EXAMINATION OF CLASSROOM MANAGEMENT STRATEGIES AND TEACHERS' EFFICIENCY IN ENSURING SENIOR SECONDARY SCHOOL STUDENTS ACADEMIC PERFORMANCE IN ENGLISH LANGUAGE

ABSTRACT

The study examines classroom management strategies and teachers' efficiency in ensuring students academic performance in English language. The population of the study consisted of the entire teachers of Akwa Ibom. Out of 726 staff, 190 were selected as the sample size. Questionnaire constituted the instrument of data collection. The mean (x) was used to analyze the five liker questionnaires based on the research questions.The analysis indicated that verbal instruction, cooperate punishment, instructional supervision and delegated authority play significant role in ensuring senior secondary school students academic performance in english language. In other words, Classroom management influence the academic and moral development of student positively. As such, it is recommended that teachers should be trained and retrained through on-the-job training on classroom management techniques and approaches.
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CHAPTER ONE

INTRODUCTION
BACKGROUND OF THE STUDY 

There is no human endeavour that does not require proper management for its proper functioning. All types of organization government establishments, business enterprises, hospitals, schools, cooperatives, churches among other require good management to function effectively. Managing is one of the most important activities that covers all originations. Where people work together for the attainment of a set objective, there is a need for management that is charged with the responsibilities of ensuring that the aims and objectives of the organization are realized.


Management however is defined as getting things done through others. It involves the coordination of all resources of an organization through the process of planning, organizing, directing and controlling in order to attain organizational objectives.  The successful attainment of our educational goals or objectives requires proper management of all resources in education that will lead to the attainment of the goals in education (mentor, 2004). Thus teachers of English education must master the way learning takes place and discover how to effectively manage classroom lessons so as to maximize learning.


The term classroom management usually refers to management of physical environment and instructional materials (Olurundare, 2004). It also concerns with the organization of non academic task such as checking of class attendance, record keeping of class progress, monitoring and regulating the activities and behavior of students maintaining order and disorder which are essential for teaching and learning. Contributing to effective classroom management by the teacher, Balawin (2006) maintained that there should be necessary equipment to help the teacher manages the class with ease. He listed this equipment to include:

Maintenance of class discipline

Giving rewards and punishment 

Motivation to how to maintain it in the class.

Vested knowledge of the subject matter, methods and individual differences of the students.

This Implies that good or effective classroom management is key to academic success of the student. However where effective classroom management was lacking, there is bound to be indiscipline in the class and teaching and learning would be disrupted or affected adversely. Oliver and Reschly (2007) noted that classroom management is a factor that influences academic performance in schools. Classroom management refers to preventing disruptive behaviour so as to improve academic performance of students. Academic performance refers to the ability of students to remember facts and be able to communicate their knowledge verbally or through writing. Also academic performance refers to performance in tests and examinations (Cambridge University Reporter, 2003).


Effective classroom management is determined by teacher’s qualification, teacher’s experience, instructional methods used and the methods of assessment (Oliver&Reschly, 2007). Sound behaviour management establishes environments that make good instruction possible, at the sane time effective instructional methods reduces behaviour problems through engaging students in meaningful academic tasks (Emmer and Stough, 2007). The inabilities to effectively manage classroom behaviour contribute to low academic achievement. (Donovan and cross, 2002). To Emmer and Stough, 2007), the inability to mange the classroom behaviour is a result of teachers shortage that allows for less qualified and less experienced teachers to handle classroom.


Emmer and Stough (2007) observes that the ability of teacher to organize classrooms and mange the behaviour of their students is critical to achieving positive educational outcomes. A good classroom management makes good instruction possible, in addition, classroom management is a significant part of an effective teaching learning process. Due to effective classroom management, students flourish in a positive class climate and a compassionate environment. From a student’s perspective, effective classroom management provides them the opportunities to socialize themselves while learning. From a teachers perspective, effective classroom management involves precautionary discipline and fruitful teaching (James and Chilvers,2001). Okeli (2008) concluded that physical environment of the classroom and seating arrangement are interrelated and manage alongside.


Effective classroom management is much more than just administering corrective measures when a student misbehaves, it is about developing proactive ways to prevent problems from occurring in the first place while creating a positive learning environment (Kaushar, 2013). In addition, fuller (2006) noted that although there are other moderating factors associated with students classroom behaviour and academic performance of students; teachers time management, teachers effective communicative skills, teacher classroom discipline and teachers quality are the key factors the determine the levels of academic performance of the students in school. 


Teacher’s time management are important to academic success. Managing time in the classroom depends on knowing what needs to be done and when to do it. Time management is the process of organizing and planning how to divide time between specific activities. Good time management enable the teacher to achieve lesson objectives and to work smarter. It involves planning a lesson in such a way that teachers activities and the activities of students is indicated teacher classroom time management also involves setting of instructional goals, planning of activities to be done in the class in order to teach a topic. Planning of activities expected to be done by the students in the classroom, making of time estimates for each of the activity set and set priorities (Briton and Abraham, 2001).

