THE EFFECT OF FAMILY STRUCTURE AND MOTIVATION AS PREDICTORS OF STUDENT ACADEMIC ACHIEVEMENT
ABSTRACT
This study focused on the effects of family structure and motivation as a prediction of students’ academic achievements of university of agriculture Makurdi.  Benue state. It was a survey research design with four research questions guiding the study. The instrument used in data collection is questionnaire and it was validated by the supervisor and three (3) experts in the department of science education. Using random sampling 368 students were drawn from three colleges in the University of Agriculture Makurdi. Data analysis was done using the mean and standard deviation. The form of hypothesis formulated were tested at 0.05 level of significance. The result showed that there is a significant difference between the academic achievement of students from single parent family and those from two parent family structure. The result also indicated significant difference in academic achievement from positive motivated family and negative motivated family. On the basis of these findings, it was recommended that workshop, seminar and counselling can be employed to enable the student at academic excellence.

CHAPTER ONE

INTRODUCTION

1.1 Background of the Study
In time past, investigations of the factors/effects that influence motivation on academic achievement of students have attracted and concern of teachers, counselors psychologist, researchers and school administrators in Nigeria. The academic achievements of students at all levels in Nigeria have attracted much criticism from all and sundry from time immemorial. The decline in the academic achievement of students in Nigeria universities had been observed by Bamidele (2014). She identified that the system need restructuring. Bamidele went further to say that the government must put genuine effort into empowering and monitoring the system to improve the standard of student’s academic achievement.

The academic achievement of students has been of great concern of educationalists and guidance and counselors in particular. This is because of the public outlines concerning the low standard of education in the country. The declining quality of education in the country and graduates with little technical know-how has resulted in serious setbacks to the individual development of the nation. Different factors are capable of influencing that academic achievement of university students, such factor maybe the student’s internal state (intelligence, state of health, motivation, anxiety, etc.) and their environment (availability of suitable learning environment, adequacy of educational infrastructure like textbooks and well equipped laboratories). Investigation of these factor has produced several findings by researchers.

The family structure in this context refers to the way a household or family setup. It is different for every family as families may have single parents or two parents or may even have step parents involved. The family structure (single parent or two parent) lays the psychological, moral, spiritual and motivational foundations in the overall development of the child. The mother’s significant role in this cannot be over emphasized.

The family, being a powerful influence on the child and its importance as primary agent of socialization could in doubt enhance or hinder the academic achievement of the child depending on the social climate in the family. Variance in psycho social emotional fortification in the family structure could be indicator to high or low academic performance of student. Research on this aspect has not been exhaustively looked into in Nigeria where this family system exist bearing in mind the intervening effect of high and low socio economic status and emotional stability of students which is a prerequisite to academic achievement (Adesehinwa, 2013) Thus parenthood is a responsibility of the full cooperation of both parents who must ensure the total development of their offspring.

There is an awareness of the importance of the home environment or family motivation and structure on student’s academic achievement. The family has a great impact on the students psychological, emotional, and social and economics state. In the view of Ajilate and Olutala (2006), the state of home affects the individual since the parents are the first socializing agents in an individual’s life. This is because the family background and context of a child affect his reaction to life situations and his level of performance.

Although the school is responsible for the experiences at home tremendous role in building the personality of the child and making the child what he hate. Although the home environment or family has been recognized as having a lot of influence on the academic achievement of students structurally family is either single parent or two parent, single parent family in the context is one that is not structurally intact for various reasons, death of a parent, divorce, separation, desertion and illegitimacy, in which the family was never completed. It’s against this background that this study was conceived to investigate the effect of family structure and motivation to academic achievement of students in university of Agriculture Makurdi, Benue State.

1.2 Statement of the Problem
The differential scholastic achievement of students in Nigeria has been and still a source of concern and research interest to educators, government and parents. This is so because of the great importance that education has on the national development of the country, there is a consensus of opinion about the fallen standard of education in Nigeria (Adebule, 2007). Academic success depends on a variety of factor and can have both a positive and/or negative influence on child’s ability to stay motivated and succeed in school. For students living in high poverty, urban environments, there are increased challenges when it comes to succeeding in school (Murray and Malingren, 2005). The current investigation is an effort to better understand the relationship between students from positive motivated family and those from negatively motivated family and the effect it has on the academic achievement of students in university of Agriculture Makurdi, Benue state.

