recorded according to television viewers and non-viewers. For each pupil, the scores on the 1st and 2nd continuous assessment tests in a term were recorded for both English, Mathematics and writing skills.  The average scores (mean) for the television viewers and non viewers were determined. The standard deviation for each group and for each of the subjects were determined and tabulated.

3.5 Validation of the Instrument
The instrument for data collections was face validated by three experts. One of the experts is from the Measurement and Evaluation Unit of the Department of Science Education, University of Nigeria, Nsukka while the other two experts are lecturers in the Home Economics Unit of the Department of Vocational Teacher Education, University of Nigeria, Nsukka. The experts were requested to  scrutinize the instrument in terms of the relevance to the research purposes and research questions, the appropriateness of the items, the language level, the ambiguity, the cases of repetition of items, spelling errors among others. The comments and suggestions of the experts were helpful in modifying the initial instrument.

3.6 Reliability of the Instrument
The reliability of the instrument was ensured using focus group discussion reports, Tape recording of pupils’ responses during the focus group discussion.  The tests from which the scores used for this study were obtained were teacher made tests.
[bookmark: _TOC_250005]
3.7 Method of Data Collection
The achievement test instrument was administered on the children in the upper basic and middle basic levels, through the help of their class teachers. Research assistants and class teachers were used in the administration of the tests to the pupils. The children were guided on how to fill the personal data. The first and second continuous assessment tests were recorded for each pupil in each group. The subjects scores that were recorded include Mathematics (basic numeracy), English language (basic literacy), and writing skill. The mean scores on each subject and for each group of pupils (television viewers and non-viewers) were calculated and tabulated.
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3.8 Method of Data Analysis
Data collected was analyzed using mean statistics to answer the research questions while the standard deviation was used to determine the internal consistence of the items, that is, how close the items are to each other. The null hypotheses were tested using the t-test at 0.05 level of probability.

CHAPTER FOUR
PRESENTATION AND ANALYSIS OF DATA
Research Question ne
What is the impact of television viewing on children’s learning in primary school Level?
Table 1
Mean and Standard Deviation Scores on learning

Television Viewers         Non- Television Viewers

X = 83.41	64.81
SD =15.30	13.20
N = 160	N = 160
Table I shows the mean scores and standard deviation scores of upper primary school level on Basic literacy by both the television viewers and non-television viewers. The group of pupils that view television had a mean score of 83.41with a standard deviation of 15.30.
The non-television viewers had a mean score of 64.81 with a standard deviation of 17.20. This implies that the group of pupils that  view  television scored higher than the group of pupils that are non-television viewers. The  standard deviation of 15.30 and 13.20 indicate that there were slight variations in the mean scores of the pupils in each group.

Research Question Two
What is the impact of television viewing on the achievement of children in basic mathematics at the upper basic school level in Delta State?
Table 2
Pupils Mean Scores on Basic Mathematics at Upper Basic School 
   Level Television Viewers	Non- Television Viewers

X = 74.26	X = 66.82
SD =8.43	SD =10.22
N = 160	N = 160

Table 2 shows the mean scores and standard deviations of the upper primary school pupils on basic mathematics. The television viewers’ mean score is 74.26 with a standard deviation of 8.43. Also, the non-television viewers’ mean score on basic mathematics is 66.82 with a standard deviation of 10.22. The mean scores of both groups show that those pupils who are television viewers scored higher than the non-television viewers. The standard deviation scores show that there  was slight variations in the mean scores of pupils in each group.

Research Question Three
What is the impact of television viewer on children’s achievement in basic science in upper basic school level in Delta States?

Table 3
Pupil’s Mean Scores on Basic Science at Upper Basic Level Television 
Viewers	Non- Television Viewers
X = 89.60	X = 71.14
SD = 11.25	SD = 9.62
N = 160	N = 160

Table 3 shows that mean achievement scores and standard deviation scores of both the television viewers and non-television viewers on basic science by the upper basic school pupils. The Tables 3 indicate that the television viewers had a mean score of 89.60 with a standard deviation score of 11.25. The mean score of pupils on basic science by non-television viewers is 71.14 with a standard deviation of 9.62. The mean scores show that the television viewers Viewers	Non- Television Viewers
scored higher than the non-television viewers. The standard deviation scores indicate that there was moderate variation among the mean scores of pupils on basic science.