Teachers communication skills in the classroom is usually defined as the transmission of a message that involves the shared understanding between the context in which the communication takes place (Tsui, 2003). Communication takes place through channels. Within the teaching profession, communication skills are applied in the teachers classroom management, pedagogy and interaction with the class (Saunder and Mills. 2000). In addition, teaching speaking skills is important in teacher education (MCcarthy and Carter, 2001).

Anselmus (2011) view teachers quality as the right way of conveying unit of knowledge application and skills to the students. The right way includes knowledge of content, process, methods and means of converging content. Teachers quality also refers to the ability of the teacher to help, guideand counsel his or her student to achieve high grades. Mentor (2004) maintained that a teacher is an effective class manager when he is able to help, guide and counsel his or her students to attain high education achievement.

Teachers classroom discipline is the ability of a teacher to help his students to submit themselves willingly to disciplinary influences in the classroom. It is the application of those influences which secure right conduct of the students in classroom without disturbances (mentor, 2004). Again, mentor (2004) concluded by saying that when students are not distracted by negative influences in the class, effective learning and achievement will take place.

According to Essien (2007), the usefulness of class discipline include the following; to create love for the lesson, to enable the students to have free will and free movement in the class, to check offences which are bad among students in the class and to train the character of the students in the school and in the classroom to enhance effective learning achievement.


Effective classroom management is the key to students academic performance. However where effective classroom management was lacking, there is bound to be indiscipline in the class and teaching and learning would he disrupted or affected adversely. The provision of functional education to the students has been a major concerned to payment, educationists and individuals. Therefore call for a question, to what extent has the classroom management by teachers affect the student’s school academic performance in Biology in secondary school in Local Government area, Akwa Ibom state.

1.2 STATEMENT OF THE   PROBLEM

 Teaching at secondary school level is not synonymous with lecturing at higher education level. Majority of the teachers in uyo senior secondary school feel that writing lesson notes daily to teach the student was the only   solution to academic success of the students. They forget that effective classroom management together with good quality lessen notes will make the students to achieves maximally. The school supervisors had observed that teachers are not properly manage their classroom which is the cause of students poor performance in both internal and external examination.


It has also been observed that in spite of student’s poor performance in both internal and external school examinations in English language in secondary schools, little is done to find out the relationship between effective classroom management variables such as teachers time management, teachers effective communication skills, teachers classroom discipline and teachers quality. Based on the afore-mentioned, the problem of this study is to investigate the relationship between teacher’s classroom management and academic performance of students in English language in secondary schools in Uyo Local Government Area, Akwa Ibom State.

1.3 PURPOSE OF THE STUDY

   The purpose of this study was to determine the relationship between teacher’s classroom management and academic performance of students in English language in Uyo Local Government Area, Akwa Ibom State, the specific objectives are;

To identify how verbal instruction affect student’s academic performance
To determine how punishment as a classroom management strategy affect student’s academic performance in English Language in secondary schools in Uyo Local Government Area, Akwa Ibom State.

To identify how the use of instructional supervision affect student’s academic performance in learning English language in in Secondary schools in Uyo local government Area, Akwa Ibom State.

To determine how delegation of authority to learners affect academic performance in English Language in secondary schools in Uyo Local Government Area, Akwa Ibom State

1.4 SIGNIFICANCE OF THE STUDY

The findings of this study would be of immense benefits to policy makers and educational planners in the ministry of education because it may be a useful guide in making relevant policies for English Language education programme in educational institution.The result of this study is expected to provide data for curriculum planners and counselors as well as providing additional stock of secondary school data to stake holders in educational system who might find it relevant and useful in their enquires. The result of this research work may be useful to the ministry of Education by providing relevant data based to the government in funding and provision of sufficient materials, tools and equipment for effective implementation of English language and education progammes. This research may add to be research of English education teachers and students by improving their general performance academically as that is the expected outcomes.

Finally, the result of this finding would fill the gap in knowledge and provide possible solutions to some of the practical and theoretical problems that exist within teachers and the student on academic performance in English language in secondary schools in Uyo Local Government Area, Akwa Ibom State.

1.5 RESEARCH QUESTIONS 

How does verbal instruction affect student’s academic performance?

 How does punishment as a classroom management strategy affect student’s academic performance in English Language in secondary schools in Uyo Local Government Area, Akwa Ibom State?

How does the use of instructional supervision affect student’s academic performance in learning English language in in Secondary schools in Uyo local government Area, Akwa Ibom State.?

How does delegation of authority to learners affect academic performance in English Language in secondary schools in Uyo Local Government Area, Akwa Ibom State?

1.6
RESEARCH HYPOTHESES 


For the purpose of the study the following hypotheses were formulated.

verbal instruction does affect student’s academic performance
Corporal punishment does not significantly affect academic performance
Instructional supervision does not significantly affect academic performance
Delegation of authority to learners does not significantly affect academic performance

1.7  DELIMITATION OF THE STUDY 



This study is delimited to teachers classroom management variables and academic performance of students in English Language in secondary Schools in Uyo local government Area Akwa Ibom state, many factors could contribute to the students academic performance in English language but for the purpose of this study, only teachers time management, teachers communication skills, teachers classroom discipline and teachers quality are selected for the study. The scope of the study covered only the public secondary schools in Uyo local Government Area, Akwa Ibom State during 2016-2017 academic sessions.

