THE IMPACT OF CHILD ABUSE ON THE ACADEMIC PERFORMANCE OF STUDENTS IN JUNIOR SECONDARY SCHOOL

Abstract

The research work aimed to look at the impact of child abuse on the academic performance of junior student in some selected schools in Bauchi Local Government Area of Bauchi State. The research raised pertinent question on the issue of child abuse and provide relevant answers based on data collected from respondents. A structural questionnaire was used to obtained data from the respondents in the selected schools. The research shows that there is a relationship between child abuse and students’ academic performance, as well as rate of school dropout and cases of children involving in juvenile delinquencies. The research concluded by opined that child abuse goes a long way in affecting children emotional state thereby recommending the need for parents and guardians to pay close attention to their children in order to detect and understand factors that could affect their academic progress.

CHAPTER ONE

INTRODUCTION

1.1 BACKGROUND OF THE STUDY

The issue of child abuse is a global phenomena especially within the context of developing countries of which Nigeria belong. In Nigeria cases of child abuse is as common as the air we breathe in, this is in view of the fact that, there can hardly be a day without news report about child abuse. Many of these cases of child abuse went unreported. Thus one can say with conviction that an average Nigerian child is a potential victim of child abuse. The question arising from the foregoing is what is the impact of child abuse on children development and growth in life especially with regards to academic performance in schools.

Shonk and Cichetti (2001) postulated that childhood maltreatment, and aversive parenting practices, in general have the potential to delay the academic progress of student. The argument from the view above is that, there is a correlation between parenting practices, childhood maltreatment and academic progress. The argument that, child abuse is a global phenomenon cannot be disputed beyond reasonable doubt.

Consider the following; in United State, childhood maltreatment potentially has major economic implications for United State schools and for their student (Flisher, 2007). Even conservative estimates suggested that, at least 8% of United State children experience sexual abuse before age 18, while 17% experience physical neglect (Kramer at al., 2007).

Although, its potential impact is large, evidence of causal effects of maltreatment on children longer term outcome in school is generally lacking. the current state of evidence for a linkage between childhood maltreatment physical and sexual abuse or neglect and school performance is limited to negative associations between maltreatment and school performance (Eric,2008).On average children who are maltreated receive lower ratings of performance from their teachers, score lower on cognitive assessments and standardized tests of academic achievement, obtain lower grade and get suspended from school and remain in grade more frequently (Erickson et al., 2008).

The association between maltreatment and poor performance in school has been explained by some as a second order effect stemming from the impact of maltreatment on children’s social cognitive and emotional development. Kendall (2011) opined that, childhood abuse and neglect is associated with a host of negative academic outcomes, including; lower test score and GPA. One survey conducted by Nwachukwu (2010) in Anambra state Nigeria also found that, child abuse victims have a higher chance of psychiatric morbidity; more self injurious behaviors, poorer perceive parental support and more likely to have problems with substance abuse and above all poor academic performance. Despite these findings child abuse still remained a hidden subject in Nigeria because most people who witness it simply ignore it.

It is against these backdrop of the facts presented above that, this research work tend to look vividly into the real impact of child abuse on the academic performance of junior school students in some selected schools in Bauchi Local Government Area of Bauchi State.

Although research work on child abuse is accumulating in Nigeria, taking the research to the lowest background in secondary is not common, as most of the researches adopt a holistic approach to the study. The present study aimed to measure the impact of child abuse on the academic performance of junior secondary school, identifying the significant predictors of the abuse which could provide important information for planning future preventive measures.

1.2 STATEMENT OF THE PROBLEM

That a child needs academic knowledge to succeed in life is a fact that is unquestionable. Knowledge, especially academic knowledge liberate people from the shackles of illiteracy and make one a better citizen in the society. As human we continue to acquire knowledge right from childhood till we die. It is a fact that human give birth to baby with empty brain i.e. no form of knowledge in the brain during child birth which is what the psychologist called Tabla Rasa. So as we grow in life we continue to acquire knowledge right from childhood, this happen to be a period in life where the human brain is much active to receive knowledge.

From the psychological and sociological points of view learning goes hand in hand with some social, economic as well as en environmental factors. The argument is that, there are some factors that aid learning and as well as others that distorts learning. For example Hoffman (2013) found that bullied and abused children perform worst in school compared with their non abused peers. The view point from the above is that, children that are subject to abuse and bullied find it hard to perform better in school.

Child abuse affect children learning capability and therefore has the potential to decline their interest in education thus becoming a school dropout or truant. Therefore they may likely become a nuisance in the society during their youthful life that they are supposed to harness purposefully for the overall benefit of themselves and the society at large.

1.3 PURPOSE OF THE STUDY

The main purpose of this study is to examine the impact of child abuse on the academic performance of junior secondary school students.

Other specific objectives are;

To investigate whether child abuse can make junior secondary schools to engage in juvenile delinquency.

To determine whether child abuse can make student to loose interest in education.

1.4 SIGNIFICANCE OF THE STUDY

The study will go along way in checking the factors responsible to why some children perform woeful in school despite having the potential to excel. It will also help to expose the effect of child abuse on children social, physical and emotional development with a view to finding a lasting solution.

The study will also help parents and guardians to know the effect of their action on their children. 

The study will also attempt to proffer solutions to child abuse in Nigeria. And above all, it will contribute to the body of knowledge in the field of education.

1.5 SCOPE OF THE STUDY

The study will try to cover the issue of child abuse with respect to academic performance. The research work will thereby limit its scope to the academic performance vis avis child abuse of students in some selected schools in Bauchi Local Government Area of Bauchi state.

1.6 LIMITATION OF THE STUDY

Understanding that, a research work is a project that requires commitment of time, money and energy both intellectual and physical. Balancing research work with academic going to meet respondents for questionnaires responses is a herculean task that takes time and intellectual stamina. All this limit the extent to which the researcher can go during the course of the research. 

The level of accuracy of data in this study is proportional to the availability of information that respondents are willing to give. There is this uncertainty that this information given is without bias. All the above stated point serves as the limitation to the study.

1.7   RESEARCH QUESTIONS

The questions arising in this research study are;

Can child abuse have negative impact on the academic   performance of students?

Can child abuse lead to students engaging in juvenile            delinquency?

Is there a relationship between child abuse and student interest in education?

 1.8    RESEARCH HYPOTHESIS

During the course of the study the hypotheses to be tested are;

 H0: Child abuse does not have a negative impact on students’ academic performance.

