THE IMPACT OF INTEGRATED GROUP BASED MASTERY LEARNING MODEL ON SOCIAL STUDIES STUDENT PERFORMANCE 

Abstract 

This study investigated the impact of integrated based Mastery Learning model (MLM) on students’ achievement in social studies. Using stratified random sampling, a total of 133 Senior Secondary school II students from four selected Senior Secondary Schools in Bariga and Somolu Local Government Areas of Lagos State was used for the study. Two research questions and hypotheses were formulated and tested respectively. The study was a non-randomized pre-test post-test control group design .Students in the experimental groups was exposed to MLM teaching method while those in the control groups were exposed to the Conventional Teaching Method (CTM). The instruments used in the study were social studies Achievement Test (SAT) to measure students' achievement. 
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CHAPTER ONE 

INTRODUCTION 

Background of the study

Recent sociopolitical and economic developments in the world and within nations have resulted in revised educational objectives and increased difficulty for social studies (Udo, & Udofia, 2022). Schools are required to educate students not just with a foundational understanding of social studies curriculum, but also with higher-order cognitive capabilities, such as problem-solving and critical-thinking abilities, that facilitate self-development and lifelong learning (Wambugu, & Changeiywo, 2022). To handle these issues, there is a shift away from the behaviourist style of direct instruction, such as the lecture method, note copying, and dictations, in which the learner is provided with information to memorise and regurgitate (Wang, Schwab, Fenn, & Chang, 2021).

As a field, Social Studies continues to experience alterations in its teaching aims. In the 20th century, History, Economics, Government, and Geography were taught as independent disciplines with memorised information lists (Udo, & Udofia, 2022). Due to alterations in educational results, the learning of pupils has to be reviewed and taught as an integrated subject. The emphasis has shifted from learning as the acquisition of facts to learning as the application of facts; from learning as memorization (of Geography and History texts) to learning as the inductive discovery of important relationships and principles; from learning for the sake of learning to learning as a way of inquiring and thinking according to the processes of the Social Sciences. This can only be accomplished through the mastery learning process (Onibokun, 1999).

Globally, social studies as a topic is of relatively recent origin. The committee on social studies of the commission on the reconstruction of secondary education of the National Education Association created the idea of social studies in 1916. (Jarolimek 1977). Later in the 1930s, social studies were brought to Europe, particularly Great Britain, as a result of an unprecedented desire to alter the traditional curriculum to satisfy the needs of society. From 1950 to 1956, the topic extended to other African nations (Wang, Schwab, Fenn, & Chang, 2021). The newly independent African states had to reorganise their national policies in order to fulfil their obligations as independent members of the international community of nations (Wambugu, & Changeiywo, 2022). The growth of social studies in secondary schools in Nigeria gained speed with the implementation of the 6-3-3-4 system, also known as the National Policy on Education, in 1977. This advancement was accelerated by two significant causes (Udo, & Udofia, 2022). The first was that the 1976 implementation of Universal Elementary Education (UPE) made social studies the only social science subject taught in primary schools. The second issue was the inclusion of social studies as a fundamental topic in junior high schools. This has increased students' and instructors' understanding of the significance of social studies, particularly as it relates to the implementation of the 6-3-3-4 system of education (Wang, Schwab, Fenn, & Chang, 2021).

In order to execute the national policy on education, the government at all levels has taken a greater interest in the schooling process in terms of educational results, learning activities, instructional resources, instructional methodologies, and evaluation processes. In light of this, the necessity of putting the learner at the centre of educational activities has been emphasised for the purpose of maximising both the learner's potential for self-development and self-fulfillment.

design the educational system such that students are encouraged to engage in independent study (FRN, 2004). The relevance of this for instructors in the classroom is that they should establish a method of instruction that stimulates the participation of the learners in the learning processes.
The expository method of teaching has been the most common method used in schools, particularly ever since 1843, when western education was first introduced to Nigeria. Despite the efforts of the government to restructure the educational system in order to cultivate the practise of self-learning, the expository method of teaching remains the most common method. The learning process eventually incorporated a variety of other types of instructional modalities (Wambugu, & Changeiywo, 2022). For example, since 1960, curriculum planners have placed an emphasis on the inquiry approach, arguing that conducting investigations is the most promising method by which students will master inquiry skills and become literate in social studies. This emphasis on the inquiry approach dates back to the Common Core State Standards, which were adopted in 1998. (Schwab, 1963; Yager & Lutz, 1994). Even with that in mind, it is impossible to claim that schools have been successful in developing such talents in the students who attend them.

There have been quite a few studies done to investigate the causes of students' underachievement in Junior Secondary Social Studies (Onasanya, 1985; Ogbu, 1993; Iroegbu, 1998; Adegbite, 1999; Adepoju, 1999). The factor that has been found to be the most consistent across all of these studies is the ineffective teaching method utilised by Social Studies teachers. As a consequence of this, the majority of the tactics that are used in the traditional, expository manner of teaching are not able to cater to the specific requirements, preferences, and interests of the students. One of the reasons the researcher is interested in attempting various methods, such as the mastery learning technique, is because of this (Wambugu, & Changeiywo, 2022). If the goals of Social Studies education are to be achieved, then it is required to seek for an alternative teaching paradigm in the form of an enhanced and effective teaching approach that is focused on producing results. This is a requirement if the goals are to be achieved.

The purpose of the school subject known as Social Studies, which was introduced by the Federal Government with the intention of assisting students in acquiring the fundamental social knowledge, constructive attitudes, values, and social skills necessary to make the students into functional and responsible citizens who contribute to the society was to help students acquire these things (Wambugu, & Changeiywo, 2022). It imparts the information, skills, and disposition necessary for learners to comprehend both the physical and social environments in which they find themselves in order for them to act or behave as responsible citizens. It educates students to live in a society that is both global and culturally varied, as well as to keep up with the rapid change that occurs in a world that is both electronically and technologically evolving (Martorella, 1996). It combines the individual with the group as well as the group with the group. It is an investigation of the connection that exists between man and his natural surroundings, including how the environment has an impact on man and how man, in turn, has an impact on his natural surroundings.

Therefore, the practise of teaching social studies is something that requires participation from both the instructor and the student.

