THE EFFECT OF EDUCATION ANXIETY ON THE ACADEMIC PERFORMANCE OF STUDENTS IN TERTIARY INSTITUTIONS

ABSTRACT

This project titled the effect of education anxiety on the academic performance of students in tertiary institutions. It is little wonder then that many students of tertiary institutions have anxiety particularly during examination and this has adversely affected their performance, this is because of the much emphasis laid on examination in schools and by job-offering agents of the society that students become convince that sustenance of life depends on their performance in examinations, research hypothesis was postulated and tested in the work using the chi square method.

This research has shown that there is no significant predictive effect of examination anxiety on the academic performance of students and that Anxiety has a relationship with the academic performance among students
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Education transforms individuals into problem solvers who evince knowledge and are capable of utilizing the acquired knowledge to provide solutions to a wide range of problems. A good level of education confers on a student a corresponding high level of meta cognitive skills which in turn helps the student to have a good knowledge of himself as a cognitive processor, and knowledge of task and strategy variables necessary for effective learning (Hoe, Cheong and Yee, 2013).

However, sometimes, some students even at high educational level and with high level of meta cognitive skills inexplicably fail to demonstrate the knowledge they have acquired during teaching and learning sessions. Such students attend classes, do their assignments but fail to perform in the day of reckoning (examinations) especially when the stakes are high. The students who have done all that are necessary but develop cold feet rather than confidence during examinations may be manifesting test anxiety.

Examination anxiety which is also called test anxiety in research literature is an uneasiness or apprehension experienced before, during and after examination because of concern, worry or fear of uncertainty. It was defined by Zeidner (2008) as a set of phenomenological, physiological and behavioural responses that accompany concern about possible negative consequences or failure on an examination or similar evaluative situation. It is feeling that someone might have in a situation where performance really counts or where the pressure to do well is intense.

Test anxiety is not entirely bad. In fact a low level of test anxiety is normal and necessary among the students in order to maintain focus and to galvanize them into action preparing, plotting and perfecting strategies that will guarantee optimum success in the examinations. It is needed to motivate and help the students to stay mentally and physically alert (Birjandi and Alemi, 2010).

However, when the anxiety or level of arousal exceeds that optimal level, the result is decline in performance. Hence the individual fails to fulfill the required obligation (15). Anxiety is an intrinsic part of human nature and if we learn why something happen it usually becomes less frightening (19). Psychologist made a distinction between two basic types of copying strategies which includes problem fixed strategies and emotion focused strategy (32). Problem focused strategy attempts to deal with those aspects of environment that are responsible for stern and anxiety expression, that is dealing directly with the stress situation while emotion focused strategy tends to change the way a person thinks about a stressful situation.

It is when anxiety is in its severe form that some students experience genuine problem in academics. Their minds go blank, they experience the shakes, their hands go numb and they suffer from number of sudden disabilities associated with anxiety during examination. Academic performance is the outcome of education. It refers to the extent to which a known to be influenced by anxiety. Test anxiety or performance anxiety is common in nearly every aspect of human endeavor. Excellent players have deprived their countries or clubs of the opportunities to lift trophies during club or international sporting competitions by missing penalty shots as a result of performance anxiety.

A study conducted by DeCaro, Thomas, Albert and Beilock (2011) found that baseball players put into a high pressure condition had increased errors and decreased ability to recall details like directions in which their bats were moving. Some candidates seeking for jobs find it difficult to remember even their own names during interviews for highly paid jobs in such a situation where good performance counts and pressure to do well is palpable (Putwain, Woods and Symes, 2010). It is performance anxiety that makes a professor seat profusely and sounds incoherent almost at the point of collapsing while presenting inaugural lecture with intimidating audience in attendance.

In contrast to fear, anxiety involves a more general or diffused emotional reaction beyond simple fear – that is not of proportion to threats from the environment. Therefore in terms of the internal struggles, man uses expressions such as anxiety or worry. Anxiety is the most important factor of mental disorders based on the theory of psychological analysis. Freud called anxiety “emotional pain”. This means the same as if the body suffered from injury, inflammation and disease. Students’ stress is an unavoidable phenomenon which is often seen in the undergraduates identified such factors as physical, mental, family, job and social relationship as contributing to stress in these students which they noted can affect their academic performances negatively.

Anxiety surrounding examination and other specific situations affects approximately 25% to 40% of individuals with more females than males being affected. Anxiety interferes with school functioning only when an abnormal level is affected. Anxiety interferes with school functioning only when an abnormal level is reached, where as within normal range, being anxious does not automatically imply worst school functioning and indeed may to a certain extent be motivating and enhancing to academic performance (25). (10), ranked anxiety into four levels: mild, moderate, severe and panic anxiety.