1.3 Purpose of the Study
The main purpose of this study is to examine family structure and motivation as of academic achievement of students in university of Agriculture makurdi, Benue state.

Specifically, the study intent to:

i. Find out the academic achievement of students from a positive motivated family.

ii. Investigate academic achievement of students from a negative motivated family.

iii. Determine academic achievement of students from a single parent family structure.

iv. Determine academic achievement of students from a two parent family’s structure in University of Agriculture Makurdi, Benue State.

1.4 Research Questions
The following research questions guide the study:

i. What is the academic achievement of students from positive motivated families in University of Agriculture Makurdi?

ii. What is the academic achievement of students from negative motivated Families University of Agriculture Makurdi?

iii. What is the academic achievement of students from a single parent family structure in University of Agriculture Makurdi?

iv. What is the academic achievement of students from two parent family structure in University of Agriculture Makurdi?

1.5 Research Hypotheses
H01: There is no significance difference between the academic achievements of students from positive motivated families in university of Agriculture Makurdi.

H02: There is no significance difference between the academic achievements of students from negative motivated families in university of Agriculture Makurdi.

H03: There is no significance difference between the academic achievements of students from a single parent family structure in university of Agriculture Makurdi, Benue state.

H04: There is no significance difference between the academic achievements of students from a two parent family structure in university of Agriculture Makurdi, Benue state.

1.6  Significance of the Study
This study is significant in a number of ways. The findings of the studies are great relevance to parents, student’s policy makers, curriculum designers and researchers. Through this study, students would come understand their role as students and take decisive steps towards overcoming their parent’s negative influence while utilizing the positive ones in enhancing their academic achievement. It is also hopeful that the study will serve as a source of information for the government to organize and address the obstacles hindering effective academic achievement of students and again to employ more school counselors in institution of learning, to provide guidance service to students, especially students from single parent family structure.

This study will also help the policy makers to formulate policies that will be of assistance and psychological support for students from single parent family and negatively motivated families, so as to overcome their emotional problems. The study will equally help parents to understand the implication consequences of parental motivation, separation and this mobilize all resources to curtail the problems arising from the situation. This could serve as a source of motivation to students. It is the opinion of the researcher that, the findings of this study would provide valuable information, which will help the general public to improve the academic achievement of single parent students in universities. The recommendations that could emerged from the findings could be apply in solving societal problems.

1.7 Scope of Study
The study focus on single and two parent students in the university of Agriculture Makurdi; The context scope of the study involves students from 100-400 level of college of Agriculture and science Education, college of Management science and college of science in the university of Agriculture Makurdi, Benue state.

1.8 Definition of Terms
The following keyboards have been defined as used in this study by the research.

i. Education Achievement: Is the level quality of attainment shown by an individual after a given learning task. (Coetzec, 2011).

ii. Intact Family: Is a two parents family, husband and wife being together. It’s also refer to families in which both biological parents are present in the home (Nyarka, 2010).

iii.  Single parenthood: Is a phenomenon where by the care and training of a child is undertaken by only one of the father or mother as a result of death of spouse, divorce, separation and never married (Kaush and Own, 2009).

Motivation: Is a theoretical construct used to explain behavior. It gives the reasons for people’s actions, desires and needs. Motivation can also be defined.

CHAPTER TWO

LITERATURE REVIEW
This chapter provides review of literature related to the effects of selected family factors on academic performance of pupils‟ in public primary schools. The researcher looked at recommendations made by various authors on matters related to the effects of family factors on academic performance. The sources of literature included: scholarly journals, thesis, textbooks, periodicals and computer search on the internet.

2.1 Family Involvement in Children’s Educational Activities
Parent involvement in education has many faces and assumes varying degrees (Vaden- Kierman & McManus, 2005). Research has indicated that there are positive academic outcomes stemming from parent involvement ranging from benefits in early childhood to adolescence and beyond (Patrikakou, Weissberg, Redding, & Walberg, 2005). Researchers have used a variety of ways to measure academic achievement such as report card grades, grade point averages, standardized test scores, teacher ratings, other cognitive test scores, grade retention, and dropout rates. It has been shown that children whose parents are involved in early childhood or participate with their children in early childhood programs, have higher cognitive and language skills than do children whose families are not involved or part of such programs. Also, children who participate in early

childhood programs that had strong family collaboration are more likely to be better prepared for school. Most importantly, benefits continue to be evident even later, as these children have fewer grade retentions and are more likely to graduate from high school (Henderson & Mapp, 2002).

