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ABSTRACT
This study was carried out to examine the impact of mother tongue on children’s learning at the lower level of primary education in Sokoto Metropolis, Sokoto State. Specifically, the study evaluated the relationship between mother tongue and children’s learning at the lower level of primary education, evaluated the impact of mother tongue on children’s learning at the lower level of primary education, examine whether there are sufficient periods to teach English language on the school time-table and examined whether pupils are exposed to correct pronunciation of words in English language. The study employed the survey descriptive research design. A total of 30 responses were validated from the survey. The study adopted the Linguistic Interdependence theory, and the threshold level Hypothesis. From the responses obtained and analysed, the findings revealed that there is a relationship between mother tongue and children’s learning at the lower level of primary education. Furthermore, mother tongue impacts on children’s learning at the lower level of primary education. The study recommend that Specialized teachers of mother tongues should be employed by school administrators as this will lead to the students being able to pronounce the words accurately and have the benefits of being taught by professionals, Sufficient periods to teach mother tongue should be allocated in time tables. More so, Mother tongues usage on children’s teaching should be encouraged as it leads to easy understanding on the part of the students.
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CHAPTER ONE
INTRODUCTION
1.1         Background to the Study
Mother tongue as the first language of instruction in schools is an essential tool in whatever field we may find ourselves, without it any meaningful form of intellectual pursuit will be hindered. As we all know that most children who begin their education in their mother tongues make a better start as they demonstrate increased self confidence, and continue to perform better than those who start school in a new language (English). (Cummins,2000)
The outlook of the education is brighter when the school builds on the foundation of mother tongue in teaching a second language.
It is therefore important that one understand the functions of mother tongue,
particularly pupil’s learning through it as a-medium of instruction in   school.    This
has  been  given  a tremendous    support    by    both    educational    authorities
and  the general public. (Baker, 2000).
This support however, rests on the general belief that the mastery of mother tongue assists in the understanding of other subjects like Art, Social Studies and Primary Science etc. The numerous studies in all parts of the world shows that the effective use of mother tongue tends to the better knowledge of a second or foreign language when it is acquired in a comparative short time. (Skutnabh, 2000)
It is commonly known that children who lack the knowledge of mother tongue, that is children who only know how to speak English language as their first language without the knowledge of the language of their immediate environment, usually perform lower in academic work. (Baker, 2000).
In Nigeria, almost every parent wants their children to acquire the knowledge of a second language as their first language at the expense of their immediate environment. [Modernization has affected the acquisition of mother tongue in this regards. Now the way children perform in school, is no more like before, their performance had greatly dropped down almost to zero point. In a situation where children are being introduced to the language of their immediate environment at their early age, when they begin schooling, their performance in academic "work will improve. That is why this research is been conducted in order to address the role of mother tongue as it relates to child education, but at the lower level of primary school. Primary one to three are the focus of the research with a case study of some selected Model Primary School in Sokoto metropolis
1.2     statement of the problem
It has been observed that the rates at which primary school pupils of nowadays are performing poorly is very alarming. This might not be unconnected with the fact that mother tongue as the first language of instruction in school and which had been stipulated in the National policy on Education (NPE, 2004) had not been use for instruction as required. And in line with this, therefore Pupils are facing a lot of challenges today with regards to their educational attainment or progress. Education, as we all know, is inevitable if one really wants to make it in life, though one may become somebody in life without it, yet it is generally believed that if one really wants to make it, education cannot be left behind.
1.3  Objectives of the Study
i.  To evaluate the relationship between mother tongue and children’s learning at the lower level of primary education.
ii.  To evaluate the impact of mother tongue on children’s learning at the lower level of primary education.
iii.  To examine whether there are sufficient periods to teach English language on the school time-table.
iv.  To know whether there are specialized teachers to teach English language in secondary schools.
v.  To examine whether pupils are exposed to correct pronunciation of words in English language.
1.4    Research Questions
The following research questions will be used in:
i.  Is there a relationship between mother tongue and children’s learning at the lower level of primary education?
ii.  Does mother tongue impact on children’s learning at the lower level of primary education?
iii.  Is there sufficient period to teach the subject on the school time-table?
iv.  Are there specialized teachers to teach English language in secondary schools?
v.  Are pupils exposed to correct pronunciation of words in English language?
1.5    Significance or the Study
This study would provide a threshold for proper understanding of the impacts of mother tongue on children’s learning at the lower level of primary education. It will also serve as a rich source of data for consultation by teachers and pupils on how to improve the performance of pupils in English Language. The project will form an invaluable material for the academia and the public in general.
1.6    Scope of the Study
The study essentially covers some selected Model Primary Schools in Sokoto metropolis. This choice is made to cover both primary schools.
1.7    Limitations of the study
The chief limitation faced by the researcher was the inability to reach the target audience to conduct interview as well as to administer the questionnaires among teachers of the target secondary schools. To mitigate this and other shortcomings, the researcher had to rely much on mail questionnaire as well as the few people that could be interviewed and those who willingly completed the questionnaires to corroborate her personal experience in the industry.
1.8 Definition of Terms
Impact: marked effect or influence
Mother tongue: the language which a person has grown up speaking from early childhood
Learning: the acquisition of knowledge or skills through study, experience, or being taught.







