INFLUENCE OF PARENTAL DISCIPLINE ON EMOTIONAL ADJUSTMENT OF SECONDARY SCHOOL STUDENTS IN OGBIA LOCAL GOVERNMENT AREA

ABSTRACT

The study examined the influence of parental discipline on emotional adjustment of secondary school students in Ogbia local government area. The descriptive survey research design was used in this study in order to assess the opinions of the respondents using the questionnaire. A total of three hundred and twenty (320) samples were used in this study to represent the entire population of the respondents. Four (4) null hypotheses were tested in this study using t-test statistical tool at 0.05 level of significance while one was tested using the chi-square statistical tool. The results obtained revealed that the role of parents affect their children’s emotional adjustment in school. There is a difference exists between intact/single parents and their influence on emotional adjustment of students. Also, the findings shows that there is a significant gender difference in emotional adjustment of students due to parental discipline; there is a significant difference between the emotional adjustment of students who are brought up by parental discipline and those who were not. Further studies revealed that there is a significant difference between the social adjustment of students who are brought up by parental discipline and those without parental discipline. This study recommends that parents should train up their children with good discipline and not leave them to behave as they like. Parents should not spare the rod, in order not to spoil the child. Rather, children should be taught the proper way they should behave and then, it will be difficult for them to depart from those expected values and norms they were taught by their own parents.   

CHAPTER ONE

INTRODUCTION

1.1
BACKGROUND OF THE STUDY

Discipline has been defined as a set of rules and regulations, rewards and punishment administered in order to teach self-control, increase desirable behaviour and decrease undesirable behaviour (Okoli, 1996). As Brown (2000) puts it, to discipline someone means to make that individual or individuals to follow a laid down code of conduct. In discipline, the ultimate goal is to foster sound judgment, positive moral development and positive social and emotional adjustment.   

According to the Bible, God gave Adam and Eve an instruction not to eat of the fruit in the Garden of Eden, but when they disobeyed, they were promptly punished by God which resulted in sending them out of the Garden. Also, the Bible states that, when you spare the rod, and you spoil the child. In the same vein, Proverb 13:24 states that “He that spareth his nod hateth his son, but he that loveth him, chasteneth him”. Hence, the influence of parents on the child can be the most important influence given to the child in his/her life because parents are accountable to God on how they influence their children’s’ lives.

Parental discipline has been in existence since the inception of man. The provision of positive influence by parents gives the child security and emotional adjustment, which assists the child to grow up as a decent member of the society (Amos, 2003). The quality of time parents spend with their children is the most important aspect of parenting and parent-child relationship. This could be day by day, hour by hour training and instruction in order to secure the appropriate atmosphere necessary in the child’s growth and emotional development.   Mustapha (2006), stated that parents who have the habits of spending quality time with children, bring up good children who are socially and emotionally balanced in the communities where they live. He went ahead to claim that children who are well behaved and emotionally balanced are normally influenced by effective parental discipline and strong training given to them during the childhood and adolescence stages.   

Locke (1963), theorized that the child is resembled like the black tablet (tabula rasa) at birth and that it is the print made in it that is physically seen. In the same vein, Adamson (2000) admitted that the cultural, educational, financial and the social status of the home have bearing on the child’s emotional adjustment, it is the environment and the type of home that makes a man what he is. Therefore, when and how a child is nurtured and bred, determine who and what the child becomes in the near future and the overall social and most importantly, emotional adjustment.   Some thoughts concerning education suggested that the task of the parents was mainly to build in the child a strong body and habits that would allow for capacity of reasoning to develop and that parents could reward good behaviour, punish or discipline bad behaviour with disgrace and the withdrawal of parental approval and affection as opposed to beating (Arnolds, 2001).   

According to Eden (2002), misbehaviour ought to be punished, so that a child does not repeat what he termed or seen by the society as unwanted behaviour. According to him, if bad behaviour is left unaddressed by applying disciplinary measures, the child tends to repeat the unwanted behaviour, thinking that those behaviours are normal norms or values cherished by the society.  Waller (2005) opined that parental discipline with love and affection makes a child to adjust emotionally, socially and psychologically in the society. He went on to opine that operant conditioning as a form of punishment with artificial consequences for misbehaviour could be used. According to him, a child who used the family car without parental permission, the punishment is that the car is taken from him for a period of time while or praise and reward, operant conditioning could be used through encouragements and presentation of valuable gifts to the child in order to encourage him to repeat the valuable norms or behaviour so exhibited.   

1.2 STATEMENT OF THE PROBLEM   

These days, many parents shy away from using disciplinary measures as corrective instruments toward the remedying of children’s bad or unwanted behaviour in the society. Because of this, child’s negligence or avoidance of parental control through disciplinary actions (discipline), most children these days grow up to lack emotional adjustment.   Children nowadays, do not exhibit positive emotional adjustment, they do not feel bad whenever they do wrong or step upon the recommended norms or values stipulated in the society as laid down rules and regulations. This kind of hardened behaviour by our youth, have caused negative effects in the society.   For the fact that youth do not feel bad about the wrong attitude, exhibited in the society, this, has resulted into wayward behaviour; prostitution; armed robbery; lying, stealing; fraudulent activities; examination malpractices; raping; disrespect and disobedience to the authorities of the parents and significant others in the society. This study therefore, focused on the influence of parental discipline on emotional adjustment of secondary school students in Ogbia local government area, Bayelsa state.  

1.3 PURPOSE OF THE STUDY 

The objectives of this study include:

To investigate the role of parents in the emotional adjustment of secondary school students.

To identify the extent at which parental discipline has affected the emotional adjustment of students in secondary schools.

To enumerate the different disciplinary measures taken by parents.

To differentiate different categories of single or intact parents that have influenced the emotional adjustment of secondary school students.

To suggest solutions to be taken in order to avoid emotional imbalance while trying to impose discipline on children.

1.4 Research Questions 

The following questions were raised and answered in the process of carrying out this research. 

i.       How can the role of parents in the emotional adjustment of secondary school students be investigated?

ii.      Is there a differentiation between the different categories of single or intact parents and their influence on the emotional adjustment of secondary school students? 

iii.     Is there any difference between the emotional adjustment of students who are brought up by parents who are disciplinarians and those brought up by parents who are not? 

iv.     Is there any gender difference in emotional adjustment of children due to parental discipline? 

v.      Will the social adjustment of students who are brought up by parental discipline differ from those who are not?