Ha:   Child abuse has negative impact on student’s academic performance.

Ho:   There is no relationship between child abuse and students interest in education.

Ha:   There is a relationship between child abuse and students interest in education.

   DEFINITION OF TERMS

Child Abuse: The crime of harming a child physically, sexually or emotionally or spiritually.
Sexual Abuse: The crime of having an unauthorized sex with someone especially children.
Tabla Rasa: The period after child birth when a child brain is empty without any form of knowledge present.
Juvenile: This refers to children that are not yet adult.
Delinquency: Bad crime committed by young children.
Emotional Abuse: This has to do with distorting the thinking faculty as well feeling of someone in a bad way.
Physical Abuse: This is damaging the body of someone as a result of attack with strong objects.
Social Abuse: This when someone ability to form good and lasting relationship with people is being curtail.
CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 Conceptual Review

The dependent variable is pupils‟ academic performance. The independent variables are pupils‟ level of awareness, school attendance, pupils‟ behaviour and learning disorders. These have a direct link to pupils‟ academic performance. Children who are more aware of child abuse are more likely to report the same hence suffer from the same less than their counterparts who are not aware. On the other hand, children who are abused have a higher chance of school non-attendance. Pupils’ behaviour may change due to child abuse and abused children may get learning disorders compared to non-abused children. All these affect the way pupils perform. However, factors like government policy, school environment and guidance and counselling may intervene. A supportive government policy on child abuse may reduce cases of child abuse in a school hence promote pupils‟ academic performance. Guidance and counselling may also help abused children to deal with the abuse hence reducing the effects of child abuse as well as encourage pupils to report when they are abused hence reducing he cases of child abuse. Finally, a school environment that condones child abuse promotes it and this affects pupils’ academic performance negatively while one that fights child abuse reduces it hence enhancing pupils’ academic performance.

Contribution of child abuse to learning disorders

It is not surprising that children who have been abused are at significantly increased risk for a host of developmental and psychiatric problems, including internalising problems such as anxiety, depression, suicidal ideation and posttraumatic stress disorder, and externalising problems such as aggression, impulsiveness, delinquency, hyperactivity and substance abuse (Turton, 2008). It has been assumed that many of these problems are the extreme end result of psychological attempts to cope with abuse. However, there has also been growing evidence that these problems may be a direct result of physical damage to the brain.

According to Maizura and Salwana (2010) on a study on intelligent interpretation and analysis of child sexual abuse forensic evidence; learning disabilities are among the conditions for which abused children are at increased risk. Some 30% of abused children have severe learning problems and almost as many suffer from attention-deficit/hyperactivity disorder. It is not surprising, therefore, that many abused children show poor academic achievement. Although few studies have shown direct links between emotional or sexual abuse and the development of LD, the brain changes caused by such abuse are similar to those that cause (or are at least implicated in) LD.

Research by Coyne (2014) on the link between child abuse and common learning disability in Toronto revealed that more than a third of dyslexic adults were physically abused as children. It found that 35 per cent of adults with the learning disability, most commonly characterized by difficulty reading, said they were physically abused by someone close to them before the age of 18. In contrast, only seven per cent of those without dyslexia reported similar abuse. Teicher, Tomoda and Andersen (2006) on a study about neurobiological consequences of early stress and childhood maltreatment make strong associations between child maltreatment and learning difficulties and/or poor academic achievement. Abuse and neglect in the early years of life can seriously affect the developmental capacities of infants, especially in the critical areas of speech and language. 

UNESCO (2010) Education for All (EFA) global monitoring report on reaching the marginalized indicated that abuse and neglect was related to poor school achievement and delays in language development. The report added that chronic child abuse affected maths scores and reading scores negatively but higher intelligence and daily living skills (e.g., ability to dress oneself, ability to perform household tasks) were protective factors against poor math and reading performance.

Types of Child Abuse

An abuse according to Isanghedehi (2004) could be seen in three perspectives physical, emotional, and sexual abuse. To Oniyama, Oniyama and Asamaigbo (2004), child abuse manifest in four main categories viz; physical abuse, sexual abuse, emotional abuse and neglect. In almost the same categories Mfonobong (2013) broadly categorized child abuse into five perspectives namely physical abuse, emotional abuse, sexual abuse, neglect and child exploitation (child labour).

Physical abuse may be seen as the inflicting of a non-accidental bodily injury on a child. The injury may not have been intended by the parent or caretaker and is not an accident but may be due to over-discipline or corporal punishment that may not be appropriate or is unjustifiable for the child at that age (Isanghedehi, 2004).

According to Mfonobong (2013) indicators of  physical abuse include: Recurrent injuries with unexplained, guarded, implausible, or inconsistent explanations; Oddly shaped or patterned bruises or lacerations (from an object); Uncommon locations for injury (underarms, neck, back, genitals, stomach, thighs); Lacerations; Burns (cigarette, immersion); Welts; Broken bones and intracranial trauma; Hair loss; Wearing long sleeve clothing out of season; Hesitation on showing certain body parts (not dressing out for P.E.); Acts out aggression on others; Fear, withdrawal, depression; Fantasies, art work, or threats related to violence; Regression; Nightmares, insomnia etc.

Emotional abuse is also known as verbal abuse, mental abuse or psychological maltreatment. The National Clearinghouse on Child Abuse and Neglect Information (2006) defines emotional abuse as “acts or omissions by the parents or other caregivers that have caused, or could cause serious behavioral, cognitive, emotional or mental disorders”. Emotional abuse can thus be seen as any attitude, behaviour or failure to act on the part of a caregiver who interferes with a child’s mental health, social development or sense of self-worth. It is probably the least understood, yet the most prevalent, cruelest and destructive type of abuse (Oniyama, Oniyama and Asamaigbo, 2004). It attacks the child self-concept making the child see his/herself as unworthy, worthless and incapable. When a child is constantly humiliated, shamed, terrorized or rejected the child suffers more than if he/she had been physically maltreated. The resulting effect is that most children often withdraw to themselves leading to depression and lack of concentration in school (Khartri, 2004).

Mfonobong ( 2013) indicators of emotional abuse include: Hiding his or her eyes; Lowering his or her gaze; Biting lips or tongue; Forcing a smile; Fidgeting; Annoyance; Defensiveness; Exaggeration; Confusion or denial; Feeling of nakedness, defeat, alienation or lack of worth; Regression; Poor self-esteem; Angry acts; Withdrawal; Insecurity; Alcohol or drug abuse; Depression; Suicide; Difficulty in relationships; Eating disorders; Sleep disorders/nightmares; Speech disorders; Developmental delays; Nervous disorders or somatic symptoms etc.