1.8 LIMITATION OF THE STUDY



The problems encountered during the study involved non- challant attitude of the student respondentss. Most of them felt reluctant to collect and fill the answers of their choice in the questionnaire for fear of publication.The circumstances provided stress and much persuasion on the part of the researcher.  

1.9 DEFINITION OF TERMS.

Classroom Management: This is the process of organizing and conducting the business of the classroom.

Teachers Time Management: This is process of organizing and planning on how to divide time between specific activities in the classroom.

Teacher’s Communication Skills: This is the transmission of a message that involves the shared understanding between the contexts in which the communication takes place.

Teacher’s Quality: This is the ability a teachers to help, guide and counsel his or her students to achieve high grades.

Academic Performance in English Language: This refers to the raw score of the student or other information obtained from the school teachers from terminal examinations which serve as measure of student responses to their studies.

Teachers Classroom Discipline: This is the ability of a teacher to help his or her student submit themselves willingly to disciplinary influences in the classroom.

CHAPTER TWO

REVIEW OF RELATED LITERATURE

The review of related literature of this study is organize under the following subheadings 

2.1 Theoretical Framework 

2.1.1 Constructivist theory of learningBrunner (1966)

2.1.2 Thorndike theory of learning (1911)

2.1.3 Skinner operant Conditioning Theory (1949)

2.2 Conceptual framework

2.2.1 Classroom Management and academic performance 

2.2.2 Teachers time management and academic performance of students 

2.2.3 Teachers effective communication skills and academic performance of students

2.2.4 Teachers classroom discipline and academic performance of students 

2.2.5 Teachers quality and academic performance of students 

2.3 Summary of literature Review 

2.1 Theoretical framework

2.1.1 Constructivist theory of learning by Brunner (1966)

Constructivist theory is traceable to the work of Brunner (1966) who propounded the theory. The purpose of Brunner’s theory was to explain how individuals learn effectively through progressive manner of presentation by the instructor. A major theme in theoretical framework of Brunner encompasses the idea that learning is an active process in which learners construct new ideas or concepts based on what their current knowledge is as well as their past knowledge. The learner select and transform information, construct hypotheses and makes decision, relying on a cognitive structure to do so. Cognitive structure is the mental processes which offer the learner the ability to organize experiences and provide meaning and allow the individual to go beyond the information given.

As far as instruction is concerned, the task of the instructor is to translate information to be learned into a format appropriate to the learners current state of understanding. Instruction should be organized in a manner that  students can continually build upon what  they have already learned. With this approach the classroom can be manage to enable the learners to learn at any level. The relevance of this theory to teaching  is that effective communication skill and use of instructional materials by an instructor would lead to more effective learning and a development of positive mental attitude toward learning.

2.1.2 THORNDIKE’S THEORY OF LEARNING (1911)

According to Enang (2006), Edward Lee Thorndike was an American Psychologist who lived between 1874 and 1949. This theory is based on the principles of connectives. He viewed learning as resulting from formation of bonels between stimulus and response (S-R).

He conducted several experiments with animals to explain some facts in learning process. In the finding of  Thorndike from the series of experience, he proffered the following laws of learning.

Law of readiness

Law of exercise 

Law of effect 

2.1.2.1 LAW OF READINESS 

According to Bassey (2003), the law of readiness states that an organism gets ready to perform a particular activity only when such activity is satisfying. He pointed out that an organism is ready to act when it find an act rewarding. Whereas if it is in capacitated to act it finds it annoying.

Bassey (2003) drawing from Thorndike’s view maintained that when the learner is ready to learn, the level of preparedness will make him to learn faster and quickly to achieve success. The learner thereby derive pleasures in learning. Enang (2006) outline the following as the implication of the lawof  readiness in education. 

The learner’s readiness to learn could be enhanced by the following:

Test learners previous knowledge with an explanation using effective communication skills.

Ask question which may at times reveal learners ignorance and thereby arouse their interest and curiosity to learn new lesson. The teacher should be brief and concise in engaging the learners in skillful conversation that would make them mentally set for a new learning activity. Appropriate steps should be taken and followed in lesson planning, that is from known to unknown.Bassey (2003) pointed out the following as the classroom application of law of readiness.

readiness is dependent upon experience of the learner. The teacher should therefore give those experiences which enhance student readiness.

The teacher should give assignment on various subjects to stimulate their readiness.

The Teacher should give student test to determine their readiness and ability.

2.1.2.2 LAW OF EXERCISE 

Thorndike (1911) State that performance of act under conditions favourable to learn tends to make sequent performance easier than before. Thorndike considered the following implications of the law of exercise in education.

There should be emphasis on practices 

A behaviours learned repeatedly or practice frequently may be utilize by the organism readily and profitably.

Practical work and continuous assessment opportunities should deliberately be created to have learners do or say or write, answer to questions or problems.

Teachers should give learners copious and a variety of exercise, assignments and homework.