It is the responsibility of the educator to facilitate students' educational growth. Teaching social studies involves the transmission of the relevant body of knowledge, attitudes, manner, dispositions, skills, and values that enable the individual to survive in a growing and dynamic society. While learning involves a change in the learner's behaviour, teaching social studies involves the transmission of this information (Udo, & Udofia, 2022).

According to Adeyemi (2007), teaching social studies is defined as the process of facilitating student learning through a proper management by the teacher of the inter-relationships among the students' interest, the content for learning, and the methods and materials he or she intends to use in the teaching and learning of the content materials. In other words, teaching social studies is the process of making sure that students are able to learn the content they are being taught. It may entail providing someone with instruction on knowledge, abilities, and attitudes with the goal of the recipient being able to know the information, to do something, or to act in a specific way that is compatible with the instruction. We are aware that the individual to whom instruction is provided may be referred to as a trainee, learner, pupil, or student (Udo, & Udofia, 2022). The manner in which knowledge is conveyed from the instructor to the student is ultimately what will decide whether or not the individual in question is teaching. Mastery Learning is defined as an educational procedure that, according to Lynn, Douglas, and Gerald (2009), gives students many opportunities to demonstrate that they have mastered the material being taught to them. The beginning of the teaching is delivered at a rapid tempo in order to keep all students engaged. Additional training that is tailored to remedy the students' misconceptions is provided to the students who do not exhibit mastery of the material. The re-teaching process must to incorporate the use of approaches that are distinct from the ones that were initially employed (Udo, & Udofia, 2022). For instance, if the content was first delivered in the form of a lecture accompanied by visuals, the process of re-teaching it can include activities that require direct participation and cooperative learning techniques. These students eventually get the opportunity to demonstrate their level of expertise by taking another examination.

The instructor has to be an excellent communicator who thoroughly processes his material on the subject matter of social studies and presents it in a way that is both comprehensive and well-organized (Wang, Schwab, Fenn, & Chang, 2021). The establishment of a feedback system is necessary in order to permit the repair of flaws in instructional techniques, which, in turn, can lead to improvements in both the teaching of Social Studies and the learning of its content.
          Summarily, to instruct for mastery the following guideline are to be followed:

Clearly state the objectives representing the purpose of the subject

The curriculum is divided into relatively small learning units, each with modelling, practice, formative evaluation; re-teaching, reinforcement, and summative evaluation included.

Each unit is preceded by brief diagnostic tests, formative assessments.

The results of formative tests are used to provide supplementary instruction, or corrective activities to help the learner overcome problems.

Statement of the Problem
         The problems of student’s poor performance and under-achievement in social studies have been major issues of concern and interest in the Nigerian educational sector.  The need for intervention is not only recognized but also acknowledged by all stakeholders.  Quite a number of studies earlier cited provide enough evidence on the poor performance of students in social studies teaching.  This problem has been approached from many angles by researchers.  The place of instructional methods employed by teachers has been acknowledged to be a major factor in student’s achievement.  In spite of the need for innovative approach to social studies teaching, the expository instructional approach continues to dominate the teaching of social studies in Nigerian schools as revealed in literature.  The approach emphasizes academic, intellectual and cognitive aspect of teaching social studies.  This method to a large extent neglects human, cultural, social and affective dimensions of social studies.  Consequently, learners individual needs, preferences and interest cannot be met by such strategies utilized in the traditional expository method of teaching.  This has continued to attract criticisms and as a result, researchers have continued to stress the need for learner-centred methods, one of which is the Mastery Learning Models. Is this instructional approach not likely to enhance students’ achievement in social studies?

Research Questions
          The following research questions were raised to guide the study:

1)      Will there be a difference in the achievement of social studies students taught using the integrated group based mastery learning models and those taught using the traditional method?

2)      Will there be a difference in the retention of learning among social studies students taught using the integrated group based mastery learning models and those taught using the traditional method?

3)      Will there be a difference in achievement between male and female students taught using the integrated group based mastery learning models?

4)      Will there be a difference in the learning retention of male and female students taught using the integrated group based mastery learning models?

5)      Will there be a difference in the achievement of students exposed to integrated group based mastery learning model by ability level?

6)      Will there be a difference in the learning retention of students taught using integrated group based mastery learning model by ability level?

7)      Will there be interaction effect of gender and ability level on students’ achievement in social studies?

 

Hypotheses
The following null hypotheses were formulated to give the study a direction:

Ho1:  There is no significant difference in the achievement of social studies students taught using the integrated group based mastery learning models and those taught using the traditional method.

Ho2:  There is no significant difference in the learning retention among social studies students taught using the integrated group based mastery learning models and those taught using the traditional method.

Ho3:  There is no significant difference in the achievement between social studies male and female students taught using the integrated group based mastery learning model.

Ho4:  There is no significant difference in the retention of learning between social studies male and female students taught using the integrated group based mastery learning model.

Ho5:  There is no significant difference in the achievement of social studies students exposed to mastery learning models by ability level.

Ho6:  There is no significant difference in the learning retention of social studies students taught using the integrated group based mastery learning models by ability level.

Ho7:  There is no significant difference between gender and ability level on social studies students achievement in social studies.

 

Purpose of the Study
The purpose of this study is to assess the relative effectiveness of integrated group based mastery learning models on students’ achievement in social studies at the JSS level.  The study is specifically aimed at the following objectives:

1)      To investigate the effect of integrated group based mastery learning models on the enhancement of students’ achievement in social studies

2)      To investigate the effect of integrated group based mastery learning model on the enhancement of retention among social studies students.

3)      To investigate if there will be a gender difference on the use of integrated group based mastery learning models in social studies achievement.

4)      To investigate if there will be a gender difference on the effect of integrated group based mastery learning models on students’ learning retention in social studies.

5)      To investigate if there will be an ability difference on the effect of integrated group based mastery learning models on social studies achievement.

6)      To investigate if there will be an ability difference on the effect of integrated group based mastery learning model on learning retention in social studies.

7)      To investigate if there will be difference between gender and ability on the effect of integrated group based mastery learning models in social studies achievement.

Significance of the Study
          The study will be significant in many ways and to many groups. These include curriculum experts in making adjustment and improvement on the teaching methodology of social studies. If curriculum designers are to continue to provide adequate and relevant social studies curriculum, there is need for a relevant database concerning instructional procedures at the Junior Secondary schools.  The teachers would want to know the best instructional procedures for different groups of learners and learning situations rather than trial and error approach.