Mild level of anxiety is healthy, at this level, perceptual field is heighten, pupils dilate to accommodate much light, hearing and smelling intensified and sense of touch is highly sensitive. The individual is highly alert and attentive and learning and cognition is in its best state. This stage improves academic performance.

Moderate level of anxiety on the other hand is unhealthy, the perceptional field of a person at this level is narrowed; individuals experiencing this level of anxiety have selective inattention. They have decreased focus and automatism can be observed as repetitive purposeless movements such as shaking of hands and feet, twirling of hair and tapping of fingers. Academic performance at this level depends on the individual’s ability to control the anxiety and carry out the assignment task.

Severe level of anxiety is characterized by reduced perceptual field and a difficulty in communication. Gross motor movements, such as pacing are characteristic of people at this stage. Academic performance at this stage depends on the educator’s ability to recognize such individuals and provide a safe environment for them. Communication should be kept short and simple since communication is altered. Performance at this stage is reduced since most educators may not be able to provide such environment for the student.

Panic level of anxiety is the worst and most severe form of anxiety. Total disruption of perceptual field is present. It is also characterized by loss of ability to communicate, loss of rational thought and total loss of conscious thinking. Academic performance at this level is very poor since the student will be unable to remember exactly what he/she is supposed to do.

1.2 Statement of the Problem

Today in Nigeria, as in other parts the world, performance at examination is the yardstick for measuring, judging and selecting manpower, and for assessing students for promotion and the award of certificates. It is little wonder then that many students of tertiary institutions have anxiety particularly during examination and this has adversely affected their performance, this is because of the much emphasis laid on examination in schools and by job-offering agents of the society that students become convince that sustenance of life depends on their performance in examinations. They therefore cultivate fear of failures. Because of this failure, they resort to cheating during examinations, some even become involved in certificate racketeering and this attitude towards examination is a major element of the indiscipline of the wider society.

In Tertiary Institutions, clinical symptoms of test anxiety are made manifest when students start having abnormal rapid heartbeats, sweating palms or body, shivering and spilling their ink during examination. There have been also cases of students going insane or collapsing in examination halls because of such anxiety, this posses a big problem to both schools and society as a whole.

1.3 Purpose of the Study

Having taken cognizance of the nature of the problem posed by examination anxiety, the purpose of this study is therefore to:

Find out the effect of examination anxiety on the performance of student of tertiary institution.

Determine if there is any effect of examination anxiety on the academic performance of students.

To ascertain if anxiety has a relationship with the academic performance among students.

1.4 Research Hypothesis

Hypothesis One

Ho: There is no significant predictive effect of examination anxiety on the academic performance of students.

Hi: There is no significant predictive effect of examination anxiety on the academic performance of students.
Hypothesis Two
Ho: Anxiety has no relationship with the academic performance among students.

Hi: Anxiety has a relationship with the academic performance among students.
1.5 SIGNIFICANCE OF THE STUDY

The work of assessing students’ learning is complex. In order to assess their work objectively, teachers and instructors use various methods and instruments, one of which is testing. We are aware that nowadays testing has become an inherent part of the society we live in. we are tested in order to drive a car, to practice a trade or profession, and to gain admission into schools. Consequently, many important discussions are based on test results. So, it is not surprising that anxiety during test has become a prominent problem in schools all over the world. The present study focuses primarily on test anxiety and its effects on academic performance of students in tertiary institutions, as well as its causes and impacts.

The findings of this empirical study have implications for helping professionals and academia in addressing the menace of test anxiety of the test students in higher education so that timely and effectively counseling and therapeutic interventions could be introduced in colleges and universities.

1.6 SCOPE AND LIMITATIONS OF THE STUDY

This present study covers the students of only one institution, namely the faculty of education and Arts and Social Science, in Taraba State University, Jalingo.

However, in the course of this research, the following constraints were encountered thus:

Non-availability of enough resources (finance): A work of this nature is very tasking financially, money had to be spent at various stages of the research such resources which may aid proper carrying out of the study were not adequately available.

Time factor: The time used in carrying out the research work is relatively not enough to bring the best information out of it. However, I hope that the little that is contained in this study will go a long way in solving many greater problems. 

1.8 OPERATIONAL DEFINITION OF TERMS

ACADEMIC PERFORMANCE: In Educational institutions, success is measured by academic performance or how well a student meets standards set out by the local government and the institution itself.