CHAPTER TWO
REVIEW OF LITERATURE
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Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.
Precisely, the chapter will be considered in three sub-headings:
· Conceptual Framework and
· Theoretical Framework 
[bookmark: _Toc43312040]2.1	CONCEPTUAL FRAMEWORK
Concept of Mother Tongue
The word mother tongue means different things to different people. But before this, let us consider the meaning of tongue. Tongue according to the Sharter Oxford English Dictionary can be defined as the speech or language of a people, a race, or that of a particular class or locality. It can also be defined as a principal organ of speech in the faculty of speech that is, voice, words and language. The word mother tongue is universal to all languages; every country in the world, including Nigeria has their own language, which is being referred to as their mother tongue. Mother tongue widely means the language of the immediate environment. Some people define it as our language or the language we speak. Every normal human child can acquire his first language or mother tongue in any given environment. In this sense, mother tongue implies the language being spoken in one's immediate environment. Mother tongue is the language learned by children and passed from one generation to the next. According to a journal on mother tongue, it is being described as the yearly periodical of the Association for the Study of Languages in Pre-History (ASLIP). Mother tongue can also be seen as the first language learned at home in childhood and still understood by the individual at the time of the census. (http://stason.org) Mother tongue is also the language which a person uses best and which is usually used for communication in One’s family (household) (www.elemography- lab.pred.uth.grl.european-census). It is the first dialect a language spoken by a person in his earliest childhood. The Sharter Oxford English Dictionary describe it as the original language from which others spring. Mother tongue, sometimes can also be seen as the language in which a person is as proficient in as a native inhabitant of that’s base community. The user’s proficiency in the use of mother tongue dominates the proficiency in using other languages. Sometimes, it can be used as the language that a person learnt at home (usually from his parents). The term mother tongue should not be interpreted to mean that it is the language of one's mother. In same partner societies, the wife moves with the husband and thus may have a different first language or dialect than that local language of the husband. The children are likely going to pick up with the local country where they grow up rather than the language of their mother's speech country. In some countries such as Kenya and India, mother tongue is used to indicate the language of one's ethnic group (ethnic tongue). A similar usage of the term was employed in Ireland. In the early twentieth century when Irish was being used as the mother tongue of all Irish people regardless of those whose first language was English. Also in Singapore, mother tongue refers to the language of one's ethnic group regardless of the actual proficiency. English language was their first language which is the lingual Franca for most post independence Singaporeans to its use as the language of instruction in the public schools; even though it is not the nature language for most Singaporeans. Tolkien in his (1955) lecture English and welsh distinguished the native tongue (mother tongue) from their cradle tongue, that is, the language one happens to learn during early childhood. 3-e's true native tongue may be different; possible may be determined by an inherited linguistic taste. This may later in life be discovered by a strong emotional affinity to a specific dialect.
DIALECT:
A dialect is any variety of language spoken in a specific community of people, most languages have dialects. Every one speaks a dialect. Infact everyone speaks an idiolect that is, a personal language. The English language used in different speech community/country differs though with slight element of closed - elatedness. A group of people with very similar idiolects are considered to be speaking the same dialect. Some dialects, such as Standard American English are taught in schools and used widely around the world, others can be localized. Localized or uneducated dialects are not failed at attempt to speak the standard language. William Labon and others have demonstrated, for examples, that the speech of inner city blacks has its own intricate grammar i:e different in some ways from that of Standard English. It should be emphasized that linguists do not consider some dialects superior to others though speakers of the language may do so. Linguists do study people's attitude towards language, since people’s attitude have a strong effect on the development of people’s language.
Linguists call varieties of a language "dialects" if the speakers can understand one another and "languages" if they don’t. For example, Irish English and South American English are elects of English but English and German are different languages though related.
MOTHER TONGUE EDUCATION
The constitution of every country regards language rights as raing of cardinal importance. Hence the constitution protects the founding provision of the language to be educated in the official language, or the languages of their choice in public educational institutions. According to section 29 (2) of South African's constitution, South Africans are entitled to education in the language of their choice, provided it is reasonably practicable. It is important to note that section 29 (page 2) does not specifically refer to mother tongue education; but to the language of their choice. Children do not have the capacity to choose the language of education for themselves the choice lies for all practical and legal purposes, in the hands of their parents, guardians and the government bodies. This is where the problem lies, because the overwhelming majority of black parents prefer their children to switch to English as the language of education as soon as possible. African speaking parents are only lukewarm about mother tongue education. In a survey of Africans Medium Education by Hermann Giliomee, Chris, Heese and Lawrence Schlemmer, it was found among others things that there was still no special concern among parents regarding the decline of mother tongue education.
According to the study, many of the parents did not appear to beware of the educational value of mother tongue education and were rather more inclined to view the introduction of English as a gain rather than a threat.
IMPORTANCE OF MOTHER TONGUE EDUCATION
There can be no doubt where the interest of Childs has in respect to the choice of language for educational acquisition. It is now generally acceptable that mother tongue education might be essential at least for the first seven years of school. Dr. Michael Lecordeur '2009' refers to mother tongue education as a human right rather than as a privilege. According to him, research shows that compulsory second-language education causes large scale illiteracy. Dr. Kuthteen 2009 Heugh, an expert in mother tongue education, is of the opinion that interruption of mother tongue education at too early a stage disrupts cognitive and academic development. It is almost impossible for children to learn enough of a second language in three years and be able to switch to education in that language. Children generally need between six and eight .ears to learn a language before they use it as the medium of instruction. Mother tongue education is also needed for the survival of indigenous languages and cultures. Giliomee, Heese and Schlemmer 2009 shows in their study that throughout the world, there is a tendency for smaller languages, that is, the languages of majority groups to experience enormous pressure in situations where they must co-exist. According to section 28 (page 2) of the constitution, that is, Constitution of South Africa, a child's best-, interests are of paramount importance in every matter concerning the child. It is now generally accepted that mother tongue education is in the child’s best interest. The child's interest therefore takes precedence over the parents right/desire to choose the language of education. It is similarly a fact that if the government does not rake immediate steps to create conditions for the development and use of all official languages - as required by section 6 (page 5) of the constitution - The prospects for our indigenous languages and for the future education of the children will be extremely negative. This therefore implies that much greater recognition should be given to the role of mother tongue instruction in our educational system.