Research Question Four
What is the impact of television viewing on pupils achievement in social studies at upper basic school level in Delta State?
Table 4

Pupil’s Mean Scores on Social Studies at Upper Basic Level Television 
Viewers	Non- Television Viewers

X = 91.76	X =   75.52
SD =10.26	SD = 10.68
N = 160	N = 160
Table 4 presents the mean scores and  standard deviation of upper basic  level pupils on social studies. The television viewers had a mean achievement  score of 91.76 with a standard deviation of 10.26 on social studies while the non- television viewers had a mean score of 75.52 with a standard deviation of 10.68. The mean scores indicate that the television viewers had a higher mean score (91.76) than the non-television viewers (75.52). The standard deviation scores of both groups indicate that there were homogeneous scores of pupils on social studies in both groups.

Hypothesis One Ho1
There is no significant difference between the mean scores of television viewers and non-television viewers on Basic Literacy (English Language).
Table 5
t-test analysis of the mean difference between the achievement of television viewers and non-television viewers on Basic English Language.

Group	N	X	SD	df	Tcal	t-tab	Level of sig.

Television Viewers	160	83.41	15.30
Non-Television Viewers	160	64.81	13.20


318	44.08	1.96	0.05



Results of Table 5 indicates that the calculated value is 44.08 while the t- table value is 1.96. Since the calculated value of t is greater than the t-table value, the null hypothesis is rejected. This implies that there is a significant difference between the mean scores of television viewers and non-television  viewers  on Basic English Language in favour of the television viewers.

Hypothesis Two Ho2
There is no significant mean score difference between television viewers and non- television viewer on Basic Mathematics.
Table 6
t-test analysis of the mean difference between Television Viewers and Non- television viewer on Basic Mathematics

Group	N      X	     SD	  df	tcal	t-tab	Level of sig

Television Viewers	160  74.26  8.43
Non-Television Viewers	160  66.82  10.22

318	21.79	1.96	0.05



Table 6 shows the t-test analysis results of the mean score difference between television viewers and non-television viewers on Basic Mathematics. The table results indicate that the t-calculated value is 21.79. This value is greater than the t-table (1.96). This implies that the null hypothesis is rejected. In other words, there is a significant difference between the mean achievement of television viewers and non-television viewers on Basic Mathematics at 0.05 level of significance in favor of television viewers.
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4.3 Major Findings
1. The television viewers scored higher than the non-television viewers on Basic English (Basic Literacy). The difference between the mean scores was 18.60 in favour of the television viewers.
2. The television viewers scored higher (74.26) than the non-television viewers (66.82) basic mathematics at upper basic school level in Delta State. The mean difference was 7.44 in favour of the television viewers.
3. There was a difference between mean scores of television viewers and non- television viewers on Basic Science. The mean differences were 18.46 in favour of the television viewers.
4. The television viewers scored higher than the non-television viewers in social studies at upper basic level schools in Delta States. The difference was 18.60 in favour television viewers.

CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Sumary
The results of Table 1 indicated that the achievement scores of pupils on Basic English test was different between those pupils that viewed television and those that do not view television. The group that viewed television had a mean achievement score of 83.41 while those that did not view television had a mean score of 64.81. This means that those who are television viewers scored higher  than the group that did not view television. The standard deviation scores by both group showed that there was little variations in the mean scores of both group.
The t-test analysis carried out to determine the mean difference between the mean achievement scores of television viewers and non-television viewers showed that there was a significant difference between the mean scores obtained by both groups. In other words, the null hypothesis of no significant difference was rejected. This implied that those pupils that viewed television achieved higher than their counterparts that are non-television viewers. This finding is  in agreement  with the earlier finding by Valkenburg (2004) who found that Television viewing make children to be faster in learning vocabulary and general knowledge of their environment. According to Valkenburg, television viewing motivates the children to learn, as exposed them to incidental learning for longer time than they would if there was no television. Also, according to Gbadebe (2007
The finding of the study was that the television viewers scored higher than the non-television viewers in the Basic Mathematics tests at the Upper Basic School Level. The standard deviation also showed that there were small variations in the mean scores of the pupils in each group. The result further showed that there was a significant difference between the mean achievement scores of television viewers and non-viewers on Basic Mathematics tests at 0.05 level of  significance in favour of the television viewers. This present finding agrees with the earlier finding by Anna (2005) and Davies (1997). According to Anna’s finding,  children’s ability in quantitative reasoning was to a great extent enhanced when exposed to television programmes that involved quantitative reasoning. In other words, television viewing promoted children’s mathematics solving ability. In the same live, Davis (1997) found out that televisual literacy improved the calculative ability of children in schools. Davies also argued that children should be exposed  to television programmes that involved signs and symbols as represented in mathematics’ classrooms. Television viewing by this finding helped in improving children’s numeracy skills in upper Basic Schools in Delta State of Nigeria. In support of the present findings, the National Academic (2006) also reported that television programme have educational value and helped children in their school work, particularly those activities that involved numeracy.