ANXIETY: Is a kind of anxiety which is related to the impending danger from the environment of the academic institution including teacher in certain subjects like Mathematics, English etc

1.8 ORGANIZATION OF THE STUDY
This research work is organized in five chapters, for easy understanding, as follows;

Chapter one is concern with the introduction, which consist of the (overview, of the study), historical background, statement of problem, objectives of the study, research hypotheses, significance of the study, scope and limitation of the study, definition of terms and historical background of the study. Chapter two highlights the theoretical framework on which the study is based, thus the review of related literature. Chapter three deals on the research design and methodology adopted in the study. Chapter four concentrate on the data collection and analysis and presentation of finding.  Chapter five gives summary, conclusion, and recommendations made of the study.
CHAPTER TWO

REVIEW OF RELEVANT LITERATURE

2.1
INTRODUCTION

This chapter reviews the literature on the effect of education anxiety on the academic performance of students in tertiary institutions. It discusses issues arising from the topic of interest as viewed from different perspectives, with a view of giving a theoretical and empirical foundation to the study.
2.2
LITERATURE REVIEW
Academic performance is the educational aim that is achieved by a student, teacher or institution achieves over a specific time. Academic performance depends on the school, teacher and staff management. This is measured either by examinations or continuous assessments and the goal may differ from an individual or institution to another. Especially teachers play the main role in the academic achievement. Academic achievement is a period used in school when a student does well in academic’s performance. Academic performance is the successes which demand from parent’s family and friends. They achieve or do well in an area of the school and do well in their studies. Academic performance is not only degree it is the identification of any students. All the successes in every field of life depend on the academic achievement. The academic performance of students seriously depends upon the parental involvement in their academic activities and to achieving the advanced level of excellence in academic success (Barnard, 2004).

Academic achievement as demonstrated using scores on tests has the end of the years been used to determine the competence of a student their classroom. The total mark in the course is a measure of a student’s average academic performance across the courses being offered in any given class. This research points out it incorporates all the learning outcomes expected of a student in his/her courses. The outcomes in subjects or mark are a more generally used measure of academic success. Thus allows it to be compared with other studies where measurement of academic achievement is one of the study variables. The output of any course of study reflects the success in academic performance. Learning process depends on the learning and experiencing for academic achievement (McKenzie et al., 2004).

Stress question has become tough question many researchers try to find out a prominent answer of this question it’s a question that has beguiled many comprehensive researchers of this era. The term itself is amorphous and sustains the difficulty in discerning its meaning. Definitions of stress range from metallurgical strain to one’s emotional wit's end. Stress, on the other hand, is described as a stress that a person suffers for a long time due to a situation that has not been resolved. This is sometimes seen in students, but not as often as acute stress. Stress experienced over a long term can effect human health and create conditions such as heart disease or stomach ulcers (Dahlin et al., 2005).

Test anxiety is a serious problem for many students. It has been described as the most powerful obstacle to learning in an educational setting (Matthew, & Scott, 2000). Hambree (1988 as cited in Everson and Millsap 1991) stated that it has been linked to fear of negative evaluation, dislike of testing and less effective study skills and has been identified as one of the factors that impair academic performance. The effect of test anxiety on academic performance has been thoroughly investigated by many researchers (Cassady & Johnson, 2002; Rezazadeh & Tavakoli, 2009; Wine, 1971). Generally, the study of the relationship between test anxiety and academic achievement began in the early 1900’s (McDonald, 2001). The comprehensive reviews by Hambree (1988) studies showed that test anxiety caused poor performance. It implied that test anxiety had a negative relation with student’s performance. Therefore, the high-test anxious students tended to score lower than low-test anxious students. This result was supported by the findings of various studies (Eman & Farooqi, 2005; McDonald, 2001). Spielberger and Vagg (1995) viewed that test anxiety as a situation-specific rather than a trait anxiety. Trait anxiety is a constant personality characteristic; whereas state anxiety is a temporary emotional state (Spielberger et al., 1978). According to Spielberger and Vagg (1995) test-anxious individual is more prone to react with excessive anxiety (such as, worry, negative thoughts, nervousness and physiological arousal) across evaluative situations. It may be argued that the test-anxious individual experience more intense levels of state anxiety in each evaluative situation. State anxiety is viewed as the emotionality component (such as, the physiological symptoms) of test anxiety these worry conditions interfere with the test-anxious individual's performance on a test (Zeidner, 1998).

