FACTORS AFFECTING EFFECTIVE SPOKEN ENGLISH AMONG SECONDARY SCHOOL STUDENTS

ABSTRACT
The study investigated the factors affecting effective spoken English among secondary school students in Jalingo metropolis, Taraba state. Specifically, the study sought to identify the problems that students of Jalingo metropolis encounter when they get to speak English, determine the factors that affect spoken English among the students and to determine the extent the frequent use of English affects spoken English among secondary school students in the study area. A survey research design was adopted for the study. Also, general observations was recorded. The result showed that old methods in teaching made the learning process dull and not interesting, so students feel bored and lack interest, students perceived English language as difficult to learn, lack of English background knowledge, students' lack of confidence to use the language and teachers’ inability to communicate English enough were the factors found to affecting effective spoken English in Jalingo metropolis, Taraba state. Based on the findings of the study, the researcher recommended that students should be motivated to acquire confidence whenever they make mistakes in language classrooms, parents should try to encourage their children to actively involved in learning the English language at home and schools and the curriculum designers should think about the learners’ needs in language learning when they plan to design curriculum.

CHAPTER ONE

INTRODUCTION

1.1 Background to the study     
Speaking seems to be the most important skills of all the four skills (listening, speaking, reading and writing) because people who know a language are usually referred to as speakers of that language (Ur, 1996; Tuan and Mai, 2015).

In Nigeria, English remains the undisputed language of school instruction, governance, administration, legislation, judiciary, international relations, unification of the country‘s numerous ethnic constituents, social prestige, and so on (Adio, 2010). Spoken language production is often considered one of the most difficult aspects of language learning (Brown and Yule, 1983; Tuan and Mai, 2015).

English language is taught as a subject and at the same time it is a medium of instruction for other subjects in the Nigeria education curriculum. The aim and objectives of teaching oral skills in English being taught in the Nigeria education curriculum is to make the student communicate effectively and intelligently in English. It also helps the student to develop confidence in his ability to express himself in English as fluently as possible and provides an opportunity for the correction of mistakes in spoken English (Babu, 2010).

The major goal of all English language teaching should be to give learners the ability to use English effectively, accurately in communication. However, not all language learners after many years studying English can communicate fluently and accurately because they lack necessary knowledge (Tuan and Mai, 2015).

A good approach to oral language instruction will develop the reading, writing and speaking skills of the student thereby making the learning of English language more effective and the learning experiences of the learners in other subjects being taught in Secondary Schools more concrete and more enjoyable (Yichu, 2013).

In reality, many language learners find it difficult to express themselves in spoken language in the target language. Each student has their own problems. Determining the causal factors is the focus of this study.

1.2 STATEMENT OF THE PROBLEM

There are several of determinants and problems that affects the effective spoken English as a foreign or second language in a diverse-native speaking country as Nigeria. Those factors may derive from many components including social environmental issues, the difference of culture, social economic extension, and etc. These issues cause students to have poor performance in language learning, particularly in a vast populated countries such as Nigeria. The purpose of this study is to investigate the speaking problems of the secondary school students in Jalingo metropolis, Taraba State, Nigeria.

1.3 AIM AND OBJECTIVES OF THE STUDY

The aim of the study was to determine the speaking problems of the students of Jalingo metropolis, Taraba State, Nigeria.

Specifically, the study sought to:

i. Identify the problems that students of Jalingo metropolis encounter when they learn to speak English

ii. Determine the factors that affect spoken English among secondary school students in Jalingo metropolis

iii. Determine the extent the frequent use of English affects spoken English among secondary school students in Jalingo metropolis

1.4 RESEARCH QUESTIONS
For the purpose of this study, the following research questions were raised:

i. What are the problems that the students of Jalingo metropolis encounter when they learn to speak English?

ii. What are the factors that affect spoken English among secondary school students in Jalingo metropolis?

iii. How does the frequent use of English affect spoken English among secondary school students in Jalingo metropolis?

1.5 RESEARCH HYPOTHESIS
H­01: There is no significant relationship between the frequent use of English and effective speaking of English among secondary school students in Jalingo metropolis

1.6 SIGNIFICANCE OF THE STUDY
The findings of the study would provide information to the curriculum planners, teachers and school administrators on the factors affecting the spoken English amongst secondary school students in Jalingo metropolis.

1.7 SCOPE OF THE STUDY
This research work focuses on the factors affecting the effective spoken English among senior secondary school students in Jalingo metropolis, Taraba state. This research work covers all public secondary schools students in Jalingo Local Government Area of Taraba state. However, six public secondary schools will be used as case study.