          The findings of the study will open avenue for research on related themes as materials and methodology from other researchers become available.  Also some of the existing gaps in the knowledge of methods of instruction in social studies may be filled.

          The study will develop in the children the importance of inquiry which will lead to the development of problem solving, reflective and critical thinking, which are the skills required in addressing most anti-social issues of concern in their environment.  This will in turn help in solving most of the problems in our society.

 

Assumptions of the Study
          The study was based on the assumption that achievement in social studies depends on the effectiveness of the integrated models of mastery learning which basically is to enable students to show certain skills and attitude in the use of concepts that describe honesty, discipline, obedience, orderliness, discipline, diligence.

Scope/Delimitation of the Study
          The scope of this study revolves around determining the relative effectiveness of integrated mastery learning models on students’ learning outcome in social studies in JSS II. The study was restricted to all public Junior Secondary School two (JSS II) students in Egor Local Government Area of Edo State. 

 

Limitations of the Study
          The limitations of this study include those that are often attributed to quasi-experimental studies generally. In-tact classes were used in this study as school authorities would not agree to random selection of students and their assignment to treatment.  It is therefore a quasi-experimental study.  The other limitation of the study was that some of the students did not submit their papers after the test.

 

Operational Definitions
Mastery learning:  is an instructional model that presumes all children can learn if they are provided with the appropriate learning conditions.

Learning ability: is the rate at which an individual can learn and comprehend fact.

Retention of learning: is the knowledge acquired by learners which they are able to show after an interval period.

Teaching Strategy: is a set of unique activities, which a teacher employs to implement.

Teaching Method:  is an approach or a procedure which a teacher adopt to explain a subject matter to learner.

Integrated Group based Mastery Learning Model: is a combination of the theories of Bloom’s and Keller’s model of instruction. It involves the direct application of Bloom’s and Keller’s model to the teaching and learning of social studies in order to enhance students’ achievement in the subject.

1.8 ORGANIZATION OF THE STUDY
This research work is organized in five chapters, for easy understanding, as follows 

Chapter one is concern with the introduction, which consist of the (overview, of the study), historical background, statement of problem, objectives of the study, research hypotheses, significance of the study, scope and limitation of the study, definition of terms and historical background of the study. Chapter two highlights the theoretical framework on which the study is based, thus the review of related literature. Chapter three deals on the research design and methodology adopted in the study. Chapter four concentrate on the data collection and analysis and presentation of finding.  Chapter five gives summary, conclusion, and recommendations made of the study  

CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Introduction

Mastery Learning Approach (MLA) is an instructional method where students are allowed unlimited opportunities to demonstrate mastery of content taught, Kibler, Cegala, Watson, Barther and Miler (1981) in Wambugu and Changeiywo (2008). MLA involves breaking down the subject matter to be learned into units of learning, each with its own objectives. Adepoju (2002) refers to mastery learning as an innovation which in its various forms is designed towards making learners to perform beautifully well in an academic task. Also Adeyemi (2007) described mastery learning as a teaching strategy that involves a pre-specified criterion level of performance which students must master in order to complete the instruction and move on. According to him, mastery learning involves frequent assessment of students’ progress, it provides corrective instruction and emphasizes on all participation, feedback and reinforcement. In the same vein, Wibler et al (1981) in Wambugu and Changeiywo (2007) opined that MLA helps the students to acquire prerequisite skills to move to the next unit. Mastery of each unit is shown when the students acquire the set pass mark of a diagnostic test. The teacher is also required to do task analysis and state the objectives before designating the activities. Mastery Learning Approach (MLA) can help the teacher to know students area of weakness and correct it thus breaking the cycle of failure. Results from research studies carried out on Mastery Learning Approach (MLA) suggest that Mastery Learning Approach (MLA) yields better retention and transfer of material, yield greater interest and more positive attitude in various subjects than Non-Mastery Learning Approaches (Ngesa, 2002; Wachanga and Gamba, 2004 and Wambugu and Changeigwo, 2007). The researcher is not aware if this method of teaching had been tried out in Integrated Science teaching and learning in Delta Central Senatorial District where performance in the subject has continued to decline. This study was aimed at finding out the effects of Mastery Learning Approach (MLA) teaching method in the teaching of Integrated Science in the Senatorial District. The study was meant to contribute in the understanding of effects of Mastery Learning Approach (MLA) on academic achievement in Integrated Science in Delta Central Senatorial District of Nigeria. And also bearing in mind that, the available research literatures does not indicate any research on the effectiveness of Mastery Learning Approach (MLA) in secondary school Integrated Science. This research study was therefore intended to fill this gap in the body of knowledge, as well as contribute to existing body of knowledge on the efficiency of MLA as an instructional means of improving the academic achievement of students in social studies. Mastery Learning is an instructional strategy and educational philosophy, first formally proposed by Benjamin S. Bloom in 1968. Mastery Learning is based on the belief that students must attain a level of mastery (i.e. 90% on a knowledge test) in prerequisite information before moving forward to learn succeeding information. If a learners fail to attain mastery in the given test, they are provided with additional sources in learning and reviewing the information. Then they are evaluated again. This cycle will be continued until the learners attain mastery and then move on to the next unit (https://en.wikipedia.org). Mastery learning is a set of group-based and individualized instructional strategies based on the principle that learners will accomplish a high level of understanding in a given area if they are given sufficient time (Anderson, 1975). According to Davis and Sorrel (1995): “The mastery learning method divides subject matter into units that have predetermined objectives or unit expectations. Students, alone or in groups, work through each unit in an organized fashion. Students must demonstrate mastery on unit exams, typically 80%, before moving on to new material. Students who do not achieve mastery receive remediation through tutoring, peer monitoring, small group discussions, or additional homework. Additional time for learning is prescribed for those requiring remediation. Students continue the cycle of studying and testing until mastery is met”. In mastery learning classes, correctives techniques are adapted to the specific weaknesses of each individual student, while in the non-mastery or traditional classes, no additional opportunities are provided for students to improve the course work (Mevarech, 2001). Mastery learning had been proven to be positive and successful especially in the area of achievement, attitudes towards learning and the retention of the content (Davis and Sorrel, 1995) 

