THE EFFECT OF EXAMINATION ANXIETY ON THE ACADEMIC PERFORMANCE OF STUDENTS IN TERTIARY INSTITUTIONS

Abstract

This study is on the effect of examination anxiety on the academic performance of students in tertiary institution. The total population for the study is 200 staff of Taraba state University, Taraba state. The researcher used questionnaires as the instrument for the data collection. Descriptive Survey research design was adopted for this study. A total of 133 respondents made heads of department, senior lecturers, junior lecturers and graduate assistants were used for the study. The data collected were presented in tables and analyzed using simple percentages and frequencies 

 CHAPTER ONE

INTRODUCTION

Background of the study
Education creates problem-solvers who can apply their knowledge to a range of difficulties. A great education gives a student a high degree of Meta cognitive abilities, which helps him comprehend himself as a cognitive processor and recognize task and strategy elements for optimal learning (Hoe, Cheong and Yee, 2015). Some pupils, even those with a high education level and meta cognitive skills, struggle to explain what they've learned. Such pupils attend courses and complete assignments, yet fail exams, especially when the stakes are high. Students with test anxiety have done everything necessary but yet lack confidence during tests. Examination anxiety, often called test anxiety, is disquiet or tension felt before, during, and after an exam owing to worry or dread of ambiguity. Zeidner (2018) defined it as phenomenological, physiological, and behavioral symptoms related with exam anxiety or failure. It's a feeling someone may have in a high-pressure situation. Test anxiety isn't terrible. A small level of test anxiety is natural and helpful for students to retain their focus and motivate them to prepare, devise, and master test-taking strategies. Children must be mentally and physically alert (Birjandi and Alemi, 2010).

In Tuncay (2017) opine that when anxiety or arousal levels rise, performance diminishes. The person fails to take responsibility . Tuncay says anxiety is a normal part of human nature, and understanding why something happens makes it less frightening. Umuinyang (2019) separated problem-solving and emotion-focused anxiety coping approaches. Problem-focused solutions target environmental variables that lead to stern and nervous expressions, and emotion-focused strategies affect how a person experiences a stressful situation. Some anxious youngsters have academic problems. They go blank, tremble, and go numb from exam anxiety. Education improves grades. It measures a person's anxiousness.

Additionally, stress can cause anxiety, which disrupts learning and memory and affects academic performance, according to Cassady & Johnson (2015). Healthy stress can increase talents and academic performance, according to (20). Performance anxiety, or test anxiety, is widespread. Excellent players have missed penalty shoots due to performance anxiety, costing their countries or teams titles in club or international games. DeCaro, Thomas, Albert, and Beilock (2011) found that under pressure, baseball players committed more errors and remembered less, such as bat direction. Some job hopefuls forget their own names during interviews for high-paying jobs where great performance is required (Putwain, Woods and Symes, 2010). Performance anxiety leads a professor to sweat heavily and seem disoriented in front of a large crowd. Anxiety is a more dispersed, out-of-proportion emotional reaction than fear (2). Anxiety is a psychological and behavioral state Ubani (2012believes anxiety is both life-saving and causes mental difficulties in individuals. Humans convey inner fights through words, attitudes, feelings, and emotions. Man uses anxiety or concern to describe interior difficulties. Psychological analysis theory says anxiety causes most mental illnesses. Anxiety is "emotional anguish" This is like being hurt, irritated, or ill. According to De Rosa, A.P. & Patalano (2018), anxiety is the cost of civilization, students' stress is an inescapable occurrence that is often encountered in undergraduates. They cited physical, mental, familial, career, and social relationships as contributing to stress in these students, which can negatively impact their academic results. Females are more affected by exam and other event anxiety than guys. Unhealthy anxiety simply harms school performance. Extreme anxiety interferes with school functioning, whereas mild anxiety can be motivating and advantageous to academic progress.

 1.2 STATEMENT OF THE PROBLEM

Today in Nigeria, as in other parts the world, performance at examination is the yardstick for measuring, judging and selecting manpower, and for assessing students for promotion and the award of certificates. It is little wonder then that many students of tertiary institutions have anxiety particularly during examination and this has adversely affected their performance, this is because of the much emphasis laid on examination in schools and by job-offering agents of the society that students become convince that sustenance of life depends on their performance in examinations. They therefore cultivate fear of failures. Because of this failure, they resort to cheating during examinations, some even become involved in certificate racketeering and this attitude towards examination is a major element of the indiscipline of the wider society. In Tertiary Institutions, clinical symptoms of test anxiety are made manifest when students start having abnormal rapid heartbeats, sweating palms or body, shivering and spilling their ink during examination. There have been also cases of students going insane or collapsing in examination halls because of such anxiety, these posses a big problem to both schools and society as a whole.

1.3 OBJECTIVE OF THE STUDY

Having taken cognizance of the nature of the problem posed by examination anxiety, the objectives of this study are therefore to:

Find out the effect of examination anxiety on the performance of student of tertiary institution (University).

Identify the causes of anxiety over examination among students.