2.1.2.3 LAW OF EFFECTS

According to Bassey (2003), The law of classified as verbal and non verbal. Verbal communication may be in the form of speaking or writing while non-verbal communication may be in the form of facial expression, gestures, whistling, body movements and various types of signs. Classroom activities will remain at a standstill without proper communication skills between teachers and students.

According to Cornett & Worley (2005), the following are some good communication strategies in the classroom that will promote students academic performance; using grammar correctly, selecting vocabulary that is understandable and appropriate fore the levels of students, communicating at an appropriate pace neither too rapidly nor too slowly, be practice in communication and should use verbal and non verbal communication in classroom to communicate facts.

Calderhead and Robson (2001) carried a research on the influence of teachers communication skills on students academic performance in English language. The study revealed that there is significant difference between the performance of students taught by teachers with good communication silks and students taught by teachers without good communication skills. The research also revealed that students taught by teachers with good communication performed significantly better than those taught by the teachers without good knowledge of communication skill.

2.2 Conceptual framework

2.2.1 Classroom Management and academic performance 

Classroom management is a cardinal feature of the total education process. It contains all the steps through which interaction between the educator and the educant take place. Classroom management is the process of ensuring that classroom lessons run smoothly despite of disruptive behavior by students. The term also refers to the prevention of disruptive behavior of students (Berliner, 1988). Classroom management refers to all those essential activities which are highly necessary not only to create but also to maintain a supportive and orderly atmosphere. It includes planning and preparation of teaching and learning materials, organization of the materials, decoration of the classroom, creation of expectation and establishment and enforcement of rules and routines in the classroom (Tan, Parsons, Hinson and Sardo-Brown, 2003).

The way teachers conduct the classroom matters has a deep influence upon their own teaching and learning of the students, because classroom is a place where the closest interaction between the students and the teachers takes place (Muhammad and Ismail, 2001). Effective classroom management decides the effectiveness of teachers teaching quality and students learning. Effective teachers create a sound, supportive and friendly environment in classrooms where students feel safe, respected, cared and secured.

2.2.2 Teachers time management and academic performance of students 

Time is a resource that affects all aspects of human endeavours. It is a resource that is extremely limited in supply and it is a factor that affects all stakeholders in educational sector - students, teachers, administrators, supervisors etc. According to Ekundayo, Konwea & Yusuf (2010), instances now abound where teachers complain of lack of time to do certain things which they would have done. A good teacher must make effective use of his time to have time for everything he plans to do. Olaniyi (1998) opined that the most important asset a teacher should possess is the skill in managing his time. Such skill will enable the teacher to devote a balanced attention to interpersonal relations and production (Ekundayo et. al. 2010). In a previous assertion, Naglieri and Gottling (1997) stated that a maximization of the use of time for academic activities is required to enhance students’ academic performances and attitudes.

2.2.3 Teachers effective communication skills and academic performance of students

Communication skills can be defined as the transmission of a message that Communication skills can be defined as the transmission of a message that involves the shared understanding between the contexts in which the communication takes place (Saunders and Mills, 1999). In addition, teacher communication skills are important for a teacher in delivery of education to students (McCarthy and Carter, 2001). Communication skills involve listening and speaking as well as reading and writing. For effective teaching a teacher need to be highly skilled in all these areas. Teacher with good communication always make the things easier and understandable (Freddie Silver). Effective communication skills are really important for a teacher in transmitting of education, classroom management and interaction with students in the class. Teacher has to teach the students having different thinking approaches. 

To teach in accordance with the ability and capability of the students a teacher need to adopt such skills of communication which motivate the students toward their learning process (Sng Bee,2012). Good communication skills of teacher are the basic need of academics success of students, and professional success of life. Teacher communicates more instructions orally in classroom to students. Teacher with poor communication skills may cause failure of students to learn and promote their academics. Student need to understand that what is right, and what is wrong while it totally depend upon the communication skills of teachers which he adopt in class-room (Sherwyn P. Morreale, Michael M. Osborn Judy c. Pearson, 2000). Good communications minimize the potential of unkind feeling during the process of teaching. For learning the learner must be attentive toward their teacher during the lecture. Loss (2000), recommended that teacher communicate in clear and understandable manner. Communication is a dynamic process which need of mind and courage to face the other and convey his/her massage in effective way. Communication process is successful when we deliver the massage in clear and understandable way. Effective communication need to convey and accept his/her massage in all kind of situation and circumstances. Good communication is considered a strong tool `for effectiveness in the teaching profession (Monika Srivastava, NA) As variety of skills are needed for good teaching and teachers. A study conducted by Ehindero & Ajibade, (2000) indicates that for effective teaching, teacher requires good communication skills such as good communication, good classroom management, updating knowledge and maintaining personality. No one can teach effectively until having these basics skills of teaching. Different research revolves that there is significant co-relation between communication skills and Journal of Education and Practice 

Furthermore, Student’s character building and academic background totally depends upon the professional attitude of teachers. If teachers adopt positive professional attitude towards the students in their academic and as well as their social achievements, then students can easily promote their academic level. Teacher has the responsibility to teach and practically prepare students for the purpose that they can cope with all type of situations. It also comes under the responsibilities of teacher to behave as role model to the students (Honby, 2006). 