2.2 CONCEPTUAL REVIEW

The Social studies programme is expected to make good citizens and patriots out of the youths of Nigeria. Incidentally, the programmes of social studies in school have been implemented for many years now without success in terms of inculcating the values of good citizenship among the youths (National Council for the Social Studies, 1992). The youths are rich in knowledge of social concepts and facts, but deficient in expected social values, attitudes and behaviours‘ that characterize social responsible citizens. It is assumed that this deficiency arises from the way the subject is taught and learnt in the classrooms. However, the teaching of social studies has relied on conventional methods of teaching such as, the lecture methods, dictation and note taking, which are not interactive. These methods are inadequate to facilitate optimal learning in pupils and modify their behaviours‘ positively (NTI, 2006). The major concepts or variables involved in this research topic are discussed as follows: 

2.2.1 CONCEPT OF SOCIAL STUDIES 

The purpose and content of social studies as school subject are viewed closely related to African traditional citizenship education viewed from this perspective, the developmental trend of social studies education in Nigeria can be traced through, the African traditional education, colonial, post-colonial and the integrated instruction phrases (Africa Social and Environmental Studies Programme, ASESP, 1994). African traditional education was basically citizenship education Nigeria like other African nations had a system of education that integrated the young members into the society through the inculcation of cultural practices, values and beliefs. The goal of the system of education was to make individuals functional and productive members of the society. This agreed with the primary role of social studies ' education. However, through the colonial experience formal type of education was introduced. Although traditional education existed side by side, its value was deemphasized. Education became a tool for western imperialism as foreign cultures and values were taught in what constituted the social aspect of the curriculum .The discrete social sciences particularly History, geography and civics were taught to produce loyal and obedient British subjects to serve the interest of the colonial masters. At the attainment of independence and subsequently after wards Nigeria began to take a close critical look at the curriculum in the schools to redirect focus. Indeed, the 1968 Mombassa conference formally and officially adopted social studies to achieve this purpose. This marked a new beginning of social studies in Nigeria. Earlier in 1958 in the former western region, a cooperative effort of the region and the University of Ohio, USA led to the teaching of social studies to teachers and the subsequent production of a social studies syllabus and a textbook. In 1963, at the comprehensive high school, Aiyetoro, Egbado, the joint effort between the then western region and the United 13 State Agency for International Development (USAID) saw the appearance of social studies in the school curriculum. Meanwhile, in the northern part of Nigeria, the Northern Nigeria Teacher Education Project (NNTEP) in 1964 encouraged the teaching of social studies and produced a textbook on social studies methodology for teachers. The institute of education, ABU Zaria was very instrumental in organizing activities that promoted the teaching of the subject. It organized workshops that produced curriculum materials especially at primary level and sponsored frequent social studies in-service courses for teachers at the levels. Major landmark in social studies education nationally was the 1969 national curriculum conference which sought to make education relevant to the needs of the child and the nation. Just before this conference in January, 1969 the Social Studies Association of Nigeria (SOSAN), had been launched at the cooperative college, Ibadan to promote the effective teaching of social studies in Nigeria. However, with the National curriculum conference and education agency; the Nigeria Educational Research Council (NERC) was formed in 1970. The agency with the Comparative Education Study and Adaptation Center (CESAC) organized a series of seminars and workshops which led to the production of social studies curriculum materials for primary, junior secondary and teacher education programmes in Nigeria. With the federal government introduction of the UPE .scheme in 1976 and the 6-3-3- 4 system of education in 1982, social studies was made a core subject in primary and junior secondary schools. Curriculum materials were produced for social studies for these leads by NERC and (ESAC). Although the history, of social studies appears short, it has continued to make tremendous studies and impact in the Nigeria educational scene. Social studies is not only taught as a core subject in the primary and junior Secondary schools, it has a pride of place in teacher education programmes in the country. At various Universities, Social studies can be studies from the first degree level to the Doctoral level. In keeping with its dynamic 14 nature, social studies now has new theme infused into the curriculum to make it relevant to the needs and aspiration of the society and for preparing learners to become production and functional members of the society. Social studies have indeed come a long way but more still need to be done to maximize its benefit to the citizens and the Nigerian nation. 

2.3 BLOOM’S MASTERY LEARNING MODEL

During 1960’s Benjamin S. Bloom started a series of inventions in order to adapt the most powerful and influential aspects of teaching and individualized instruction for improving student learning in a group-based classes. Bloom played a contributory role to change the conceptual model of school learning developed by Carroll into a working model for mastery learning. In Carroll's model aptitude was predictive of the rate at which, rather than the level to which, a student could learn. Therefore, it should be possible to fix the degree of learning expected of students at some mastery level and to systematically manipulate the relevant instructional variables such that all or almost all students attained mastery (Bloom, 1968). Bloom’s Mastery Learning was derived from Carroll’s group-based mastery learning model which was only conceptual and theoretical. Bloom expanded and changed Carroll’s model into an instructional and practical system for classroom learning in 1968 (Mitee and Obaitan, 2015). In Bloom’s mastery learning approach, students learn with their class fellows cooperatively and the teacher controls the delivery and flow of instruction (Sood, 2013). Bloom proposed a specific teaching learning strategy known as 'Learning for Mastery' and later it was condensed to simply ‘Mastery Learning’. According to Bloom mastery learning approach, first the materials and concepts are divided into smaller units with predetermined objectives. Then instructional process begins to learn a unit by adopting appropriate teaching methods. After teaching the said unit, students’ performance is assessed by giving a quiz assessment in order to provide information or feedback on their learning. Students must exhibit and achieve mastery on unit before moving on to next unit. Students who fail to achieve mastery are subjected to receive remediation through additional sources like tutoring, textbooks, alternative materials, peer monitoring, study guides, learner centered activities or additional assignment. Sufficient time for learning is provided for those needing remediation. Students continue the cycle of studying and testing until mastery is achieved and then move to the next unit (Bloom, 1968) 