1.5. Research Hypotheses 

The following hypotheses were formulated and tested in this study. 

H1: The role of parents will not significantly affect children’s emotional adjustment in school. 

H2: There is no significant difference between intact and single parents and their influence on emotional adjustment of the students. 

H3: There will be no significant gender difference in emotional adjustment of students due to parental discipline. 

H4: There will be no significant difference between the emotional adjustment of students who are brought up by parental discipline and those who are not. 

H5: There will be no significant difference between the social adjustment of students who were brought up by parental discipline and those who are not. 

1.6 Significance of the Study 
It is hoped that the findings of this research work will help parents realize their roles toward the emotional adjustment of their children in the secondary schools. The study will contribute to the extent at which parents could influence the emotions of their children at all levels of their education. It will also be beneficial to teachers, educators and counsellors in dealing with students’ emotional adjustment during their educational career in school. 

Theoretical Framework 

The Emotional Theory (Lake, 1980) stated that parental discipline is necessary for the emotional, social and psychological adjustment of the child. According to this theory, the child is helpless when left without personal upbringing of the parents and the significant others in the nearby community or environment where the child is nurtured and brought up. In this regard, Lake (1980) opined that the discipline of the child is necessary, as without disciplinary measures in terms of smacking and or punishment when the child is wrong, the child tends to grow up upholding the wrong ideas and negative life and behaviour.   Arnolds (2000), stated that individuals cannot give what they do not possess. According to him, parents who are not disciplined themselves will find it extremely difficult to instruct their children/wards to toe the part of discipline. He went on to state that most parents who train their children on the part of strictness and absolute discipline, are those who themselves are strict, disciplined and principled as well.   

Children who are brought up by parents who are authoritative (i.e. not completely authoritarians and not completely laizzez affaire parents), tend to rear children whose character conform to the dictates, norms and values of the society. As Adamson (2001), put it, no society frowns at positive and good norms. Rather, all societies welcome children or members of the society who are well behaved, who dance to the positive tune of the societal music and values. Therefore, any society in the world, welcomes its members whether adult or children, who are well adjusted to the ethics and morals of the larger society.   Mundi (1990), theorized that the characters of children solely depend on the upbringing they have while growing up. As he puts it, parental discipline helps children to be either positively or negatively adjusted in any society. For instance, parents who bring up their children/wards through aggressive ways are aggressive and violent because aggression beget aggression while parents who bring up their children/wards in the democratic way, rear up children who are well behaved who know how to live well in a decent society.   

1.7 Scope of the Study 

This study covered five selected secondary schools in Ogbia local government area of Bayelsa state. 

1.8 Definition of terms 

The following terminologies were used in the research work. Some of the operational definitions of the terms are as follows:  

Influence: This is what makes an individual to take action whether positive or negative. 

Parental Discipline: These are the rules and regulations set out by parents which are observed by their children/wards.

Emotional Adjustment: This is the ability to make right changes in behaviours due to agitation or disturbance occasioned by strong feeling. 

Intact Parents: This connotes the family in which there is a unity between father and mother who live together as husband and wife with their children/wards.

CHAPTER TWO

REVIEW OF LITERATURE

Introduction

Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Theoretical Framework and

2.1 Conceptual Framework

2.1.1 Concept Of Parental Role;

Teachers can have a better understanding of infants by implementing parental involvement because infants spend much more time with their parents than any other people. Parents are infants’ first teacher and continue to play an active role in their education and lives. According to the study conducted by Bronfenbrenner (1979), students’ achievement was always shaped by their life outside the school and highlighted the importance of parents’ role. Therefore, parents’ words, behaviors, and beliefs would have a great deal of influence on their children’s development, even in the development in infancy (Hedenbro & Rydelius, 2019; Lamb et al., 2002). Involving parents in their children’s education not only increases the child’s achievement (Nevski & Siibak, 2016; Pineda et al., 2018) but also helps parents to understand their children and teachers better to improve their instruction. Followings are the benefits of parental involvement: Some researchers considered that parental involvement in young children’s education can 

promote infants’ social–emotional development (Hedenbro & Rydelius, 2019; Langevine, 2020); 

improve student achievement (Daniel et al., 2016; Epstein, 2018; Otani, 2019; Puccioni, 2018), especially the linguistic achievement (Tan et al., 2019); 

promote better grades, test scores, school attendance (Epstein, 2018; Mata et al., 2018), and school behavior (LaBahn, 1995; Mata et al., 2018; Roy & Giraldo-GarcĆa, 2018);

help students have better performance and motivate students (Silinskas & Kikas, 2019); 

help parents increase their interaction and discussion with their children and are more responsive and sensitive to their children’s social, emotional, and intellectual developmental needs at home and in the school (Mata et al., 2018); 

offer opportunities for parents and teachers to create mutual respect and understanding (e.g., attending school meetings, supporting school events, talking to teachers or volunteering at the school; Mata et al., 2018); 

help parents and teachers build a good relationship so that parents can have a better understanding of the teacher’s job and school curriculum (Epstein, 2018; Owen, 2016); and 

help teachers acquire a better understanding of families’ cultures and diversity, and form deeper respect for parents’ abilities and time (Epstein, 2018).

Defining parental involvement is not so easy a task, as it encompasses mul- tiple behaviors. In this review, parental involvement is seen as those behaviors shown by the parents, including the home and school environments, that are intended to support not only their children’s educational progress but also their social/emotional skills (El Nokali et al., 2010; Goleman, 1998). Ongoing research on parental involvement has often been drawn from the model by Epstein (2010) and describes teacher–parent relationships as based on communication and cooperation and parental involvement as malleable depending on the practices of teachers, administrators, other parents, and students. The types of involvement suggested in Epstein’s model include: (1) parenting; (2) communication (home–school and school–home); (3) volunteering; (4) learn- ing at home; (5) decision-making; and (6) collaborating with the community (Epstein, 2010). This typology suggested by Epstein (2010) has been used in research to find out to what extent parental involvement helps in educational achievement. For example, Ingram & associates (2007) found that two of the six types (parenting and learning at home) were very apparent in high-per- forming schools attended by low-income students, while the other four types did not seem to be in operation or linked to students’ academic success.