Muola, (2010) found low correlation between parental involvement or encouragement and academic achievement. The researcher explained that the nature of encouragement given to the child by his parents is important as far as the academic achievement is concerned. Parents who through encouragement pressurize their children by making too high demands may create in them anxiety and fear of failure instead of providing effective morale to do well in academic work (Muola, 2010). Koskei (2012), pointed out that 90.9% of students whose parents were involved in education scored below average in the standardized scores.

According to Ayodo, (2009), research findings shows that children guided in doing homework by parents must be involved in their children, especially in lower primary for better academic foundation. Parents hold expectations for their children‟s schooling and may communicate their expectations to their children. There are many reason that parents may seem uninterested or don‟t hold high expectations for their children‟s performance. Kenya‟s education system puts a lot of emphasis on academic performances. In national examination, schools are ranked according to how well they excel in the examinations. Parents are willing to sacrifice and spend more on their children to get quality relevant education (Ongeti, 2005).

The amount of time that boys spend in studies after school affects their academic performance to a great extent. Spending time in non-academic activities lowers boys' academic performance and spending more time in studies boosts boys' academic performance (Mutuma, 2011). Besides, studies have demonstrated that parental involvement in school activities and in their children‟s academic work is positively associated with school achievement (Horvat, Weininger and Largeau 2003).

Children have two main educators in their lives: their parents and their teachers at school. Parents are the prime educators until the children attend nursery or start school and remain a major influence on the children‟s learning through school and beyond. There is no clear line to show where parents‟ input stops and the teachers‟ input begins. The parents and the school both have crucial roles to play and the impact is greater if parents and schools work in partnership (Scott, 2003). Many parents are already involved in their children‟s education. Research findings reveal that engaging in leisure activities such as artistic and music related leisure, reading for pleasure and writing for pleasure all have positive effects. Each of them increases the likelihood of getting a first degree, taking a course in adult education and being a member of a voluntary organisation. According to Robson (2003), these activities also raise earnings potential in later life. There is a remarkable boost to the learners‟ academic success when parents are involved in their education (Eliason & Jenkins, 2003).

Ogbemudia and Aiasa (2013) reported lack of good home foundation for pupils as cause of poor performance by students; Achieng (2012) found home factors, student factors and institutional capacity as the causes while Adesehinwa and Aremu (2010) posited that factors resident in child, family, society, government and the school may be composite causative effects for these downtrend; they, however concluded that there is a need for each of these variables to be considered extensively, hence the focus of this study to critically consider influence of home on academic performance of secondary school students. Other studies showed that the level of family cohesion (Caplan et al., 2002 as cited by Diaz, 2004), and family relationships (Buote, 2001) proved themselves capable of predicting performance. Schiefelbaum and Simmons (2000) (cited in Adell, 2002) consider family background the most important and most weighty factor in determining the academic performance attained by the student. Among family factors of greatest influence are social class variables and the educational and family environment.

A home is a place where pupils live with their parents or guardian and it is the place where they are groomed. It is a place where the pupils begin to learn the norms and values of the society in which they find themselves. The family is a social unit in any society and it is the source of early stimulation and experience in children (Collins, 2007). The home influences the child at the most earliest possible time of his life at a time when his mind is most receptive. It provides the first impression which may last through the whole life of the child. The child often sees the parents, siblings and things in their immediate environment to be most significant and they are capable of promoting or diminishing him in self-worth and academic performance (Ekanem, 2004).

The family, being a powerful influence on the child and its importance as a primary agent of socialization could in no doubt enhance or hinder the academic achievement of the child depending on the social climate in the family. Variance in psycho-social emotional fortification in the family background could be an indicator to high or low academic performance of students, bearing in mind the intervening effect of high and low socio- economic status and emotional stability of students which is a prerequisite to academic achievement (Adebule, 2004).