ACADEMIC ANXIETY

First let us see what is anxiety? Anxiety means apprehension, tension, or uneasiness characterized by fear, dread, or uncertainty about something the source of which is largely unknown or unrecognized by the individual; It may consist in persistent apprehensions of future events as well as in generalized emotional reactions to any choice point or decision (Good, 1973). Breuer (1999) mentioned that all anxiety disorders are defined by the dual characteristics of excessive emotional fear and physiologic hyper arousals. Anxiety is one of the most widely experienced emotion and one of the most essential constructs of all human behaviour. It is a displeasing feeling of uneasiness, nervousness, apprehension, fear, concern or worry (Barlow, 2002). In today’s cut throat competitive environment, anxiety is a common phenomenon of everyday life. It plays a crucial role in human life, because most of the individuals are the victims of anxiety in different ways (Lenka & Kant, 2012). In the present study academic anxiety is a kind of anxiety which is related to the impending danger from the environment of the academic institutions including teacher in certain subjects like Mathematics, English, etc. It is a mental feeling of uneasiness or distress in reaction to a school situation that is perceived negatively. Researchers generally agree that academic anxiety is not always bad. An average level of anxiety is useful in keeping people motivated and responsible and also helpful for people in having a more sustainable and prosperous life (Kahan, 2008 in DordiNejad, Hakimi, Ashouri, Dehghani, Zeinali, Daghighi, & Bahrami, 2011; Donnelly, 2009).

Without any anxiety most of the people would lack the motivation to do anything in life. Therefore, moderate level of academic anxiety is essential to motivate students to study for examination and may incline them for better achievements. It has been observed that a high level of anxiety interferes with concentration power and also affects memory. In this way high academic anxiety may be one of the obstacles to academic achievement. Academic anxiety cannot be ignored at any cost, if we are concerned about students’ performance. If it is not properly addressed it can have serious and long lasting consequences such as causing a student to procrastinate, perform poorly in school work, and withdraw from socializing with peers or from other situations (Mattoo, & Nabi, 2012).

ACADEMIC ACHIEVEMENT

Academic achievement means achievement level of the students. It can be defined as what a student does or achieve at his school. It is a common practice to promote students from a lower class to a higher class on the basis of his academic achievement. It helps in declaring students successful or unsuccessful, choosing students for various courses and selecting students for different jobs. It is the level of learning in a particular area of subject in terms of knowledge, understanding, skill and application usually evaluated by teachers in the form of test scores in their annual examination. Crow & Crow (1969), defined it as the “extent to which a learner is profiting from instructions in a given area of learning i.e., achievement is reflected by the extent to which skill or knowledge has been imparted to him”. C.V. Good (1973b), defined it as, “knowledge attained or skills developed in the school subjects, usually designated by test scores or by marks assigned by teachers, or by both.” In fact it has become an index of future in today’s highly competitive environment. Academic achievement of students is affected by many factors that may reduce it, academic anxiety is one of them. It is observed that the performance of the high academic anxiety learners is different from low academic anxiety learners. Gaudry & Spielberger (1971) discussed that high test anxiety is considered as one of the main factor for low performance of students at university level. Anson, A., Bernstein, J., & Hobfoll, S. E. (1984) found that anxiety was significantly and negatively correlated with grades obtained by the students. Sharma & Sud (1990) found that female students experience higher levels of test anxiety than do males. Mnicholas &

Lewiensohn (1998) indicated that at age 6, females are already twice more likely to have experienced anxiety disorders than males. Bryme (2000) suggested that males present significant decrease of anxiety and fear in 12th grades instead of girls who show increase in anxiety. Hancock (2001) revealed that students with high anxiety level, performed poorly and were less motivated to learn. Pomerantz, Altermatt, & Saxon (2002) investigated gender differences in academic performance and internal distress. Girls out performed boys in all subjects but were more prone to internal distress than boys. Bhansali & Trivedi (2008) found girls on the whole had more incidences and intensity of academic anxiety in comparison to boys. Singh & Thukral (2009) reported an inverse relationship between academic achievement and academic anxiety. Singh (2009) found a significant negative correlation between academic achievement and academic anxiety. Rezazadeh & Tavakoli (2009) found a statistically significant negative correlation between test anxiety and academic achievement and also revealed that female students have a higher level of test anxiety in contrast to male students. Vitasari, Wahab, Othman, Herawan, & Sinnadurai (2010) found a significant correlation of high level anxiety and low academic performance. DordiNejad, et al. (2011) have revealed that test anxiety has negative effect on students’ academic performance. Jain (2012) had reported that academic anxiety was negligibly negatively correlated with academic achievement and there was no significant difference between the academic anxiety of boys and girls. Nadeem, Ali, Maqbool, & Zaidi (2012) have revealed that there was negative relationship between anxiety and academic achievement. Udeani (2012) found significant negative correlations between debilitating anxiety, and science achievement. Ali, Awan, Batool, & Muhammad (2013) concluded that there was negative correlation of test anxiety with students’ achievement in the subject of English and female students had higher test anxiety than male students. Ali & Mohsin (2013) concluded that test anxiety was significantly negative with total achievement scores of all the four science subjects i.e., physics, chemistry, biology and mathematics. High test anxiety caused lower achievement scores. Sridevi (2013) reported a negative low correlation between general anxiety and academic achievement and an inverse relationship between general anxiety and academic achievement.