To ascertain the extent of this anxiety on the students’ performance since anxiety is a psychological problem

1.4 RESEARCH HYPOTHESES

For the successful completion of the study, the following research hypotheses were formulated by the researcher;  

H0:   There is no significant predictive effect of examination anxiety on the academic performance of students

H1: There is significant predictive effect of examination anxiety on the academic performance of students


H02:  There is no significant relationship between students’ examination anxiety and their academic performance 

H2:  There is significant relationship between students’ examination anxiety and their academic performance 

1.5 SIGNIFICANCE OF THE STUDY

The work of assessing students’ learning is complex. In order to assess their work objectively, teachers and instructors use various methods and instruments, one of which is testing. We are aware that nowadays testing has become an inherent part of the society we live in. we are tested in order to drive a car, to practice a trade or profession, and to gain admission into schools. Consequently, many important discussions are based on test results. So, it is not surprising that anxiety during test has become a prominent problem in schools all over the world. The present study focuses primarily on test anxiety and its effects on academic performance of students in tertiary institutions, as well as its causes and impacts.

The findings of this empirical study have implications for helping professionals and academia in addressing the menace of test anxiety of the test students in higher education so that timely and effectively counseling and therapeutic interventions could be introduced in colleges and universities.

1.6 SCOPE AND LIMITATION OF THE STUDY

This present study covers the students of only one institution, namely the faculty of education and Arts and Social Science, in Taraba State University, Jalingo. Secondly, the study is limited to the subjects variables such as sex, grade and achievement scores of the students. Lastly, background education is no a variable. The researcher encounters some constrain which limited the scope of the study;

 a) AVAILABILITY OF RESEARCH MATERIAL: The research material available to the researcher is insufficient, thereby limiting the study


b) TIME: The time frame allocated to the study does not enhance wider coverage as the researcher has to combine other academic activities and examinations with the study.

c) Organizational privacy: Limited Access to the selected auditing firm makes it difficult to get all the necessary and required information concerning the activities. 

1.7 DEFINITION OF TERMS

Test Anxiety Inventory (TAI): Is a copyrighted instrument to measure test anxiety level of an individual.

Academic Performance: In Educational institutions, success is measured by academic performance or how well a student meets standards set out by the local government and the institution itself.

 Anxiety: Is a kind of anxiety which is related to the impending danger from the environment of the academic institution including teacher in certain subjects like Mathematics, English etc.

1.8 ORGANIZATION OF THE STUDY

This research work is organized in five chapters, for easy understanding, as follows 

Chapter one is concern with the introduction, which consist of the (overview, of the study), historical background, statement of problem, objectives of the study, research hypotheses, significance of the study, scope and limitation of the study, definition of terms and historical background of the study. Chapter two highlights the theoretical framework on which the study is based, thus the review of related literature. Chapter three deals on the research design and methodology adopted in the study. Chapter four concentrate on the data collection and analysis and presentation of finding.  Chapter five gives summary, conclusion, and recommendations made of the study  

CHAPTER TWO  

REVIEW OF RELATED LITERATURE

  2.1INTRODUCTION

Several studies have linked high anxiety to academic performance. Mandler and Sarason (1952) developed a test anxiety scale based on items such as acceleration of heart beat, uneasiness and worry before and during testing. Their result in general implied that high anxiety interfered with test performance while low anxiety appeared to prove helpful. Wine (2003) discovered that in tasks in which evaluation test was needed, low test anxious students seemed to perform better than high test anxious individuals. Furthermore, Alpert and Herber (1960) in their study of the influence of anxiety on academic performance found out that debilitating anxiety interferes with performance in examinations, while facilitating anxiety enhances academic performance. Davidson and Sarason (1960) in a study also discovered that the urge to excel as a result of parent’s high expectations may result in high anxiety which invariably results in negative test performance of their wards. In relation to self concept, Iroegbu (1990) reported that students who scored low on a measure of self concept saw themselves as less competent and also learned to read with greater difficulty than other children. Irwin (1999) summarized his research findings by stating that positive self concept is not only more important than studying, but that it is a central fact when considering optimal academic performance. Likewise, Brookover et al. (1997) demonstrated that a positive significant correlation between self concept and academic performance existed, even when intelligence score were controlled. A successful student sees himself in essentially positive ways. Also, Multon et al. (2007) found out that self concept beliefs are related to academic performance and account for approximately 14% of the variance in student’s academic performance. Similarly, in a study involving post-graduate students, Lane and Lane (2001) reported that self concept to cope with the intellectual demands of the programme predicted 11.5% of the variance in performance in a complex task. In relation to gender research finding in this area has been mixed. Mednick and Thomas (1998) observed that achievement motive is difficult to arouse in women and so their academic performance is probably lower than that of men. However, other researchers found no sex differences or a higher score on success avoidance for men than for women (Elizux, 1994; Tresemester, 1993). It has also been found that females score higher on average than males on test of verbal abilities (Halpern, 1992; Stumpt, 1995). On the other hand, males score higher on average than females on test of mathematical ability (Hyde et al., 1997; Halpern, 1992; Stumpt, 1995). According to Powell (1999), girls perform better at all grade levels including arithmetic than boys and that girls perform better than boys in the primary grade in all subjects. From the fore going, it could be seen that test anxiety, perceived self concept and gender are all factors that can affect academic performance. Several researchers have studied these constructs as separate entities, but the present study seeks to go beyond that by articulating the three constructs in one singular study in order to uncover if there are interaction effects amongst the three independent variables, apart from clarifying the inconsistencies and controversies. 
 2.2 ANXIETY  

