EVALUATION OF BUSINESS STUDY INSTRUCTIONAL METHOD IN IKORODU JUNIOR GRAMMAR SCHOOL

ABTRACT

The primary objective of this study is to conduct an assessment of the business studies curriculum implemented in secondary schools, with a specific focus on the Junior Grammar School situated in the Ikorodu Local Government Area of Lagos State. The investigation employed a survey-based descriptive research methodology, wherein the researcher deliberately opted for a sample size of 150 participants through the convenience sampling approach. A total of one hundred and forty-one (141) participants who completed the self-structure questionnaire were subsequently obtained and duly validated for the purposes of this study. The findings of a rudimentary percentage analysis were presented through the utilisation of tables and frequencies. The hypothesis test was conducted using the Chi-Square Statistical Package for the Social Sciences (SPSS v.23). Based on the empirical evidence presented in the study, it has been discerned that the optimal dissemination and absorption of knowledge in the realm of business studies encounters obstacles due to the inadequate incorporation of pedagogical approaches that prioritise the active involvement of students. Regrettably, strategies such as educational excursions, collaborative dialogues, independent and collective undertakings, computerised simulations and gaming, lively deliberations within the classroom, the inclusion of expert speakers, and the examination of real-life scenarios remain largely underutilised. Consequently, in light of various suggestions, it was proposed that the government and other key stakeholders collaborate to allocate sufficient fiscal resources to facilitate the implementation of pedagogical approaches that prioritise student-centered learning within the educational milieu, with a specific emphasis on the junior secondary school tier.

CHARPTER ONE

 INTRODUCTION
BACKGROUND OF THE STUDY

Business Education programs are part of the total educational program in Nigeria. Co-ordinated efforts on the part of business educations, school administration and guidance counsellors have brought the necessary changes. High-quality have been developed. Though, both the academic and vocational aspects of the present program should be carefully examined today’s students.

I.2         STATEMENT OF PROBLEM:

The need to impact knowledge of business studies to student have continue to decline. This should be a concern to many business educators and school authorities at large to see the number of yearly enrolment of the students offering the subject in secondary school and higher institution (Adunola 2011). In effect, there are good numbers of questions which the good number will like to investigate on in order to find solutions to the problem. These are, what is business studies as a whole, who are involve to teach it, what are the method to enhance the teaching and what are the reason for the low performance and enrolment in the subject ( Nwalado 2008). These are all questions of concerns which bring to this investigation in secondary schools’ needs.

I.3         RESEARCH QUESTION:

For the purpose of this research the following question are put forward

What methods of business studies teachers apply in teaching?

Do these methods have good effect on the students to achieve their goals in the business studies?

Do teachers of business studies have the knowledge of pre-handled pedagogical teaching methods?

If yes, do they really apply them while teaching?

Are the students inspired to further more on Business Studies in higher institution?
1.4       PURPOSE OF STUDY:

To disclose the applicable methods used in teaching business studies in secondary schools.

To find out if the method are really effective.

To find out if the teacher have the pedagogical experience in their teaching qualification.

To assess the impact of the methods used on the students those are offering business studies
1.5    SINGNIFICANCE OF THE STUDY:

The study will enable teachers to know the right methods to use in teaching business studies in secondary school.

This study is relevant in the sense that there is need to increase knowledge in the area of the methods been used.

It is also significant in the sense that it will enable the teacher training college to intensify effort on assessing the performances of their students while on teaching practice (TP).

The study will also serve as a help to show the outcome of the method been used at the end of the lesson.

It will also enlighten the school authorities to employ quality teachers to the subjects.
1.6    SCOPE OF THE STUDY:

This study covered only selected secondary schools in Bariga Local Government Area of Lagos state (CMS Grammar School Bariga). This investigation cannot exceed this area due to the financial situation on transport fair, time factor and to avoid delay on how to collect data for the effectiveness of the study.