Several researchers have found that school students with higher level of anxiety have lower academic performance (Rana & Mahmood, 2010; Hamzah, 2007; Luigi, et al., 2007; McCraty, 2007; Sena, et al., (2007).

(Ali, Awan, Batool, & Muhammad, 2013; Peleg, 2009; Jing, 2007; Cassady Johnson, 2002; Hancock, 2001; Gaudry, & Spielberger, 1971) have also reported a negative correlation between academic anxiety and academic performance. However, Cheraghian (2008) found no meaningful relationship between academic anxiety and academic performance. Although the literacy rate is better among males than females; it is quite interesting to observe that female students are securing better marks and ranks than males in almost all the academic examinations. This cannot be attributed to a single factor, but it is the outcome of a number of factors such as intelligence, study habits, creativity, aptitude, interests, socio economic factors, etc. Along with these, gender of the students also plays an influencing factor on academic achievement (Karthigeyan, & Nirmala, 2012). A close perusal of studies related on the effects of anxiety on the academic achievement of students revealed that academic anxiety hampers the academic achievements of students negatively. There are numerous studies comparing the anxiety of male and female students (Ali, Awan, Batool, & Muhammad, 2013; Basco & Olea, 2013; Devine, Fawcett, Szucs, & Dowker, 2012; Jain, 2012; Karthigeyan, & Nirmala, 2012; Ergene, 2011; Yousefi, Talib, Mansor, Juhari, & Redzuan, 2010; Rezazadeh & Tavakoli, 2009; Singh, 2009; Bhansali & Trivedi, 2008; Pomerantz, Altermatt, & Saxon, 2002; Mnicholas & Lewiensohn, 1998; Sharma & Sud, 1990; Bryme, 2000) and also comparing the academic achievement of male and female students (Ahmad, Hussain, & Azeem, 2012; Farooqi, Ghani, & Spielberger, 2012; Jain, 2012; Karthigeyan, & Nirmala, 2012; Dharamvir, Tali, & Goel, 2011; Yousefi, Talib, Mansor, Juhari, & Redzuan, 2010; Begum & Phukan, 2001; Yun, 2001; Kaur & Gill, 1993; Agarwal,1983) and Ching (2011) cited in Karthigeyan, & Nirmala (2012). But, despite best efforts investigators could not find even a single study comparing the academic achievement of male and female academic anxiety groups of students. It shows there is a research gap, this motivated the investigators to conduct the present research study.

ANXIETY AND ACADEMIC PERFORMANCE OF STUDENTS
Anxiety symptoms are extremely common in childhood and adolescence and can negatively interfere with general well-being, social life, academic performance and development of social skills. (25) stated that anxiety symptoms are associated with impairment of memory and cognitive functions and can contribute to poor school performance and academic failure. Anxiety as illustrated by (29), plays important roles in our lives. These include immediate reaction to stimuli following onset, anticipation and being prepared for important events in the future. It may be unpleasant, but it is often adaptive and in its absence one may have trouble as life becomes difficult to organize.