2.4 THEORETICAL REVIEW

The theoretical model for this study is based on the constructivists learning theory and self-determination theory and student well-being. Constructivism as a theory of knowledge argue that humans generate knowledge and meaning from an interaction between their 20 experience and their ideas. During infancy, it was an interaction between human experiences and their reflexes or behaviour pattern Piaget called this system of knowledge schemata‖. Writers who influenced constructivism include John Dewey, Maria, Montessori, Wladyslaw Strzeminski, Jean Piaget, Herbert Simon, Paul Watzlavvick, Ernest Von Glasersfeld, Edgar Morin and so forth. However, formalization of the theory of constructivism is generally attributed to Jean Piaget, who articulated mechanism by which knowledge is internalized by learners. He suggested that through processed process of accommodation and assimilation, individual construct new knowledge from their experiences. When individuals assimilate, they incorporate the new experience into an already existing framework without changing that framework. This may occur when individuals‘ experiences are aligned with their internal representations of the world, but may also occur as a failure to change a faulty understanding; for example, they may not notice events, may misunderstand input from others, or may decide that an event is a fluke and is therefore unimportant as information about the world (Barr and Tagg, 2000). In contrast, when individuals‘ experiences contradict their internal representations, they may change their perceptions of the experiences to fit their internal representations. According to the theory, accommodation is the process of retraining one‘s mental representation of the external world to fit need experiences. It is important to note that, construction is not a particular ideology. In fact, construction is a theory describing how learning happens, regardless of whether learners- are- using their, experience to understand a lecture or following the instructions. In both classes, the theory of constructivism suggests that learners construct knowledge out of their experience (Boud and Feletti, 2006). However, constructivism is often associated with pedagogic instructions that promote active learning or learning by doing. The learner as a unique-individual; social constructivism view each learner as a unique 'individual with unique needs and background; the learner is also seen as a 21 complex and multidimensional. Social constructivism not only acknowledges the uniqueness and complexity of the learner, but actually encourages, utilizes and rewards it as an integral part of the learning process (Wertsch, 2004). The theory encourages the learner to arrive at his or her version of the truth, influenced by his or her background, culture or embedded worldwide. According to this theory, it is thus important to take into account the background and culture of the learner throughout the learner process (Wertsch, 2004). The responsibility for learning should reside increasingly with the learner (Gasser, 2011). He emphasized that learner‘s construct their own understanding and those they do not simply mirror and reflect what they read. Learners look for meaning and will try to find regularity and order in the events of the world even in the absence of full or complete information. Sustaining motivation to learn is strongly dependent on the learner‘s confidence in his or her potential for leaning. These feelings of competence and belief in potential to solve new problems are derived from past and are much more powerful than any external acknowledgement and motivation (Eggen and Kauchak, 2007). According to constructivism theory, instructor has to adapt to the role of facilitators and not teachers (Baversfled, 2007). Whereas a teacher gives a didactic lecture that covers the subject matter, a facilitator helps the learner to get to his or her own understanding of the content (Gamoran, Secada, and Marrett, 2005). This dramatic change of role implies that a facilitator needs to display a totally different set of skills than a teacher (Brownstein, 2001). A teacher tells, a facilitator asks, a teacher lectures from the front, a facilitator according to a set curriculum, a facilitator provides guidelines and create the environment for the learner to arrive at his or her own conclusions; a teacher mostly gives a monologue, a facilitator is in continuous dialogue with the learners (Rhodes and Bellany, 2009). 22 Learning is an active, social process. The theory suggests that knowledge is first constructed in a social context and is appropriated by individuals (Bruning and James, 2009; Eggan and Kauchak, 2004). According to constructivists, the process of sharing individual perspectives- called collaborative elaboration (Meter and Stevens, 2000), results in learners constructing understanding together that would not be possible alone. The theory view learning as an active process where learners should learn to discover principles, concepts and the facts for themselves; hence the importance of encouraging guess work and instinctive thinking in learners (Meter and Sterens, 2000). Other constructivist scholars agree with this and emphasize that individuals make meanings through the interactions with each other and with the environment they live in knowledge is thus a product of humans and is socially and culturally constructed (Ernest, 2007; Pravat and Floden, 2007). McMahon (2005) agrees that learning is a social process. He further states that learning is not a process that only takes place inside our minds, nor is a passive development of our behaviour that is shaped by external forces and that meaningful learning occurs when individual are-engaged in social activities. This theory is also of the view that the instructor and the learners are equally involved in learning from each other as well (Holton and Clark, 2006). This means that the learning experience is both subjective and objective and requires that the instructor‘s culture, values and background become an essential part of the interplay between learners and task in the shaping of meaning. Learners compare their version of the truth with that of the instructor and fellow learner‘s truth (Kwfiss, 2000). The task or problem is thus the interface (Me Mahon, 2005). This creates a dynamic interaction between task, learner and instructor. Learners with dynamic skills and background should collaborate in tasks and discussion to arrive at a shared understanding of the truth in a specific field (Ducfi, Groh and Allen, 2007). Also, they stressed the need for collaboration among learners, in direct contradiction to 23 traditional competitive instructions. Vygotskian opines that, this has significant implications for peer collaboration, and that of the zone of proximal development level as determine by independent problem-solving and the level of potential development as determined through problem-solving under adult guidance or in collaboration with more capable peers it differs from the fixed biological nature of Piagets stages of development; through the process of Scaffolding; a leaner can be extended beyond the limitations of physical maturation to the extent that the development process lags behind the learning process (Gray, 2001). Knowledge should not be divided into different subjects or compartments, but should be discovered as an integrated whole (Me Mohan, 2007). This also underlines the importance of the context in which learning .is presented. The world, in which the learners need to operate, does not instruction one in the form of different subjects, but as a complex myriad of facts, problems, dimensions, and perceptions (Banchi, 2008). Learners should constantly be challenged with tasks that refer to skills and knowledge just beyond their current level of mastery. This captures their motivation and builds on previous successes to enhance learner confidence (Brownstein, 2001). This is in line with Vygotsky‘s Zone of proximal development. Bogg (2000) further claimed that instruction is good only when it proceeds ahead of development. Then it awakens and rouses to life an entire set of functions in the stage of maturing, which lies in the zone of proximal development. It is in this way that instruction pays an extremely important role in development. To fully engage and challenge the learner, the task and learning environment that they learner should be able to function in at the end of learning. Learners must not only have ownership of the learning or problemsolving process, but of the problem itself (Daniel, 2006). It is important to achieve the right balance between the degree of instruction and flexibility that is built into the learning process. Daniel (2006) contends that the more structure the learning environment, the harder it is for the learners to construct meaning based 24 on their conceptual understanding. A facilitator should structure the learning experience just enough to make sure that the students get clear guidance and parameters within which to achieve the learning objectives, yet the learning experience should be open and free enough to allow for the learners top discover, enjoy, interact and arrive at their own, socially verified version of truth. Instructions based on constructivism stress the importance of mechanisms for mutual planning, diagnosis of learner needs and interests, cooperative learning climate, sequential activities for achieving the objectives, formulation of learning objectives based on the diagnosed needs and interests. Personal relevance of the content, involvement of the learner in the process, and deeper understanding of underlying concepts are some of the intersections between emphases in constructivism and learning principles 