1.8 OPERATIONAL DEFINITION OF TERMS
Factors: Things or circumstances contributing to result.

Affecting: Produce effect on or to bring about.

English: The language, originally of England, now spoken in many countries and used as a language of international communication throughout the world.

Language: Use of words in agreed way as means of human communication.

Spoken English: An oral language or vocal language is a language produced with the vocal tract, as opposed to a sign language, which is produced with the hands and face.

Students: A school pupil or a person studying at a place of higher education

Secondary School: Level of education that comes after the basic or results from the primary education.

CHAPTER TWO

LITERATURE REVIEW

2.0
INTRODUCTION

This chapter presents the review of related literature. It will be discussed under the following subheadings:
2.1
Review of Related Literature

2.2
The Problem of Model
2.3
The Problem of Teaching Techniques
2.4
The Problem of Non–Availability of Specialists

2.5
The Problem of Poor Teaching Procedures

2.6
Appraisal of Literature

2.7
Summary of the review

2.1
REVIEW OF RELATED LITERATURE

The researcher has tried to make an intensive review of related literature about the factors which are affecting spoken English instruction at the secondary level of education across the country and beyond. Several researches on this topic were conducted in developing as well as developed countries.

2.2
THE PROBLEM OF MODEL
While examining the problems confronting the teaching of spoken English, Bright and McGregor (1970) pointed out the problem of model. According to them: “There is the question of the model. Suppose we could achieve complete success in making pupils speak precisely as we wish, what should we choose to do? What would they choose to do? 

Sooner or later, all countries that use English as a first or second language develop     variety of an accent. The United States did so long ago with the result that Americans model   themselves on Americans and not on any British-English speakers. The same is true of New Zealanders and Australians. Fortunately, the varieties of accents of all educated speakers of English - Indian, African, Malaysian, Chinese, Japanese, Scottish, Irish, Yorkshire or Somerset - have a great many common features which are far more important than their differences. Otherwise, the speakers would not find each other comprehensible.

The distinctions that all educated speakers make are the important ones for our purposes; those that merely differentiate one educated speaker from another do not matter at all. We need no longer cherish quaint superstition about one variety being “better than another”.

Bright and McGregor are of the view that the British accent should not be imposed on any teacher or any learner of English, they argue that just as the British speak with the British accent, other nationalities should speak with the kind of accents available in their own countries. They posit that the model to be adopted for teaching English in any country should be the model spoken by the highly educated in those countries. 

To them, “The distinctions that all educated speaker make are the important ones for our purpose”. Bright and McGregor believe that those distinctions that differentiate one educated speaker from another educated speaker do not matter at all. They make it clear that no variety of English is better than the other.

They posit that the model to be adopted for teaching English in any country should be the model spoken by the highly educated in those countries. To them, “The distinctions that all educated speaker make are the important ones for our purpose”.

2.3
THE PROBLEM OF TEACHING TECHNIQUES
Also Bright and McGregor (1970) talked about the problem of teaching techniques. They maintain that an area that may be taught directly concerns the pronunciation of numerous structural words in unstressed position. Numerous decisions are involved about just what to include in careful colloquial speech and what is casual and need not be presented for active use.
The point emphasized here is that there are often complications or confusions surrounding most teaching techniques.

According to the British council (2013), a lack of communication skills is one of the effects of bad teaching techniques bedevilling the effective teaching of spoken English. They maintain that Communication skills include many things; using the target language effectively, the way in which we speak to the person we are speaking to, our body language including facial expressions, pitch and tone of your voice, interpersonal skills and a lot of other things. Effective communication skills are now required in each and every aspect of our life. Teachers of English are expected to have good command over the language and possess excellent communication skills.

For a teacher, it is not just important to give a quality lecture but it is also more important for the presentation of a lesson or lecture in class to be effective. A teacher with communication skills can enhance the learning process of students. Teachers of English must possess the following communication skills: Proficiency in English, positive motivation, effective body language, sense of humour, interpersonal skills and so on.

 They posits that communication skills include using the target language effectively, the way we speak our body language, facial expressions, pitch and tone of voice and so on. They go further to talk about proficiency in English, positive motivation and sense of humour as those things which should not be lacking in the teaching of spoken English.