5.2 Conclusion of the Study
From the findings and discussions of the finding of this study, the following conclusions were reached. It was shown that television viewing has positive influence on children’s achievement in many areas of school learning including Basic English Language, Basic Mathematics, Basic Science and Social Studies at the upper Basic School Level in Delta State. By this findings, television as a mode of teaching and learning has proved to have high potential for teaching and learning school subjects at the upper basic school level.
Implication of the Findings

The results of the finding about the impact of television viewing on the learning habbit of children in primary school level in Delta State has provided a support to earlier finding’s of previous studies. In other words, the place of television in enhancing the learning habbit of pupils in school subjects shall seize to be in doubt as the result of the present study  having  provided positive evidence.
The implications of these findings include among others that television are needed in the classrooms to argument teachers’ efforts in teaching the children subjects like Basic English, Basic Mathematics, Basic Sciences and Social Studies at the upper Basic School level. Another implication is that school teachers need to be knowledgeable on the use of television for teaching and learning school subjects at the upper Basic School level. In the past, television was not used to  train the present teachers and as such they lack the skills needed for using  television programs in teaching and learning school subjects.
Again, the search for appropriate television programmes that would be useful to children’s educative improvement is another implication of the findings. Though television enhanced the achievement of pupils’ achievement as reported   by this study, but not all television programmes may be useful in classroom instructions. The finding of the study therefore have implications for selecting appropriate television programmes suitable for teaching children in schools .
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5.3 Recommendation
Following from the discussions, conclusions and implications of the study, these recommendations were made:
1. The use of television should be employed in teaching and learning of Basic English language, Basic Mathematics, Basic Science and Social Studies in Basic Education Levels in Delta State of Nigeria. This is because the positive influence of television viewing on the learning habbit of children in schools has been demonstrated by the findings of the study.
2. Parents/Guardians should encourage children apple opportunity to view educative television programmes at home. This will help to enhance their learning of subjects at school as shown in this study.
3. School administrators should provide televisions in the schools for use by teachers in showing selected television programmes to pupils.
4. School authorities should encourage teachers to keep accurate records of continuous assessment tests of pupils. Such records are useful when  tracking pupil’s records in school.
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[bookmark: _TOC_250000]