Anxiety is a fundamental human emotion that was recognized as long as 5000 years ago (Cohen, 1981). Everyone has experienced it and all of us will continue to experience it throughout our lives. Many observers regard anxiety as a basic condition of modem existence. The British poet W. H. Auden for instance called the twentieth century "the age of anxiety". Some theorists see anxiety as a response to threatening situations; others explain it as a drive that elicits coping responses. But whatever the mechanism, most agree that "reasonable doses" of anxiety act as a safeguard to keep us from ignoring danger. Although the term "anxiety" takes on different shades of meaning as it appears in the writing and research of psychologists in various fields of specialization, there is general agreement that it refers to a complex and sometimes chronic emotional state generally characterized by fear, apprehension or tension (Smith, 1988). As such, it is associated with failure to meet our needs, anticipation of such failure or even merely on awareness of the possibility of failure. The feeling of danger and of fear of what might Happen points to the best way of understanding anxiety. It is the person in a state of alarm and preparedness for dealing with dangers that beset him. In animals, the reaction of the organism to physical danger is itself a preparation for survival of the danger, for fight or flight. In humans, the danger may be social rather than physical confrontation with an angry father rather than with a hungry tiger, so anxiety is specifically human danger signal. All human beings are capable of developing this reaction if the threat to their confidence and well-being is sufficiently severe. According to (Cohen, 1980), anxiety is manifested in four ways thus: 1 cognitively - in persons thoughts 2 meteorically - in persons actions 3 somatically - in physical or biological reactions 4 affectively - in a person’s emotions. Cognitive manifestation may vary from mild worry to panic. Severe attack can bring a conviction of impending doom (the end of the world or death), a preoccupation with unknown dangers, an inability to concentrate or make decisions and difficulty in sleeping. Motor behaviours are often affected, anxious persons exhibit random movements that range from fine trembling to more pronounce skeletal shaking. A whole assortment of behaviours such as general restlessness, pacing, squirming, tics, lip biting, fingernail biting, knuckle cracking and jumpiness may be exhibited. One can almost imagine that the body is preparing for flight from some threat that is expected to appear at any moment. Somatic changes may show up as shallow breathing, mouth dryness, cold hands and feet, diarrhea, frequent urination, fainting, heart palpitation, elevated blood pressure, increased perspiration, muscular tenseness (especially on the head, neck, shoulders and chest) and indigestion. The most pronounced manifestation of anxiety is in the affective domain. In this state, the person is continually uneasy and worried about militant danger, no matter how well things are going. Anxiety has unpleasant effects which can lead to psychomotor and intellectual errors, can impair psychological functioning and can disturb concentration and memory. Yet, some psychologists point to evidence that anxiety may serve an adaptive or stimulating purpose (Antonovsky, 1980). However, anxiety can serve to arouse a person in preparation for constructive action. Indeed, the absence of appropriate fear can foster careless behaviour in dangerous situations. Janis, (1980) found that moderate anticipatory fear about realistic threat is necessary for the development of coping behaviour. He divided patients about to undergo major surgery into three groups on the basis of the degree of fear they expressed. After the operation, the highly fearful group displayed considerable pain and discomfort, the moderately fearful group coped better and displayed less pain and the fearless patients suffered excessive postoperative anger, resentment, discomfort and pain. Janis, believes the moderately fearful patients were able to release mentally what was about to happen and what was to follow and thus reduced both novelty and surprise. The highly fearful group tended to become defensive and pre-occupied with their problem. The fearless group did not have realistic expectations about what was to occur and responded negatively. Thus, moderate fear levels can enhance vigilance and aid in a realistic appraisal of what is to come, both of which help the individual develop the coping responses necessary for survival. Functional fear appeals have been used in advertising campaigns to encourage people to stop smoking . cigarettes, to use seat belts and to have regular health checkups. Hancock, (2001) views test anxiety as a trait: a relatively stable personality characteristics that prompts an individual to react to threatening situations with sometimes debilitating psychological, physiological and behavioural responses. According to him, among these responses, the psychological effects on attention and memory have received much attention.  