Hiatt-Michael (2001) explains that parental involvement is considered as one of eight educational goals in the U.S., and its value is remarkable for the educational communities and the geographical communities they serve. An effective connection between both “communities” would increase parental involvement in the promotion of children’s social, emotional, and academic growth (Hiatt-Michael, 2001).

Social Class and Family Background

Coleman’s survey Equality of Educational Opportunity (1966) brought to public notice the fact that a combination of social class and family background explains most significant differences in cognitive outcomes in schools. It can be understood from this statement that many schools are not able to compensate for disadvantages that children bring from their homes. This does not mean that schools do not teach or are incapable of teaching, but suggests that parents or caregivers at home play a significant role in a child’s academic achievement. Parents and school communities can also provide spaces and activities for interactions that help develop a child’s social/emotional skills, for example, interactions that require the child to deal with different emotions in social situations (Goleman, 1998).

The literature explains that environment and family background play a significant role in a child’s academic achievement; therefore, if we blame the schools/school systems for the poor performance of the students, we fail to recognize that parental involvement is just as important. According to Grant (1988), “Each of us is shaped by the family into which we were born…children from higher status families tend to stay in schools longer, have better grades and standardized test scores, and win more academic honors” (p. 129). Lareau (2003) argues that children from lower SES families suffer from a distinct dis- advantage, as they are not exposed to the cultivation that middle-class parents pass on to their children. From this cultivation, “a robust sense of entitlement takes root in the children” (Lareau, 2003, p. 2). This sense of entitlement gives middle-class children confidence in talking to adults, questioning adults, and learning how to address adults as relative equals; thus, it plays an important role in institutional settings. As Lareau (2003) puts it, “From the experience of concerted cultivation, they acquire skills that could be valuable in the future when they enter the world of work”. This advantage is passed on from middle-class parents to their children, but only the parents who are proactively invested in their child’s future reap the most significant benefits. Some of the skills that allow youth to enter the workplace include those related to social/ emotional skills. These are discussed by Goleman (2006) and include listening and talking skills for solving or negotiating problems, which resolve in positive outcomes.

One fact remains: Even though many middle-class parents pass on an ad- vantage in terms of concerted cultivation, better school districts, and better facilities to their children, parental involvement in any socioeconomic class is a conscious choice that responsible parents make, and this is what makes a difference in the academic achievement of a child. Fan and Chen (2001), in their study examining the influence of parental involvement, found positive educational outcomes for a general student population. Jeynes (2005) meta-analysis also supports these outcomes, indicating a strong relationship between parental involvement and academic outcomes in urban student populations. The findings of a study on parental involvement with middle grade urban students (Dotterer & Wehrspann, 2016) showed that involvement is positively associated with behavioral and cognitive engagement. This, in turn, contributed to academic achievement, thus pointing to the fact that parental involvement not only contributes to cognitive growth and development, but also to behaviors associated with positive academic outcomes.

Barriers to Parental Involvement
Though numerous studies had indicated that parental involvement was very important in young children’s education (Lamb et al., 2002), there were some barriers to parental involvement. Barriers for parents to be involved in school included feeling unwelcome in school, the lack of interest or caring, time constraints of working parents, and feeling that their involvement was not a big deal to their children’s education based on teachers’ attitude (Hornby & Blackwell, 2018). In addition to the barriers to parental involvement, teachers’ attitudes and beliefs regarding parental involvement were considered as the first critical barrier. Chan (1995) had indicated that parental involvement requires teamwork and cooperation between parents and schools. Therefore, if teachers consider parents as less important, teachers would seldom design school activities or homework that can involve parents. Therefore, parents would have fewer opportunities to be involved in their children’s education.

Parents themselves are considered as the second barrier. Parents’ attitude about their role is important. If they do not view their role in their children’s education as important, it leads to disconnections between home and school. If parents do not know what happens in their children’s classroom, they may lose the ability to judge their children’s school performance and developmental level. Lack of time is viewed as the last barrier. At present, both mom and dad are employed. Some parents communicate with teachers when they picked their children up from school. Some parents do not often share information with teachers because they do not have much time. Therefore, parental involvement during the childcare day was usually limited to arrival and pick-up time. However, parental involvement can be a significant way to help students to form a good adjustment between home and school and be beneficial to both parent and teacher (Abani, 2001).
Strategies for Implementing Parental Involvement
Though there are barriers to parental involvement, the link between parental involvement and student achievement is strong (Epstein, 2018; Hornby & Blackwell, 2018). It is believed that involving parents can make a positive impact on children and their school (Epstein, 2018; Puccioni, 2018; Thompson et al., 2017). The remainder of this article will discuss three main aspects that infant teachers and parents can implement to improve their children’s learning and support a successful adjustment between home and the childcare center.
Teachers’ Attitudes 

Infants have different emotional feelings, individual needs, and various interests in each classroom. Because infants cannot express their feelings and needs verbally, it is hard for infant teachers to capture their complex emotional and social needs all the time. Teachers would meet challenges if they cannot fully understand infants’ special needs. Thus, it is significant for teachers to know their students well and understand them by involving infants’ parents. Teachers perspectives and attitudes regarding parental involvement would be influential. Teachers should be aware that parents can provide rich information about their child because parents know their babies best. Therefore, the school board should support parental involvement. Because many childcare centers may not have the school board, educators should support parental involvement. For example, educators can design a lecture or seminar in which the topic is related to parental involvement. It can provide teachers with the importance of parental involvement. After teachers realize the importance of parental involvement, teachers can come up with some ideas about how to involve parents in their children’s developmental process. For example, teachers can involve parents in the decision-making process (Abani, 2001). Teachers can hold a short parent–teacher meeting on a weekly or monthly basis, or they can share weekly journals via email. Both teachers and parents can gain a better understanding of their children by communicating frequently. Teachers can invite parents to share concerns about their babies and decide individual goals for them. By listening to parents carefully, teachers can find out and understand parents’ concerns and expectations about their child’s daily care. Teachers should encourage parents to share in meetings which will help understand various family backgrounds and cultural barriers.
Parents’ Attitudes 