2.5 EMPIRICAL REVIEW

Mitee and Obaitan (2015) conducted an experimental study to explore “the effect of mastery learning on senior secondary school students’ cognitive learning outcome in quantitative chemistry and concluded that mastery learning is a very effective teaching method and better than the conventional teaching method. Hutcheson (2015) carried out an experimental study in order to find out the effect of mastery learning approach on student motivation in middle level science and arrived at the result that students showed an overall increase in their motivation and academic achievement when taught through mastery learning approach. Udo and Udofia (2014) conducted an experimental study to investigate the effects of mastery learning strategy on students’ achievement in symbols, formulae and equations in chemistry and found that students taught using mastery learning strategy performed significantly better than those taught using the traditional expository method and that gender had a significant influence on the students' performance with the males outperforming their female counterparts. Likewise, a research study has been carried out by Sarita and Jyoti (2014) to examine the effectiveness of mastery learning model on achievement of pupils’ of ix class in chemistry and they found that better gain scores were obtained by the students taught chemistry through the mastery learning model compared to those who were taught through conventional teaching (ii) Superior performance on the criterion achievement test showed by the group of students taught chemistry through Mastery Learning Model as compared those taught chemistry through conventional teaching. Agboghorom (2014) conducted an experimental study to investigate the effect of mastery learning approach on secondary students’ integrated science achievement and concluded that Mastery learning approach resulted in higher achievement and found an effective teaching method. Adeyemo and Babajide (2014) carried out an experimental study to explore the effect of mastery learning approach on Students’ Achievement in Physics and concluded that students showed better performance taught through mastery learning approach than those taught through traditional learning approach. An experimental study has been conducted by Sood (2013) to explore the effect of mastery learning strategies on concept attainment in geometry among high school students and found that Bloom’s LFM and Keller’s PSI were significantly found more effective in attainment of geometrical concepts as compared to conventional method of teaching but Bloom’s LFM was significantly better in attainment than Keller’s PSI. Achufusi and Mgbemena (2012) conducted an experimental study to examine the “effect of using mastery learning approach on academic achievement of senior secondary school II physics students” and found that the experimental group achieved significantly The study conducted by Abdulraheem (2001) focused mainly on students‘ performance in social studies which is the focus of the present study. The study conducted by Abdulraheem was specifically targeted at instructional strategy as an aspect of learning environment, while the present study examined the effect of student centered instruction on the performance of students in social studies in junior secondary school in Jigawa State. 48 Bello, (2011) conducted a study on the effect of teaching – made instructional materials on the academic performance of Islamic studies students in senior secondary school in Zaria Local Government Area of Kaduna State. A sample of 96 SSII subjects were randomly selected pre-tested and categorized into experimental and control groups. The subjects in the experimental group were taught Islamic Studies using teachers made instructional materials while those in the control group were taught without it. Pre-test and post-test data were analyzed to determine the group equivalent and achievement abilities of the students in the experimental and control groups. Two hypotheses were tested using t-test statistic with the following major finding about 42% of the schools that offer Islamic studies with teacher-made instructional materials performed better than those taught without teachermade instructional materials. The study has significant relationship with present study because the former sought to establish the effect of teacher-made instructional materials on the academic performance of secondary school students in Islamic studies. While the current study examined the effect of project method instruction on social studies students performance in junior secondary schools in Jigawa state 

CHAPTER THREE

RESEARCH METHODOLOGY

Introduction 
This chapter deals with the method used in collecting data required in carrying out this research work it explains the procedures that were followed and the instrument used in collecting data. 

Sources of data collection 

Data were collected from two main sources namely:

(i)Primary source and 

(ii)Secondary source 

Primary source:

These are  materials of statistical investigation which were collected by the research for a particular purpose. They can be obtained through a survey, observation questionnaire or as experiment, the researcher has adopted the questionnaire method for this study.

Secondary source:

These are data from textbook Journal handset etc. they arise as byproducts of the same other purposes. Example administration, various other unpublished works and write ups were also used. 

Population of the study 

Population of a study is a group of persons or aggregate items, things the researcher is interested in getting information for the study the effect of integrated group based mastery learning model on social studies achievement. The researcher randomly select 200 staff of selected secondary schools as the population of the study.

Sample and sampling procedure

Sample is the set people or items which constitute part of a given population sampling. Due to large size of the target population, the researcher used the Taro Yamani formula to arrived at the sample population of the study.

n= N

    1+N(e)2

n= 200

1+200(0.05)2
= 200

1+200(0.0025) 

= 200               200

1+0.5      =      1.5       = 133.
3.5
Instrument for data collection 

The major research instrument used is the questionnaires. This was appropriately moderated. The secretaries were administered with the questionnaires to complete, with or without disclosing their identities. The questionnaire was designed to obtain sufficient and relevant information from the respondents. The primary data contained information extracted from the questionnaires in which the respondents were required to give specific answer to a question by ticking in front of an appropriate answer and administered the same on staff of the two organizations: The questionnaires contained about 16 structured questions which was divided  into sections A and B.

      Validation of the research instrument

The questionnaire used as the research instrument was subjected to face its validation. This research instrument (questionnaire) adopted was adequately checked and validated by the supervisor his contributions and corrections were included into the final draft of the research instrument used.

    Method of data analysis

The data collected was not an end in itself but it served as a means to an end. The end being the use of the required data to understand the various situations  it is with a view to making valuable recommendations and contributions. To this end, the data collected has to be analysis for any meaningful interpretation to come out with some results. It is for this reason that the following  methods were adopted in the research project for the analysis of the data collected. For a comprehensive analysis of data collected, emphasis were laid on the use of absolute numbers frequencies of responses and percentages.  Answers to the research questions were provided through the comparison of the percentage of workers response to each statement in the questionnaire related to  any specified question being considered. 