Cotton and Wikelund (2005) ably coped it by asserting that the more intensively parents are involved in their children‟s learning; the more beneficial are the achievement effects. Thus it is believed that when parents monitor homework, encourage participation in extracurricular activities, are active in teacher-parent association and help children develop plans for their future children are more likely to respond to and do well in school. McMillan (2000) noted that parental pressure has a positive and significant effect on public school performance.

Ryan (2005) reported that academic achievement is positively related to having parents who enforce rules at home. The obviousness of the research findings reported that family involvement improves faces of children‟s education such as daily attendance (Simon 2000). Parental involvement in their children‟s education has been linked to increased levels of academic performance in the classroom (Bobetsky, 2003).Increased levels of parental expectations to high academic achievement leads to increased student achievement, as well as an increase in the amount of time spent completing homework outside the classroom. It is argued that parents expectations are very powerful as they encourage students to excel academically(Catsambis,2001).Some parents may feel that their participation is not necessary given that their child is doing well in school and others may have no history of being involved and see no reason to begin doing so (Dwyer & Hecht, 2001).

Basically, parents‟ involvement in their child‟s learning process offers many opportunities for success. According to Centre for Child Well-Being (2010), parental involvement in their children‟s learning not only improves a child‟s morale, attitude, and academic achievement across all subject areas, but it also promotes better behavior and social adjustment. On academic achievement, Pinantoan (2013) pointed out the influence of parental involvement on a student‟s academic success should not be underestimated. He pointed out that students with two parents operating in supportive roles are 52% more likely to enjoy school and get straight A‟s than students whose parents are disengaged with what‟s going on at school. Conway and Houtenville (2008) revealed that “parental effort is consistently associated with higher levels of achievement, and the magnitude of the effect of parental effort is substantial.

Education is the best legacy a nation can give to her citizens especially the youth (Gesinde, 2004). This is because the development of any nation or community depends largely on the quality of education of such a nation. It is generally believed that the basis for any true development must commence with the development of human resources. Frequent changes of ministers and commissioners of education by successive government coupled with the politicization of education by political parties that emerged in the country‟s political scene since 1979 have also brought about disparity in educational practices, which caused differential academic performance and classroom functioning of both teacher‟s and pupils‟ in sub –Saharan Africa (Kraus, 2008). This study examined the perceived effects of family factors responsible for the poor academic performance of public primary school pupils in Soy Division of Eldoret West District.

2.2 Family Income and the Pupils’ Academic Performance
Research has found that there is a high risk of educational underachievement for children who are from low income housing circumstances (Arias & de Vos, 1996). Children from low SES family are at a higher risk than advantaged children for retention in their grades, special deleterious placements during the school‟s hours and even not completing their secondary school education. Schools in poverty stricken areas have conditions that hinder children from learning in a safe environment (Arias & de Vos, 1996). In addition, poor children are much more likely to suffer from hunger, fatigue, irritability, headaches, ear infections, flu and colds. These illnesses could potentially restrict a child‟s focus and concentration. Students from high SES families have favourable environment and availability of educational materials (Wood, 2002). Moreover, students from high SES families have enough time to stay at school as their parents are able to pay school fees and other contributions (Best & Kahn, 2006). Therefore, it seems that children whose families have income below the poverty line are far less successful educationally than children who live in families with income above the poverty line.

According to Evans (2004), lower income children have less stable families, greater exposure to environmental toxins and violence, and more limited extra-familial social support networks. There is no doubt that parents in such settings would report lower educational expectations, less monitoring of children‟s school work and less overall supervision of social activities compared to students from high socio-economic and intact families. Evans repeatedly discovered that low family factors children are less cognitively stimulated than high family factors children, as a result of reading less and being read to less, and experience less complex communications with parents involving more limited vocabulary.

According to Rwezahura (2005) in low socioeconomic environment children may have socialization experiences that promote competitiveness and reliance on external support. Woolfolk (2004) supports by arguing that because low SES students may wear old clothes, speak in dialect or be less familiar with books and school activities, teachers and other students may assume that those students are not bright and teachers may avoid calling them to answer questions in the classroom to protect them from embarrassment of giving wrong responses. Research findings by Kapinga (2014) in Tanzania indicated that economic factors are major causes for persistent mass failure in schools.