They further pointed out that anxiety can disrupt our lives if it becomes maladaptive. However, (18) explained that the consequences of anxiety during test or examination may limit the educational or vocational development and promotion through the educational system. It is normal for a student to feel anxious before a test or examination, but it becomes problematic when the level of anxiety is excess. (26) opined that a variety of factors can contribute to a student’s level of anxiety, examples include: past experience with courses, perception of course load, their ability to manage time, family issues and beliefs, which may have been shaped by a complex interplay of factors, may result to a unique reaction to a situation and lead to anxiety. The negative effects of anxiety can be explained by two models namely; the interference and the Learning Deficit Models. According to the interference model, anxious students are distracted due to task irrelevant cognitions and negative thoughts during examinations, while the learning deficit model proposes that it is student’s ineffective study habits during preparation for an examination that causes them to be anxious. Researchers found that anxious individuals find it harder to avoid distractions and take more time to turn their attention from one task to the next than their less anxious peers. This makes learning, reading, remembering and writing difficult affecting academic performance. Since, the anxious individuals perform at a comparable level to the non-anxious ones with a greater cost in terms of effort or perhaps long term stress; it is believed that students with high anxiety as well as those with moderate levels of anxiety will perform the best (7). (15), maintained that if an individual’s experience is negative, then anxiety level will be higher, leading to lower academic performance. Consequently, if an individual’s experience is positive, then the anxiety level will be lower leading to higher academic performance. From these investigations, it has been observed that high and lower levels of anxiety is related to poor academic performance while a moderate level of anxiety is related to optimum academic performance. Chronic anxiety has a detrimental effect on academic success, every individual experience anxiety, although it most often ensues when the individual is uncertain about an outcome. (7) observed that about 30% of student nurses suffer from anxiety especially in specific situations including: test, examination and presentations. According to (4) the unfavourable effects of anxiety experienced by nursing students leads to the development of low self esteem over a period of time which adversely affects their academic performance.
Anxiety Reduction Strategies 
Students with high levels of anxiety may also have more difficulty when learning a new language than students with lower levels of anxiety. Anxiety can also lead to problems with reading comprehension. Some students are so worried about failing an assignment or test that the students cannot retrieve information or store new information. Bensoussan (2012) found that teachers’ willingness to work with their students to repair poor test scores has a positive effect on reducing test anxiety. 

In a quantitative study of 265 students learning English as a second language, researchers found when students were given the choice of different repair behaviors, students rated all choices higher than not changing anything. For the purpose of the study, repair behavior refers to what students would like to do to make themselves feel better after receiving a low grade on a test. Students rated the following choices (listed from highest rated to lowest rated): correct incorrect responses to improve grade, answer extra credit questions, take a different test, any of the listed choices, have a one-on-one discussion with the teacher, discuss the test as a class, nothing, and correct incorrect responses without improving the grade. The data show that students put the highest preference on improving their grades. In a quantitative study, Kim, Oh, Chiaburu, and Brown (2012) explored the relationship between core self-evaluations and learning motivation. Core self-evaluations (CSEs) are indicative of how students learn. CSEs involve a student’s self-concept, self-efficacy, sense of self-worth, and other ways in which students measure themselves. Positive CSEs have been linked to higher levels of academic motivation. Researchers found that students who have positive CSEs were more likely to use coping strategies to deal with negative emotions such as stress and anxiety.  

Marszał-Wiśniewska, Goryńska, & Strelau (2011) found motivation to be an important factor in reducing test anxiety and increasing motivation. Students feel positive and negative emotions before, during, and after a test. Students who practiced motivational strategies had higher levels of emotional functioning when faced with stress or anxiety during a test. In a quantitative, non-experimental study, 135 college students participated in a personality assessment and mood measurement before and after a test. The participants answered questions

Theoretical Framework
According to the Attribution theory, students need to feel in control over the outcome of an academic task. Students who feel more in control over the outcome will have more motivation to successfully complete that task (Lim, 2007). To feel in control, students need to understand why a certain outcome happens. For example, a student who never studies for a spelling test and fails each week might not understand the reason for the poor performance. If the student understands that studying is important for on the spelling tests, the student will be more motivated to study and do well on the test. 

Causes of success or failure can be external or internal, stable or unstable, and controllable or uncontrollable. Internal reasons are something that the student did. Someone or something else controls external reasons. Stable causes are expected to occur again, and unstable causes are changeable. Controllable causes are something a student can change, but uncontrollable causes are believed to be unchangeable (Vockell, n.d.). Males tend to focus more on ability and other internal factors while females tend to focus on effort and external factors (McClure, Meyer, Garisch, Fischer, Weir, & Walkey, 2011).

Attribution Theory focuses on two types of goals, learning goals and performance goals. Students who have learning goals are students who want to learn more and work hard to succeed. Students who have learning goals can see failure as a motivator. For students with performance goals, failure is anti-motivation. Students are focused on performance and outcomes. Students do not want to try if failure is at all possible (Vockell, n.d). 

The Attribution Theory suggests a relationship between students’ sense of control over the outcome of an academic task and motivation to succeed. Students can also develop self-handicapping (Vockell, n.d.). Students who self-handicap are convinced that success will not happen and will not do anything to try for success. Self-handicapping hampers motivation.
CHAPTER THREE

RESEARCH METHODOLOGY

3.1
Introduction
In this chapter, we would describe how the study was carried out.

3.2
Research design

This study is a survey which utilized quantitative approaches. It examined in detail the effect of education anxiety on the academic performance of students in tertiary institutions using the students of only one institution, namely the faculty of education and Arts and Social Science, in Taraba State University, Jalingo as our case study.