2.3 THEORIES OF ANXIETY

As anxiety seems an important concept to psychologists and other clinical workers, many theories have been advanced in an attempt to explain this phenomenon. Some of the theories of anxiety to be reviewed in this study include the following:

 1 Freud's Theory of Anxiety

Erickson's Theory of Anxiety

Maslow's Theory of Anxiety
Freud's Theory of Anxiety

 Sigmund Freud, the father of psychoanalysis proposed several theories that could be used to explain anxiety. He was among the first who attempted to explain the meaning of fear or anxiety within the concept of psychological theory (1 93311 936). He explained systematically the development of phobia or anxiety behaviour because of his concern with people suffering-from psychopathology. Many psychological test experts on anxiety based certain assumptions that guided their constructed instrument or scale from his theory. He therefore, defined anxiety as something felt-an unpleasant affective emotional state or condition that was characterized by subjective feelings of irritability, chronic apprehension and all that is covered by the word of nervousness and by essentially the psychological and behavioral manifestation that Darwin attributed to fear.

In his early theoretical formulation, Freud initially viewed anxiety as resulting from the discharge of repressed sexual energy called libido. To him, when libidinal energy is blocked & normal expression, it accumulates and is automatically transformed into anxiety. That is, he viewed anxiety as a consequence and direct manifestation of unemployed libido. In other words, when the sexual instincts are not allowed to express themselves directly, their energy is diverted and converted into anxiety. He later modified this view to formulate the Danger Signal Theory of Anxiety. This is in favour of a more general conception of anxiety as a signal indicating the presence of danger which serves to warn the individual that some form of adjustment is needed. That is, in his danger signal theory, - Freud saw anxiety as having some form of adaptive utility in motivating behaviour that enables the individual to avoid danger. In a nutshell, Freud warns that the self is relatively fragile and must be protected from excessive danger. Still in the context of his danger signal theory, he differentiated between objective and neurotic anxiety. He states two sources of danger as follows: 1. The external word and

 2. One’s own internal impulses. He states that when the source of danger was in the external world, it gives rise to objective anxiety reaction but when the source is from the individuals own repressed impulse or instincts, it generates neurotic anxiety. To him, objective anxiety is an internal emotional reaction to anticipated real external danger or threat or harm. Thus, whenever a real danger in the external environment is perceived as threatening, this results in objective anxiety reactions. Freud's conception of objective anxiety is that the intensity of the emotional reaction is proportional to the magnitude of the perceived external danger or threat. He states that objective anxiety reactions are experienced by the individual as unpleasant and the emotional reactions initiate mental activities in the form of the thoughts and coping behaviours that attempt to reduce the unpleasantness, by banishing from the awareness of the individual all the thoughts or memories associated with the unpleasant emotional reactions - this is his theoretical account of the development of neurotic anxiety. This reduction or coping behaviour according to him is an act of repression of internal impulses. Consequently, the repression system may break down and this leads to the perception of threat or danger from one’s own repressed impulses-thus a neurotic anxiety which is objectless because the source of the danger is not recognized now results. Neurotic anxiety is characterized by high intensity of emotional state that would be unwarranted from the real or objective danger that evokes the reaction. He further proposed that anxiety may be produced by conflicts between the Id, ego and Superego. According to him, a child in store for example, whose parents said that they will not buy a much desired toy may suffer anxiety in the struggle between the desire to steal the toy and awareness that is wrong to take things without paying for them. Finally, Freud asserted that any form of a anxiety has two basic components which include physiological and emotional. Physiological symptoms of any anxiety include changes in heart-rate beat, sweating, I trembling, restlessness and accelerated breathing, Emotional symptoms. Include - cognitions and expectations about self and others, apprehension, tense and troubled emotional feelings. Freud's theory has several educational implications. Since Freud (1936), defined objective anxiety as an internal emotional reaction to anticipated real external danger or threat in the environment, test anxiety could this be viewed as an internal emotional response or reaction to the threat of test stimulus. Since tests or examinations are real perceivable objects in the external environment, test anxiety is thus an objective anxiety and not neurotic anxiety 
Erickson's Theory of Anxiety

Erick Erickson is one of the neo-Freudians who though had background in psychoanalysis but deviated to a large extent from Freud's explanation of psychopathology. Unlike Freud's psychosexual stages of development, Erickson proposed psychosocial stages of development. Erickson’s theory of anxiety originates from two of his proposed stages of psychosocial development which bordered on autonomy versus doubt, initiative versus guilt. In relating Erickson's theory with reference to autonomy versus doubt, Biehler (1976), pointed out that two year olds are in process of establishing themselves as autonomous individuals and those they assume responsibility for their own behavior but there are bound to be experiences that cause these budding individuals to doubt their ability to handle everything on their own. At this point's of doubt, the individual begins to experience anxiety. However, despite occasional setbacks and moments of doubts, most children remain undaunted, and are eager to initiate activities and explore new experiences. Biehler (1976), referring to the stage of initiative versus guilt, explained that if pre-schools are allowed to try out their powers and if parents &e patient in answering questions, Erickson suggests the children will develop a sense of initiative and self-confidence but if children are made to feel that their questions and activities are a disturbance to their parents, they feel guilt about trying to do things on their own and thus experience anxiety. Erickson's theory of anxiety has implications in education. It could therefore be inferred from the above theory that some individuals develop anxiety as they doubt their abilities to certain endeavours. Secondly, when individuals are discouraged from initiating activities which are seen as worthless, some individuals may at this juncture become guilty of what they have initiated and feel anxious. The aspect of Erickson's theory that has closer application to test anxiety is that which deals with anxiety arising from doubt about individual's ability. Certainly, one's doubts of one's ability in test situation characterize the cognitive component of test anxiety 
 Maslow's Theory of Anxiety