Sexual abuse is defined by CAPTA in (Khartri, 2004) as the employment, use of persuasion, inducement, enticement, or coercion of any child to engage in, or assist any other person to engage in, any sexually explicit conduct or simulation of such conduct for the purpose of producing a visual depiction of such conduct. It is the rape, and in cases of caretaker or interfamilial relationships, statutory rape, molestation, prostitution, or other forms of sexual exploitation of children or incest with children. As a result of the secrecy that characterizes these cases; sexual abuse is the most often under-reported form of child maltreatment. Sexually abused children experience emotional problems from a feeling of guilt and shame (Corwin and Olafson, 2009).

According to Mfonobong ( 2013) include: Compulsive masturbation, teaching others to masturbate; Excessive curiosity about sex or seductiveness; Sexual acting out with peers, others; Bruises or bleeding in external genitalia or stained, torn, bloody underclothing; Frequent, unexplained sore throats, yeast or urinary infections; Bed-wetting, soiling, playing with feces; Complains of pain or itching in genitalia; Difficulty in sitting or walking; Excessive bathing; Withdrawn or aggressive; Sexually transmitted diseases; Pregnancy, especially in early adolescence; Sexual inference in school artwork; Substance abuse; Legal issues; Overly compulsive behavior; Fears and phobias; Running away; Sleep problems; Fire starting; Depression; Somatic symptoms (stomach aches, headaches, etc.) etc.

Child neglect is a failure to provide basic needed care for the child such as shelter, food, clothing, education, supervision, medical care and other basic necessities needed for the child physical, intellectual and emotional development. It is a situation where the guardians or parents fail to perform tasks that are necessary for the well being of the child which invariably can lead to the child’s health and safety being endangered (Mfonobong, 2013).

According to Mfonobong (2013) child neglect indicators include: Poor hygiene, including lice, scabies, severe or untreated diaper rash, bedsores, body odor; Squinting; Unsuitable clothing; missing key articles of clothing (underwear, socks, shoes); overdressed or underdressed for climate conditions; Untreated injury or illness; Lack of immunizations; Indicators of prolonged exposure to elements (excessive sunburn, insect bites, colds); Height and weight significantly below age level etc.

Child exploitation often referred to as child labour or child trafficking involves the use of a child in work or other activities for the benefit of others. Child exploitation is a systematic process of using children to work with little or no compensation and consideration for their health and safety (Newton, 2001). These children are used to do hard works in the farms that are above their ages and some are made to hawk wares for long hours without food. Such children rarely benefit from education and will eventually drop out of school. By the time these children reach adulthood, they are physically, emotionally, morally and intellectually damaged (Mfonobong, 2013).

Effects/Implication of Child Abuse on Child Development

Child abuse and neglect can affect all domains of child development; physical, psychological, cognitive, behavioral and social which are often interrelated. The possible consequences of child abuse and neglect identified in literature included high-quality systematic reviews and primary studies with large representative samples in Cross River State and others in the Europe and America. Adverse consequences are broadly linked to all abuse types; however, where appropriate, associations are made between specific types of abuse/neglect and negative outcomes.

Attachment problems:

Babies and young infants exposed to abuse and neglect are more likely to experience insecure or disorganized attachment problems with their primary caregiver (Hildyard and Wolf, 2002; Jordan and Sketchley, 2009; Schore, 2002; Streeck-Fischer and Van der Kolk, 2000). Patterns of child caregiver attachment are extremely important for a child’s early emotional and social development. For children with an insecure attachment, the parent/caregiver (who should be the primary source of safety and protection) becomes a source of danger or harm, leaving the child in irresolvable conflict (Hildyard and Wolf, 2002). Without the security and support from a primary caregiver, babies and infants may find it difficult to trust others when in distress, which may lead to persistent experiences of anxiety or anger (Streeck-Fischer and Van der Kolk, 2000). Insecure attachments alter the normal developmental process for children, which can severely affect a child’s ability to communicate and interact with others and form healthy relationships throughout their life (Bacon and Richardson, 2001).

Physical health problems:

Research investigating the effect child abuse and neglect has on overall physical health has largely focused on outcomes in adulthood. However, data from the Longitudinal Studies of Child Abuse and Neglect (LONGSCAN) in the United States has indicated strong associations between abuse/neglect and health problems in children/adolescents (Flaherty et al., 2006, 2009). Flaherty et al. (2006) found that exposure to one adverse experience doubled the odds of children having overall poor physical health at the age of 6 years, and tripled them if children had experienced four or more adverse experiences. A further study by Hussey, Chang, and Kotch (2006) found that all types of abuse and neglect were associated with 8 of 10 major adolescent health risks.

A common form of abuse affecting the health of babies is shaken baby syndrome. Health problems resulting from shaken baby syndrome may include brain damage, spinal cord injuries, hearing loss, speech difficulties and even death (Child Welfare Information Gateway, 2008).

Trauma and psychological problems:

Trauma caused by experiences of child abuse and neglect can have serious effects on the developing brain, increasing the risk of psychological problems (Streeck-Fischer and Van der Kolk, 2000). Extensive research has identified a strong relationship between abuse/neglect and post-traumatic stress disorder (Gilbert et al., 2009; Schore, 2002; Streeck-Fischer and Van der Kolk, 2000). Recent research suggests that diagnosing children with post-traumatic stress disorder does not capture the full developmental effects of chronic child abuse and neglect and many researchers now prefer the term “complex trauma”  (Cook et al., 2005). Exposure to complex and chronic trauma can result in persistent psychological problems. Complex trauma affects the developing brain and may interfere with a child’s capacity to integrate sensory, emotional and cognitive information, which may lead to over-reactive responses to subsequent stress (Perry, 2001; Streeck-Fischer and van der Kolk, 2000).

Learning and developmental problems:

Strong associations have been made between child abuse/neglect and learning difficulties/poor academic performance (Gilbert et al., 2009; Mills, 2004; Veltman and Browne, 2001)

Abuse and neglect in the early years of life can seriously affect the developmental capacities of infants, especially in the critical areas of speech and language (Wolfe, 1999).