Family factors status is typically broken into three categories, high family factors, middle family factors, and low family factors to describe the three areas a family or an individual may fall into. When placing a family or individual into one of these categories and or all of the three variables (income, education, and occupation). A fourth variable, wealth, may also be examined when determining socioeconomic status. Additionally, low income and little education have shown to be strong predictor of a range of physical and mental health problems, ranging from respiratory viruses, arthritis, coronary disease, and schizophrenia (Iacovou, 2001).

Income can be looked at in two terms, relative and absolute. Absolute income, as theorized by economist John Maynard Keynes, is the relationship in which as income increases, so will consumption, but not at the same rate. Relative income dictates a person or family‟s savings and consumption based on the family‟s income in relation to others. Income is a commonly used measure of family factors because it is relatively easy to figure for most individuals (Dugas, 2003). A division in education attainment is thus born out of these two differences in child rearing. In theory, lower income families have children who do not succeed to the levels of the middle income children, who feel entitled, are argumentative, and better prepared for adult life. The achievement gap between middle - income during early childhood would help poor children more than children from wealthier families. Children whose families faced deep and persistent poverty registered the largest achievement gap which again suggests that these children would again reduce the gap with an added income. This study therefore sought to find out the effects of parents‟ income on pupils‟ academic achievement in Soy division.

2.3 Parents Educational Level and the Pupils’ Academic Performance
Parental education is the other socio-economic factor likely to influence academic performance of their children. Krashen (2005) concluded that students whose parents were educated scored higher on standardized tests than those whose parents were not educated. According to Ermisch and Francesconi (2001), there was significant gradient between each parent‟s educational level and their child‟s educational attainment.

This study considers the educational attainment of parents as an important variable that deserves to be investigated and its effects on pupil‟s‟ academic achievement. This is because several other studies especially from developed countries have defined family background as consisting of these variables; the educational attainment of parents, parent‟s occupation, income and parental involvement in education. Thus parent educational attainment has tended to be assumed to have some fractional relationship with students‟ academic achievement. This assumption is adopted in this study.

Engin Demis (2009) argue that research has consistently shown that students‟ academic achievement has been influenced by background of family characteristics such as socio- economic status of parents, level of education, occupation and income. From these factors parental level of education and income has been the most significant source of disparities in students‟ performance. As indicated on the Third International Mathematics and Science Study (TIMSS) tests, students from economically disadvantaged families and families where parents had less level of education have systematically performed worse than other students.

Home background according to Programme International Student As family factors (PISA) influences academic and educational success of pupil‟s and school work, while socio-economic status reinforces the activities and functioning of the teacher‟s and pupils‟. From the above, its revealed that the quality of parents and home background of a student goes a long way to predict the quality and regularity of the satisfaction and provision of a child‟s functional survival and academic needs (Iacovou, 2001) Poor parental care with gross deprivation of social and economic needs of a child usually yield poor academic performance of the child. On the other hand where a child suffers parental material deprivation and care due to divorce or death or absconding of one of the parents the child‟s schooling may be affected as the mother alone may not financially buoyant to pay school fees, purchase books and uniforms, such child may play truant, thus his performance in school may be adversely affected (Shittu, 2004).

Danesy and Okediran (2002) laminated that street hawking among young school pupils‟ have psychologically imposed other problems like sex net-working behavior, juvenile delinquent behaviors which takes much of student school time that enhanced the poor academic performance and drop out syndrome noticed among young school pupils. Nevertheless they also lament that the materials and paternal deprivation of the essential needs of the young pupils have promoted their poor performance in public examination. This study investigated the effects of parent‟s educational level on pupils‟ academic performance in Soy Division.

2.4 Parent’s Occupational Status and the Pupils’ Academic Performance
Occupational status reflects the educational attainment required to obtain the job and income levels that vary with different jobs and within ranks of occupations. Additionally,

it shows achievement in skills required for the job. Occupational status measures social position by describing job characteristics, decision making ability and control, and psychological demands on the job (Onumajulu, 1990).