Abraham Maslow proposed a need hierarchy theory to explain human satisfaction in life. Maslow's proposal of a hierarchy of needs provided the basis for his theory of anxiety. According to Maslow (1970)' while at the lower level of the hierarchy are deficiency needs which include physiological, safely, belongingness and love as well as esteem, the higher level of the hierarchy is made up of growth needs which include: self actualization, knowing and understanding as well as aesthetic. In differentiating between the deficiency and growth needs, he asserted that deficiency needs can be satisfied only by other people and therefore make individuals other-directed and dependent when in difficulty. Conversely, growth needs can be self-satisfied which means that individuals are self-directed and dependent, and are able to find their own solutions to difficulties. Maslow therefore asserted that any time children have doubts about safety, being loved or accepted by peers of their abilities compared to others, they may experience feelings of anxiety

 The educational implications of Maslow's theory some students may develop test anxiety in the cause of fear that they could lose the love or affection of their parents, teachers, peers, friends and others if they do not perform well academically. Secondly, there are the implications that some students could experience test anxiety as they consistently doubt their abilities compared to others during test situations.

2.4 ACADEMIC PERFORMANCE OF STUDENTS

Academic performance is a term used to describe the rating of a student following an examination. This is an important aspect of student’s life and is known to be influenced by various factors including anxiety and level of hard work/preparations done prior to the examination, (11). (30) opined that academic performance is measured by the standing rates of grades of students in every subject and students have their own attitude towards learning and achieving a high level of academic performance. In order for a student to succeed he needs to be armed with strategies and techniques that will supplement his desire to reach his goals. One way is to have an efficient and adaptive study habit free of anxiety. Stated that academic performance of nursing students can be determined by various academic and non-academic factors that include measures of previous academic performance such as college and high school grade point (GPA), scores of different aptitude tests and certain demographic characteristics such as age, gender, marital status, ethnicity, residential background and previous work experience. Furthermore, knowledge about predictors of academic performance help in developing strategies to facilitate students’ success in nursing education programmes and ensuring adequate training and provision of man power in the nursing profession. The effect of anxiety on academic performance as revealed by is not always obvious and new research funded by the suggests that there may be hidden costs. The research found that anxious individual find it harder to avoid distractions and take more time to turn their attention from one task to the next than their less anxious peers. They further stated that a lot of negative effects of anxiety appear to be caused by difficulties with controlling attention. This suggest that training techniques designed to enhance attention, control the ability of students to ignore distractions and prevent the switching of their attention from one task to another could help anxious students to achieve their academic potential. Also showed that anxious individuals often perform at a comparable level to non-anxious ones but only do so at a greater cost in terms of effort or perhaps long term stress. This implies that it is important that teachers focus not only on whether a student’s academic performance seems to be satisfactory but also on how much effort the student had to put in to achieve that level of success. Anxious students may be trying desperately hard just to keep pace with academic demands and this could be at great psychological cost.

2.5 ANXIETY AND ACADEMIC PERFORMANCE OF STUDENTS

Anxiety symptoms  are extremely common in childhood and adolescence and can negatively interfere with general well-being, social life, academic performance and development of social skills. Stated that anxiety symptoms are associated with impairment of memory and cognitive functions and can contribute to poor school performance and academic failure. Anxiety as illustrated by, plays important roles in our lives. These include immediate reaction to stimuli following onset, anticipation and being prepared for important events in the future. It may be unpleasant, but it is often adaptive and in its absence one may have trouble as life becomes difficult to organize. They further pointed out that anxiety can disrupt our lives if it becomes maladaptive. However, explained that the consequences of anxiety during test or examination may limit the educational or vocational development and promotion through the educational system. It is normal for a student to feel anxious before a test or examination, but it becomes problematic when the level of anxiety is excess.  opined that a variety of factors can contribute to a student’s level of anxiety, examples include: past experience with courses, perception of course load, their ability to manage time, family issues and beliefs, which may have been shaped by a complex interplay of factors, may result to a unique reaction to a situation and lead to anxiety. The negative effects of anxiety can be explained by two models namely; the interference and the Learning Deficit Models. According to the interference model, anxious students are distracted due to task irrelevant cognitions and negative thoughts during examinations, while the learning deficit model proposes that it is student’s ineffective study habits during preparation for an examination that causes them to be anxious. Researchers found that anxious individuals find it harder to avoid distractions and take more time to turn their attention from one task to the next than their less anxious peers. This makes learning, reading, remembering and writing difficult affecting academic performance. Since, the anxious individuals perform at a comparable level to the non-anxious ones with a greater cost in terms of effort or perhaps long term stress; it is believed that students with high anxiety as well as those with moderate levels of anxiety will perform the best.  Maintained that if an individual’s experience is negative, then anxiety level will be higher, leading to lower academic performance. Consequently, if an individual’s experience is positive, then the anxiety level will be lower leading to higher academic performance. From these investigations, it has been observed that high and lower levels of anxiety is related to poor academic performance while a moderate level of anxiety is related to optimum academic performance. Reported that chronic anxiety has a detrimental effect on academic success, every individual experience anxiety, although it most often ensues when the individual is uncertain about an outcome.  Observed that about 30% of student nurses suffer from anxiety especially in specific situations including: test, examination and presentations. According to the unfavourable effects of anxiety experienced by nursing students leads to the development of low self esteem over a period of time which adversely affects their academic performance