Research has demonstrated that abused and neglected children perform less well on standardized tests and achieve poorer school marks, even when socioeconomic status and other background factors are taken into account (Mills, 2004). Prospective research studies have consistently shown that maltreated children have lower educational achievement than other groups of children (Gilbert et al., 2009). In a meta-analysis by Veltman and Browne (2001), 31 of 34 studies (91%) indicated that abuse and neglect was related to poor school achievement and 36 of 42 (86%) indicated delays in language development. However, the authors acknowledged that studies associating child abuse and neglect with learning problems are problematic in that most studies do not know the intellectual status of children before maltreatment.

Behavioral problems:

Researchers have found that child abuse and neglect is associated with behaviour problems in childhood and adolescence (Ethier et al., 2004; Mills, 2004; Shaffer, Huston, and Egeland, 2008). The earlier children are maltreated the more likely they are to develop behaviour problems in adolescence (Frederico et al., 2008). Researchers have often associated abuse and neglect with internalizing behaviours (being withdrawn, sad, isolated and depressed) and externalizing behaviours (being aggressive or hyperactive) throughout childhood (Mills, 2004). Internalizing behaviours are commonly associated with child neglect. Children affected by neglect tend to be more isolated at school compared to other groups of children and have difficulty making friends (Hildyard and Wolf, 2002). Neglected children may also display aggressive and disruptive behaviour; however, externalizing behaviour problems are more closely associated with physical and sexual abuse or witnessing domestic violence (Hildyard and Wolf, 2002; Holt, Buckley, and Whelan, 2008). Inappropriate sexualized behaviour is also linked with abuse and neglect, and most commonly with sexual abuse and exposure to highly violent and sexualized environments (Corby, 2006; Merrick, Litrownik, Everson, and Cox, 2008).

Mental health problems:

Mental health problems, such as depression and anxiety disorders, have consistently been linked with child abuse and neglect, particularly for adolescents (Brown, Cohen, Johnson, and Smailes, 1999; Gilbert et al., 2009; Harkness and Lumley, 2008; Kaufman, 1991). Prevalence rates of major depression have been shown to be approximately four times higher in adolescence than younger children (Harkness and Lumley, 2008). In a review of seven large-scale studies by Harkness and Lumley, all studies showed a high association between child abuse/neglect and depression in adolescence. For example, in a longitudinal study by Brown, Cohen, Johnson and Smailes, children and adolescents who reported a history of abuse or neglect were three times more likely to exhibit a depressive disorder than non-maltreated children. In a Victorian study of characteristics of children referred to a therapeutic health service for children who had been abused or neglected (the Take Two Program), 62% of children met the criteria for at least one mental health diagnosis (Frederico et al., 2008).

Youth suicide:

Research suggests that abuse and neglect doubles the risk of attempted suicide for young people (Brodsky and Stanley, 2008; Brown et al., 1999; Evans, Hawton, and Rodham, 2005). The systematic review by Evans and colleagues found a strong link between physical/sexual abuse and attempted suicide/suicidal thoughts occurring during adolescence. Perkins and Jones (2004) found that 31% of a physically abused group of adolescents had suicidal thoughts compared to 10% of a non-abused group. Brodksy and Stanley (2008) found that risks of repeated suicide attempts were eight times greater for youths with a sexual abuse history. The authors suggested that sexual abuse could be specifically related to suicidal behaviour because it is closely associated with feelings of shame and internal attributions of blame (Brodsky and Stanley, 2008).

Eating disorders:

Eating disorders, including anorexia and binge-purge behaviour (bulimia), may also be associated with child abuse and neglect (Brewerton, 2007). Sexual abuse has been widely linked to eating disorders in children and adolescents; however, experiencing other maltreatment types or multiple forms of abuse and neglect has also been shown to increase the risk of developing an eating disorder (Brewerton, 2007).

Drug and alcohol abuse:

The psychological effects of child abuse and neglect may lead to alcohol and drug abuse problems in adolescence and adulthood (Fergusson and Lynskey, 1997; Harrison, Fulkerson, and Beebe, 1997; Perkins and Jones, 2004). Evidence suggests that all types of child maltreatment are significantly related to higher levels of substance use (tobacco, alcohol and illicit drugs) (Moran, Vuchinich, and Hall, 2004). In surveying public school students in Senior Secondary School 1, 2 and 3 in the Calabar, Nigeria, Harrison and colleagues found that experiences of physical or sexual abuse increased the likelihood of students using alcohol, marijuana and other drugs. A further study in the United States found that 28% of physically abused adolescents used drugs compared to 14% of non-abused adolescents (Perkins and Jones, 2004). Compared to 22% of the non-abused group, 36% of physically abused adolescents also had high levels of alcohol use (Perkins & Jones, 2004).

Aggression, violence and criminal activity:

In addition to feeling pain and suffering themselves, children exposed to abuse and neglect are at increased risk of inflicting pain on others and developing aggressive and violent behaviours in adolescence (Gilbert et al., 2009; Haapasalo and Pokela, 1999; Maas, Herrenkohl, and Sousa, 2008). Research suggests that physical abuse and exposure to family violence are the most consistent predictors of youth violence (Gilbert et al., 2009; Maas et al., 2008). In a meta-analysis by Gilbert and colleagues, both prospective and retrospective studies indicated strong associations between child abuse and neglect and criminal behaviour. A National Institute of Justice study in the United States predicted that abused and neglected children were 11 times more likely to be arrested for criminal behaviour in adolescence (English, Widom, and Brandford, 2004). Eighty three per cent of children in the Take Two program in Victoria demonstrated repeated and severe violence towards others (Frederico et al., 2008).

Teenage pregnancy:

Adverse consequences of teenage pregnancy and risky sexual activity may also be associated with experiences of abuse and neglect (Fergusson, Horwood, and Lynskey, 1997; Gilbert et al., 2009; Hillis et al., 2004; Mendes and Moslehuddin, 2006; Noell, Rohde, Seeley, and Ochs, 2001). Research has consistently linked teenage pregnancy with experiences of sexual abuse (Hillis et al., 2004; Paolucci, Genuis, and Violato, 2001). A study by Fergusson and colleagues found that young women (14-18 years of age) exposed to child sexual abuse had significantly higher rates of teenage pregnancy, increased rates of sexually transmitted diseases, and higher rates of multiple sexual partnerships and appeared to be more vulnerable to further sexual assault and rape.