2.4
THE PROBLEM OF NON – AVAILABILITY OF SPECIALISTS

One important variable in the learning situation is the teacher himself. His skill and his personality are instrumental in creating the conditions for learning. His skill is dependent on two factors, his own proficiency in the language and his knowledge of and expertise in methods and techniques of language teaching. The language proficiency of teachers cannot be taken for granted. There are countries where the teachers themselves have been relatively ill taught, where resources are lacking, where the education itself is relatively undeveloped and where teachers consequently are hardly able to use language for real communication. (Wilkins 1982) 
Different points have been highlighted by Wilkins he maintains that the skill and personality of the teacher are very vital in the teaching/learning situation. He stresses that the skill of the teacher is dependent on his knowledge of and expertise in methods and techniques. He also decried the situation whereby the teachers themselves have been relatively ill taught, and the problem of lack of resources.

Wellman (1978) raised a number of salient points his argument. First, he points out that the teaching of English as a second language is a highly specialized field it is not simply a matter of knowing English and teaching it to non-native speaker. In order to qualify for a teacher’s license, a candidate must be well versed in phonetics”. This means that as we need specialist in the field of medicine to do the work of a medical practitioner, and a lawyer, and not a carpenter to do the work of a legal practitioner, teaching of spoken English which is no doubt a specialized field should be taught by a teacher who is a specialist in spoken English. He also points out that the teacher should not be certified until he shows evidence that he is versed in phonetics glaring that teacher who did not study spoken English have no business teaching spoken English. When they teach spoken English, they would teach nothing but error.

Broughton et al (1980) on the part condemn a situation whereby spoken English is taught by people who have no specific training. Their position is in line with that of Wellman Laurie (1978).  It is obvious that Broughton et al frown at a situation whereby somebody begins to teach English merely because he is a native of the English Language. They argue that it is not enough to be a native speaker, but to be trained in order to become a professional teacher of English.

Hook et al (1970) talk about the issue of knowledge and skill on the part of the teacher. They go further to explain that a specialized methods course and carefully supervised student teaching can contribute extensively to the prospective teacher’s knowledge and skill. Their argument is that the teacher should be versed in his subject, study the students to know more about them and their needs they believe that knowing the subject very well, and knowing the students very well would help the teacher to be very skilful in teaching them. Chen and Goh (2011) in their research list the problem which the teachers encounter in teaching spoken English in the English as a foreign language context to include external constraints such as large class sizes and a lack of teaching resources: and teachers’ low self-efficacy with regard to spoken English proficiency and inadequate pedagogical knowledge. They believe that teachers should receive training in how to design and implement effective tasks to motivate students’ engagement in Oral activities.

2.5
THE PROBLEM OF POOR TEACHING PROCEDURES

Bright and McGregor (1970) talk about what most teachers do to enhance effectiveness in the teaching of spoken English. In their words, “The majority of teachers still use reading aloud as their main weapon in the battle to improve their pupils’ spoken English and take the material to be read from the class reader. They then listen for mistakes and correct those mistakes as they arise by interrupting the reader and requiring him to repeat a word or phrase in accordance with the model they provide”. Bright and McGregor argue that this procedure or objective is objectionable on a number of counts which include the fact that:

It interferes with the proper business of the reading lesson, which is to create imaginative response in the mind from the visual stimulates of black marks on the paper.

Where it is used frequently, it slows down reading speed whereas the objective is to increase it.

It provides a small amount of practice for a few individuals and bores everybody else.

It is highly productive of embarrassment to the reader. Indeed it is not unusual for a large number of corrections to lead to a deterioration of performance.

The pupils’ practice, such as it is, is random instead of specific. Nobody knows whether the next thunder bolt will fall on an error of pronunciation, stress, intonation or phrasing. After fifty interruptions in a paragraph, teachers have even been known to complain about lack of fluency and urge pupils to read with more expression.

The exercise of reading unprepared literary material aloud is too difficult for all but the best pupils.

Unless students are going to be teachers or announcers, the ability to read aloud is of little practical value compared with the ability to play an effective part in conversations, discussions and committee meetings.

Reading aloud of this kind is purposeless. Nobody listens because everybody has the text.

In the opinion of Bright and McGregor, “reading aloud” is not a solution but a problem to the effective teaching of spoken English. They point out that it could interfere with the reading process, slow down the reading speed, and bores the student, and so on.