2.2.4 Teacher’s classroom discipline and academic performance.

Discipline as defined by the oxford advanced dictionary of current English means training especially of the mind and character to produce self control, habits of obedience, set roles for conduct. By this definition, it implies that there would be no effective classroom management unless the mind and character of the learners were first trained by the produce self-control, habits of obedience set rules for good conduct, thus the variables found in discipline maintained by the teacher in the classroom will enhance better academic achievement by the students.

Mentor (2004) maintained that a teacher is effective classroom manager when he is able to help his students to submit themselves willingly to disciplinary influences in the class. It is the application of those influence which sewne right conduct of the students in class without disturbances. Again, mentor (2004) conduced by saying that when learners are not distracted by negative influences in the class effective learning and achievement will take place.

Essien (20070 listed the usefulness of class discipline to include the following;

To create love the lesson.

To enable the students to have free will and free movement in the class

To check offence s which are bad among in class.

 To train the character of the students in the school and in the classroom to enhance effective learning environment.

To maintain peace and order in the school and class.

To produce reliable self control in the learners consequently effective classroom management is fudged by the maintain of discipline by the teachers in the class.

Contributing to the discipline and order, Akpan (2011) Stated that the class teacher should allow student to shame in suggestions for the improvement of the class. He should let them understand rules and regulations for the improvement. The teacher must set a good example in every possible way. If a class teacher forbids coming to the late, he too must be punctual to the class. He should not dare to think that the rules are for the pupil and not for him, for all these are ingredients of effective classroom management which will promote academic excellence on the part of learner.


Adegeuno (1975) deined discipline as the doing of right thing at the proper time and place and in the proper manner. The teacher and his students need discipline for effective classroom management because without discipline, there is no attention and without attention, there is no effective or proper learningresults in increase academic performance of students.

2.2.5 Teachers Quality and academic performance of students

The concept of teachers quality is of paramount importance to policy makers, parents and students. It is a very important signal of teacher effectiveness for classroom management and has been strongly associated with improved students academic performance (Ben. 2000).

Education scholars generally view teachers quality to be comprised of indices such as teachers certification commitment to classroom, knowledge of student matter and experiences that they bring with the whenever they are in an instructional atmosphere. These experiences include areas like coursework, grade, degrees, method of teaching (assessment), certification and evidence of participation in continued learning like internship, induction, supplementary training professional development and ability to effectively manage classroom becomes paramount (Goe and Aggarwal, 1997).

According to Johnson (2000) teachers quality is synonymous with teachers quality is synonymous with teachers competency. He define teachers quality as a situation whereby a teacher is “good and effective in managing the classroom for promoting academic performance of students”.

Idra (2007) refers to teachers credential but also the perspectives teachers bring to the classroom, the instructional strategies that they use and the surrounding organization of the school and community and the ability to effectively manage the classroom to improve student academic achievement.

A quality teacher is a good classroom manager. Ememobong (2011) explains teachers quality as the ability of a teacher combine the personal attribute in the  classroom with experience he/she gain in the process of training and retaining of the students in a particular class. He further defined teachers quality as the sum total of experiences different teachers combine in the learning environment to enable the students learn effectively.

According to Iyamu (2005)teachers quality plays pivotal role in classroom management and student academic performance. A teacher is a members of the society, working for the society with special roles and responsibilities. As such he is expected to rise above the level of average member of the society by making use of his specific attribute (quality to influence academic achievement of the students).

Arggrawal (1997) explained that teachers quality demands teachers to possess a high level of professionalism because of rapidly changing circumstances and in view of the dynamic needs of society namely; political, cultural, religion, economic and technological. This is why teachers development is highly emphasized today.

Johnson (2000) summarized the concept of teachers quality as the ability of qualified teachers to combined necessary skills and strategies which are efficient for managing the classroom to promote students academic performance in schools.

2.3 SUMMARY LITERATURE REVIEW 

From the review of related literature, it is revealed that formal education takes place in a well organic classroom. The classroom teacher is absolutely the manager of the classroom. The major functions of a teacher in management process according to Okonkwo, et al (1991) include planning, designing, initiating actions, monitoring students activities and demanding result from the valuable resources. He makes policies, controls and monitors them to ensure the achievement of educational goals. The theoretical framework of the study was formed by the constructivist theory by Brunner (1966), Thorndike theory of learning (1911) and skinner operant conditioning theory (19949). The literature review confirmed that effective classroom is the key to all round students success. Also, teachers professional.

CHAPTER THREE

RESEARCH METHOD

This chapter is concerned with the research methods and procedures used in this study. It is discussed under the following sub-headings:

3.1 Area of the Study

3.2 Design of the Study 

3.3 Population of the Study

3.4 Sample and sampling techniques

3.5 Instrumentation 

3.6 Validation of the research instrument

3.7 Reliability of the instrument 

3.8 Administration of the instrument 

3.9 Statistical Treatment of the Data

3.1 AREA OF THE STUDY

The study was conducted in Uyo Local Government, Akwa Ibom State. The area lies between latitude 4030’ and 5030N and longitude 7030’ and 8030’E. this is within the tropical rainforest belt with evergreen foliage of tress, shrubs and oil palm trees. Uyo shares boundaries with Etinan, Nsit Ibom, NasitAtai, IbesikpoAsutan, Itu and Uruan Local Government Areas (Uyo Local Government Handbook, 2008).