1.7    FORMULATION OF THE HYPOTHESIS
A hypothesis is a conjectural statement of the relationship between two or more variables, hypotheses are always in declarative sentence form and they relate either generally or specifically, variables to variables. They tend to serve as assumed answers to his principal questions, the correctness of which he assesses, in the course of his study.
Hypothesis is classified into null hypothesis and alternative hypothesis. The null hypothesis specifies that there is no relationship between two or more variables which is denoted by the symbol Ho while the alternative hypothesis specifies that conditions under which two or more variables differ, and it is usually denoted by the symbol H1.
Ho: The teacher does not show the effectiveness and efficiency of method teaching business studies in secondary schools.
H1: The teachers show the effectiveness and efficiency of method of teaching business studies in secondary schools.
1.8    BACKGROUND OF STUDY:
Prior to the Nigerian Civil War, business school existed in all parts of Nigeria for the training of youths in secretarial and clerical duties. When the states took over the control of education in 1971, most business school were merged with secondary business grammar schools. Today, there is an emergent shift in emphasis and orientation towards a more functional approach to secondary education, which better fulfils the socio-economic needs of the nation secondary schools are encourage to introduce, practical subjects such as typewriting, book-keeping, shorthand, office clerical and secretariat practice, accounting and economics (Obunadike, 2015).
It was also observed that in the year past before the introduction of modern methods some teachers of business studies in secondary schools applied orthodox methods to teach the students. More so, it equally observe that the teachers who had proper training refused to make of the appropriate method of teaching which could be as a result of short lesson period, lack of materials, conducive environment and bad economic situation of the country. All of which have resulted in preventing the students from understanding the subject. The subject matter is very important; this is why every teacher must be prepared. Who so ever lack this orientation either in higher institution or outside seminars would not be able to apply appropriate methods which are suitable for the teaching of the subjects in both primary and secondary schools (Ubulom 2012).
This research is therefore designed to examine the method of teaching business studies in CMS Grammar School Bariga.        
1.9    LIMITATION OF THE STUDY:
The survey of this study is within CMS Grammar School Bariga, which will make the  work to be effective for the researcher to gather actual facts, and to save time and transport fair.
1.10  DEFINITION OF TERMS:
Business is the buying of goods and services while study is to learn about a subject           usually at school or university, study can also be define as “finding out information” is when someone studies a subject in details in order to discover new information.
As defined by the Cambridge Learners Dictionary.
Therefore, BUSINESS STUDIES :  Is define as a subject taught in both junior and senior secondary schools which deals with finding out information on buying and selling of goods and services either in school or any organization. The studies comprises of office practice, commerce, typewriting, shorthand, accounting or book -keeping.
Definition of The Above Studies.
OFFICE PRACTICE:   It is a central point or an administrative centre of any living organization where clerical activities takes place e.g record, give out information, analyse  and save guard.
COMMERCE: Could be define as a science, which studies the behaviour of man in relation  to the system of trade and distribution as well as the operations and the mechanics of the ancillary agencies as they relate to trade and distribution. Commerce involve trade  and aids to trade. To involve buying and selling of goods and services while aids to trade include banking, transporting, communication, warehousing, insurance and advertising.
TYPEWRITING: It can be refer to as a course of study which equip the student with typing skills and techniques so as to be able to produce reliable copies of a variety of document on the typewriter. Typewriting is generally describe as the act of printing on  paper by means of the typewriter.
SHORTHAND: It represents a spoken sounds by written signs. Writing by signs means writing words as they are pronounced and not according to long hand spelling.
ACCOUNTING:     Can be defined as that process, science, art or system of recording,  analysis, classifying, summarizing, interpreting and reporting financial transaction or acting information of a business enterprise or an organization so as to assist the management or users in planning and control coordination and decision making in a given period.
BOOK- KEEPING:     Is the art of recording business transactions in terms of money or money’s worth between individuals and institution in other words it can be the act of recording an organizations transactions in the books of accounts. 
CHAPTER TWO

REVIEW OF RELATED LITERATURE
2.1 INTRODUCTION

Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.
2.2 CONCEPTUAL FRAMEWORK

Concept of Business Studies


Business studies is a practical-based subject that is usually taught at the junior secondary level of education in Nigeria. Ohiwerei (2015) remarks that business studies is designed to equip students with the practical skills that would enable them to participate meaningfully in business activities in future. Okolocha and Nwadiani (2014) points out that business studies comprised of five component units, which include: typewriting, commerce, book-keeping, shorthand, and office practice. The Federal Republic of Nigeria (FRN, 2004) in her education policy document classified business studies as a ‘pre-vocational subject’, which aims at equipping recipients with the practical skills for useful living within the society and lifelong education.

 The FRN stipulated that the preparatory aspect of pre-vocational subjects offered at the Junior Secondary School (JSS) level shall be: (1) to introduce students into world of technology and appreciation of technology towards interest arousal and choice of vocation at the end of JSS level of education and professionalism later in life; (2) to equip students with technical skills; (3) to expose students to career awareness by exploring usable options in the world of work; and (4) to enable youths to have an intelligent understanding of the increasing complexity of technology (FRN, 2004). One would observe from these pre-vocational goals that business studies is an important subject that inculcates solid and lasting foundation of practical skills which provide opportunities for students to secure employment at the end of their education; start their own businesses and become employers of labour; or pursue further studies particularly at the senior secondary level of education. 