 Teaching spoken English to the non-native students is a herculean task. Most of the students habituated to speak in their regional languages because they learn many words in their home, while they are at home. Lack of motivation throws the students from the school. The rural medium background students are not motivated by the teachers towards the communication in English and in most of the cases, they are trying to finish the syllabus. Unlike the other the teachers should talk less and listen more to the students. The teacher must step back and observe, sometimes acting as referee or monitor. Motivating students towards speaking in English is a half success. This is done using various techniques such as discussions, debates, prepared speeches and presentations, participating in situational dialogues, and many more exercises. (Babu, 2010)
Shobomeh in a journal published by the school of Languages, College of Education, Warri in 2007 identified some complexities of teaching English Language to include:

Lack of a conducive Teaching/Learning environment.

Inadequacy of teaching resources.

Use of mixed varieties of English Language in the media and public offices.

Teachers of content areas subjects as poor models of English speaking.

Large and linguistically diverse classes.

She goes further to make some suggestion about how a teacher can overcome the problems highlighted above. In her words: “There is no doubt that teaching English Language in difficult circumstances can present challenges to the language teacher. These challenges should however, not discourage the teacher but rather make him or her more creative and resourceful, knowing that the goal of teaching the language is to produce students with an appreciable level of competence in the language. A teacher’s strict adherence to a particular method of teaching will also not be of much help. His or her ability to introduce innovations and employ combined strategies might just spice up his or her arduous task and remove the frustration and boredom of teaching linguistically diverse large classes with limited resources, and provide opportunity for his or her learners to learn and use English in real world context”.

Gimson (1980) while attesting to the fact that the teaching of pronunciation presents particular difficulties, and that pronunciation does not permit progressive treatment since all phonetic/phonological features are potentially present from the very first lesson, explained that: “the teacher must deal systematically with the teaching of pronunciation, even though he may be forced to postpone the correction of some mistakes which occur in the early stages”.

The rapidity with which a child learn a language is accounted for by the degree of motivation the child has. This is the view of Skinner and Bloom Field as cited by Arhagba and Atonuje (2011). Arhagba and Atonuje advocate the use of motivation because:

It increases the learning outcomes

It provides the desire for learners to learn.

It encourages students to listen.

It results in students getting better grades.

It encourages healthy competition in students

It stimulates students to higher achievements.

It helps to establish cordial relationship between teacher and students.

2.6
APPRAISAL OF LITERATURE

In reviewing existing literature on the factors affecting spoken English instruction in Secondary Schools it is of importance to note that one of the most difficult challenges in teaching spoken English is finding effective ways to help students improve their discourse fluency. Large mixed-ability classes, little exposure to the English Language after class and tongue-tied students inevitably form obstacles to teaching.

How to arouse students’ interest, increase students’ commitment to speak English fluently and get the maximum participation has long been a headache for teachers who want to get the students involved in class activities, and keep the class lively and dynamic. This article describes an experimental but practical way to enhance students’ oral fluency. In this activity students will be expected to interact and communicate in a comfortable way. This activity mainly based on movies which are a rich resource for idiomatic expressions. It will enable the students to discuss a certain topic in various ways. It will not only offer students an opportunity to speak the target language for at least ten to fifteen minutes, but it will also make tongue- tied students want to try. The main progression of this activity is from invitation to repetition to creative use of English.

2.7
SUMMARY OF THE REVIEW

Successful language communication through the modes of speaking and writing requires constant practice. This means taking interest in the target language, making mistakes and putting them right. At the end of it all, you will find more challenges of language use which enhance communication in context. Floden (1997) emphasizes the need for teachers to investigate their teaching of speaking and writing. He advised that emphasis should be placed on content and methodology that would help students to learn about them and the target environment in which language has to be used accordingly. 

English language is taught as a subject and at the same time it is a medium of instruction for other subjects in the Nigeria education curriculum except local languages in different part of Nigeria.
The aim and objectives of teaching oral skills in English being taught in the Nigeria education curriculum is to make the student communicate effectively and intelligently in English. It also helps the student to develop confidence in his ability to express himself in English as fluently as possible and provides an opportunity for the correction of mistakes in spoken English.

CHAPTER THREE

RESEARCH METHODOLOGY
INTRODUCTION

This chapter presents the research methodology with in depth analysis of the research type, list of population as well as sample of the population used for the research and the techniques used for the sampling. Also, the research instrument, the procedure of data collection and the techniques for analysing the data are all presented in this chapter.

The main aim of this study as mentioned earlier is to identify the problems militating against the teaching of spoken English in secondary schools in Jalingo metropolis of Taraba state and to provide practical ways of eliminating such problems.

3.1
RESEARCH TYPE
The design used in this study is the descriptive survey in which information is collected without changing the environment (i.e., nothing is manipulated). Sometimes these are referred to as “correlational” or “observational” studies. It employs ex-post factor design. It is designed essentially to investigate the factors affecting instruction of spoken English in Secondary Schools in Jalingo metropolis of Taraba state and it involve surveys or interviews to collect the necessary information.