Frequency in this study refers to the arrangement of responses in order of magnitude or occurrence while percentage refers to the arrangements of the responses in order of their proportion. 

The simple  percentage method is believed to be straight forward easy to interpret and understand method . The researcher therefore choose the simple percentage as the method to use. The formula for percentage is shown as. 

% = f/N x 100/1 

Where f = frequency of respondents response 

N = Total Number of response of the sample 

100 = Consistency in the percentage of respondents  for  each item  contained in questions.

CHAPTER FOUR

PRESENTATION ANALYSIS INTERPRETATION OF DATA 

4.1 Introduction

Efforts will be made at this stage to present, analyze and interpret the data collected during the field survey.  This presentation will be based on the responses from the completed questionnaires. The result of this exercise will be summarized in tabular forms for easy references and analysis. It will also show answers to questions relating to the research questions for this research study. The researcher employed simple percentage in the analysis. 

DATA ANALYSIS 

The data collected from the respondents were analyzed in tabular form with simple percentage for easy understanding. 

A total of 133(one hundred and thirty three) questionnaires were distributed and 133 questionnaires were returned.

Question 1

Gender distribution of the respondents. 

TABLE I 

	Gender distribution of the respondents

	Response
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Male
	77
	57.9
	57.9
	57.9

	
	Female
	56
	42.1
	42.1
	100.0

	
	Total
	133
	100.0
	100.0
	


From the above table it shows that 57.9% of the respondents were male while 42.1% of the respondents were female. 

TEST OF HYPOTHESES

There is no significant difference between gender and ability level on social studies students achievement in social studies.

Table III

	There is no significant difference between gender and ability level on social studies students achievement in social studies. 

	Response 
	Observed N
	Expected N
	Residual

	Agreed
	40
	33.3
	6.8

	strongly agreed
	50
	33.3
	16.8

	Disagreed
	26
	33.3
	-7.3

	strongly disagreed
	17
	33.3
	-16.3

	Total
	133
	
	


	Test Statistics

	
	There is no significant difference between gender and ability level on social studies students achievement in social studies. 

	Chi-Square
	19.331a

	Df
	3

	Asymp. Sig.
	.000

	a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 33.3.


Decision rule: 

There researcher therefore reject the null hypothesis that state that there is no significant difference between gender and ability level on social studies students achievement in social studies as the calculated value of 19.331 is greater than the critical value of 7.82  
Therefore the alternate hypothesis is accepted that state that there is a significant difference between gender and ability level on social studies students achievement in social studies.

TEST OF HYPOTHESIS TWO

There is no significant difference in the learning retention of social studies students taught using the integrated group based mastery learning models by ability level 

Table V

	There is no significant difference in the learning retention of social studies students taught using the integrated group based mastery learning models by ability level 

	Response 
	Observed N
	Expected N
	Residual

	Yes
	73
	44.3
	28.7

	No
	33
	44.3
	-11.3

	Undecided
	27
	44.3
	-17.3

	Total
	133
	
	


	Test Statistics

	
	There is no significant difference in the learning retention of social studies students taught using the integrated group based mastery learning models by ability level

	Chi-Square
	28.211a

	Df
	2

	Asymp. Sig.
	 .000

	a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 44.3.


Decision rule: 

There researcher therefore reject the null hypothesis that state that there is no significant difference in the learning retention of social studies students taught using the integrated group based mastery learning models by ability level as the calculated value of 28.211 is greater than the critical value of 5.99 
Therefore the alternate hypothesis is accepted that state that there is a significant difference in the learning retention of social studies students taught using the integrated group based mastery learning models by ability level. 

CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Introduction

It is important to ascertain that the objective of this study was to ascertain the effect of integrated group based mastery learning model on social studies student achievement.

In the preceding chapter, the relevant data collected for this study were presented, critically analyzed and appropriate interpretation given. In this chapter, certain recommendations made which in the opinion of the researcher will be of benefits in addressing the challenges of integrated group based mastery learning model on social studies student achievement. 

5.2 Summary

The researcher is of the opinion that the use of mastery learning model can better complement the traditional method of teaching social studies as it boosts the performance of students taught social studies in junior secondary schools. Also, gender factor does not affect the academic performance of students taught social studies with the use of project method because both male and female students were given equal chances to succeed when taught social studies with the use of project method in junior secondary schools. 

5.3 Conclusion

 The findings revealed that Bloom’s mastery learning approach has a positive effect on students’ academic achievement and retention in the subject of social studies. Furthermore, Bloom’s learning approach was found more effective, successful and useful in different level of cognitive domains i.e., knowledge, comprehension, application, analysis, synthesis and evaluation as compared to traditional learning approach in social studies at secondary level 

5.4 Recommendations

Based on findings and conclusion, it was recommended that secondary school teachers should adopt Bloom’s mastery learning approach for teaching social studies as it is more effective and useful as compared to traditional learning approach. They should be trained for effective teaching methodologies such as Bloom’s mastery learning approach to ensure effective and successful instructional process. They should have subject mastery as well as extraordinary knowledge of teaching methodologies. Furthermore, it is recommended that such type of study should be conducted at elementary, higher secondary and tertiary level as well as in other academic subjects. 

Reference 

Achufusi, N. N. and Mgbemena, C. O. (2012). The effect of using mastery learning approach on academic achievement of senior secondary school II physics students. Elixir Edu. Tech. 51, 10735- 

Adeyemo, S. A. and Babajide, V. F .T. (2014). Effects of Mastery Learning Approach on Students’ Achievement in Physics. International Journal of Scientific & Engineering Research, 5(2), 910-920 

Agboghorom, T. E. (2014). Mastery Learning Approach On Secondary Students’ Integrated Science Achievement. British Journal of Education, 2 (7), 80-88 

Anderson, L. W. (1975). "Major Assumptions of Mastery Learning". Annual Meeting of the Southeast Psychological Association

Bloom, B. S. (1968). Learning for mastery. Evaluation Comment (2), 1-5. 

Bloom, B. S. (1974). An introduction to mastery learning theory. In J. H. Block (Ed.), Schools, society, and mastery learning. New York: Holt, Rinehart & Winston. 