THE SIGNIFICANCE OF ONE'S MOTHER TONGUE
Africans are becoming increasingly aware of the importance of the language in communication and understanding between nations in the world today. For men/ it is very important to learn how to communicate with his surrounding. It is not possible to live without communication. If a person is dumb or deaf, he/she learns how to speak by sign language. Our characteristics of language as the mother tongue is finding names for objects and persons within the child's reach. So it is possible for a child to grasp, repeat and understand the word. One's mother tongue makes it possible for a child to take :3r t in the knowledge of the society work. Another impact of the -ether tongue is that, it brings about the reflection and learning of successful social patterns of acting and speaking. It is basically responsible for differentiating the linguistic competence of acting that is, language used. Language is a medium of communication within the family and society. Every tongue expresses the culture of society to the complete satisfaction of its members. The language an individual speaks is to him the most expressive and often the most beautiful of all languages.
INCREASING INTELLECTUALS THROUGH LANGUAGES
A research suggested that non-English speaking child has often been forced to learn the second language immediately after entering school before the first language is established. When the second language is developed before the child has developed adequate cognitive skills in the native and the second language develop in limited ways; and may lead to intellectual and academic retardation. Therefore the time at which the language is being introduced is very important. (Leeper 1979) Many modern psychologists think we can increase a child's intelligence by providing him with stimulating environment, plenty of concrete experience and helping him to understand his environment, and to express his experiences through the Increasing the child's ability to use language will help him to reason to consider, to compare and to predict possibilities. This can be made possible for the child through the use of the mother tongue for many years. (Margaret, 1968).
WHY MOTHER TONGUE IS TAUGHT
Educations are often much less aware about how quickly children can lose their ability to use their mother tongues even in the home context. Where the mother tongue is used extensively in the community, outside the school, then loss of languages among young children will be less or at minimal level. However, where language communities are not concentrated or “ghettoized". (Ghetto: an area of a city where many people of the same race or background live separately from the rest of the population) in particular neighbourhoods, children can lose their ability to communicate in their mother tongue within 2-3 years of starting school. This may retain receptive understand in the skills in the language they will use the majority language in speaking with their peers and siblings and in responding to their parents.
By the time a child has become an adolescent, the linguistic gap Between parents and children has become an emotional chasm. (Cummins, 2000). Pupils frequently become alienated from the cultures of both home and school with predictable results. He emphasized that, to reduce the extent of language loss, parent should establish a strong home language policy and provide ample opportunities for children to expand the functions for which they use the mother tongue (e.g. Reading and Writing). As teachers, they can help children retain and develop their mother tongue 'by communicating with them in their mother tongue and by 'sharing languages vocabularies in the class. For instance, everyday a child may be required to bring one significant word from the home language into class and the entire class, including teacher, learns and discusses this word. Furthermore, countless reasons abound why mother tongue should be taught in school for the following reasons, it is important to teach mother tongue carefully 
i. The child's ideas and thought are best expressed in the language best known to him. If the child is been encouraged to think for himself, he must first be helped to think in his own language. 
ii. The mother tongue is the child's contact with his home, family and village and education should give him better understanding and contact with the home and village. 
iii. The culture of his people is found in the child's own language, the language should therefore be taught at his purest and best abilities so that the child can appreciate the literature, stories, songs and poems of his country and perhaps add his own contribution to them when he grows older.
HOW TO ENCOURAGE MOTHER TONGUE IN THE SCHOOL
To reject a child's language in the school is to reject the child when the message communicated to children in the school is ''leave your language and culture at the school door" children also leave a central part of whom they are (their identities at the school house door when they feel this rejection, they are much less likely to participate actively and confidently in classroom instruction. It is not enough for teachers to passively accept children's linguistic and cultural diversity in the school. They must be proactive and take intuitive to affirm children's linguistic identity by having posters in the various language of the community around the school. The children can also be encouraged to write in their mother tongue, thereby generally create an instructional climate where the linguistic and cultural experiences of the whole child would be actively accepted and validated.
IMPORTANCE OF USING MOTHER TONGUE AS A MEDIUM OF INSTRUCTION IN PRIMARY SCHOOL
Mother tongue has positive effects on children linguistic and educational developments. When children continue to develop their abilities in mother tongue throughout their primary school years, they gain deeper understanding of the language and how to use it effectively. They have more literacy in second language and posses ability to compare and contrast the ways in which they are organized. The importance of using mother tongue as a medium of instruction in primary school has been summarized as follows: 
i. Encourages fluency in speaking language, the expression of local thought and use of the imagination.
ii. It affords encouragement to read as much as possible and to understand the author's meaning and evaluate his words. iii. It affords the opportunities for listening and interpreting what is said. iv. It encourages one to use his imagination and express his own ideas in writing.
THE ROLE OF MOTHER TONGUE IN CHILD EDUCATION
The role of mother tongue in child education cannot be over emphasized. A research result showed the performance of children from primary four (4) in both private and public schools. Twenty four (24) pupils from each school were asked to solve ten (10) arithmetic word problems. Involving "more" or "less" as the cue word. Answers were presented in English and in their native or mother tongue. Retrospective clinical interviews were also conducted to find Out how each child analyzed the meaning of each problem, before deciding which operation to be used in solving it. The results revealed that both public and private school children perform better both in skills and in strategies when problems were presented in their native language only the public school have the result to be significant because of the higher level at which the mother tongue is being used as a medium of instruction there. Another research also showed us the role of the mother tongue perform in the education of the child. A small private school which was known as "Tera-Koya" school in the mid eighteenth century that contain but adults and children; that is, lower class children, mother tongue was used as a medium of instruction, a language common to both of them were able to perform excellently in all their subjects. Stan, (1992) show an evidence from the second international science study how Japanese primary school children came first in primary science among the countries of the world with Nigeria pupils coming last. Stan and Bambose observed that: most technologists in 3apan were taught right from their youth in their own language. Hardly would one find average Japanese on the street who understands English language. This shows that science and technology and any other subject can flourish in mother tongue other than in English language. Similarly, such as Brazil, Taiwan, Holland, India, china, Russia, these nations were able to have breakthrough in science and technology because they were rooted in their mother tongue that is language of their immediate environment. These nations don't speak English as a national language, yet they are developed scientifically and technologically. From the result of the research above, we could see the role mother tongue performs in education of children. In summary, the following conclusions are pertinent and justifiable: 