REFERENCES
Gesell, A. (1925). The mental growth of preschool child. New York: Macmillan.
Gortmaker, S.L. (1990 ). Television viewing as a cause of increasing obesity among children in the United States. Archives of Pediatrics and Adolescent Medicine 150: 356 -362.
Akpan Uwem, Udeze Sunny, Asogwa John (2014), Dysfunctional Trends in Nigeria’s Broadcast Content and Slide Towards Educational Paucity of the Nigerian Child. http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.652.928&rep=rep1&type=p df
American Academy of Pediatrics (2008). Television Viewing and Social and Cognitive Skills: Pediatrics for Parents. Retrieved March 2011 from http//www.aa.org.familytv.htm
Ocharo P; and Karam Grim (2015). Child’s Talk: Learning to use Language. New York: W.W.Norton
Syed and Mohammed (2010): Televisions in Infancy and Early Childhood Uses and Effects on Heath, M. and Benson, J. (eds), Encyclopedia of Infant and Early Childhood Development, Oxford: Elsevier Publishers.
Syed and Mohammed (2012): Television and media literacy in young children: issues and effects in early childhood. Journal of International Education Studies, 2 (3):151- 157
Anatsui and Adekanje (2014): Behavioural Correlates of Television Viewing in Primary School Children Evaluated by the Child Behaviour Checklist, Arch Pediatr Adolesc Med, 156(9):910-914.
Signorielli Klain and Michael Simon (2001): Generation M2 Media in the Lives of 8- to 18- Year-Olds. A Kaiser Family Foundation Study. Menlo Park, California
Mc Echenny, (2013): Screen time and risk behaviours in 10- to 16-year-old Canadian youth. Prev Med, 52(2):99-103.
Yannis Val (2009): Factors associated with television viewing time in toddlers and preschoolers in Greece.
Raja Rag and Reddy K, (2013): Television viewing and its impact on childhood behaviours. Journal of Currant Psychiatry, 243(2): 434- 439.
Kumuyi Cain (2010): Health effects of media on children and adolescents. Journal of Pediatrics, 125(4):756-767.
Morphett and Washburne, (1931): Reducing Excessive Television Viewing while Increasing Physical Activity. Child and Family Behaviour Therapy, 17, 35-45
Eastman and Ferguson (2009). Extensive Television Viewing and the Development of Attention and Learning Difficulties in Children. Retrived on 15th February, 2011 from http://www.archpediatrics.com
Calvert kalin and Cocking  Mani (2002): Developmental Psychology and Education: Theories, Issues and Trends (2nd impression), Enugu: Immaculate Business Enterprise
Wiecha, J.L; Sobol, A. M; Peterson, K.E; and Gortmaker, S.L (2001). Household Television Access: Associations with Sceen Time, Reading and Homework among Youths. Ambul Pediatrics 1:244-251
Daramola Pete (2009): Television Viewing and Cognitive Outcomes. Retrieved on 4th March, 2011 from http://www.archpediatrics
Ngwoke D.U and Ibiam U.N. (2009). Developmental Psychology and Education: Theories, Issues and Trends (2nd impression), Enugu: Immaculate Business Enterprise
Robert Hancox in Gosline (2005): The effects of television on child health: implications and recommendations, Arch Dis Child, 83:289-292.
Livingstone Brodie(2002): Kids & media in the new millennium. Menlo Park, CA: Kaiser Family foundation.
Signorielli, (1991): Manual for Child Behaviour Checklist/ 4-18 and 1991 Profile. Burlington, VT: University of Vermont, Deptartement of Psychiatry.
Signorielli and Michael (2001), Television local Contents; Conduit for Cultural learning in Nigeria? Arabian Journal of Business and Management Review (OMAN Chapter). http://arabianjbmr.com/pdfs/OM_VOL_2_(12)/4.pdf
Close and Robin, (2004), Television Culture and Media Socialization across Countries: Theoretical Issues and Methodological Approaches,
Piaget O. (1969): Association of Television Viewing During Childhood With Poor Educational Achievement, Arch Pediatr Adolesc Med;159 (7):614-618.
Horby Santomero, A., (1999). Effects of repeated exposures to a single episode of the television program Blue's Clues on the viewing behaviors and comprehension of preschool children. Journal of Educational Psychology 91, 630-638. http://dx.doi.org/10.1037/0022-0663.91.4.63.
Gosline Gladwell (2005): Television impact on children’s knowledge and behavior, http://www.steadyhealth.com/articles/Television impact on children s knowledge and behavior a680.html.
Adebiyi Shaw (2013). Television and socialization of young children, In: T.M. MacBeth (Ed).Tuning in to Young Viewers: Social Science Perspectives on Television. Sage Publications, Thousand Oaks.
Mumi Style (2010). How young children spend their time: television and other activities. Developmental Psychology 35, 912-925. http://dx.doi.org/10.1037/0012-1649.35.4.912 PMid:10442861.
Belligham Sill (2007): The relation of children's television viewing to school achievement and I.Q. The Journal of Educational Research 76, 294-297.
Kondo Kubey (2005): Television use in everyday life: Coping with unstructured time. Journal of Communication. Vol.36,Pp. 108-123.
Lemish Sprafkin (2007), The Early window: The Effect of Television on Children and Youth: 3rd ed. Elmsford,NY: Pergamon.
Syed Shan (2010): A study of the relationship between the television viewing habits and scholastic achievement of fifth grade children. Dissertation Abstracts International 27, 22- 84.
Moses Walker (2008):Infants and Toddlers Television Viewing and Language Outcomes. American Behavioral Scientist 48, 624-645. http://dx.doi.org/10.1177/0002764204271505
Rideout Kia (2003):  Children's use of television and other media. In: E. A. Rubinstein, G. A. Comstock, J. P. Murray (Eds). Television and social behavior (Vol. 4); Television in day to day life: Patterns of use. Government Printing Office, Washington DC.
Hastings Basil (2003): The Impact of Television Advertising on Children, SAGE Publications, New Delhi, 1996; p.350.
Gunter and Mc Aleer, (1997): Children television viewing and antisocial behavior: Does the duration of exposure matter. Journal of sociological research.2013;4(1):doi: 10.5296/JSR.V411.3115
Ward Keplain (2002); Influence of heavy and low television watching on study habits of secondary school students
QUESTIONNAIRE
Dear Respondents,

I am a ……………………………………., undertaking a study on the impact of television on learning habbit of children in Delta State.  Kindly  respond to the questions as your response will be treated with confidentiality.

Thanks.







Please kindly respond to this questionnaire by checking (✓) in the box provided which one applies to you.
Section A: Pupils Personal Data

1. Class Level Upper Basic 1 Upper Basic 2 Upper Basic 3
2. Gender Male Female
3. Location Rural Urban
1. Kiddies Programme
2. Sports
3. Drama/Film

Section B
1. Do you have television in your home? 
 Yes	No

2. If you have television in your home, do you watch it?
Yes          No

3. How many times a week do you watch television

a. Once             b. Two times
(b)  Three times  d. Everyday

4. Do television viewing help you to learn your class work?

Yes      No

5. Does television viewing help you to do your class assignment?

Yes No