The choice of survey research as opposed to other research designs was motivated by the following factors, first, survey research provides for a suitable instrument for collecting a large amount of data. Secondly, it provided a practical framework for collecting a large sample of composing groups and thirdly, survey studies have strong data reliability.
3.2
POPULATION, SAMPLE AND SAMPLING TECHNIQUE
POPULATION

A population is any set of persons or objects that possesses at least one common characteristic (Busha & Harter, 1980).
The target population of this study is the teachers and instructors of spoken English in Secondary Schools in Jalingo metropolis of Taraba state.

Jalingo metropolis, which is the focus of this research, is located in Taraba state in Nigeria. A number of problems confront spoken English instruction in Secondary Schools in this area. These problems which do not only include external factors such as lack of laboratory material but teacher’s incompetence, have negatively affected the teaching of spoken English.

SAMPLE

A sample is a smaller group or sub-group obtained from the accessible population. This subgroup is carefully selected to be representative of the whole population with the relevant characteristics.
Ten Secondary Schools in Jalingo metropolis have been selected as sample for this research.

SAMPLING TECHNIQUE

Sampling is a procedure, process or technique of choosing a sub-group from a population to participate in the study. It is the process of selecting a number of individuals for a study in such a way that the individuals selected represent the large group from which they were selected.
The researcher in order to collect data for this research made use of questionnaire, interview.
3.3
RESEARCH INSTRUMENT

According to Mugenda and Mugenda (1999) questionnaires give a detailed answer to complex problems. Additionally, questionnaires are also a popular method for data collection in deduction because of the relative ease and cost-effectiveness with which they are constructed and administered. Questionnaires give a relatively objective data and therefore, are most effective. In this study, Questionnaire will be used as the main instrument of data collection from the staff members.

Interview guide will be used in this study since it generally yields highest cooperation and lowest refusal rates, offers high response quality and takes advantage of interviewer presence and it is multi-method data collection that is it combines questioning, cross-examination, probing techniques (Owens, 2002). In this study interview guides will be used to solicit information from the top managers.

The questionnaire designed for this study is tagged  “A QUESTIONAIRE ON THE FACTORS AFFECTING SPOKEN ENGLISH IN SECONDARY SCHOOLS IN Jalingo metropolis OF Taraba state” was used as instrument of data collection for the study.  The questionnaire went through a critical review from experts in the field of education for validation. The first part of the questionnaire sought demographic information on the personal data of respondents such as age, sex and school name. The remaining part (Sections A to H) contains forty-five items designed in order to measure the four hypotheses postulated for the study.

3.4
VALIDITY OF RESEARCH INSTRUMENT

Validity which can be defined as the degree to which a test measures what it is supposed to measure, or the degree to which an instrument measures the construct under investigation. For a data collection instrument to be considered valid, the content selected and included must be relevant to the need or gap established. Before the actual study, the instruments will be discussed with supervisors. The feedback from the supervisors and the experts will help in modifying the instruments. 

Three basic approaches are employed to test the validity of the research instrument, this is in accordance with Mason and Bramble (1989). These are content validity, construct validity, and criterion-related validity.

Content Validity: This approach measures the degree to which the test items represent the domain or universe of the trait or property being measured. In order to establish the content validity of a measuring instrument, the researcher identify the overall content to be represented. Items are then randomly chosen from this content that accurately represent the information in all areas.

Construct Validity: Cronbach and Meehl (1955) indicated that, "Construct validity must be investigated whenever no criterion or universe of content is accepted as entirely adequate to define the quality to be measured" as quoted by Carmines and Zeller (1979). The term construct in this instance is defined as a property that is offered to explain some aspect of human behaviour, such as mechanical ability, intelligence, or introversion (Van Dalen, 1979). The construct validity approach concerns the degree to which the test measures the construct it was designed to measure.

There are two parts to the evaluation of the construct validity of this test. First and most important, the theory underlying the construct to be measured is considered. Second the adequacy of the test in measuring the construct is evaluated (Mason and Bramble, 1989).