i. Children are able to think and act fast when taught in their mother tongue. 
ii. Mother tongue helps pupils to perform more excellently in their academic work than when introduced to second language at too early stage. 
iii. Mother tongue enables children to be able to retain and reproduce whatever they learn in the school whenever the need arises even when it takes longer period of time. 
iv. Children are able to develop fluency in second language which will help them to learn the term and concept of other subjects. v. Through mother tongue, children are able to learn concepts and intellectual skills that are relevant to their ability to function in other languages. For instance, pupils who know how to tell the time in their mother tongue understand the concept of telling the time in second language.
vi. Children, through the use of mother tongue are able to develop the cultural, linguistic and intellectual capacity of our societies.
ROLE OF MOTHER TONGUE IN THE LEARNING SCIENCE AND TECHNOLOGY
In the field of science and technology, mother tongues still play some significant role. Taking Nigeria language into consideration, that is the three major ones Hausa, Igbo and Yoruba, some peoples argue against them as medium of instruction for science and technology center around the point that scientific terms cannot be expressed in these language. It is pertinent to state that Nigerian three major languages Hausa, Igbo and Yoruba have vocabularies for some scientific words, terms and concepts which are comparable to the language of some other parts of the world for instance, in Yoruba the attempts has been made by some authorities, such as (Fafunwa 1975, Alabi, 1976, Bamgbose 1984, Olarewaju, 1988, 1991) to develop scientific words in Yoruba through borrowing, coming and changing the coverage of words in addition to find out some words in Yoruba which can be effectively used in science. Savery (1967) presented a sample of comparative science nomenclature in the following language English, German, Swedish, French, Spanish and Italian. 
Historic Review of the Position of Language in Nigeria 
In a multilingual and multiethnic environment like Nigeria, a large number of indigenous languages exist and the number has been put differently, Hansford mentions; Banjo in Ayilara and Oyedeji says and Bamgbose maintains that it is (Makinde ). Despite this large number, English therefore, remain the official national language and as a result the generality of the population is inclined towards oral use of English Language. Practically in our schools system English language has become the preeminent language of education right from the colonial time to the present, as Oderinde noted that “English Language rode on the back of British colonialism into Nigeria in the 19th century”and has since become the medium of instruction right from nursery one and throughout school life. Exclusively, English is taught as a subject at all level while the indigenous languages largely suffer neglect and are mostly restricted to their domains or regions of use (Adegbija cited in Abidogun and Adebule). In fact, of all the indigenous languages, only three have been recognized to be taught within the school system - that is, Yoruba, Hausa and Igbo largely for sociopolitical relevance. Oderinde maintained that English language assumed this new status through the instrumentality of aggressive colonial governmental machinery and, through the culpable acquiescence by the indigenous population who perceived the use of English tongue as a symbol being educated18. Equally, he argued that the oversea returnees (the educated reprieved slaves) who flaunted their novel Language acquisition to the blind admiration of the locals, and who often times aped them in their speech contributed to the bloated premium placed in English language over Nigerian indigenous languages. The aping and the idea of looking at English expression as class have led to about 80% (if not higher percentage) of the Nigerian elite in the Southern Nigeria speaking more English to their kindergarten children than the mother tongue at home. The situation as observed by Ogbona (cited in Abidogun and Adebule)19 tend to have led to huge imbalance in bilingualism involving English and Nigerian languages to the extent that many educated Nigerians cannot read or write in their native language or Modern Tongue. Fafunwa however, through research, established that the best language for good concept formation at a very tender age is the indigenous language. The research was conducted in 1970, at the Institute of Education of the University of Ife (now Obafemi Awolowo University, Ile- Ife) in Osun State of Nigeria. The ‘Ife Six-Year Primary Project’ was designed to use Yoruba language as a medium of instruction in primary schools in Osun State of Nigeria. This project was based on the premise that: 
(a). the child will benefit culturally, socially, linguistically and cognitively. 
(b). the child’s command of English will be improved if he is taught English as an entirely separate subject by a specialist teacher through the six years.
The call for the use of Mother Tongue as a medium of instruction
The early Educational stage of children is very essential in the life of children; hence, the recent focus on its desirability across the globe. It provides an effective medium of instruction for children whose age bracket is from 0- 8 years. This period, as described by Osanyin, is extremely crucial to an individual’s intellectual, emotional, social and physical development.It is on this fact that the Phelps-Stokes commission report of 1922 recommended the use of Mother Tongue as a medium for instruction at the lower levels of elementary schools.However, the first major international support for the idea of using Mother Tongue as a medium for instruction in school emerged at the UNESCO conference in 1951 where it was unanimously agreed that education is best carried out in the Mother Tongue. The conference thus recommended that “pupils should begin their schooling through the medium of the mother tongue” and that “the use of the mother tongue is extended to as late a stage in education as possible.” (UNESCO) The significance of the Mother Tonge Education in early development of children’s education, accounts for the series of International conferences and conventions notable amongst which is the 1990 convention to the Right of the Child, World conference on Education For All (EFA), in Jomtien in 1990 and EFA Summit in New Delhi in 1993 respectively and Organization of African Union International Conference on Assistance to Africa Children. At the various congregations, the child became a “Priority’’. Right of the child to free and compulsory education an obligation of the state was canvassed and especially it provides stimulus for government to take action on the right of the child in connection with the Mother Tongue.The National Policy on Education 2004, Section 4, sub-section (e) stipulates that the medium of instruction in the primary school shall be the language of the environment for the first three years. During this period, English shall be taught as a subject.