Uyo, the seat of government of Akwa Ibom State has a large population thus: male 155,698, female 150,263 both sexes 305,961 (Source National population Census, 2006). The study area comprises four (4) clans namely: Offot, Oku, Ikono, Ibom and Ekoi clans. According to the Local Education Authority, there are fourteen (14) public secondary schools in Uyo local Government distributed within the four clans.

3.2 DESIGN OF THE STUDY 

This study utilized the analytic survey research design to investigate the students in English language.

3.3 POPULATION OF THE STUDY 

The target population of the study consisted of all the public senior secondary II students in Uyo Local Government Area during the 2018/2019 academic session. The choice of this level of students is considered appropriate for the study because it is expected that these students had spent about five years in the school and are matured enough to think and make judgment and therefore, would be able to supply responses to the questionnaire as they relate to the classroom management and students academic performance in English language lessons.

As at the time of this research (2018/2019 academic session), there are fourteen (14) public secondary schools with 724 Teachers in Uyo Local Government Area as provided by Uyo Local Education Authority. 

3.4 SAMPLE AND SAMPLING TECHNIQUE 

The sample size for this was (190) one hundred and ninety senior secondary school English Language Teachers selected from (8) eight public secondary schools in Uyo Local Government Area, using simple random sampling techniques.

3.5 INSTRUMENTATION 

The instrument used for collecting data was developed by the researcher tagged “Teachers Classroom Management Questionnaire” (TCMQ). The questionnaire was divided into two section A and B and C. section A requested for demographic information of the students and section B consists of different items that elicit response from the students on school Teachers classroom management awareness, section C consist of questions to determin the effect of classroom management on academic performanace. 

3.6 VALIDATION OF THE RESEARCH INSTRUMENT 

The instrument was validated by researcher’s supervisor and two other lectures from institute of education university of Uyo. The comment of these experts guided the review of the instrument.

3.7 RELIABILITY OF THE INSTRUMENT

The split half odd versus even items were used to determine the reliability of the instrument. The instruments were administered to 30 English teachers in selected that were not to be included in the main study. The test were scored and scores generated were subjected to analysis using spearman Brown.

The key variables which needed reliability test was teacher’s time management, teachers, teacher’s classroom discipline, teachers effective communication skills and teachers quality. The reliability co-efficient obtained using odd versus even data by spearman Brown formula stood at 0.78 for the teachers time management, teachers classroom discipline 0.672, teachers effective communication skills 0.55 and teachers quality 0.607 respectively. These were deemed adequate for the main study.

3.8 ADMINISTRATION OF THE INSTRUMENT

The questionnaire teacher classroom management variables were used for data collection and students raw scores in English language. The instrument was administered personally by the researcher in each sampled school with the help of English teachers after permission was granted by the school.

The teachers respondents were informed that their response would be treated with all amount of confidentiality and use for research work only. The administration of the instrument was successful as the student student respondents cooperated and aided the progress of the study by complying with the researcher approximately. However, out of 350 copies of the questionnaire distributed in the selected schools, only 335 were retrieved which was up to 97 percent return rate.

3.9 STATISTICAL TREATMENT OF THE DATA

The percentage and frequency was used to answer the research questions while mean and standard deviation was used to test the hypothesis at 0.05 level of significance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
Introduction

This chapter contains detailed presentation of results, findings and discussion for this study. And the data collected through the questionnaire and the interview schedule are fully analyzed and discussed in an attempt to provide answers to the four research hypothesis. From 200 questionnaire administered, only 190 questionnaire was received and used for the analysis. Representing 95% response rate.

4.2
Analysis of Respondents Demography


Table 1 

	S/N
	Panel A: Sex

	
	Variable
	Frequency
	Percentage

	
	Male
	120
	63

	
	Female
	70
	37

	
	Total
	190
	100

	
	Panel B: Age

	
	11-14
	70
	37

	
	15 – 18
	50
	26

	
	19-20
	70
	37

	
	Total
	190
	100


Table one displays the analysis on the respondents demographic variable. Panel A shows respondent sex. To this end, 63% of the respondents are male while the remaining 37 are female.

Panel B shows respondents age analysis shows that 37% of the respondents are between the ages of 11-14 years, while 26% of the respondents are between the ages of 15 – 18 years, and the remaining 37% are from the ages of 19-20.

4.3


Data Analysis

RESEARCH QUESTION ONE:

How verbal instruction does affect student’s academic performance?

To provide answer to this research question, response of student to question number 3 on the questionnaire was used.

	S/N
	Variables
	F
	%

	
	SA
	190
	100

	
	A
	-
	0

	
	UD
	-
	0

	
	D
	-
	0

	
	SD
	-
	0

	TOTAL
	
	190
	100


from the table above it is reveal that all student interview for this study agree absolutely that verbal instructions affects their academic performance. Thus adherence to teacher’s verbal instruction can improve academic performance

RESEARCH QUESTIONS TWO:

How does punishment affect student’s academic performance?