Homelessness:

Research suggests that children and young people may encounter homelessness or housing instability as a result of abuse and neglect and particularly from domestic or family violence disputes. Homelessness is more likely to eventuate in adulthood; however, Australian Bureau of Statistics (ABS) data show that 2,840,073 children around the world were homeless in 2005–06 (33% of the homeless population) (Chamberlain and MacKenzie, 2006). The Australian Institute of Health and Welfare (AIHW) indicated that 54,700 children in Australia accompanied their parents (86% of whom were mothers) into Supported Accommodation Assistance Program (SAAP) services in 2005–06. The main reason for women with children to seek support was domestic or family violence (AIHW, 2007).

Young people who are removed from the care of their parents because of abuse or neglect may also face homelessness and unemployment soon after leaving out-of-home care (e.g., when they turn 18). A lack of social support networks and poor academic achievement often contribute to the difficulties young people face in finding adequate housing and employment after care.

Fatal abuse:

The most tragic and extreme consequence of child abuse and neglect is abuse that results in death. The World Health Organization (WHO) estimates that 155,000 deaths around the world of children aged 15 or younger occur every year due to abuse and neglect (Pinheiro, 2006). A large number of deaths caused by abuse and neglect go unreported due to insufficient investigations and a failure to run postmortem examinations. This suggests that estimations of worldwide deaths caused by abuse and neglect could be even higher (Gilbert et al., 2009).
Legislations against Child Abuse and Neglect in Nigeria

The Child’s Right Act, 2003

In line with the Convention on the Rights of the Child (CRC), the Child’s Rights Act 2003 defines a child as a person who has not attained the age of 18. That means that any person from zero-year old to 17 years old is a child while a person 18 years and above is an adult. This definition, plausible as it is, is one major reason some states have refused to pass the Child’s Rights Law. Since Child’s Rights Act, in line with CRC, prohibits the betrothal and marriage of a child, some states see it as out of tune with their culture with respect to marriage to have someone as old as 15, 16, or 17 be defined as ‘a child’.

However, some states have passed the law but lowered the minimum age for the purposes of marriage. Some have put it at 16, that is, defining a child as anyone below the age of 16. Thus, within Nigeria, one who is a child in one state could be regarded as an adult in another state. That is the fallout from the concept of federalism which Nigeria professes. Majority of the states that have passed the child’s rights law have retained the international minimum age of 18. So, generally speaking, a child is any person under the age of 18 years, and we are taking that as the working definition here.

The Child’s Rights Act, 2003 first and foremost, has adopted all the fundamental human rights set out in the 1999 constitution of the federal Republic of Nigeria and subsequent constitutions or amendments thereto as rights also guaranteed the children. This means, therefore, that the Act protects the fundamental human rights of the children. In addition, the Act also has specific rights specially provided and protected for the children. These rights include: Right to a good and meaningful name; Right to survival and protection; Right to dignity; Right to parental care, protection and maintenance; Right to free, compulsory and universal primary education; Right to freedom from discrimination; Right to private and family; Right to freedom of movement; Right to freedom of association and peaceful assembly; Right to freedom of thought, conscience and religion; Right to leisure, recreation and cultural activities; Right to health and health services; Right of a child in need to special care and protection; Right of the unborn child to protection against harmful social and cultural practices; Right not be imprisoned with the mother; Right to have his best interest considered paramount in any matter involving him; Right to protection against abuse and torture.

According to the Act, the children are the members of future generation. They are the assurance of the continuity of the human society. Without children today there will be no society of humans tomorrow. Yet they are the most vulnerable members of the society. By their nature they deserve protection. As children they lack the physical, mental and emotional maturity required to face life. They, therefore, require special safeguards, care and protection. The children are unique by their nature and needs, and as such the normal rights guaranteed adults are observably not adequate to accommodate the special needs of children hence the child’s rights law.

The Act also explains that; abused, maltreated and neglected children become stunted emotionally and physically, and lack the confidence to face life. They are, therefore, deprived of the opportunity to develop their full potentials.

The child’s rights law makes for the provision of the right, conducive and enabling environment that would foster and produce well-rounded, happy and self-confident children. It sure would benefit the society to have such children as the future leaders.

The Concept of Academic Performance/Achievements

To perform is to take a complex series of actions that integrate skills and knowledge to produce a valuable result (Elger, 2012). Academic achievement or performance is the outcome of education; the extent to which a student, teacher or institution has achieved their educational goals (Von Stumm andChamorro-Premuzic, 2011). Academic performance according to the Cambridge University Report (2003) is frequently defined in terms of examination performance. In this study academic performance is characterized by performance in tests/assessments and performance in examinations of primary school pupils.

Academic performance is commonly measured by examinations or continuous assessment but there is no general agreement on how it is best tested or which aspects are most important; procedural knowledge such as skills or declarative knowledge such as facts (Bossaert and Doumen, 2011). According to Magnuson (2007) generally around the world, the performance of students is measured by the Academic Performance Index. However, there are some individual differences influencing academic performance.

Individual differences in academic performance have been linked to differences in intelligence and personality. Students with higher mental ability as demonstrated by IQ tests and those who are higher in conscientiousness (linked to effort and achievement motivation) tend to perform/achieve highly in academic settings. A recent meta-analysis suggested that mental curiosity (as measured by typical intellectual engagement) has an important influence on academic achievement in addition to intelligence and conscientiousness (Bossaert and Doumen, 2011).

Children's semi-structured home learning environment transitions into a more structured learning environment when children start first grade. Early academic achievement enhances later academic performance (Bossaert and Doumen, 2011).

Parent's academic socialization is a term describing the way parents influence students' academic achievement by shaping students' skills, behaviors and attitudes towards school. Parent influence students through the environment and discourse parents have with their children. Academic socialization can be influenced by parents' socio-economic status. Highly educated parents tend to have more stimulating learning environments (Von Stumm andChamorro-Premuzic, 2011). Children's first few years of life are crucial to the development of language and social skills. School preparedness in these areas help students adjust to academic expectancies (Bossaert and Doumen, 2011).

Another very important enhancer of academic achievement is the presence of physical activity. Studies have shown that physical activity can increase neural activity in the brain. Exercise specifically increases executive brain functions such as attention span and working memory (Magnuson, 2007)

Factors affecting Academic Performance

Education is a very costly project for nations and individual families. Therefore, it is very crucial to understand the factors affecting its provisions and the performance of learners. The majority of studies on student performance have related student performance to various aspects of education, such as school quality, teaching quality, teacher remuneration, class size, and Learners' characteristics/social conditions.