Descriptive studies of the survey nature are used not only for the purpose of description but also for the determination of relationships between variables at the time of study (Babbie, 1973). The survey design was chosen in this case because it enabled the study to cover a larger area thus the findings are applicable to a large area.
3.3
Research settings

This study was carried out in the students of only one institution, namely the faculty of education and Arts and Social Science, in Taraba State University, Jalingo.

3.4
Sources of Data
The data for this study were generated from two main sources; Primary sources and secondary sources. The primary sources include questionnaire, interviews and observation. The secondary sources include journals, bulletins, textbooks and the internet.
3.5
Population of the study

A study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description (Prince Udoyen: 2019). In this study the study population constitute of the students of the faculty of education and Arts and Social Science, in Taraba State University, Jalingo.

3.6
Sample size determination

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Prince Udoyen: 2019). In this study, the researcher used the TARO YAMANE FORMULA to determine the sample size. 

3.7
Sample size technique

Yamane (1967:886) provides a simplified formula to calculate sample sizes.

ASSUMPTION: 

  95% confidence level 

 P = .5

[image: image1.png]



n= 200/1+200(0.05)2

n= 200/1+200(0.0025)

n= 200/1+0.5

n=133

3.8
Instrumentation 

This is a tool or method used in getting data from respondents. In this study, questionnaires and interview are research instruments used. Questionnaire is the main research instrument used for the study to gather necessary data from the sample respondents. The questionnaire is structured type and provides answers to the research questions and hypotheses therein.

This instrument is divided and limited into two sections; Section A and B. Section A deals with the personal data of the respondents while Section B contains research statement postulated in line with the research question and hypothesis in chapter one. Options or alternatives are provided for each respondent to pick or tick one of the options.

3.9
Reliability

The researcher initially used peers to check for consistence of results. The researcher also approached senior researchers in the field. The research supervisor played a pivotal role in ensuring that consistency of the results was enhanced. The instrument was also pilot tested.

3.10
Validity

Validity here refers to the degree of measurement to which an adopted research instrument or method represents in a reasonable and logical manner the reality of the study (Prince Udoyen: 2019). Questionnaire items were developed from the reviewed literature. The researcher designed a questionnaire with items that were clear and used the language that was understood by all the participants. The questionnaires were given to the supervisor to check for errors and vagueness.

3.11
Method of Data Collection

The data for this study was obtained through the use of questionnaires administered to the study participants. Observation was another method through which data was also collected as well as interview. Oral questioning and clarification was made.

3.12
Method of Data Analysis

The study employed the simple percentage model in analyzing and interpreting the responses from the study participants while the hypothesis was tested using chi square.

3.13
Ethical consideration

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

PRESENTATION ANALYSIS INTERPRETATION OF DATA

4.1
Introduction


Efforts will be made at this stage to present, analyze and interpret the data collected during the field survey.  This presentation will be based on the responses from the completed questionnaires. The result of this exercise will be summarized in tabular forms for easy references and analysis. It will also show answers to questions relating to the research questions for this research study. The researcher employed simple percentage in the analysis. 

4.2
Data Analysis 

The data collected from the respondents were analyzed in tabular form with simple percentage for easy understanding. 

A total of 133(one hundred and thirty-three) questionnaires were distributed and 133 questionnaires were returned.

TABLE I

	Gender distribution of the respondents

	Response
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Male
	77
	57.9
	57.9
	57.9

	
	Female
	56
	42.1
	42.1
	100.0

	
	Total
	133
	100.0
	100.0
	


From the above table it shows that 57.9% of the respondents were male while 42.1% of the respondents were female. 

TEST OF HYPOTHESES

Hypothesis One

Ho: There is no significant predictive effect of examination anxiety on the academic performance of students.

Hi: There is no significant predictive effect of examination anxiety on the academic performance of students.
Table III

	There is no significant predictive effect of examination anxiety on the academic performance of students

	Response 
	Observed N
	Expected N
	Residual

	Agreed
	40
	33.3
	6.8

	strongly agreed
	50
	33.3
	16.8

	Disagreed
	26
	33.3
	-7.3

	strongly disagreed
	17
	33.3
	-16.3

	Total
	133
	
	


	Test Statistics

	
	There is no significant predictive effect of examination anxiety on the academic performance of students

	Chi-Square
	19.331a

	Df
	3

	Asymp. Sig.
	.000

	a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 33.3.