Parents play a critical role in children’s early life (Alimohammadi et al., 2017; Bronfenbrenner, 1979; Lamb et al., 2002). Some of the parents may just drop off and pick up their kids from a childcare center because they just need someone to take care of their babies when they are working. If parents view their roles as a significant part of their children’s education, they may be more willing to attend school activities and interact with teachers on a regular basis. Parents can be invited to attend a meeting with the director at the childcare center. During this meeting, a discussion about the significance of parental involvement in infancy should be shared. It is an effective way for both teachers and parents to be aware of the importance of parents’ role. Parent–teacher meetings are another useful tool for teachers and parents to communicate with each other. In this meeting, both teachers and parents can share their ideas and concerns about the infants while setting goals for their child’s development. Based on the information in this meeting, parents can gain a better image of the school work, and teachers can have a better understanding of students’ complex cultural backgrounds, needs, and interests. Teachers can design outdoor activities that can involve infants’ parents at the school. The presence of parents in the school is an important factor in their infants’ adjustment to school because it represents a link between home and school. For example, going on a walk or organizing play outside with parents can be a good way to involve families. Infants will build a good relationship with not only parents but also other caregivers during outdoor time. Infants’ activities can be documented with pictures. Teachers can post or email parents the pictures of activities if the parents cannot be present. In this way, parents can still be familiar with their babies with the environment the child has been encountered. Pictures can be a unique way to share information relating to parental concerns about their child. For example, if an infant is having any emotional expressions, pictures can show that they can engage with people and materials, and enjoy the school environments; this will alleviate parent concerns that their child is crying all day.
Time 

Time is limited for both parents and teachers. Parents who are employed can usually only afford the “dropoff” and “pick-up” times. Teachers who are working in the childcare center also have demands on their time and often have their personal things that take up their time. Therefore, even though parents and teachers are aware of the importance of parental involvement, they still need to find ways to exchange information. Teachers can establish a family contact list, making phone calls and sending emails to parents. Weekly emails can include pictures of the activities that are completed at the center. Teachers can provide parents with infants’ materials and activities that can be done at home. Many times, parents do not know what activities to do with their infants. According to Olibie (2014), having a parental involvement component in the home enhanced the curriculum at school. The more parents are involved at home, the more likely the child will succeed. Teachers can use technology to share information. They can set up a website for sharing the information with parents and allow infants’ parents to share ideas with others. Parents can access information online anytime. Therefore, they can control their own time and be free to share when they have a free moment.

Parental Educational Involvement

According to Abani, (2001), the family is an essential institution in the students’ school experience. Numerous studies highlight family variables as essential determinants of academic process. The majority of family variables, both structural (socioeconomic and educational level of parents, cultural resources, family structure) and dynamic (parent-child relationship, affective climate, disciplinary style, parental level of cognition), exert their effects on academic performance through the level of parental involvement or support in education. This implication refers to parental behavior as concerns their attention and participation, at home and at school, aimed at helping children in their school learning experiences (Olibie 2014).

Parental involvement in school is related, directly or indirectly, to academic performance. These effects seem to be mediated by the perception that children have of such involvement, relating positively to their school adjustment. For example, improvement in academic performance has been observed through improved academic motivation, school satisfaction, school commitment, self-esteem, social competence, prosocial behavior, normative adjustment, and, likewise, through a reduction in absenteeism and antisocial behaviors. However, studies point to the existence of gender differences in terms of the assessments that the adolescent makes regarding the educational practices exercised by both parents, with a tendency to perceive the mother’s educational practices more positively than those of the father’s, with girls being the ones who indicate the biggest differences in this perception. Although parental involvement has been related to school adjustment in different studies, it has not been proven to be equally effective for adolescents with good and poor academic performance (Olibie 2014).

Concept of Adjustment
Adjustment is the behavioural process by which humans and other animals maintain an equilibrium among their various needs or between their needs and the obstacles of their environments. A sequence of adjustment begins when a need is felt and ends when it is satisfied (Encyclopedia Britannica, 2011).

Within the social context of adaptation, adjustment is equated with being adapted to one‟s environment. This implies a dynamic process focusing on the individuals ability to meet changing circumstances or conditions (Mallicrodt, 2003).

Adjustment could also be seen as a process by which adolescents master and transcend the challenges of life by utilizing a variety of techniques and strategies (Steinberg, 2000). He maintained that human beings have an amazing ability to adapt to the demands of life, capable creatures who generally use their wits to adjust to whatever life dishes out in the way of challenges or pressures. Adjustment is the process of modifying one‟s behaviour in changed circumstances or an altered environment in order to fulfill the psychological and social needs of the individual (Marriam, 2003).

Adjustment also could be viewed as a harmonious relationship between a person and the environment through which his need are satisfied in accordance with societal demands (Oladele, 2004). Adjustment is all about someone changing his or her ways of thinking, living, working, in areas that best suits him (Omeje, 2002).

Adjustment according to the researcher is the individuals way of adapting to changing situations. This is so because adjustment demands a change from the individual. This change is necessitated by the force within the individual and his or her need to adjust or compromise with the environment. When we are faced with any of the life‟s demands, we will either adjust or adapt to it e.g. we can adapt or adjust to bereavement, examination, hunger, marginalization, victimization and adversity. Dangerous chronic burdens, life changes and hassles produce anxiety that people must adjust to in order to satisfy their personal needs.

Social Adjustment

Social adjustment is a fundamental aspect for adapting to school environment and is manifested in the degree to which a student feels integrated, that is, accepted, respected, supported, and encouraged to participate by other school members. School integration is closely related to the subjective sense of school belonging. The sense of belonging has a positive impact on motivation, commitment, expectations of achievement, self-concept, self-efficacy, satisfaction, teacher–student relationships, and academic performance. Alienation, which implies losing the sense of belonging and distancing oneself in social relationships, is connected with several negative consequences, such as anti-normative behaviors, criminal and violent acts, negative academic performance, and school dropout (Abani, 2001).

An important part of social adjustment is the relationships of students with teachers and peers. The teacher–student relationship has been associated with different school adjustment determinants. A negative interaction between teachers and students encourages a negative self-image and feelings of incompetence in the student, a negative attitude toward school and authority, negative perception and rejection of peers, increased likelihood of antisocial behavior, and worsening academic performance. As the quality and closeness in this relationship increases, the students improve their academic and global self-concept, self-esteem, perceived self-efficacy, commitment, academic achievement, and positive perception and peers´ acceptance. Moreover, the relationship with peers determines the level of school integration, this being a fundamental factor for school adjustment. Thus, peer rejection has been linked to school failure and maladjustment, manifested through at-risk and antisocial behaviors. Adolescents who feel accepted by their peers have higher levels of motivation, school commitment, and academic performance, in addition to a greater psychosocial adjustment.