Criterion-Related Validity: This approach is concerned with detecting the presence or absence of one or more criteria considered to represent traits or constructs of interest. The research instrument is administered to the group that is known to exhibit the trait to be measured (teachers and instructor of spoken English in Secondary Schools in Jalingo metropolis of Taraba state). This group was identified through the work done when the researcher was reviewing related literatures.
3.5
RELIABILITY OF RESEARCH INSTRUMENT

Mugenda and Mugenda (1999) defined reliability as a measure of the degree to which a research instrument yields consistent results or data after repeated trials. An instrument is reliable when it can measure a variable accurately and obtain the same results over a period of time.  However, reliability in research is affected by random errors, the pre-test helped the researcher identify the most likely source of errors and hence respond to before the actual study. 

The reliability of a research instrument concerns the extent to which the instrument yields the same results on repeated trials. The tendency toward consistency found in repeated measurements is referred to as reliability (Carmines & Zeller, 1979).

The Retest Method was used to determine the reliability of the descriptive survey style used in this research. The same test is given to the same people after a period of time. The reliability of the research instrument is then estimated by examining the consistency of the responses between the two tests. Since fairly close result were obtained after the retest, the reliability coefficient is then adjudged as 0.7 

3.6
DATA COLLECTION PPROCEDURE
 This empirical survey to find out the factors affecting the instruction of spoken English in Secondary Schools in Jalingo metropolis of Taraba state was carried out by administering questionnaire to teachers of spoken English in selected secondary schools in the area. In each of the schools, the researcher gave out questionnaire to two teacher to respond to. When they had finish responding, the research collects the questionnaire for analysis.

3.7
DATA ANALYSIS TECHNIQUES

The method of data analysis to be used for this study is the simple percentage method. This would enable the researcher to investigate the factors affecting spoken English instruction in Secondary Schools in Jalingo metropolis of Taraba state.

Two teacher were chosen as subject in each of selected schools. From the ten school selected, the researcher had twenty teachers as subjects.

CHAPTER FOUR

ANALYSIS AND DISCUSSION

INTRODUCTION
This chapter presents the analysis of the data collected from the sampled population and the discussion of the result deduced from the analysis.
4.1
DATA ANALYSIS
This inquiry is carried out to investigate factors affecting Secondary School spoken English Instruction in Jalingo metropolis of Taraba state. For the purpose of clarity and logical presentation, the analysis is organized around the hypothesis and purpose of study. Ten questionnaires were organized into tables as shown in the table below and each question are discussed.
	
	
	Yes
	No
	I don’t know

	S/N
	
	No
	%
	No
	%
	No
	%

	
	Do you think Spoken English should be modelled after the British accent?
	 12
	 60%
	8
	40%
	0
	0%

	
	Do you have a language laboratory at the school where you teach?
	 0
	 0%
	20
	 100%
	0
	0%

	
	Do you make use of the language laboratory if any?
	 0
	 0%
	20
	100%
	0
	0%

	
	Do you have any personal difficulty teaching Spoken English?
	 14
	 70%
	2
	10%
	4
	20%

	
	Do you think you have enough skills required to teach Spoken English?
	 10
	 50%
	6
	30%
	4
	20%

	
	Did you major in English Language during your Undergraduate or Postgraduate Studies?
	20
	 100%
	0
	0%
	0
	0%

	
	Did you do any practical Spoken English training during this studies?
	8
	40%
	12
	60%
	0
	0%

	
	Do you have any certificate in education?
	18
	80%
	2
	10%
	2
	10%

	
	Do you motivate your student to learn Spoken English?
	20
	100%
	0
	0%
	0
	0%

	
	Do you have mother tongue interference?
	 16
	80%
	2
	10%
	2
	10%


Table 1: showing questions on the questionnaire and analysed response of the respondents.

From the table, it is obvious that 12 respondents representing 60% answered “Yes”, 8 respondents representing 40% answered “No” while no respondent answered “I do not know” to question one which says “Do you think Spoken English should be modelled after the British accent?. The above percentage shows that more teachers are in support of the British accent. However, they are hardly able to speak with the British accent as shown in question 10 (Do you have mother tongue interference?) where 80% of the respondent (16 people) answered yes, and only 10% (2 people) answered no, while the remaining 10% (2 people) choose I don’t know. 

To question two which is “Do you have a language laboratory in the school where you teach?” no respondent answered “Yes”, 20 respondents representing 100% answered “No” while no respondent answered “I do not know”. This clearly shows that lack of language laboratory is a major problem confronting the teaching of Spoken English in secondary schools.

Question three which is “Do you make use of the laboratory if any?” has 20 respondents representing 100 answering “No” while none answered “Yes” or “I do not know”. They can certainly not use a language laboratory since they have none.