ROLE OF SOCIAL STUDIES TEACHERS IN SOLVING EXAMINATION ANXIETY AMONGST STUDENTS IN NIGERIAN TERTIARY INSTITUTIONS

Globally, teachers are the foundation of every successful nation. They are the bed-rock of any country’s success and achievements. They agitate and encompass numerous resources, techniques and approaches to create an impact in the society they belong. In a nutshell, they are nation builders. Social Studies as discipline possess teachers who teach the subject in schools, they are other-wise referred to as societal doctors that can be consulted, they expose, identify and solve man’s problems and in this regard, they inculcate these instincts they possess in their learners. The social studies teacher play an important role in solving students' examination anxiety in Nigerian schools as they pose as role models that exhibit whatever they teach the students. Socials studies teachers antagonize the inferiority complex in students towards examination that the individual students have possessed before their arrival to the social studies lesson. The social studies teacher encompasses pedagogic skills to impart the right type of belief and courage in the students that will aid them to antagonize the act of examination anxiety. Social Studies teachers encompass usual assessment of their students’ attitude towards examination; their zeal towards examination as well as their readiness towards examination. Social studies teachers are machineries that can aid the attainment of a peaceful assessment environment for learners in Nigerian tertiary institutions because they are sole teaching personnels that can transmit the right type of attitudes, beliefs, morals and courage needed for a students to desist from examination anxiety and be courageous and bold in examination vicinities 

CONSTRAINTS OF SOCIAL STUDIES TOWARDS SOLVING EXAMINATION ANXIETY IN NIGERIAN TERTIARY INSTITUTIONS

Social studies as a discipline is a promising discipline that is geared towards solving Nigerian's problems that ranges from political, economical, religious as well as educational problems, it is a discipline that revolves around the existence of man, how man can cope and live happily in his environment. It is a discipline that encompasses any phenomenon that can foster the solution to man's problems. It is unfortunate to note that social studies is explicitly not a perfect discipline, it has some constraints and lapses. There are obviously some constraints that foil the pace of social studies efforts towards solving examination anxiety in Nigerian tertiary institutions. Gerry and Una (2008) posited the following as the challenges constraining educational efforts to solving educational problems of which examination anxiety is inclusive; and they include:

The incessant syllabus change 

The observable time challenge 

The educational turnover challenge

 The educational cross-curriculum challenge

 The community challenge

These challenges pose a significant constraint towards the effort of social studies in solving the problem of examination anxiety in Nigerian tertiary institutions. Consequently, social studies as a discipline encompass the constraint on career-oriented teachers who took teaching as a means just to earn a living and not to impart the desired knowledge, values and skills. It is mostly a phenomenon of interest to the masses who are characterized with poverty and ignorance as well as inferiority complex, they attain the mantle of teaching just satisfy their wants and cater for their family and this is a constraint foiling the pace of social studies towards solving the problem of examination anxiety. The social studies discipline is a discipline which also encompass the constraint of unqualified teachers who are not grounded on the content of social studies, there are teachers who possess basic knowledge on different fields but due to their inability to attain such jobs in those fields adopt to teach social studies, they do not possess the in-depth content of what social studies is all about and as a result teach social studies vaguely to students and as a result instill diverse views in the learners towards comprehending the initial concept of social studies geared towards antagonizing examination anxiety state of students. Social studies also encompass deviancy on the part of the students and the inferiority complex of the teachers. Some students during the social studies lesson engage in a variety of deviant behaviour such as excusing themselves from the lesson, making noise, quarreling and even mocking their teacher during the social studies lesson and this surely distract the effective dissemination and comprehension of the social studies content and their inability to comprehended the subject matter, their inhibiting behaviours will be enhanced and as such foil the pace of desisting from examination anxiety state of students which social studies strongly criticizes. In a further note, the inferiority complex in some social studies teachers has posed as a constraint of social studies towards curbing the ugly phenomenon of examination anxiety, some social studies teachers see the discipline as a less standard discipline that lacks professional ethics and standards, thus, they reveal to the students of their zeal to cross to another professional discipline well recognized and adopted nationwide, this act had gravely affected the students of their zeal to comprehend the social studies content and actualize the content of social studies and this has hindered the agitating efforts of social studies towards solving the examination anxiety nature of students. Conclusively, these constraints elicited above had gravely affected the initial aim of introducing social studies in Nigerian schools which is to solve Nigerian educational problems as till date the Social Studies discipline still encompass these constrain 

CHAPTER THREE

RESEARCH METHODOLOGY

Research design
The researcher used descriptive research survey design in building up this project work the choice of this research design was considered appropriate because of its advantages of identifying attributes of a large population from a group of individuals. The design was suitable for the study as the study sought to the effect of examination anxiety on the academic performance of students in tertiary institutions

Sources of data collection 

Data were collected from two main sources namely:

(i)Primary source and 

(ii)Secondary source 

Primary source:

These are materials of statistical investigation which were collected by the research for a particular purpose. They can be obtained through a survey, observation questionnaire or as experiment; the researcher has adopted the questionnaire method for this study.