The benefits of Mother Tongue as a medium for instruction in schools
Children learn better if they understand the language used as medium for instruction. Even in situations where the main goal of learning is for children to acquire a second language, this too is facilitated by beginning with a language children already know. The relevance of this study is hereby summarized in the following: 
i. Increased access and equity: 
The use of Mother Tongue as a medium for instruction, especially in schools in the rural areas will be of great benefit to the rural people. It will play a key role in keeping children from poor homes in school. Children from poor background with less exposure can feel the sense of belonging as well as being carried along if Mother Tongue is used as a medium for instruction. This is because they understand the instruction being pass across and also can identify the various elements of the instruction. ii. Improved learning outcomes: The use of a language that children understand allows teachers to use more active and effective teaching methods as well as instructional materials. Supporting mastery of the first language promotes the cognitive development needed to learn a second language easily. The use of local languages also ensures that the knowledge children bring to school is used as a basis for further learning. 
iii. Socio-cultural benefits: There are values that exist in every society and these values motivates/directs the education in such society and these values are concretized in the curriculum. The curriculum is then used to direct the education processes of the school/institution. The use of local languages for instruction often leads to inclusion of more local content in the curriculum and greater participation of parents and community members as classroom resources. Parents will be better positioned to become involved in the school and to feel that their knowledge and their culture are valued. The legitimization of local languages that comes from their use in schooling can strengthen children, families’ and communities’ sense of inclusion in schooling. The use of local languages in formal education has a positive impact on adult literacy as well. As parents see their children successfully learn to read and write in their own language, the parents are often motivated to attend literacy classes as well. 
iv. Lower costs of education: The financial benefits of the use of local languages in education derive largely from decreases in repetition and dropout. Equally, instructional resources can easily be sourced for, and can be manufactured locally. 
v. Encourages creativity and Improvisation: 
The use of Mother Tongue as a medium for instruction will greatly enhance the pupils’ creativity and improvisation skills. This is because the pupils will improvise to solve whatever task they are expected to perform, especially when faced with the challenge of unavailability of instructional materials.
What Factors Must Be Considered in Planning Effective MTB Education Programs? 
Implementing effective MTB education requires careful planning and commitment. Factors to consider and steps to take to ensure your program is effective include the following:  Language model. One of the first factors to consider in identifying the appropriate MTB education model is the education system’s goals. For example, maintenance MTB programs aim to develop and maintain students’ L1, even as they develop their L2 to proficiency, to ensure that the mother tongue is not lost. A maintenance program provides students instruction in both L1 and L2 through secondary school. The outcome is bilingual and biliterate students. In contrast, transitional MTB programs use the students’ first language to facilitate the acquisition of an L2 or other language. The goal of transitional programs is to provide students with the oral and academic support they need to effectively move from instruction in L1 to instruction in L2. The amount of time L1 is used varies depending on the context, from 2 to 6 years of instruction in L1, to instruction in L1 for at least part of the day for 5–6 years. Regardless of the model used, if children are expected to eventually learn in a foreign language, they need to be supported to become highly proficient in their mother tongue (or a language that is familiar to them). This can take 6–8 years of schooling (or more), so curricula, materials, and instruction must support student learning in their L1, even if a foreign language is introduced. Before children learn in an L2 or foreign language, appropriate scaffolding needs to take place to ensure that children have sufficient knowledge and academic vocabulary in the foreign language prior to the transition. Moreover, instruction of the foreign language needs to be systematic and explicit, using methods proven effective for teaching foreign languages. The transition from learning in the mother tongue language to learning (and being assessed) in the L2 or foreign language should take place gradually rather than happen abruptly from one grade to the next. Learning in the mother tongue can and should continue and indeed will help support the learning of the foreign language. If a country’s education goal is that children become proficient in a national or foreign language by the end of basic or secondary education, it is important to note that this language does not necessarily need to be the medium of instruction. Indeed, in many countries children become fluent in a foreign language not by learning in the language—but by becoming proficient in their first language, while at the same time receiving high-quality instruction in a foreign language that is taught as a subject. Moreover, by providing foreign-language instruction as a subject, not all teachers need to become proficient at teaching in the foreign language. This, in turn, creates less of a burden on teachers, who can focus on high-quality instruction of concepts in a familiar language.
Language distribution. 
Key questions regarding the distribution of languages spoken in a community need to be answered in order to design an effective program. For example, do children from different language groups have to share the same classroom or are they clustered geographically in monolingual areas? If not all children in a classroom are from the same language group, is there a common language that is spoken fluently by all children that could be used for instruction? The proportion of children who speak different languages and their fluency in these languages will determine which are used in the classroom and will drive teacher recruitment and materials development. An assessment of the languages spoken by the majority of learners and teachers can help guide the roll out of mother tongue programs in a given country, while ensuring that minority groups are not excluded from learning in a familiar language. 
Teacher recruitment and preparation. 
Availability of teachers who are speakers of the target languages (L1, L2, and L3 in some contexts) is also a key consideration for program development. Teachers will need to be proficient in both the L1 and L2 (or have classroom-based support from someone who is proficient in the other language); have knowledge of practices to teach the content areas in L1; have knowledge of practices to help students transfer skills from L1 to L2; and have knowledge of practices to teach and support children learning a second or foreign language. Quality pre- and continuous in-service training in the language(s) of instruction—as well as follow-up support, supervision, and monitoring and evaluation—will need to be provided to ensure they have the skills needed to provide effective mother tongue-based bi- or multilingual education.
Materials development and provision. 
Materials for both teachers and students must be available in the language of instruction. To ensure quality materials are available, governments, donors, and nongovernmental organizations (NGOs) need to allow for adequate time to develop, pilot test, and evaluate mother tongue and second language materials. Collaboration across national borders and between publishers, education ministries, language experts, NGOs, and communities can facilitate this process.  Parental support. 