Concept of School Adjustment

School adjustment has to do with the students ability to cope effectively with the internal and external demands and pressures which the school environment imposes on him. For instance, attending lessons, being attentive in subject lessons, doing assignments and not cheating in examinations, making good grades and scoring high marks, not dropping out of school among others.

School adjustment is the individual‟s ability to cope with the demands of school learning (Mangal, 2007). A student who is academically well adjusted persists at a given problem or exercise, does not joke with his academic pursuit or school affairs and is worried when he scores low marks or notices a general low performance in his academic work. When a child is well adjusted in school, he respects the authorities of the school, relates well with teachers and students and does not engage in any act capable of tarnishing his good image and reputation.

On the contrary, school maladjustment sets in when the reverse becomes the case. A student who exhibits school maladjustive or maladjusted behaviours is always caught up with such undesirable behaviours and acts like fighting in school, disrespecting the school authorities, truancy, and other school offences like cheating in examination, absence from school, aggressive behaviours, withdrawal, depression and dropping out of school, to mention but a few.

A well adjusted individual achieves harmony between himself and his environment (Waller, 2000). By implication and by way of extension, a student who is well adjusted in school maintains some kind of balance or rather achieves harmony between himself and his school or learning environment.

Adjustment is a change or adaptation made in response to new situations (Cohen, 1999). In other words, school adjustment is the change or adaptation made in response to new school situations. Most students who are adjusted do well in their studies.

Adjustment is a process by which adolescents master and transcend the challenges of life by utilizing a variety of techniques and strategies (Steinberg, 2000). Adjusting individuals, according to Kraaji (2003) are likely to make plans, strengthen resources (skills), and shore up weakness. For example, confronted with the possibility of failure in a course, a student might decide to allot extra time to studying for the final, postpone a movie and shelve efforts in other courses temporarily. Faced with an unresolved conflict, a person becomes excessively emotional and in some degree, lacking in rational control of his behaviour. He continued that intense unresolved or unsolved conflicts in childhood may lead to serious changes in personality so as to make all future adjustments more difficult including school adjustment.

School adjustment in the researcher‟s opinion is the ability of an individual to achieve harmony between himself and his school environment. The individual has the capacity to strike a balance between himself and the pressures and demands of his school or learning environment. School adjustment is the change or adaptation or adjustment made by an individual in response to his or her new learning situations.

Concept of Discipline
Traditionally, discipline in school administration meant punishment that is pain and fear. To some discipline can connote something negative as obeying orders blindly, kneeling down, doing manual work, fetching firewood and water for teachers and parents, caning and other forms of punishment. Bull (1969:108) associates this as physical discipline that leads to threatening condemnation to a child. According to Okumbe (1998), discipline is the action by management to enforce organizational standards.

Indeed discipline involves the preparation of an individual to be a complete and efficient member of a community; and a disciplined member of a community is one who knows his /her rights and his/her obligations to their community. This means that the individual must be trained to have self-control, respect, obedience and good manner (Ngonyani et al, 1973:15).

Okumbe (1998:115) and Galabawa (2001:23) see discipline as an activity of subjecting someone to a code of behavior that there is a widespread agreement that an orderly atmosphere is necessary in school for effective teaching and learning to take place. Discipline, according to Gossen (1996:25) and Lockes in Castle (1958:126), is reasonable in the eyes of those who receive it and in the eyes of a society as a whole. It is expected that the rules are known by all and are consistently enforced. In order for an action to be good, discipline must also be reasonable. A person is able to deny himself or herself to his or her desires and serves for others.

Types of Discipline

According to Umba (1976), & Bull (1969), there are two types of discipline which are: positive and negative discipline as identified by Umba (1976), Bull 1969) and Okumbe (1998). The first type, positive discipline is sometimes known as self-discipline. Self- discipline is the kind of discipline that comes from the aims and desires that are within the person, where there is no element of fear (Umba, 1976:8). Okumbe (1998:116) relates positive discipline with preventive discipline, providing gratification in order to remain committed to a set of values and goals. It is encouraged self-control, individual responsibility in the management of time, respect of school property, school rules and authority, good relationship between students and teachers.

The second type of discipline, negative discipline, occurs when an individual is forced to obey orders blindly or without reasoning. The individual may pretend to do good things or behave properly when superiors are present but once they are absent quite the opposite is done.

Effective Discipline Skills

According to Robbins (1998), the essence of effective discipline can be summarized by the following eight behaviors. Respond immediately means the more quickly the disciplinary action follows an offence, the more likely that the person responds positively. Also provide a warning this mean you have an obligation of issuing a warning before initiating the disciplinary actions. Disciplinary action is more likely to be interpreted as fair if it is preceded by a warning. Furthermore state the problem specifically by giving the date, time, place and individual involved and any mitigating circumstances surrounding the violation. 

Also allow the person to explain his/her position regardless of what facts you have uncovered, due process demands that you give another person an opportunity to state his position. Likewise keep the discussion impersonal and penalties should be connected with a given violation not with the personality of the individual violator. Besides be consistent by fair treatment of individuals’ demands that disciplinary actions be consistent. Inconsistency allows rules lose their impact, moral will decline and your competence will be questionable. Finally take progressive action and penalties will become stronger if the offence is repeated.

Concept of Parental Discipline on Students
Parenting is one of the most researched areas of interest, parents want their children to grow into socially mature individuals and they may feel frustrated in trying to accomplish this. An important aspect of the managerial role of parenting is effective monitoring of the child. This is especially important as children move into the adolescent years. Monitoring include supervising a child’s choice of social settings, activities and friends. Moral development, lack of adequate parental factor that is related to juvenile delinquency more than any other (Patterson & Loeber 1994).

For many years there has been a widespread acceptance in principle, that children are entitled to fulfillment of other social and economic rights to education, to health care to an adequate standard of living for proper development, to play and similarly the principle that childhood is a period of entitlement to special protection from abuse, neglect and exploitation while these rights are flagrantly violated for millions of children in most societies in the world there is a broad consensus around the importance of working towards their greater recognition (CRC Convention on Rights of the child).