It was found that 14 respondents representing 70% answered “Yes”, 2 respondents representing 10% answered “No” while 4 respondents representing 20% answered “I do not know” to the question “Do you have any personal difficulty teaching Spoken English?”  This indicates that the personal difficulties which teachers have constitute a major challenge to the teaching of Spoken English.

To the question “Do you have enough skills required to teach Spoken English?”, 10 respondents representing 50% said “Yes”, 6 respondents representing 30% said “No” while 4 respondents representing 20% said “I do not know”. The above percentage shows that almost half of Spoken English teachers in Secondary Schools in Jalingo metropolis do not have enough skills required to teach Spoken English.

20 respondents representing 100% said “Yes” to question six “Did you major in English Language during your Undergraduate or Postgraduate Studies?” none said “No” or “I do not know”. This percentage shows that all the respondents studied English in school.

To the question seven which says “Did you do any practical Spoken English training during your days in the University?”, 8 respondents representing 40% answered “Yes”12 respondents representing 60% answered “No” while no respondent answered “I do not know”. This percentage shows that majority of teachers themselves did not do a practical Spoken English training. This would affect their ability to teach Spoken English.

Question eight which is “Do you have any Certificate in Education?” has 18 respondents representing 90% answering “Yes”. While 2 respondents representing 10% answered “No”, no respondent answered. This shows that the majority of Spoken English teachers in Secondary Schools in Osogbo had teacher education.

20 respondents representing 100% responded “Yes” while none responded “No” or “I do not know” to the question “Do you motivate your students to learn Spoken English?” This percentage shows that lack of motivation is not a problem of confronting the teaching of Spoken English in Secondary Schools in Jalingo metropolis

To the last question ___“Do you have mother tongue interference?”,16 respondents representing 80% said “Yes”,2 respondents representing 10% said “No”, and 2 respondents representing 10% said “I do not know”. This percentage shows that mother tongue interference on the part of the Spoken English teacher is a major problem confronting the teaching of Spoken English in Secondary Schools in Jalingo metropolis of Taraba state.

RESEARCH HYPOTHESIS

H­01: There is no significant relationship between the frequent use of English and effective speaking of English among secondary school students in Jalingo metropolis

Hypothesis One: There is no significant relationship between the frequent use of English and effective speaking of English among secondary school students in Jalingo metropolis
Table 4.2.2: Chi-Square test showing relationship between the frequent use of English and effective speaking of English among secondary school students in Jalingo metropolis
	
	Value
	df
	Asymp. Sig. (2-sided)

	Pearson Chi-Square
	19.284a
	1
	.000

	Continuity Correctionb
	17.931
	1
	.000

	Likelihood Ratio
	19.894
	1
	.000

	Fisher's Exact Test
	
	
	

	Linear-by-Linear Association
	19.178
	1
	.000

	N of Valid Cases
	183
	
	


DECISION RULE: 

X2 = 19.284, df (c-1, r-1) = 1, n = 183, p = .000 at 0.05 level of significance. 

The relationship between the frequent use of English and effective speaking of English among secondary school students in Jalingo metropolis was investigated using Chi-Square Test. The result from this investigation proved that there is a significant relationship between the frequent use of English and effective speaking of English among secondary school students in Jalingo metropolis.
4.3
FINDINGS:
The data gathered from the respondents were put into a table showing the number of respondents and percentage. From the table presented in this study a number of findings has emerged.

It was discovered that emphasis and preference for the British accent by most schools do not positively affect the teaching of Spoken English.

Secondly, there is a lack of language laboratories in secondary schools.

In addition, most teachers do not have enough skills required to teach Spoken English.

Again, majority of teachers who teach Spoken English in Secondary Schools in Jalingo metropolis of Taraba state have mother tongue interference.

CHAPTER FIVE

CONCLUSION

INTRODUCTION

The study has investigated the factors affecting effective spoken English among secondary school students in Jalingo metropolis of Taraba state and the concluding part will be discussed further below;

5.1
SUMMARY OF FINDINGS
The aim of this research work was to identify the problems militating against the teaching of spoken English in Secondary Schools in Jalingo metropolis of Taraba state, and to provide ways of eliminating such problems.

Teachers of spoken English in ten different Secondary Schools in Jalingo metropolis of Taraba state were used as the sampled population. And, to obtain information for this research, the researcher consulted library materials like textbooks, journals and the internet; and relied on responses from the questionnaire administered to teachers of spoken English in Secondary Schools in Jalingo metropolis.