Secondary source:

These are data from textbook Journal handset etc. they arise as byproducts of the same other purposes. Example administration, various other unpublished works and write ups were also used. 

Population of the study 

Population of a study is a group of persons or aggregate items, things the researcher is interested in getting information on the effect of examination anxiety on the academic performance of student in tertiary institution. 200 staff of Taraba state University was selected randomly by the researcher as the population of the study.

Sample and sampling procedure

Sample is the set people or items which constitute part of a given population sampling. Due to large size of the target population, the researcher used the Taro Yamani formula to arrive at the sample population of the study.

n= N

    1+N(e)2

n= 200

1+200(0.05)2
= 200

1+200(0.0025) 

= 200               200

1+0.5      =      1.5       = 133.
3.5
Instrument for data collection 

The major research instrument used is the questionnaires. This was appropriately moderated. They staff were administered with the questionnaires to complete, with or without disclosing their identities. The questionnaire was designed to obtain sufficient and relevant information from the respondents. The primary data contained information extracted from the questionnaires in which the respondents were required to give specific answer to a question by ticking in front of an appropriate answer and administered the same on staff of the organizations. The questionnaires contained about 16 structured questions which were divided into sections A and B.

 Validation of the research instrument

The questionnaire used as the research instrument was subjected to face its validation. This research instrument (questionnaire) adopted was adequately checked and validated by the supervisor his contributions and corrections were included into the final draft of the research instrument used.

 Method of data analysis

The data collected was not an end in itself but it served as a means to an end. The end being the use of the required data to understand the various situations it is with a view to making valuable recommendations and contributions. To this end, the data collected has to be analysis for any meaningful interpretation to come out with some results. It is for this reason that the following methods were adopted in the research project for the analysis of the data collected. For a comprehensive analysis of data collected, emphasis was laid on the use of absolute numbers frequencies of responses and percentages.  Answers to the research questions were provided through the comparison of the percentage of workers response to each statement in the questionnaire related to any specified question being considered.
Frequency in this study refers to the arrangement of responses in order of magnitude or occurrence while percentage refers to the arrangements of the responses in order of their proportion. 
The simple percentage method is believed to be straight forward easy to interpret and understand method.

The researcher therefore chooses the simple percentage as the method to use.

The formula for percentage is shown as. 
% = f/N x 100/1 

Where f = frequency of respondents response 

N = Total Number of response of the sample 

100 = Consistency in the percentage of respondents for each item contained in questions.

CHAPTER FOUR

PRESENTATION ANALYSIS INTERPRETATION OF DATA 

4.1 Introduction

Efforts will be made at this stage to present, analyze and interpret the data collected during the field survey.  This presentation will be based on the responses from the completed questionnaires. The result of this exercise will be summarized in tabular forms for easy references and analysis. It will also show answers to questions relating to the research questions for this research study. The researcher employed simple percentage in the analysis. 

DATA ANALYSIS 

The data collected from the respondents were analyzed in tabular form with simple percentage for easy understanding. 

A total of 133(one hundred and thirty three) questionnaires were distributed and 133 questionnaires were returned.

Question 1

Gender distribution of the respondents.

TABLE I
	Gender distribution of the respondents

	Response
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Male
	77
	57.9
	57.9
	57.9

	
	Female
	56
	42.1
	42.1
	100.0

	
	Total
	133
	100.0
	100.0
	


From the above table it shows that 57.9% of the respondents were male while 42.1% of the respondents were female. 

Question 2

The positions held by respondents

TABLE II

	The positions held by respondents

	Response
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	HOD     
	37
	27.8
	27.8
	27.8

	
	Senior lecturers


	50
	37.6
	37.6
	65.4

	
	Junior lecturers
	23
	17.3
	17.3
	82.7

	
	Graduate assistants
	23
	17.3
	17.3
	100.0

	
	Total
	133
	100.0
	100.0
	


 The above tables shown that 37 respondents which represent27.8% of the respondents are heads of department, 50 respondents which represents 37.6 % are senior lecturers 23 respondents which represents 17.3% of the respondents are junior lecturers, while 23 respondents which represents 17.3% of the respondents graduate assistants

TEST OF HYPOTHESES

There is no significant predictive effect of examination anxiety on the academic performance of students 

Table III


	There is no significant predictive effect of examination anxiety on the academic performance of students 

	Response 
	Observed N
	Expected N
	Residual

	Agreed
	40
	33.3
	6.8

	strongly agreed
	50
	33.3
	16.8

	Disagreed
	26
	33.3
	-7.3

	strongly disagreed
	17
	33.3
	-16.3

	Total
	133
	
	


	

	
	There is no significant predictive effect of examination anxiety on the academic performance of students 

	Chi-Square
	19.331a

	Df
	3

	Asymp. Sig.
	.000

	a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 33.3.