Decision rule: 

The researcher therefore rejects the null hypothesis which states that There is no significant predictive effect of examination anxiety on the academic performance of students as the calculated value of 19.331 is greater than the critical value of 7.82 Therefore the alternate hypotheses is accepted that there is no significant predictive effect of examination anxiety on the academic performance of students.

TEST OF HYPOTHESIS TWO

Ho: Anxiety has no relationship with the academic performance among students.

Hi: Anxiety has a relationship with the academic performance among students.
 Table V

	Anxiety has no relationship with the academic performance among students 

	Response 
	Observed N
	Expected N
	Residual

	Yes
	73
	44.3
	28.7

	No
	33
	44.3
	-11.3

	Undecided
	27
	44.3
	-17.3

	Total
	133
	
	


	Test Statistics

	
	Anxiety has no relationship with the academic performance among students

	Chi-Square
	28.211a

	Df
	2

	Asymp. Sig.
	 .000

	a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 44.3.


Decision rule: 

The researcher therefore rejects the null hypothesis which states that Anxiety has no relationship with the academic performance among students as the calculated value of 19.331 is greater than the critical value of 7.82 Therefore the alternate hypotheses is accepted that that Anxiety has a relationship with the academic performance among students.
CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 INTRODUCTION

It is important to reiterate that the objective of this study was the effect of education anxiety on the academic performance of students in tertiary institutions.

In the preceding chapter, the relevant data collected for this study were presented, critically analyzed and appropriate interpretation given. In this chapter, certain recommendations made which in the opinion of the researcher will be of benefits in evaluating examine the effect of education anxiety on the academic performance of students in tertiary institutions.

5.2 SUMMARY

This study aimed at having a critical analysis of the effect of education anxiety on the academic performance of students in tertiary institutions. The study opened with chapter one where the statement of the problem was clearly defined. The study objectives and research hypotheses were defined and formulated respectively. The study reviewed related and relevant literatures. The chapter two gave the conceptual framework, empirical and theoretical studies. The third chapter described the methodology employed by the researcher in collecting both the primary and the secondary data. The research method employed here is the descriptive survey method. The study analyzed and presented the data collected in tables and the hypotheses were tested using the Chi square while the fifth chapter gives the study summary and conclusion.

5.3 CONCLUSION AND RECOMMENDATIONS
This research has shown that there is no significant predictive effect of examination anxiety on the academic performance of students and that Anxiety has a relationship with the academic performance among students.
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QUESTIONNAIRE 
INSTRUCTION
Please tick or fill in where necessary as the case may be. 
Section A
1. Gender of respondent

A 
male {  }
B 
female
{  }
2. Age distribution of respondents
15-20 {  }
21-30 {  }
31-40 {  }
41-50 {  }
  51 and above { }
3. Marital status of respondents? 
married [   ]
single [   ] 
divorce [  ]
4. Educational qualification off respondents
SSCE/OND  {  }
HND/BSC    {  }
PGD/MSC    {  } 
PHD            {  }
Others……………………………….
5. How long have you been in Taraba State? 
0-2 years   {  }
3-5 years   {  }
6-11 years  {  }
11 years and above……….
6. Student Status
First year   
{  }
Second year     {  }
Third year
{  }
Fourth year
{  }
7. Have you experienced educational anxiety before?
Yes   {  } 
No   {  }
SECTION B
8. There is no significant predictive effect of examination anxiety on the academic performance of students.
Agrees


{  }
Strongly agreed

{  }
Disagreed 


{  }
Strongly disagreed
{  }
9. There is a significant predictive effect of examination anxiety on the academic performance of students. 
(a) Agrees



 {  }
(b) Strongly agreed

 {  }
(c) Disagreed               
 {  }
(d) Strongly disagreed

{  }
10. Anxiety has a relationship with the academic performance among students.
Agreed 


{  }
Strongly agreed 

{  }
Disagreed 


{  }
Strongly disagreed 
{  }
11. Anxiety has no relationship with the academic performance among students
Agreed 


{  }
Strongly agreed 

{  }
Disagreed 


{  }
Strongly disagreed 
{  }
12. There is no significant difference in the academic performance of high and low academic anxiety groups of male and female students.
Agreed 


{  }
Strongly agreed 

{  }
Disagreed 


{  }
Strongly disagreed 
{  }
13. There is a significant difference in the academic performance of high and low academic anxiety groups of male and female students
Agreed 


{  }
Strongly agreed 

{  }
Disagreed 


{  }
Strongly disagreed 
{  }