Parents’ support is essential to the success of a mother tongue education program. Therefore, parents need to be well informed about the benefits of MTB instruction and reassured that learning in the mother tongue will not hinder their children’s opportunity to learn a foreign or national language, often a key goal of sending their children to school. Parents and communities should be included in decision making around program development and they also can contribute to materials development, provide support in classrooms, and conduct school oversight activities.  
Education sector alignment. 
To ensure the success of MTB education programs, governments must structure all aspects of the education system to be aligned in support of the chosen model. This includes ensuring that language is a key consideration in teacher recruitment, selection, preservice training, and school assignments. Moreover, pupil assessment must also match the language model used so that children are able to fully demonstrate their learning. Ultimately, spending time, energy, and money supporting effective MTB programs in multiple mother tongue languages is a better investment than continuing to fund an education system that is failing to educate children in any language. The cost of inattention to language is that millions of dollars will continue to be wasted on education programs that are ineffective—and millions of children will lack access to a quality education.
2.2 THEORETICAL FRAMEWORK
Linguistic Interdependence Theory
Threshold level Hypothesis
Linguistic Interdependence Theory
This study is anchored on the linguistic interdependence and the threshold level hypotheses proposed by Cummins (1976, 1979). The linguistic interdependency hypothesis was partly influenced by an earlier UNESCO report produced by Skutnabb-Kangas and Toukomaa (1976) to determine the linguistic level and development of both the mother tongue (MT) and the second language (L2) of Finnish migrant children attending Swedish comprehensive school. Empirical evidence of the study showed that the extent to which the migrant children had developed their MT prior to contact with Swedish was strongly related to how well they learned Swedish, that is, their L2. Cummins (1976, 1979) therefore, posit that the level of L2 competence that a bilingual child attains is partially a function of the type of competence he/ she has developed in L1 at the time when intensive exposure to L2 begins. Furthermore, when the child’s first language is promoted, exposure to the L2 is likely to result in high level of linguistic competence in the target language (L2), without reducing her/his competence in the L1 (Cummins 1979). 
The threshold level hypothesis
The threshold level hypothesis is also a theoretical model for explaining the cognitive effects of bilingualism on bilingual children. Cummins (1979) proposes that there may be threshold levels of linguistic competence which a bilingual child must attain both in order to avoid cognitive deficits and reap cognitive benefits in full. Cummins (1979) believes that there are two threshold levels of bilingual competence: the lower and the higher. Attaining a lower level would suffice to avoid any negative cognitive effects whereas attaining a second, higher level might be necessary to lead to accelerated cognitive growth. Toukomaa and Skutnabb-Kangas (1977) had argued that the basis for the possible attainment of the threshold level of L2 competence might depend on the level of competence attained in the mother tongue. The two theories are relevant to the present study because in Nigerian, English, which is predominantly used for teaching and learning is an L2 for most students. Going by the two hypotheses, students need to be proficient in their MT in order to have a solid linguistic foundation for learning English language. Proficiency in the MT should therefore be considered an added advantage to Nigerian students. However, if students are to attain the higher threshold level, their MT should be used for in-struction and taught as a school subject as these would increase their proficiency level. One of the commonest excuses for failing to use the MT in Nigerian education is due to the belief that it could impede students’ learning of English language. Added to this is the belief that bilingualism could cause mental confusion (Benson, 2004), thus, in order to learn a second language, the L1 has to be subdued. The two ideas are therefore, misleading. Skutnabb-Kangas and Toukomaa, (1976:85) also observed that children with poor skills in their mother tongue are prevented from developing a strong and balanced national and cultural identity, which could lead to psychological, educational and social problems as well as forced cultural assimilation. In the present study, the emphases are on both the pedagogical and sociocultural relevance of the mother tongue in education.
Mother tongue interference on English Language 
Linguistic interference obtains at the phonological, grammatical and semantic levels. When a learner is confronted with a new language, he usually faces problems arising from the differences between the linguistic system of his L1 and the L2.
Pronunciation
From the foregoing so far, the importance of mother tongue in the learning of English cannot be overemphasized. Language is said to be universal so these issues are not peculiar to Nigerian context. it is therefore necessary to tackle the issue of interference to bring a free flow from mother-tongue to the learning of English among children. Errors may occur due the fact that some of the English sounds are not found in their mother-tongue. It has rightly been observed that in the first language learning, the learner is highly motivated and is surrounded by a conductive linguistics environment, the kind that the second language lacks. This implies that though language learning is generally difficult, second language learning has greater problems which results in the greater number of errors in performance of second language users (Onuigbo. 1984 cited in Aladeyomi and Adetunde. 2007). Bhelda (1999) opined that in as much as the second language learning environment encompasses everything the language learner hears and sees in the new language. the learner s goal is the mastery of the target language. The learner begins the Ieaming task of learning a second language from point zero (or close to it) and. through the steady accumulation of the mastered entities of the target language, eventually amasses them in quantities sufficient to constitute a particular level of proficiency. Ll interference when speaking or writing in a second language is generally a lifelong experience which needs continuous attention. sometimes even up to adulthood the lexical stress patterns of their mother tongue in their second language (English) oral production, are not shaken off in spite of years of teaching and listening. Interference can be identified according to regional variations in Nigeria, especially, in phonology and lexis. Certain pronunciations are identified with members of an ethnic group and when all the markers of the group s accents are present in a particular speaker. one can be fairly certain that the speaker in question is a member of that ethnic group by birth or upbringing. or both. So, it is easy to identify Yoruba. Igbo. Tiv, Hausa speakers, just a few out of about 400 languages in Nigeria (Idowu, I999). Onike (2009) posited that interference is a psycho linguistic concept which is a reality in language learning. Errors in second language learning are partly attributable to interference. Theorists of interference believe that acquisition of the first language usually affects performance in subsequent language acquired. Interference as a linguistic problem is common in communities where second languages (usually the lingua franca) must be learnt. In other words, interference is a term which refers to a situation whereby two different languages overlap. Interference is either positive or negative transfer of the linguistic knowledge of a language into performance in the other. Negative transfer pertains to difficulties in using the target language which are mainly attributed to mother tongue interference. Positive transfer however implies the ease or facilitation in learning the L 2 resulting from similarities between the L l and L 2.