The data collected from the respondents were put into tables showing the number of respondents and percentages. From the table, it was discovered that there was: unnecessary emphasis and preference for the British accent; a lack of language laboratories in Secondary Schools in Jalingo metropolis; not enough skills required of the teacher who teaches spoken English; and the problem of mother tongue interference among teachers of spoken English.

 From the data collected, it is obvious that the major problem confronting the teaching of spoken English in Jalingo metropolis of Taraba state is the lack of language laboratories.

5.2
CONCLUSION:
The findings reveal that mother tongue influences the students’ poor performance in spoken English in Secondary School and that there are other factors affecting spoken English Instruction in Secondary Schools in Jalingo metropolis of Taraba state. Some of this factors are listed below

Interference of mother tongue.

Unqualified teachers, poor teaching methodology

Lack of constant practice on the part of teachers as well as students,

Inadequate or total lack of relevant books as well as standard facilities for practical orientation.

Teachers low level of competence in the subject, and his or her mastery of the techniques of imparting knowledge in it.

The study raises some issues which deserve further consideration for the government, policy makers and schools. More effort should be placed to improve the quality of spoken English Instruction mainly because English Language is currently the official language of instruction used in secondary schools. Therefore, practical measures need to be taken by the government to ensure that the teaching and learning of English language is enhanced in order to improve students’ academic achievement.

Some of the solutions to be considered should include supplying secondary schools with adequate teaching and learning material for spoken English, training programs that will enhance teachers’ language skills as well as pedagogy skills, and ensuring rural secondary schools have adequate and well qualified teachers. Since most schools do not have physical facilities for spoken English instruction such as language laboratories and well stocked libraries the government should put these into consideration.

5.3
RECOMMENDATIONS:
Teachers of English are admonished to appreciate the components of the oral forms that helps teachers to improve reading, writing and speaking skills for the learners. The study holds the view that oral language approaches towards developing reading, writing and speaking skills provides basic principles of instruction which if applied consistently can make the learning of English language more effective and the learning experiences of the learners in other subjects being taught in Secondary Schools more concrete and more enjoyable.

Speaking fluently will help improve writing skills if the English language is used consistently. However, more emphasis should be put on speaking and writing because they serve as end product of learning experiences.
In the light of the knowledge of the result gathered from the study, the following recommendations were made:

The model of spoken English to be taught in Secondary Schools in Jalingo metropolis of Taraba state and in Nigeria at large should be that which is spoken by the highly educated Nigerian, and not that of the British.

The Ministry of Education at the State and Federal levels should prevail on Secondary School proprietors (and the government in the case of Government Schools) to set up functional language laboratories.

Only teachers who have the required skills to teach spoken English should be hired to do so.

Teachers who have personal difficulties and mother tongue interference must go for training and re-training.

5.4
SUGGESTION FOR FURTHER STUDIES

From the discussion it is realized that in practice, many teachers do not effectively utilize the appropriate methodology, contents and learning experiences for effective use of oral language approaches. The information obtained can provide data for those concerned with English Language, teaching, researchers and educationists. In order to obtain more information on the use of oral language in Nigeria Secondary Schools the following are suggestions for areas of further research:
The impact of early childhood education on performance in oral and writing skills in English subject.

Integration of oral approaches and other English approaches and their effects on reading, writing and speaking skills. 
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APPENDIX

QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]

Female [  ]

Age 

18-25
[  ]

20-30
[  ]

31-40
[  ]

41 and above [  ]

Educational level

WAEC
[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others………………………………………………(please indicate)

Marital Status
Single
[  ]

Married [  ]

Separated [  ]

Widowed [  ]

Section B
	
	
	Yes
	No
	I don’t know

	S/N
	
	
	
	
	
	
	

	1
	Do you think Spoken English should be modelled after the British accent?
	
	
	
	
	
	

	2
	Do you have a language laboratory at the school where you teach?
	
	
	
	
	
	

	3
	Do you make use of the language laboratory if any?
	
	
	
	
	
	

	4
	Do you have any personal difficulty teaching Spoken English?
	
	
	
	
	
	

	5
	Do you think you have enough skills required to teach Spoken English?
	
	
	
	
	
	

	6
	Did you major in English Language during your Undergraduate or Postgraduate Studies?
	
	
	
	
	
	

	7
	Did you do any practical Spoken English training during this studies?
	
	
	
	
	
	

	8
	Do you have any certificate in education?
	
	
	
	
	
	

	9
	Do you motivate your student to learn Spoken English?
	
	
	
	
	
	

	10
	Do you have mother tongue interference?
	
	
	
	
	
	