To provide answer to this research question, response of student to question number 7 on the questionnaire was used.

	S/N
	Variables
	F
	%

	
	SA
	140
	73.68

	
	A
	-
	0

	
	UD
	50
	26.31

	
	D
	-
	0

	
	SD
	-
	0

	TOTAL
	
	190
	100


From the table above it is revealing that 73.68% student interview for this study agree that punishment affects their academic performance. Thus corporal punishment  can improve participation of student and enhances learning

RESEARCH QUESTIONS THREE:

In what ways does use of instructional supervision affect student’s academic performance?

To provide answer to this research question, response of student to question number 10 on the questionnaire was used.

	S/N
	Variables
	F
	%

	
	SA
	175
	92.10

	
	A
	15
	7.9

	
	UD
	-
	0

	
	D
	-
	0

	
	SD
	-
	0

	TOTAL
	
	190
	100


From the table above it is revealing that 92.10% student interview for this study agree that instructional supervision affects their academic performance. Thus instructional supervision can improve performance and effectiveness of  teacher success.

RESEARCH QUESTIONS FOUR:

How does delegation of authority to learners affect academic performance?

To provide answer to this research question, response of student to question number 14 on the questionnaire was used.

	S/N
	Variables
	F
	%

	
	SA
	91
	47.89

	
	A
	
	0

	
	UD
	70
	36.84

	
	D
	15
	7.89

	
	SD
	14
	7.36

	TOTAL
	
	190
	100


The table above shows that only 47.89% student interview for this study agree that delegation of authority enhance other aspect of teaching.

RESEARCH HYPOTHESIS 

Hypothesis one: verbal instruction does affect student’s academic performance

Table 4.2: Mean Scores

	S/N
	Variables
	SA
	A
	UD
	D
	SD
	Total
	Mean
	Remark

	1.
	Teachers verbal instruction makes classroom organized
	140
	-
	21
	7
	22
	190
	4.2
	Significant

	2.
	Adherence to teachers verbal instructions facilitates learning
	50
	21
	14
	21
	14
	190
	4.1
	Significant

	3.
	Adherence to Teachers verbal instruction positively affect our results
	190
	-
	-
	-
	-
	190
	5.0
	Significant


Table 4.2 displays the analysis on the functions of the teacher in classroom management. To this end, Variable I had a mean of 4.2. This implies that the respondents agree that Teachers verbal instruction makes classroom organized.

Variable 2 had a mean score of 4.1. This indicates that the respondents agreed that the Adherence to teachers verbal instructions facilitates learning.

Variable 3 had a positive mean scores of 5.0, this implies that the respondent agreed that the Adherence to Teachers verbal instruction positively affect their results.

Research hypothesis 2: 

Corporal punishment does not significantly affect academic performance

Table 3: Mean scores on the Corporal punishment does not significantly affect academic performance.

	S/N
	Variables
	SA
	A
	UD
	D
	SD
	Total
	Mean
	Remark

	6.
	Corporal punishment facilitates effective learning by promoting conducive environment for teaching and learning
	190
	-
	-
	-
	-
	190
	5.0
	Significant

	7.
	Corporal punishment enhances participation of students that enhances learning
	140
	-
	50
	-
	-
	190
	4.5
	Significant

	9.
	Corporal punishment enhances the effective Adherence to Teachers verbal instruction  
	91
	-
	70
	14
	14
	190
	3.7
	Significant


Table 3 displays the analysis on the Corporal punishment effect on academic performance. The analysis shows that variable 6 had a mean scores of 5.0, while variable 7 had a mean of 4.5 and variable 9 had a mean of 3.7. This implies that the respondents agreed that the Corporal punishment significantly affect academic performance can be seen from the fact that Corporal punishment facilitates effective learning by promoting conducive environment for teaching and learning, Corporal punishment also enhances the use of the most effective instructional technique that enhances learning, and that Corporal punishment effective Adherence to Teachers verbal instruction which positively affect results and enhances effective teaching and learning.

Research hypothesis 3:

 Instructional supervision does not significantly affect academic performance

Table 4: The mean scores on the Instructional supervision does and academic performance.

	S/N
	Variables
	SA
	A
	UD
	D
	SD
	Total
	Mean
	Remark

	10.
	Instructional supervision enhances the performance and effectiveness of teacher which promote school success
	175
	15
	-
	-
	-
	190
	4.7
	Significant

	11.
	Instructional supervision fosters the administration of the entire school and provide conducive environment for learning
	70
	35
	70
	15
	-
	190
	4.0
	Significant

	12.
	Instructional supervision facilitate lesson planning and selection of instructional technique which enhances effective teaching and learning
	190
	-
	-
	-
	-
	190
	5.0
	Significant

	13.
	Instructional supervision enhances discipline in school which facilitate morale development of students
	190
	-
	-
	-
	-
	190
	5.0
	Significant


Table 4 displays the analysis on the Instructional supervision does and academic performance. To this end, variable 10 had a mean score of 4.7. This implies that the respondent agreed that Instructional supervision enhances the performance and effectiveness of teachers which promote school success.