CHAPTER THREE
RESEARCH METHODOLOGY
3.1	INTRODUCTION
	In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2	RESEARCH DESIGN
Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3	POPULATION OF THE STUDY
	According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 
	The focus of this study is to examine the impact of mother tongue on children’s learning at the lower level of primary education using two selected Model Primary School in Sokoto metropolis, Sokoto State  as case study. Teachers of the selected secondary schools form the population of the study.
3.4	SAMPLE SIZE DETERMINATION
A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5	SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE
According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the entire population of Teachers in the selected Model Primary School in Sokoto metropolis, the researcher conveniently selected 36. Thus 36 teachers were selected as  the sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 	RESEARCH INSTRUMENT AND ADMINISTRATION
The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section inquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7	METHOD OF DATA COLLECTION
Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8	METHOD OF DATA ANALYSIS
The responses were analyzed using simple percentage, mean and standard deviation which provided answers to the research questions. 
In analyzing data collected, mean score was used to achieve this. The four points rating scale will be given values as follows:
SA = Strongly Agree		4
A = Agree			3
D = Disagree			2
SD = Strongly Disagree	1
Decision Rule:
To ascertain the decision rule; this formula was used
	4+3+2+1 =10=  2.5

      4           4



Any score that was 2.5 and above was accepted, while any score that was below 2.5 was rejected. Therefore, 2.5 was the cut-off mean score for decision taken.
3.9	VALIDITY OF THE STUDY
Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10	RELIABILITY OF THE STUDY
The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11	ETHICAL CONSIDERATION
The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance. 




CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
INTRODUCTION
This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of thirty-six (36) questionnaires were administered to respondents of which only thirty (30) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of 30 was validated for the analysis.
4.1	DATA PRESENTATION
Table 4.2: Demographic profile of the respondents
	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	17
	56.7%

	Female
	13
	43.3%

	Age
	
	

	20-25
	7
	23.3%

	25-30
	8
	26.7%

	31-35
	6
	20%

	36+
	9
	30%

	Marital Status
	
	

	Single 
	19
	63.3%

	Married
	11
	36.7%

	Separated
	0
	0%

	Widowed
	0
	0%

	Education Level
	
	

	NCE
	5
	16.7%

	BS.c
	20
	66.6%

	MS.c
	5
	16.7%

	MBA
	0
	0%


Source: Field Survey, 2021
Question 1: Is there a relationship between mother tongue and children’s learning at the lower level of primary education?
Table 4.2:  Respondent on question 1
	Options
	Frequency
	Percentage

	Yes
	15
	50.0

	No
	4
	13.3

	Undecided
	11
	36.7

	Total
	30
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 50.0% said yes, 13.3% said no, while the remaining 36.7% were undecided.
Question 2: Does mother tongue impact on children’s learning at the lower level of primary education?
Table 4.3:  Respondent on question 2
	Options
	Frequency
	Percentage

	Yes
	18
	60.0

	No
	7
	23.3

	Undecided
	5
	16.7

	Total
	30
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 60.0% said yes, 23.3% said no, while the remaining 16.7% were undecided.
Question 3:  Is there sufficient period to teach the subject on the school time-table?
Table 4.4:  Respondent on question 3
	Options
	Frequency
	Percentage

	Yes
	20
	66.7

	No
	4
	13.3

	Undecided
	6
	20

	Total
	30
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 66.7% said yes, 13.3% said no, while the remaining 20% were undecided.
Question 4: Are there specialized teachers to teach mother tongue in secondary schools?
Table 4.5:  Respondent on question 4
	Options
	Frequency
	Percentage

	Yes
	15
	50.0

	No
	4
	13.3

	Undecided
	11
	36.7

	Total
	30
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 50.0% said yes, 13.3% said no, while the remaining 36.7% were undecided.
Question 5: Are pupils exposed to correct pronunciation of words in English language?
Table 4.6:  Respondent on question 5
	Options
	Frequency
	Percentage

	Yes
	11
	36.7

	No
	8
	26.6

	Undecided
	11
	36.7

	Total
	30
	100


Field Survey, 2021
From the responses obtained as expressed in the table above, 36.7% said yes, 26.6% said no, while the remaining 36.7% were undecided.









CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATION
5.1	SUMMARY
		In this study, our focus was to to investigate the impact of mother tongue on children’s learning at the lower level of primary education using some selected Model Primary School in Sokoto metropolis, Sokoto State as a case study. The study specifically was aimed at evaluating the relationship between mother tongue and children’s learning at the lower level of primary education,  evaluating the impact of mother tongue on children’s learning at the lower level of primary education, examine whether there are sufficient periods to teach mother tongue on the school time-table. This study was anchored on the Path-Goal Theory of Leadership and Trait theory.
		The study adopted the survey research design and conveniently enrolled participants in the study. A total of 30 responses were received and validated from the enrolled participants where all respondent are drawn from the selected teachers from selected Model Primary School in Sokoto metropolis.
5.2	CONCLUSION
Based on the finding of this study, the following conclusions were made:
· The relationship between mother tongue and children’s learning at the lower level of primary education cannot be over emphasized as this leads to easy understanding of lessons by the children
· There are specialized teachers who handle mother tongue teaching in primary schools
· The impact of mother tongue on children’s learning at the lower level of primary education is very rewarding as this leads to improved academic performance
· Having specialized teachers for mother tongue leads to pupils being exposed to correct pronunciation of words in their mother tongue.
5.3	RECOMMENDATIONS
In the light of the findings and conclusions, the following recommendations are hereby proposed: 
· Specialized teachers of mother tongues should be employed by school administrators as this will lead to the students being able to pronounce the words accurately and have the benefits of being taught by professionals.
· Sufficient periods to teach mother tongue should be allocated in time tables.
· Mother tongues usage on children’s teaching should be encouraged as it leads to easy understanding on the part of the students.
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APPENDIXE
QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.
SECTION A
PERSONAL INFORMATION
Gender
Male ( )
Female ( )
Age
20-24 ( )
25-39 ( )
40-49 ( )
50+ ( )
Marital Status
Single  ( )
Married ( )
Separated ( )
Widowed ( )
Education Level
WAEC ( )
BS.c  ( )
MS.c ( )
MBA ( )
SECTION B
Research Question 1:  Is there a relationship between mother tongue and children’s learning at the lower level of primary education?
	Option
	Please tick

	Yes 
	

	No  
	

	Undecided 
	



Research Question 2: Does mother tongue impact on children’s learning at the lower level of primary education?
	Option
	Please tick

	Yes 
	

	No  
	

	Undecided 
	



Research Question 3:  Is there sufficient period to teach the subject on the school time-table?
	Option
	Please tick

	Yes 
	

	No 
	

	Undecided 
	



Research Question 4:  Are there specialized teachers to teach English language in secondary schools?
	Option
	Please tick

	Yes 
	

	No  
	

	Undecided 
	



Research Question 5:  Are pupils exposed to correct pronunciation of words in English language?
	Option
	Please tick

	Yes  
	

	No  
	

	Undecided 
	