Decision rule: 

There researcher therefore reject the null hypothesis that state there is no significant predictive effect of examination anxiety on the academic performance of students as the calculated value of 19.331 is greater than the critical value of 7.82  
Therefore the alternate hypothesis is accepted that state there is significant predictive effect of examination anxiety on the academic performance of students 

TEST OF HYPOTHESIS TWO

There is no significant relationship between students’ examination anxiety and their academic performance 

Table V

	There is no significant relationship between students’ examination anxiety and their academic performance 

	Response 
	Observed N
	Expected N
	Residual

	Yes
	73
	44.3
	28.7

	No
	33
	44.3
	-11.3

	Undecided
	27
	44.3
	-17.3

	Total
	133
	
	


	Test Statistics

	
	There is no significant relationship between students’ examination anxiety and their academic performance 

	Chi-Square
	28.21 1a

	Df
	2

	Asymp. Sig.
	.000

	a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 44.3.


Decision rule: 

There researcher therefore reject the null hypothesis that state that there is no significant relationship between students’ examination anxiety and their academic performance as the calculated value of 28.211 is greater than the critical value of 5.99 
Therefore the alternate hypothesis is accepted that state that there is significant relationship between students’ examination anxiety and their academic performance

CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Introduction

It is important to ascertain that the objective of this study was the effect of examination anxiety on the academic performance of students in tertiary institution. In the preceding chapter, the relevant data collected for this study were presented, critically analyzed and appropriate interpretation given. In this chapter, certain recommendations made which in the opinion of the researcher will be of benefits in addressing the challenges of examination anxiety on the academic performance of students in tertiary institution

Summary

This study was on the effect of examination anxiety on the academic performance of students in tertiary institution. Three objectives were raised which included: Find out the effect of examination anxiety on the performance of student of tertiary institution (University), identify the causes of anxiety over examination among students, io ascertain the extent of this anxiety on the students’ performance since anxiety is a psychological problem. In line with these objectives, two research hypotheses were formulated and two null hypotheses were posited. The total population for the study is 200 staff of Taraba state University, Taraba state. The researcher used questionnaires as the instrument for the data collection. Descriptive Survey research design was adopted for this study. A total of 133 respondents made heads of department, senior lecturers, junior lecturers and graduate assistants were used for the study. The data collected were presented in tables and analyzed using simple percentages and frequencies

5.3 Conclusion

Examination anxiety is a common phenomenon among students' in Nigeria schools. This is more prevalent within Nigeria higher institutions, hence, encourage low academic standard that result to poor academic performance of students. There is therefore the need to address this ugly situation in Nigerian schools; hence Social Studies education is used to salvage the situation 
5.4 Recommendation

Based on the above premise, the researcher recommended that Social Studies which is a value laden discipline due to its problem-solving content; should be taught in all levels of education in schools to help solve the problem of students' examination anxiety to inculcate in them the courage and confidence to encompass examinations without fear.
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QUESTIONNAIRE 

INSTRUCTION

Please tick or fill in where necessary as the case may be. 

Section A

 Gender of respondent

A 
male

{  }

B 
female
{  }

Age distribution of respondents

15-20 {  }

21-30  {  }

31-40   {  }

41-50  {  }

51 and above { }

Marital status of respondents? 

married [   ]

single [   ] 

divorce [  ]

Educational qualification off respondents

SSCE/OND  {  }

HND/BSC    {  }

PGD/MSC    {  } 

PHD            {  }

Others……………………………….

How long have you work as a lecturer? 

0-2 years   {  }

3-5 years   {  }

6-11 years  {  }

11 years and above……….

Position held by the respondent in the higher institution

Head of department

{  }

Lecturer  

{  }

Senior lecturer

{  }

Graduate assistant


{  }

How long have you work with Taraba state University

0-2 years   {  }

3-5 years   {  }

6-11 years  {  }

11 years and above……….

SECTION B

I am always organized when I am writing examination?

Agrees


{  }

Strongly agreed

{  }

Disagreed 


{  }

Strongly disagreed
{  }

 My mind goes blank during examination? 

(a) Agrees



 {  }

(b) Strongly agreed

 {  }

(c) Disagreed               
 {  }

(d) Strongly disagreed

{  }

  I always feel strong when it is time for examination

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

 I experience headache during examination

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

I shiver and feel tensed up during examination

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

 My heartbeats faster during examination

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

Whenever I am writing examination I feel I will pass?

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

I do not have trouble sleeping the night before examination

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

 I make mistakes on easy questions during examination

Agreed 


{  }

Strongly agreed 

{  }

Disagreed 


{  }

Strongly disagreed 
{  }