Dimensions of parenting
The idea of parenting is very complicated Baumrind, 1971; Baumrind & Black,1967) cited four features that consistently differentiate an effective style from less effective ones. The particular dimensions represent characteristics associated with each. The dimensions are:

Authoritarian parenting, Authoritative Parenting, neglectful parenting and indulgent parenting.

Authoritarian parenting 

This is a restrictive, punitive style in which the parents exhort the child to follow their directions and to respect work and effort.

The authoritarian parenting place firm limits and controls on the child and allows little verbal exchange. This dimension of parenting is associated with children’s social incompetence. The children are often anxious about social comparison, fail to imitate activity and have poor communication skills. In one study, early harsh discipline was associated with child aggression (Weiss & Others 1922) (Harmon, 2002, Silk et al 2003).

Authoritative parenting

This is a style in which the parents encourage children to be independent but place limits and control on their actions. Extensive verbal give and take is allowed and parents are warm and naturant towards the child. This dimension of parenting is associated with children’s social competence. Children brought up in this dimension are socially competent, self reliant and socially responsible (Juczynski & Lollis, 2002, Russel. Mize & Bissaker, 2004).

This is a style in which the parent is much uninvolved in the child’s life; it is associated with children’s social incompetence, especially lack of self control. Here, the parent can’t answer the question “it is 10 Pm Do you know where your

child is?”

This dimension of parenting is associated with child’s social incompetence, poor self control and they are not independent (Baumind, 1991, 1997, Kurdek & Fines 1994, Lamborn et al, 1991).

Indulgent Parenting

This is a style of parenting in which parents are highly involved with their children but place few demand or controls on them. This dimension of parenting is associated with children’s social incompetence and lack of control. They let the children do what they want as a result the children never learn to control their behavior (Maccoby & Martin, 1993).

2.2 Theoretical Framework

The Emotional Theory (Lake, 1980) stated that parental discipline is necessary for the emotional, social and psychological adjustment of the child. According to this theory, the child is helpless when left without personal upbringing of the parents and the significant others in the nearby community or environment where the child is nurtured and brought up. In this regard, Lake (1980) opined that the discipline of the child is necessary, as without disciplinary measures in terms of smacking and or punishment when the child is wrong, the child tends to grow up upholding the wrong ideas and negative life and behaviour.   Arnolds (2000), stated that individuals cannot give what they do not possess. According to him, parents who are not disciplined themselves will find it extremely difficult to instruct their children/wards to toe the part of discipline. He went on to state that most parents who train their children on the part of strictness and absolute discipline, are those who themselves are strict, disciplined and principled as well.   

Children who are brought up by parents who are authoritative (i.e. not completely authoritarians and not completely laizzez affaire parents), tend to rear children whose character conform to the dictates, norms and values of the society. As Adamson (2001), put it, no society frowns at positive and good norms. Rather, all societies welcome children or members of the society who are well behaved, who dance to the positive tune of the societal music and values. Therefore, any society in the world, welcomes its members whether adult or children, who are well adjusted to the ethics and morals of the larger society.   Mundi (1990), theorized that the characters of children solely depend on the upbringing they have while growing up. As he puts it, parental discipline helps children to be either positively or negatively adjusted in any society. For instance, parents who bring up their children/wards through aggressive ways are aggressive and violent because aggression beget aggression while parents who bring up their children/wards in the democratic way, rear up children who are well behaved who know how to live well in a decent society.

Theory of Cognitive Development by Jean Piaget (1936)

Piaget’s theory of cognitive development was propounded by Jean Piaget in 1936. He was a Swiss psychologist. Piaget contributions include a theory of cognitive child development, detailed observational studies of cognition in children, and a series of simple but ingenious tests to reveal different cognitive abilities. 

Piaget’s cognitive development was a progressive reorganization of mental processes as a result of biological maturation and environmental experience. Accordingly, children construct an understanding of the world around them; they experience discrepancies between what they already know and what they discover in their environment. Moreover, Piaget claimed the idea that cognitive development is at the centre of human organism, and language is contingent on cognitive development.

Through Piaget’s study on the field of education, focused on two processes which Piaget’s named assimilation and accommodation. Assimilation is how humans perceive and adapt to new information. Assimilation occurs when humans are faced with new or unfamiliar information and refer to previously learned information in order to make sense of it. In contrast, accommodation is the process of taking new information in one’s environment and altering pre-existing schemas in order to fit in the new information. To Piaget, cognitive development is a product of assimilation and accommodation. Piaget’s understanding is that these two functions cannot exist without the other. To assimilate an object into an exiting mental schema, one first needs to take into account or accommodate the particularities of this object to a certain extent. Piaget also emphasize children learning through play, which posits that play meets the physical, intellectual, language, emotion and social needs of children.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
Introduction


In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2
Research Design

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3
Population of the Study


According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. The population of this study consists of students in Community Boys Secondary School Emeyal; Community Secondary school, Otuoke; Community Girls Secondary school, Emeyal II; Mater Dei High School, Imiringi; Community Secondary School, Otugori.
3.4
Sample Size Determination

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
Sample Size Selection Technique and Procedure

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.

In this study, the researcher adopted the convenient sampling method to determine the sample size. 

	S/N
	Schools
	Student enrolled
	Parents enrolled

	
	Community Boys Secondary School, Emeyal
	81
	

	
	Community Secondary school, Otuoke
	40
	24

	
	Community Girls Secondary school, Emeyal II
	50
	27

	
	Mater Dei High School, Imiringi
	51
	18

	
	Community Secondary School, Otugori
	20
	9

	
	Total
	200
	120


3.6 
Research Instrument and Administration

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
Method of Data Collection

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8
Method of Data Analysis

The responses were analysed using the frequency tables, which provided answers to the research questions. The hypothesis test was conducted using the T-test statistical tool, SPSS v.23
3.9
Validity of the Study

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
Reliability of the Study

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
Ethical Consideration

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.
CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
Introduction

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of three hundred and twenty (320) questionnaires were received from respondents of which all were validated.
Table 4.1: Demographic profile of the respondents

	Demographic information
	Frequency
	Percentage

	Gender

Female
	
	

	
	200
	62.5%

	Male
	120
	37.5%

	Status 
	
	

	Parents  
	120
	37.5%

	 Students 
	200
	62.5%

	Age Category
	
	

	10-12
	70
	21.8%

	13-14
	80
	25%

	15-16
	37
	11.5%

	Above 16
	13
	4.0%

	Education Level
	
	

	JSS1
	29
	9.1%

	JSS2
	49
	15.3%

	JSS3
	28
	8.7%

	SSS1
	30
	9.3%

	SSS2
	64
	20%

	Highest Qualifications
	
	

	Bachelors Degree
	35
	10.9%

	Postgraduate Degree
	45
	14.0%

	Professional Certification
	33
	10.3%

	Other
	7
	2.2%


Source: Field Survey, 2021

Research Question One: How can the role of parents in the emotional adjustment of secondary school students be investigated?