Kapinga (2014) found out that parents from formal occupations had better position and assurance of helping students at home than those from the informal occupations. Formal occupations had monthly salaries that were used to buy books and stationery for their children. Informal occupations such as peasantry, masonry and carpentry were the main self-employment occupations which had no guarantee of getting basic requirements.

Agwanda, (2002) noted that the relationship between the children‟s academic achievement and parents could be influenced by occupation. Parent‟s level of academic qualifications, occupation and economic status affects the upbringing of children (Oghuvbu, 2007).Children from poverty start out in life at a disadvantage. Their mothers may have no or inadequate pre-natal care. They may have insufficient early health care. If the parents are fortune to have jobs, affordable day care may be of poor quality additionally, and poor children do not have the same kind of experiences those children of other social class family factors do. The experiences they miss out on are those that could help in the development of skills and academic achievement. Some example would be the use of home computers, visits to zoos and miasmas; attendance at pre-school programs; availability of literature and educational reading materials; interaction with educated, literature and well-spoken adults; and being read to by a parent (Slavin 1998).

According to the study done by Mutuma (2011) on the factors affecting boys' academic performance in public primary schools in Kieni West district, Kenya, the findings of the study showed that poverty, male guardian's level of education, teachers' gender and the amount of time boys spent studying affect boys' academic performance. Poverty makes boys wear tattered clothes hence suffer from cold, lack the basic needs which leads to poor health, lack learning materials and even going without lunch. All these go against good academic performance.

In developing countries also parental occupation has been found to be a significant determinant of student‟s academic achievement. A study conducted by the international Institution of Educational Planning (I.I.E.P) in the philosophy for example suggested that children of parents doing high jobs do significantly better than those of parents doing low status jobs resulting in children from poor families being sent on long treks in search of water, often having to stand in long queues and consequently being late or absent from school.

Okumu et al., (2008) found that in Kenya some negative correlation emerged with the probability of enrolment and low income jobs. In Mauritania they found that, there is also positive association with household head working as public employee, which is typically associated with less volatile higher earnings. for Uganda, the coefficients of both father and mother education exhibited a nicely increasing trend, suggesting an increasing pressure on educating the offspring, especially when the main source of income comes from „transfer‟, which helps to raise school attendance. However one third of Ugandans classified as unemployed were actually taking up unpaid family jobs, thus agreeing with Okumu et al., (2008) finding that a large percentage of the economically active persons are economically unproductive; thereby indicating the household‟s dependence burden implying that educated workers accept only high quality jobs and possibly experience long spells of unemployment and or migration. This squeezes out the household‟s resources, resulting into pupils in the family dropping out of school. Another problem is that Dr Dunne and her colleagues, who presented their findings to the British Educational Research Association's annual conference, examined pupil-placement decisions in English and Math in 44 secondary schools and 124 primaries. Their analysis included information on pupils' prior attainment, gender, ethnicity and home neighborhood and found that working-class pupils are more likely to be placed in lower sets than middle-class pupils who have the same test results, and that, pupils from middle-class backgrounds more likely to be assigned to higher sets, irrespective of their prior attainment.

According to Asikhia (2010) , the occupation of a parent determines a child‟s academic performance .This is because children can at times relax due to their parents achievements or can be blind folded not to work hard. This study therefore investigated the effects of parental occupation on pupils‟ academic achievement in Soy Division.

2.5 Family Size and the Pupils’ Academic Performance

Family size in this context refers to the total number of children in the child‟s family in addition to the child himself, while the birth order refers to the child‟s position in the birth order. However, the family type that a child comes from either monogamous or polygamous family usually has impact on the child academic performance. It is important to note that either of the family type (monogamous or polygamous) family dictates the size of the family. Polygamous family is peculiar to Africa in general and in Nigeria in particular. In Nigeria, the data collected revealed that polygamous family is as common among well-educated families as well as among poorly-educated families. It is equally common among professional and managerial fathers of the top of the occupational hierarchy. It is the unskilled workers at the bottom of the ladders that the practice of polygamy is prominent. But it is equally common among intellectually oriented families living in homes full of recent books as well as families without a single book in their houses.

Information from literature depicted that children from larger families are found to do worse than children from smaller families. Similarly, children lower down the birth order do worse than those higher up the birth order (Iacovou, 2001). Tenibiaje (2002) observed that there was a significant difference in intelligence capacity between the first borns and later borns. However, Booth and Kee (2006) confirmed that children from larger families have lower levels of education.