Variable 11 had a mean score of 4.0. This implies that the respondent agreed that Instructional supervision fosters the administration of the entire school and provide conducive environment for learning.

Variable 12 had a mean score of 5.0 points. This implies that the respondents agreed that Instructional supervision facilitate lesson planning and selection of instructional technique which enhances effective teaching and learning.

Variable 13 had a mean score of 5.0 points which implies that Instructional supervision enhances discipline in school which facilitate moral development of students.

Research hypothesis 4: 

Delegation of authority to learners does not significantly affect academic performance

Table 5: Mean score on the Delegation of authority to learners and academic performanc.

	S/N
	Variables
	SA
	A
	UD
	D
	SD
	Total
	Mean
	Remark

	14.
	Delegation of authority enhance how teachers successfully establish and manage classrooms
	36
	42
	63
	7
	42
	190
	3.0
	Not significant 

	15.
	Delegation of authority enhance other aspects of teaching
	91
	-
	70
	15
	14
	190
	3.7
	Significant

	16.
	The techniques of Delegation of authority has remained typically unchanged
	21
	71
	70
	14
	-
	190
	3.6
	Significant


The table five displays the Delegation of authority to learners and academic performance. To this end, variable 14 had a mean scores of 3.0 which was below the cut off point. This implies that the respondents disagreed that Delegation of authority enhance how teachers successfully establish and manage classrooms.

Variable 15 had a mean score of 3.7 points. This implies that the respondents agreed that Delegation of authority enhances other aspects of teaching.

Variable 16 had a mean score of 3.6 points. This implies that the respondents agreed that The techniques of Delegation of authority has remained typically unchanged,

4.4
Summary of Findings


The analysis indicates the following findings:

The basically Teachers verbal instruction makes classroom organized as well as the Adherence to teachers verbal instructions facilitates learning, also the Adherence to Teachers verbal instruction positively affect academic results as well as facilitation of discipline and delegating responsibilities to students.

The Corporal punishment significantly affect academic performance, stern from the fact that Corporal punishment facilitate effective learning by promoting conducive learning environment for teaching and learning. Corporal punishment also enhances the use of the most effective instructional technique as well as the enhancement of effective Adherence to Teachers verbal instruction which positively affect academic results.

Instructional supervision enhances the performance and effectiveness of teacher which promote school success Instructional supervision fosters the administration of the entire school and provide conducive environment for learning Instructional supervision facilitate lesson planning and selection of instructional technique which enhances effective teaching and learning Instructional supervision enhances discipline in school which facilitate morale development of students. Above all Instructional supervision enhances discipline in schools which facilitate the morale development of students.
The Delegation of authority to learners and academic performance stern from lack of proper research on the subject matter, the use of the old traditional approach of classroom management which remain unchanged in most schools as limitation in classroom management textbooks as well as lack of effective training of teachers in classroom management.
CHAPTER 5

CONCLUSION  AND RECOMMENDATIONS

Conclusion 

Conclusion

Classroom management facilitate effective teaching and learning by promoting discipline and bringing decorum to that class which create a conducive environment for learning and enhances the rare of assimilation of student as such the role of a teacher in classroom management cannot be overemphasized owing to its importance in academic development. Inspite of this classroom management is not giving much emphasis in teacher’s academic training as well as development training.

5.3
Recommendations

The following recommendations are proffered so as to enhance classroom management in schools:

Researches should be conducted on classroom management so as to further develop this managerial technique of education by utilizing findings obtained from such researches.

Classroom management should be taught as a course for those doing educational courses at NCE and PGDE level. This will enhance teaching in no small ways.

Textbooks should be published on classroom management by education and management professional in order to enhance knowledge in the subject matter.

Teacher should be trained and retrained through on-the-job training on classroom management techniques and approaches.

Constant workshops and seminars should be organized for teachers on management techniques with emphasis on modern techniques of classroom management.

5.4
Suggestion for Further Studies

Areas open for further research on classroom management include the following:

The impact of classroom management on student moral and academic development.

Assessing teacher-training programmes for classroom management (a challenge for contemporary Nigeria).

Textbook Development for classroom management in Nigeria.
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TEACHERS CLASSROOM MANAGEMENT QUESTIONNAIRE” (TCMQ)

PART ONE : Demographic Information.

School _____________________________

Sex
 A/ male
 B/ female
Class 
A/ JSS 
B/SSS
How would you rate your academic performance  A/ below average
B/ average and above

PART TWO

Do you think that classroom environment can influence students academic achievement?



 YES[   ]




NO[    ]
Do you know what classroom management is about  YES[  ]
 NO[  ]
PART THREE

Do you know think classroom management problems affect academic performance 
YES[  ]



 NO[  ]
The following are classroom management problems that affect academic performance

	Classroom management problems
	AGREE
	STRONGLY 

AGREE
	DISAGREE
	STRONGLY

DISAGREE

	time management
	
	
	
	

	teachers quality
	
	
	
	

	effective communication skills
	
	
	
	

	classroom discipline
	
	
	
	


Which of the following classroom problems discourages learning in English language the most: 

	Classroom management problems
	

	time management
	

	teachers quality
	

	effective communication skills
	

	classroom discipline
	