Table 4.2: How the role of parents in the emotional adjustment of secondary school students can be investigated
	S/N
	ITEM STATEMENT
	SA

4
	A   3
	D   2
	SD  1
	X
	S.D
	DECISION

	1
	financially 
	98
	140
	60
	22
	2.9
	2.57
	Accepted

	2
	Academically  
	109
	132
	51
	28
	3.0
	2.55
	Accepted

	3
	Socially  
	93
	133
	48
	46
	2.8
	2.50
	Accepted

	4
	Psychologically  
	107
	108
	61
	44
	2.8
	2.61
	Accepted


Source: Field Survey, 2021

Responses derived from the table above shows that all items (item 1- item 4) had mean scores of 2.50 and above, this indicates that respondents accepted all the items on how the role of parents in the emotional adjustment of secondary school students can be investigated.

Research Question 2:  Is there a differentiation between the different categories of single or intact parents and their influence on the emotional adjustment of secondary school students?

Table 4.3:  Respondents on “Is there a differentiation between the different categories of single or intact parents and their influence on the emotional adjustment of secondary school students?”
	Options
	Frequency
	Percentage

	Yes 
	163
	51

	No 
	107
	33.4

	Undecided 
	50
	15.6

	Total
	320
	100


Field Survey, 2021

From the responses derived from the table above on “Is there a differentiation between the different categories of single or intact parents and their influence on the emotional adjustment of secondary school students?”, 51% of the respondents said yes, 33.4% said no, while 15.6% of the respondents were undecided.

Research Question 3:   Is there any difference between the emotional adjustment of students who are brought up by parents who are disciplinarians and those brought up by parents who are not? 

Table 4.4:  Respondent on “Is there any difference between the emotional adjustment of students who are brought up by parents who are disciplinarians and those brought up by parents who are not”?
	Options
	Frequency
	Percentage

	Yes 
	210
	65.6

	No 
	92
	28.7

	Undecided 
	18
	5.6

	Total
	320
	100


Field Survey, 2021

From the responses derived from the table above on “Is there any difference between the emotional adjustment of students who are brought up by parents who are disciplinarians and those brought up by parents who are not”, 65.6% of the respondents said yes, 28.7% said no, while 5.6% of the respondents were undecided.
Research Question 4:    Is there any gender difference in emotional adjustment of children due to parental discipline?  

Table 4.5:  Respondent on “ Is there any gender difference in emotional adjustment of children due to parental discipline”?
	Options
	Frequency
	Percentage

	Yes 
	268
	83.7

	No 
	39
	12.1

	Undecided 
	13
	4.0

	Total
	320
	100


Field Survey, 2021

From the responses derived from the table above on “ Is there any gender difference in emotional adjustment of children due to parental discipline”, 83,7% of the respondents said yes, 12.1% said no, while 4% of the respondents were undecided.
can be investigated.

Research Question 5:   Will the social adjustment of students who are brought up by parental discipline differ from those who are not?

Table 4.6:  Respondents on “ Will the social adjustment of students who are brought up by parental discipline differ from those who are not?”
	Options
	Frequency
	Percentage

	Yes 
	163
	51

	No 
	107
	33.4

	Undecided 
	50
	15.6

	Total
	320
	100


Field Survey, 2021

From the responses derived from the table above on “ Will the social adjustment of students who are brought up by parental discipline differ from those who are not?”, 51% of the respondents said yes, 33.4% said no, while 15.6% of the respondents were undecided.

4.3
TEST OF HYPOTHESIS 

H0: The role of parents will not significantly affect children’s emotional adjustment in school.
H1: The role of parents will significantly affect children’s emotional adjustment in school.
Table 4.7: The role of parents will not significantly affect children’s emotional adjustment in school.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	171
	106.6
	64.4
	4147.3
	38.9

	No
	109
	106.6
	2.4
	5.76
	0.05

	Undecided
	40
	106.6
	-66.6
	4435.5
	41.6

	Total
	320
	320
	
	
	80.55


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 72.68 and is greater than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is greater than the critical table value that is 72.68 is greater than 5.991, the Null hypothesis is rejected and the alternative hypothesis which states that the role of parents will significantly affect children’s emotional adjustment in school.
Table 4.8: Significant differences between intact and single parents and their influence on emotional adjustment of the students. 
T-Test

	Group Statistics

	
	 emotional adjustment
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Parents
	=  intact
	125
	208.4000
	46.49821
	9.29964

	
	   single
	195
	236.2800
	40.35838
	4.66018


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	influence on emotional adjustment of the students. 


	Equal variances assumed
	.555
	.458
	-2.878
	318
	.005
	-27.88000
	9.68683
	-47.10319
	-8.65681

	
	Equal variances not assumed
	
	
	-2.680
	36.814
	.011
	-27.88000
	10.40195
	-48.95996
	-6.80004


From the first table above (Group statistics), the mean showed that there is a mean difference of 27.88 between the between intact and single parents and their influence on emotional adjustment of the students. This difference was further explained by the standard deviation of 6 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.
The results shows that  Sig (2-Tailed) value (.011 and .005) is less than .05. hence we conclude that there is a statistically significant difference in brand perception of customers from Northern and Southern Ghana with regards to their occupation.
Table 4.9: Significant differences in gender difference in emotional adjustment of students due to parental discipline.
T-Test