Smaller family size has been linked with higher academic achievement (Eamon 2005 Majoribanks 1996). Students with fewer siblings are likely to receive more parental attention and have more access to resources than children from large families. The additional attention and support leads to better school performance (Eamon 2005, Majoribanks, 1996).

Black, Devereux and Salvanes (2005) examine educational outcomes and use a similar identification strategy, but come to different conclusions on the traded off between the number of children and educational attainments The family lays the psychosocial, moral and spiritual foundations in the overall development of the child. It includes factors such as parental practices, family size, divorce and socio-economic status (Barry, 2005).

Adesehinwa (2013) reported effect of family type and poor funding on students‟ academic achievement.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
INTRODUCTION


In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3
POPULATION OF THE STUDY


According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 


This study was carried out to examine the the effect of family structure and motivation as predictors of student academic achievement. Selected Students and lecturers of university of Agriculture Makurdi form the population of the study.
3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the entire population of Students and lecturers of university of Agriculture Makurdi, the researcher conveniently selected 120 out of the overall population as the sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8
METHOD OF DATA ANALYSIS

The responses were analysed using the frequency tables, which provided answers to the research questions. The hypothesis test was conducted using the pearson correlation statistical tool, SPSS v.23
3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

he study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.
CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of hundred and twenty (120) questionnaires were administered to respondents of which 100 were returned. The analysis of this study is based on the number returned.

4.1
DATA PRESENTATION

Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	60
	60%

	Female
	40
	40%

	Religion
	
	

	Christian
	100
	100%

	Muslim
	00
	00%

	Age
	
	

	18-25
	00
	00%

	26-35
	15
	15%

	36-40
	29
	29%

	41 +
	56
	56%

	Family Economic Status
	
	

	Very High
	24
	24%

	High
	32
	32%

	Very Low
	21
	21%

	Low
	23
	23%


Source: Field Survey, 2021

ANSWERING RESEARCH QUESTIONS

Question 1: What is the academic achievement of students from positive motivated families in University of Agriculture Makurdi?

Table 4.2: Respondent on question 1

	Options
	Frequency
	Percentage

	High 
	78
	78

	Low 
	00
	00

	Undecided
	22
	22

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 78 respondents constituting 78% said high. While the remain 22 respondents constituting 22% were undecided. There was no record for low.

Question 2: What is the academic achievement of students from negative motivated Families University of Agriculture Makurdi?

Table 4.3: Respondent on question 2

	Options
	Frequency
	Percentage

	Average 
	60
	60

	Low 
	19
	19

	Undecided
	21
	21

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 60 respondents constituting 60% said average. 19 respondents constituting 19% said low. While the remain 21 respondents constituting 21% were undecided.

Question 3: What is the academic achievement of students from a single parent family structure in University of Agriculture Makurdi?

Table 4.4: Respondent on question 3

	Options
	Frequency
	Percentage

	Average 
	56
	56

	Low 
	21
	21

	Undecided
	23
	23

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 56 respondents constituting 56% said average. 21 respondents constituting 21% said low. While the remain 23 respondents constituting 23% were undecided.

Question 4: What is the academic achievement of students from two parent family structure in University of Agriculture Makurdi?

Table 4.5: Respondent on question 4

	Options
	Frequency
	Percentage

	High
	61
	61

	Low
	17
	17

	Undecided
	22
	22

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 61 respondents constituting 61% said high. 17 respondents constituting 17% said low. While the remain 22 respondents constituting 22% were undecided.

Test of hypothesis

Table 1: Ho1: There is no significance difference between the academic achievements of students from positive motivated families in university of Agriculture Makurdi

	Variable
	N
	Mean
	Standard Deviation
	DF
	P-Value
	t-Cal
	Decision

	positive motivated
	70
	2.44
	1.12
	418
	0.000
	13.15
	-

	Negatively motivated
	30
	40.23
	3.41
	-
	-
	-
	-


Therefore, 0.05, the calculated P-value is 0.000 which indicate that the H01 is rejected.
Table 2: There is no significance difference between the academic achievements of students from negative motivated families in university of Agriculture Makurdi

	Variable
	N
	Mean
	Standard Deviation
	DF
	P-Value
	t-Cal
	Decision

	Positive 
	70
	22
	2.06
	418
	0.000
	10.82
	-

	Negative  
	30
	40.23
	3.41
	0.000
	-
	-
	-


Therefore, 0.05, the calculated P-value is 0.000 which indicate that the H01 is rejected.