Teacher Remuneration:
Remuneration refers to payment or compensation received for services or employment. This includes the base salary and any bonuses or other economic benefits that an employee or executive receives during employment, (Investopedia, 2010). Thus teacher remuneration refers to the total compensation received by a teacher, which includes not only the base salary but options, bonuses, expense accounts and other forms of compensation. A study on schools in India investigated the relationship between performance-related pay and student achievement (Kingdon and Teal, 2012), addressing the important issue of endogeneity in the relationship between pay and achievement. They found strong evidence that performance-related pay in the public schools affects student achievement. In Rwandan education system, private schools teachers are better paid than in public schools. This difference in payment is very important at primary school level where a private primary school teacher earns up to three times the salary of a public primary school teacher. The fact that a teacher is well paid plays an important role on his /her work performance and on his/her pupils' performance as well. Even though the salary may not be the main motivator of teachers, it plays a very important role in this issue.

Regarding the importance of teachers in general, Archer (2012) and Armentano (2013) argue that teachers are the most important influence on student progress/performance, even more important than socioeconomic status and school location. Furthermore, Darling-Hammond (2013) concludes that measures of teacher preparation and certification are by far the strongest correlates of student achievement/performance in reading and mathematics.

Teacher Quality:
Teachers are central to any consideration of schools, and a majority of education policy discussions focus directly or indirectly on the role of teachers. There is a prima facie case for the concentration on teachers, because they are the largest single budgetary element in schools. Moreover, parents, teachers, and administrators emphasize repeatedly the fundamental role that teachers play in the determination of school quality. Yet there remains little consensus among researchers on the characteristics of a good teacher, let alone on the importance of teachers in comparison to other determinants of academic performance. Teacher quality is the concept that embodies what the teacher does and they can do in terms of their assigned roles in the school. Related to the concept of teacher quality is teaching quality and it has been observed that one way of determining the quality of teaching in schools is by looking at the intermediate outcome of student performance (Sanders, 2010). There are several ways to evaluate a student's (quality) attributable to formal education, but the most tractable indicator is how he or she performs in tests (World Bank, 2013).

-Teachers' Degree Levels:

Teacher quality involves the level of qualification and research on the value of a teacher's advanced degree is mixed: some studies show that while additional teacher education has a positive correlation with student achievement/performance in some cases, others find that it negatively affects achievement (Greenwald, Hedges, & Laine, 1996; Hanushek, 1986). Goldhaber and Brewer (1997) found that a teacher's advanced degree is not generally associated with increased student learning from the eighth to the tenth grade, but having an advanced degree in math and science for math and science teachers appears to influence students' achievements/performance. The same results were not found to be true for teachers of English or history. In the same way Goldhaber and Brewer (2007) suggest that the findings of other studies about the impact on student achievement/performance of teachers' advanced degrees are inconclusive because they considered only the level of the degree and not the subject of the degree, which may affect student achievement/performance in different ways than the degree level. Nevertheless, results from all the studies seem to imply that there is a positive correlation between teachers having advanced degrees in subjects other than those they teach and student achievement/performance. 

-Teachers' Years of Experience
There is a wide range of findings on the relationship between years of teaching experience and student outcomes. Hanushek (1986) found that fewer than half of the 109 previous studies on the estimated effects of teacher experience showed that experience had any statistically significant effect on student achievement/performance; of those, 33 studies found that additional years of experience had a significant positive effect, but seven found that more experience actually had a negative impact on student achievement. Other studies show a stronger positive relationship between teacher experience and student outcomes in some, but not all, cases they reviewed (e.g., Greenwald et al., 1996). Murnane (1995) suggests that the typical teaching learning curve peaks in a teacher's first few years (estimated at year two for reading and year three for math). 

It is also plausible that a positive finding on experience actually results from the tendency of more senior teachers to select higher-level classes with higher achieving students (Hanushek, 1986). Thus we might reasonably infer that the magnitude of the experience effect, should it exist, is terribly large. 

-Teacher absenteeism: 

An observable indicator of teacher effort and performance has been the focus of several recent studies. Chaudhury et al. (2000) report on surveys in six developing countries that yield observational data on absence of teachers and health workers: India, Uganda, Peru, Ecuador, Bangladesh and Indonesia; averaging across the six countries, they found an absence rate of 19 percent among primary school teachers. Teacher absence predicts lower scores of pupils in tests in general.

Being still on human resources concern, various educators for example, Ukeje (2010) and Fafunwa (2012) have written extensively on the prime importance of teachers to the educational development of any nation albeit simple, complex, developed or developing.  From the writings of these educators, one can infer that whatever facilities are available, whatever content is taught, whichever environment the school is situated and whatever kind of pupils are given to teach, the important and vital role of the teacher cannot be over-emphasized.  Assuming that necessary facilities are adequately provided for, the environment is conducive to learning, the curriculum satisfies the needs of the students and the students themselves have interest in learning, learning cannot take place without the presence of the teacher. Fagbamiye (2013) noted that schools with stable, experienced and qualified teachers usually have better school facilities in terms of school buildings, books and equipments than those schools which have difficulty in attracting experienced and qualified staff. Teachers' conditions in private primary schools of Rwanda seem to be better than those of their counterparts of public primary schools and thereby, their motivation differs accordingly; therefore, this has an effect on pupils' academic performance.

School Size and Class Size:
About class size, a comparative study of public schools among United State of America found that in Tennessee, smaller class sizes contribute positively to student learning, particularly in fields like elementary reading (Darling-Hammond, 2000). In another assessment, Angrist and Lavy (2010) use regression-discontinuity design and find that reducing class size increases fourth- and fifth-grade test scores in Israeli public schools. For the case of Rwandan schools, public primary schools are very crowded at an extent of 70 pupils and beyond per class while in private primary schools, a big class doesn't hosts more than 35 pupils. This can be a positive factor of good pupils' performance in private primary schools of Rwanda in that teacher can individualize his/her teaching very easily if the class is not too big. Similarly, Case and Deaton (2011) separate their sample of South African data into races, notably Blacks and Whites, and look at the impact of pupil-teacher ratio on education attainment, enrolment, and numerical and literacy test scores. Especially for the test score results among Blacks, they find that when school facilities and education attainment are included as controls, a higher pupil-teacher ratio has a negative effect on mathematics score but a positive and insignificant effect on literacy. If higher pupil-teacher ratio has a negative effect on math score it is because math asks a great concentration and, in most cases, an individualization of teaching. Being so, all teaching subjects that need a great concentration like geography, physics, chemistry etc. are likely to be negatively influenced by a high pupil-teacher ratio.