Davis, D. and Sorrell, J. (1995). Mastery learning in public schools. Paper prepared for PSY 702: Conditions of Learning. Valdosta, GA: Valdosta State University. Retrieved on 05 September, 2015 from: http://teach.valdosta.edu/whuitt/files/mastlear.html 

Eisner, E. W. (2000). Benjamin Bloom (1913-99). Paris, UNESCO: International Bureau of Education, XXX(3). 

Guskey, T. (2005). Formative classroom assessment and Benjamin S. Bloom: Theory, research and Implications. Paper presented at the Annual Meeting of the American Educational Research Association, Montreal, Canada. 

Hutcheson, P. J. (2015). The Effect of the Mastery Learning Approach on Student Motivation in Middle Level Science. Hamline University, Saint Paul, Minnesota. 

Joshi S. and Srivastava, R. (2009). Self-esteem and Academic Achievement of Adolescents. Journal of the Indian Academy of Applied Psychology, 35, 33-39. 

Khattak, Z. I., Usman, M., Khan, R. Abassi, G. and Ahmad, A. (2011). Evaluation of the effectiveness of English language teaching in English Language Institutes in Mardan. Procedia Social and Behavioral Sciences, 15, 1635–1638 

Lamidi, B.T., Oyelekan, O. S. and Olorundare, A. S. (2015). Effects of Mastery Learning Instructional Strategy on Senior School Students’ Achievement in the Mole Concept. Electronic Journal of Science Education, 19(5): 1-20 

Li, W. (2012). An Eclectic Method of College English Teaching. Journal of Language Teaching and Research, 3 (1), 166-171 

Mehar, R. and Rana, A. (2012). Effectiveness of Bloom’s Mastery Learning Model on Achievement in Economics with respect to Attitude towards Economics. Journal of All India Association for Educational Research, 24(1): 1-13 

Mevarech, Z. M. (2001). The effects of Cooperative Mastery Learning Strategies on Mathematics Achievement. Journal of Educational, Research, 78(6), 372-377. 

Mitee, T. L. and Obaitan, G. N. (2015). Effect of Mastery Learning on Senior Secondary School Students’ Cognitive Learning Outcome in Quantitative Chemistry. Journal of Education and Practice, 6(5): 34-38 

Sarita and Jyoti (2014). A Study of the Effectiveness of Mastery Learning Model on Achievement of Pupils’ of IX Class in Chemistry. Educationia Confab, 3 (7), 27-32 

Shyamlee, S. D. (2012). “Use of Technology in English Language Teaching and Learning”: An Analysis. International Conference on Language, Medias and Culture, IPEDR Vol.33, IACSIT Press, Singapore 

Sood, V. (2013). Effect of Mastery Learning Strategies on Concept Attainment in Geometry among High School Students. International Journal of Behavioral Social and Movement Sciences, 2 (2), 144- 155 

Spencer, K.A. (1996). Mastery Learning Methods, Media & Technology in Education: Raising Academic Standards. Liverpool: Manutius Press. pp:11-29. 

Udo, M. F and Udofia, T. M. (2014). Effects of mastery learning strategy on students’ achievement in symbols, formulae and equations in chemistry. Journal of Educational Research and Reviews, 2(3), 28- 35 

Wang, C., Schwab, G., Fenn, P. and Chang, M. (2013). Self-Efficacy and Self-Regulated Learning Strategies for English Language Learners: Comparison between Chinese and German College Students. Journal of Educational and Developmental Psychology, 3(1), 173-191 

Wambugu, P. W. and Changeiywo, J. M. (2008). Effects of mastery Learning Approach on Secondary School Students’ Physics Achievement. Eurasia Journal of Mathematics, Science & Technology Education, 4(3), 293-302

Udo, M. F and Udofia, T. M. (2022). Effects of mastery learning strategy on students’ achievement in symbols, formulae and equations in chemistry. Journal of Educational Research and Reviews, 2(3), 28- 35 

Wang, C., Schwab, G., Fenn, P. and Chang, M. (2021). Self-Efficacy and Self-Regulated Learning Strategies for English Language Learners: Comparison between Chinese and German College Students. Journal of Educational and Developmental Psychology, 3(1), 173-191 

Wambugu, P. W. and Changeiywo, J. M. (2022). Effects of mastery Learning Approach on Secondary School Students’ Physics Achievement. Eurasia Journal of Mathematics, Science & Technology Education, 4(3), 293-302

QUESTIONNAIRE 

INSTRUCTION

Please tick or fill in where necessary as the case may be. 

Section A

 Gender of respondent

A 
male

{  }

B 
female
{  }

Age distribution of respondents

15-20 {  }

21-30  {  }

31-40   {  }

41-50  {  }

51 and above { }

Marital status of respondents? 

married [   ]

single [   ] 

divorce [  ]

Educational qualification off respondents

SSCE/OND  {  }

HND/BSC    {  }

PGD/MSC    {  } 

PHD            {  }

Others……………………………….

How long have you been in the school?

0-2 years   {  }

3-5 years   {  }

6-11 years  {  }

11 years and above……….

Position held by the respondent in the school?

principal  

{  }

Class mistress            
{  }

Senior staff 

{  }

Junior staff


{  }

(7) How long have you been in the school? 

0-2 years   {  } 

3-5 years   {  }

6-11 years  {  }

11 years and above……….

SECTION B

 There is no significant difference in the achievement of social studies students taught using the integrated group based mastery learning models and those taught using the traditional method?

Agrees


{  }

Strongly agreed

{  }

Disagreed 


{  }

Strongly disagreed
{  }

Will there be interaction effect of gender and ability level on students’ achievement in social studies?
(a) Agrees



 {  } 

(b) Strongly agreed

 {  }

(c) Disagreed               
 {  }

(d) Strongly disagreed

{  }

Will there be a difference in the learning retention of students taught using integrated group based mastery learning model by ability level?

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

  Will there be a difference in the achievement of students exposed to integrated group based mastery learning model by ability level?

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

Will there be a difference in the learning retention of male and female students taught using the integrated group based mastery learning models?

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

Will there be a difference in achievement between male and female students taught using the integrated group based mastery learning models?

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

Will there be a difference in the retention of learning among social studies students taught using the integrated group based mastery learning models and those taught using the traditional method?

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

Will there be a difference in the achievement of social studies students taught using the integrated group based mastery learning models and those taught using the traditional method?
Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