Table 3: H03: There is no significance difference between the academic achievements of students from a single parent family structure in university of Agriculture Makurdi, Benue state

	Variable
	N
	Mean
	Standard Deviation
	DF
	P-Value
	t-Cal
	Decision

	Single  
	70
	50.14
	4.28
	418
	0.000
	6.72
	-

	Both parent 
	350
	40.23
	3.41
	0.000
	-
	-
	-


Therefore, 0.05, the calculated P-value is 0.000 which indicated that the H01 is rejected.
CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.1 Introduction

This chapter summarizes the findings on the assessment of the effect of family structure and motivation as predictors of student academic achievement, University of Agriculture Makurdi as case study. The chapter consists of summary of the study, conclusions, and recommendations.
5.2 Summary of the Study

In this study, our focus was on the assessment of the effect of family structure and motivation as predictors of student academic achievement, University of Agriculture Makurdi as case study. The study is was specifically focused on examining the the academic achievement of students from a positive motivated family; investigating academic achievement of students from a negative motivated family; determining the academic achievement of students from a single parent family structure and determining academic achievement of students from a two parent family’s structure in University of Agriculture Makurdi, Benue State..
The study adopted the survey research design and randomly enrolled participants in the study. A total of 100 responses were validated from the enrolled participants where all respondent are students of University of Agriculture Makurdi.
5.3 Conclusions

With respect to the analysis and the findings of this study, the following conclusions emerged;

Educated parents would have increased emphasize on educational excellence. They are equipped by virtue of their education to take cognizance of the fact that parent-student-school community relationship is important in order to promote educational attainment and academic achievement of their children. Parents who had a high level of education such as university degree had their children perform above average as compared to the pupils whose parents had no education.

Educated parents give their children adequate time in doing their homework, assist them do homework, provide room for study, encourage and reward them to work hard.

Parents with higher levels of education often visited the schools to check the academic performance of students. This study concluded that the parents‟ level of education affected the pupils‟ academic performance.

5.4 Recommendation

Based on the findings the researcher recommends that;

The study recommends that social and economic policies should be put in place by the government to enable children from parents of low economic status to have equal opportunity of advancing the cause of their education. The government should organize practical programs to help families start small scale businesses and also pupils to get food, money and learning resources. The government should fund small scale businesses through loans with subsidized interest rates. Programs such as school fees bursaries and school milk should be well funded by government, NGO‟s and other foreign donors.

It was further recommended that Educational attainment could be improved through farming now that most of the parents in the area practiced farming. As such there is need to encourage better farming techniques. Loans should also be made available to farmers and businessmen at affordable interest rates.

Since parents‟ education influences pupil‟s academic achievements, the government and all stakeholders in education sector should implement its policies on basic education for all and thus create and enlighten society in which every parent would be educated beyond primary and secondary school in order to have a positive influence on their children‟s education.
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.

SECTION A

PERSONAL INFORMATION

Gender

Male

(  )

Female

(  )

Age
12-14
(  )

15-16
(  )

17+
(  )

Ethnicity
Yoruba

(  )

Igbo

(  )

Hausa

(  )

SECTION B

Question 1: What is the academic achievement of students from positive motivated families in University of Agriculture Makurdi?

	Options
	PLEASE TICK

	High 
	

	Low 
	

	Undecided
	


Question 2: What is the academic achievement of students from negative motivated Families University of Agriculture Makurdi?

	Options
	PLEASE TICK

	Average 
	

	Low 
	

	Undecided
	


Question 3: What is the academic achievement of students from a single parent family structure in University of Agriculture Makurdi?

	Options
	PLEASE TICK

	Average 
	

	Low 
	

	Undecided
	


Question 4: What is the academic achievement of students from two parent family structure in University of Agriculture Makurdi?

	Options
	PLEASE TICK

	High
	

	Low
	

	Undecided
	