School Quality and Socio-Economic and Cultural Level of Parents/Guardians:
In enumerating the factors that could be responsible for varying intra-and inter-school/academic achievement/performance, Coombs (2009), listed four important factors including the acute scarcity of instructional resources which he said constrained educational systems from responding more fully to new demands'.  He claimed that, in order to do their part in meeting the crisis in education, educational systems will need real resources that money can buy, they will need a fuller share of the nations' manpower, not merely to carry on the present work of education, but to raise its quality, efficiency and productivity.  They will need buildings, equipments and more learning materials.

Momoh (2011) carried out a research on the effects of instructional resources on students' performances in WASC examination in Kwara State.  He correlated material resources with academic achievements/performance of students in ten subjects.  Information was collected from the subject teachers in relation to the resources employed in teaching in five schools.  The achievements of students in WASC examinations for the past five years were related to the resources available for teaching each of the subjects.  He concluded that material resources have a significant effect on students' achievement/performance in each of the subjects. For the case of primary schools of Rwanda in general, it is very clear that public primary schools do not have enough means in terms of money to buy the required instructional materials as they have almost only one funding source which is the government and for private subsidized primary schools they can get another additional funding source, the founder (e.g. religious congregation) of the school, but in several cases this funding is not always operational. These schools are restricted from making money by the law, local leaders at all levels and by the parents' feeling that primary education is given freely in the light of Universal Primary Education (UPE). While private primary schools have varied ways of making money as they have no restrictions, they can order the increase of the cost of education whenever they want, they can do school businesses like opening a boutique, farming, etc.; they can ask parents to buy any material needed at any cost and time if it deems necessary.

The overall framework of schooling and schooling outcomes can be posited as having supporting inputs which flow into schools where schooling conditions are set to produce what we want to recognize as school outcomes (Heneveld 1994; Heneveld and Craig 1995). Contextual factors in generating school outcomes are the political will to embark on and support a schooling system, the economic muscle to support and sustain the system, the cultural milieu and how the school system aligns itself to the global trends in education. All these help to shape the kind of outcomes we expect to see in children who pass through the system.

Directly linked to schooling itself are moral, material and human resources made available to the school where a conducive climate with the right mix of conditions are manipulated in a classroom to produce desirable outcomes. 

Learners' Characteristics/social conditions:
About the learners' characteristics as factor to academic performance, very important are the children themselves with regard to how ready they are to blend into the mix we call schooling. It is clear that the factors are connected in an intricate way since we are dealing with social issues where how one factor influences an outcome cannot be entirely independent of the many other factors in the process.

However, when basic and fundamental elements of schooling are considered it is possible to change the outcomes considerably because there is little influence from external factors. When rudimentary schooling systems are considered most external influences become minimized and changes in the basic elements of schooling can lead to measurable changes in the outcomes. Never the less, these outcome are also affected by the social background of the learner; research have avail that there is strong correlation between child abuse and poor academic performance/achievements.

2.2 Theoretical Framework

Social Learning Theory

This is one of the most influential models of parent–child relationships and closely associated with the ideas and findings of Bandura (e.g. Bandura, 1977). Broadly put, social learning theories argues that, children’s real-life experiences and exposures directly or indirectly shape behaviour. The fundamental tenet is that moment-to-moment exchanges are crucial; if a child receives an immediate reward for his/her behaviour, such as getting parental attention or approval, then he/she is likely to do the behaviour again, whereas if she/he is ignored (or punished) then she/he is less likely to do it again (Twardosz and Lutzker, 2010).Other advocates have expanded this focus to consider the cognitive or mindful processes that underlie the parent’s behaviour (Putnam, 2006) and its effects on children. Whether the assessment and conceptual focus is on behaviour or cognitions, the model suggests that children learn strategies about managing their emotions, resolving disputes and engaging with others not only from their experiences, but also from the way their own reactions were responded to. For younger children especially, the primary source of these experiences is in the context of the parent–child relationship and the family environment. 

Given its historical emphasis on altering negative, aggressive behaviour in children, models of parenting based on social learning theory have tended to emphasise parental conflict, coercion and consistent discipline. But more theorists have incorporated positive dimensions of parenting as a way of promoting child positive behaviour and affect, improving the pleasurable nature of parents‟ and children’s interactions with one another (Lloyd, Mete & Grant, 2009). Social learning theory is applicable to this study because it brings about child-parent relationship which is the tenet of child abuse. Parents who have strong relationships with their children may not abuse their children while those with weak relationships tend to abuse their children. Strong relationships make children to rely on their parents when they need help and they also help parents to support their children in education. This enhances the children’s academic performance. Poor relationships between parents and children which may have been caused by child abuse make children fear their parents. With this kind of relationship, children are unlikely to seek help from their parents because they fear them. Consequently, such children are unlikely to perform well compared to their peers with parental support.

2.3 Empirical Studies

According to Buxton (2010), at times children are not even aware that they are being abused or just being corrected by their parents. A study by Finkelman (2010) about child abuse in New York showed that the majority of pupils indicted that they were not aware of what child abuse entailed. After explaining to the participants about the types of child abuse, the majority of pupils indicated that they had experienced those acts of abuse, particularly corporal punishment both at home and in class, bullying, neglect through denial of food as punishment, verbal abuse and emotional abuse. This tally with findings by Bussien (2011) in Australia who found out that the majority of children thought that their abuse was normal treatment that adults had every right and duty to give to them because they were not aware that they were being abused. However, there is a very thin line between normal upbringing of children and child abuse particularly in most countries. Nonetheless, this study did not connect awareness of child abuse and the performance of the children. 

Wasik (2011) on a survey of home visiting programs for abused and neglected children and their families in Korea, found out that two-thirds of the parents were whipping their children and 45% confirmed that they had hit, kicked or beaten them. However, 78% of the children in the study reported that this kind of treatment was normal for disciplinary actions. Another survey by Hoefnagels (2010) on mass media and disclosures of child abuse in the perspective of secondary prevention in Romania found that 4.6% of children were suffering severe and frequent physical abuse, including being hit with an object, being burned or being deprived of food. Nearly half of Romanian parents admitted to beating their children regularly and 16% to beating their children with objects. However, 64% of the children were unaware that what they were going through was abuse. The study did not link awareness of child abuse to the children’s academic performance. 