	Group Statistics

	
	emotional adjustment
	N
	Mean
	Std. Deviation
	Std. Error Mean

	parental discipline
	= boys
	115
	211.5000
	52.39821
	9.39863

	
	   girls
	205
	241.3600
	44.43837
	3.56118


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	ender difference in emotional adjustment of students
	Equal variances assumed
	.555
	.458
	-2.777
	318
	.005
	-26.87000
	9.78684
	-46.20418
	-7.65681

	
	Equal variances not assumed
	
	
	-2.511
	35.711
	.010
	-26.87000
	10.50196
	-47.85985
	-5.80004


From the first table above (Group statistics), the mean showed that there is a mean difference of 29.86 between the differences in gender in emotional adjustment of students due to parental discipline. This difference was further explained by the standard deviation of 10 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.
The results shows that  Sig (2-Tailed) value (.010 and .005) is less than .05. hence we conclude that there is a statistically significant difference in differences in gender in emotional adjustment of students due to parental discipline.
Table 4.10: Significant differences between the emotional adjustment of students who are brought up by parental discipline and those who are not.
T-Test

	Group Statistics

	
	emotional adjustment
	N
	Mean
	Std. Deviation
	Std. Error Mean

	students
	= parental discipline
	210
	228.4201
	55.29826
	8.38853

	
	  No  parental discipline
	110
	214.6201
	42.53842
	4.59128


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	parental discipline on emotional adjustment of students
	Equal variances assumed
	.555
	.458
	-2.963
	318
	.005
	-25.79000
	7.78674
	-42.23417
	-8.55683

	
	Equal variances not assumed
	
	
	-2.708
	38.831
	.013
	-25.79000
	9.50199
	-43.75787
	-3.80305


From the first table above (Group statistics), the mean showed that there is a mean difference of 13.8 between emotional adjustment of students who are brought up by parental discipline and those who are not. This difference was further explained by the standard deviation of 10 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.
The results shows that  Sig (2-Tailed) value (.013 and .005) is less than .05. hence we conclude that there is a statistically significant difference emotional adjustment of students who are brought up by parental discipline and those who are not.
Table 4.11: Significant differences between the social adjustment of students who were brought up by parental discipline and those who are not.
T-Test

	Group Statistics

	
	social adjustment
	N
	Mean
	Std. Deviation
	Std. Error Mean

	students
	= parental discipline
	138
	239.9606
	61.38727
	11.46252

	
	 no  parental discipline
	182
	219.8606
	47.62846
	7.65226


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	parental discipline on social adjustment of students
	Equal variances assumed
	.555
	.458
	-2.671
	318
	.005
	-27.79000
	4.78674
	-38.23426
	-9.55680

	
	Equal variances not assumed
	
	
	-2.821
	37.812
	.012
	-27.79000
	7.50199
	-41.75779
	-4.80300


From the first table above (Group statistics), the mean showed that there is a mean difference of 20.1 between the social adjustment of students who were brought up by parental discipline and those who are not.. This difference was further explained by the standard deviation of 13.7 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.
The results shows that  Sig (2-Tailed) value (.012 and .005) is less than .05. hence we conclude that there is a statistically significant difference between the social adjustment of students who were brought up by parental discipline and those who are not.
CHAPTER FIVE

SUMMARY CONCLUSION AND RECOMMENDATION

5.1 SUMMARY


This chapter of the study is set aside to determine summarized the descriptive analysis done in the precious chapters. It also gives the conclusion and makes some recommendation.


In the summary the purpose of this study was to examine the influence of parental discipline on emotional adjustment of secondary school students. Specifically the study focused on identifying the extent at which parental discipline has affected the emotional adjustment of students in secondary schools, enumerating the different disciplinary measures taken by parents, differentiate different categories of single or intact parents that have influenced the emotional adjustment of secondary school students and suggest solutions to be taken in order to avoid emotional imbalance while trying to impose discipline on children.

In order to carry out this study research questions formulated to guard the investigation.  A total at 320 students of five secondary schools in Ogbia LGA were randomly selected as enrolled participants for the survey. The study was anchored on the Emotional Theory (Lake, 1980).
5.2 CONCLUSION


In the conclusion the study is beyond doubt and abundantly clear that parental discipline on students is paramount. However, most parents are not willing to be involved in their children’s lives thereby causing them to be emotionally deficient of love, discipline and care. From results obtained and analyzed, the study reveals that:

There is a difference between the different categories of single or intact parents and their influence on the emotional adjustment of secondary school students.
There is a difference between the emotional adjustment of students who are brought up by parents who are disciplinarians and those brought up by parents who are not and
The social adjustment of students who are brought up by parental discipline differ from those who are not.
5.3 RECOMMENDATION


Recommendation on the basis of findings. The researcher made the following recommendation with the belief that when studied and applied, would help to improve parents involvement in children’s lives. The researcher recommends that:

Parents should try to ensure that their children are well disciplined as lack of it can bring about disastrous effects.
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QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [     ]

Female [     ]

Age Category for students

10-12 [     ]

13-14 [     ]

15-16 [     ]

Above 15 [     ]

Education level for students

JSS1 [     ]

JSS2 [     ]

JSS3 [     ]

SSS1 [    ]

SSS2 [    ]

Highest Qualifications for parents

Bachelors Degree [     ]

Postgraduate Degree [     ]

Professional Certification [     ]

Other [     ]

Research Question One: How can the role of parents in the emotional adjustment of secondary school students be investigated?

	S/N
	ITEM STATEMENT
	Strongly Agree


	Agree   
	Disagree   
	Strongly Disagree  

	1
	financially 
	
	
	
	

	2
	Academically  
	
	
	
	

	3
	Socially  
	
	
	
	

	4
	Psychologically  
	
	
	
	


Research Question 2:  Is there a differentiation between the different categories of single or intact parents and their influence on the emotional adjustment of secondary school students?

	Options
	Please tick

	Yes 
	

	No 
	

	Undecided 
	


Research Question 3:   Is there any difference between the emotional adjustment of students who are brought up by parents who are disciplinarians and those brought up by parents who are not?

	Options
	Please tick

	Yes 
	

	No 
	

	Undecided 
	


Research Question 4:    Is there any gender difference in emotional adjustment of children due to parental discipline? 

	Options
	Please tick

	Yes 
	

	No 
	

	Undecided 
	


Research Question 5:   Will the social adjustment of students who are brought up by parental discipline differ from those who are not?

	Options
	Please tick

	Yes 
	

	No 
	

	Undecided 
	