However, the current study investigated the impact of child abuse on pupil’s academic performance. Child abuse may affect the way children attend school. For example, America Finkelhor (2008) on a study on childhood victimization: violence, crime, and abuse in the lives of young people reported that experiencing abuse and/or neglect impacts children's school performance in multiple ways, including lower grades, increased absences, increased disciplinary problems and higher rates of school dropout. Finkelhor (2008) added that the school non-attendance for abused children was more than three times higher than that of their non-abused counterparts. These deficits appeared to exceed those of children suffering other forms of social disadvantage.

Research by International Labour Organization (ILO, 2012) on child labour as a form of child abuse found out that most child labourers begin working at a very young age, are malnourished, and work long hours in hazardous occupations; frequently they do not attend school. Short term, the most obvious economic impact of child labour at the family level is an increase in household income. Long term, the under-accumulation of human capital caused by low school attendance and poor health is a serious negative consequence of child labour, representing a missed opportunity to enhance the productivity and future earnings capacity of the next generation. Dunne (2007) on a study about schools and the production of gendered identities in Ghana and Botswana reported that over 50% of abused children experienced some type of difficulty in school, including poor attendance and disciplinary problems.

Nekesa, (2009) carried out a study on the influence of child labour on children’s attendance and discipline in primary schools in Kampala District. The study was carried out after evidence of increased child labour in different parts of Uganda. The study found out that there was a strong positive correlation between child labour and school attendance. There were many cases of children who failed to go to school because of child labour. There were also more cases of indiscipline among children who experienced child labour. Ruto (2009) on a sexual abuse study in Kenya also noted that some abused children felt as if they were different from other pupils hence opted to stay out of school.

CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Research Design

The research adopted a descriptive survey research design. Orodho and Kombo (2002) define a descriptive research design as a type of research method that is used when one wants to get information on the current status of a person or an object. It is used to describe what is in existence in respect to conditions or variables that are found in a given situation. This method was appropriate for this study because it was effective in collecting data from a large number of respondents from all the sampled schools.

3.2 Sources of Data Collection

Data was collected using questionnaires and interview schedule and document analysis. A questionnaire was used to collect primary data from the teachers and pupils. The questionnaire was semi structured. The items of the questionnaires were based on the objectives of the study which were on level of awareness of child abuse, pupils’ attendance, pupils’ behaviour and learning disorders. The questionnaires had open and closed ended items accompanied by a list of possible alternatives from which the respondents selected the answer that they felt best suited their responses. They were appropriate for this study since it was dealing with a sensitive issue and they ensured anonymity of the respondents. These are easier to administer and economical in terms of time and money and are easier to analyse. An interview schedule was used to collect primary data from the head teachers. Interviews were appropriate for the head teachers as they were relatively few and interviews would allow collection of additional information regarding the topic of the study.

3.3 Determination of Population

The target population for this study comprised the head teachers and teachers and students of selected public schools in Bauchi Local government area. 

3.4 Determination of Sample size

The sample was selected using proportionate sampling method. The sample size was in proportion to the target population whereby 50% of the schools were selected according to Ryan (2013). From the selected 26 schools, all the head teachers (26) were part of the sample. Among the 560 teachers, 280 which is 50% formed the sample. In addition, 228 pupils which is 10% also participated in the study. A sample of 50% was preferred because according to Gray (2004), the bigger the sample, the better it represents to target population. In total, the sample had 534 respondents.

CHAPTER FOUR

DATA PRESENTATION

4.1 Introduction

Both qualitative and quantitative techniques were used to analyse data from each objective of the study. Chi-square test was used to establish the relationship between the dependent and independent variables.

4.2 Data Presentation

Table 4.1 pupils’ Awareness Of Child Abuse

	Response
	Frequency
	Percent

	Yes
	75
	32.9

	No
	153
	67.9

	Total
	228
	100


As shown in Table 4.1, 67.1% of the teachers reported that pupils were not aware of child abuse while 32.9% said that they were aware. This means that even if there were many pupils who suffered from child abuse, there could be many of them who did not know that it was child abuse. All the head teachers also rated pupils’ awareness of child abuse as very low or average. 

Table 4.2 Chi-square test on level of awareness of child abuse

	Value df Asymp. Sig. (2-sided)
	

	Pearson Chi-Square
	111.740 (1.000)

	Continuity Correction
	108.569 (1.000)

	Likelihood Ratio
	114.525 (1.000)

	Linear-by-Linear Association
	111.249 (1.000)

	No of Valid Cases
	228


According to Table 4.2 the Chi-square value is 111.740 and p-value is 0.000 which is lower than 0.05. These results indicate that significantly the level of awareness of child abuse can influence the academic performance of pupils. The hypothesis was therefore rejected. Majority of the respondents (66%) reported that child abuse affected pupils’ school attendance while 34% reported that child abuse had no effect on school attendance. This shows that majority of the respondents were of the opinion that child abuse affected school attendance. 

Table 4.3 Chi-square test on child abuse and school attendance

	Value df Asymp. Sig. (2-sided)
	

	Pearson Chi-Square
	129.975 (4.000)

	Likelihood Ratio 
	145.091 (4.000)

	Linear-by-Linear Association
	106.746 (1.000)

	No of Valid Cases
	228


According to Table 4.3, the Chi-square value is 129.975 and the p-value is 0.000 which is less than 0.05. These results indicate that significantly child abuse can influence school attendance. The hypothesis was therefore rejected.

CHAPTER FIVE

CONCLUSION, SUMMARY AND RECOMMENDATION

5.1 Conclusion and Findings

The study concluded that there was a significant influence of level of awareness about child abuse on pupils‟ academic performance. Although the pupils suffered from various types of child abuse, many were unaware that they were being abused. Child abuse was found to significantly influence school attendance because it increased absenteeism among the abused pupils. Child abuse affects pupils‟ behaviour negatively as abused pupils behaved differently and negatively from the non-abused ones. Child abuse affects learning disorders negatively with abused children having learning disorders and performing worse than the non-abused ones.

5.2 Recommendations of the Study

Based on the findings of the study, it was recommended that the information on child rights in social studies is insufficient to teach about child abuse hence the Ministry of Education should ensure that child abuse is sufficiently taught. The school management, churches, media and non-governmental organizations should also be more vigilant in creating awareness about child abuse, not only among pupils but also among all school stakeholders and the community. The school management should strengthen their channels of reporting about child abuse as well as the way they handled different cases of child abuse. This would make it easier for the abused children to report abuse cases as well as cope better if abused and improve the quality of their lives.
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