Uwameiye and Oviawe (2006) observed that through exposure of students to pre-vocational education, students can develop a broader understanding of industrial and business processes and are able to develop their interest and aptitudes. They also stipulated that students can develop desirable traits, such as, pride in productive work, respect for authority, and dignity of labour. They further asserted that these attributes can lead to the development of self-reliance. Despite government efforts to integrate business studies into the JSS curriculum in the Sub-Sahara African countries (including Nigeria) with the belief that early formation of business ideas would be particularly useful in increasing students interest towards entrepreneurial and life-long learning careers, business studies has not been properly aligned with needs of labour market (Szirmai., Gebreeyesus., Guadagno, & Verspagen, 2013).


Therefore business studies builds a strong base for anyone who is seeking to advance in specialized training and further study in business like management, communication technology, international business, marketing, accounting, entrepreneurship, finance etc. At the junior secondary school level, it is called business studies, at the secondary school level, it is known as business subjects and at the tertiary level, it is called business education (Ubulom, 2012).

Concept of Teaching

For Sequeira (2012), teaching is a set of events, outside the learners which are designed to support internal process of learning. The teacher’s role is therefore characterized by the traditional role which is teacher centered and modern role which has the teacher as a facilitator and is student centered.Teaching involves imparting information to the learner and the acquisition by the learner of specific knowledge, ideas, facts, skill and other relevant data condensed in the information for the learner’s academic and mental development. Teaching is an activity in which Mr. B learns from Mr. A instructs. Thus if Mr. B does not learn, Mr. A has not taught. To teaching is not just to engage in activities, but to pay attention to what is going on, to make diagnoses, and to change another’s behaviour. Learning only takes place if a student correctly observes the lecturer and can repeat it. The objective of teaching is, therefore, to bring about learning. Learning is defined as a relatively permanent change in behaviour as a result of experience. When an individual’s behaviour is influenced or modified such that the individual thinks or behave differently consequent upon the newly acquired information, principles, data, skill or knowledge, learning is said to have taken place (Greyson & Lewis, 2009).

Teaching has been described as one of the human endeavors which require more wisdom, humility, labour and dedication.; Odeh and Akoh (2014), explained that an experienced teacher in a particular field could understand better form success or failure, from the past, and this experience can be brought to bear upon content selection. Teaching according to Iornem (2016), is an occupation (the job we do) also regards as an enterprise (a cluster of activities) which a teacher may engage in the process of practicing his occupation. The very act of teaching itself, explaining, reading, writing, illustrating, demonstrating, dramatizing, rewarding, punishing, motivating etc. its aim is to help the learner to acquire or change some skill, attitude, knowledge, ideas or appreciation.

Approaches to teaching


Teaching becomes more successful when the teacher is able to understand the theories and use the methods effectively. Akoh and Musa (2011). Opined that the success or failure of any proposed curriculum depends heavily on the teachers because they are the implementers thereof, if teachers who are supposed to inculcate knowledge into students are incompetent, inexperienced and unqualified, it will affect the performance of the students. For Oladipo and Ayeni (2010), teaching involves bringing about or at least facilitating desirable change in learner by adopting the appropriate approach. The two notable approach to teaching is the 

The teacher-centred approach

The leaner-centered  approach

The teacher-leaner interactive method

Teacher-centered approach

Teacher-centered approach of teaching are the one-way communication where by the teacher delivers the material orally while the learner listen or takes down notes (Kimweri, 2004).under this method, students simply obtain information from the teacher without building their engagement level with the subject being taught (Boud & Feletti, 2009). It does not apply least practical, more theoretical and memorizing (Teo & Wong, 2009). It does not apply least practical activity based learning to encourage students to learn real life problems based on applied knowledge. Since the teacher controls the transmission and sharing of knowledge, the lecturer may attempt to maximize the delivery of information while minimizing time and effort. As a result, both interest and understanding of students may get lost Zakaria, Chin & Daud (2010).Teacher-centred approach is built around the behaviourist theory in which teachers are the sole source of student’s learning (Molande, Mtemang’ombe & Chikasanda, 2017). Yet, many teachers rely on this approach to foster student learning (Kennedy, Lawton & Walker, 2001; Adeyemi, Boikhutso & Moffat, 2003), despite its criticism for not capable of stimulating critical thinking and communication skills necessary for students to be successful in their entrepreneurial endeavour (Munoz & Huser, 2008). As a result, students are often unmotivated to learn business studies and have great difficulty in gaining meaningful learning on the subject, because teacher-centred instruction still appears to be used as most common instructional approach. Ekpenyong (1999) state that business studies teachers place more premiums on imparting abstract knowledge using expository method, while practical skill learning is relegated to the background. Obunadike (2015) asserts that practical courses that are supposed to expose students to real-practical training so as to strike a balance with or match the theory learnt in the classroom have become a myriad. Freire (2000) also faulted this theoretical way of instruction (which exposes learners to Pavlov’s thinking, that they can be conditioned, so as to show some expected behaviour), which considers the teachers omnipotent, and called for the use of practical pedagogy which requires that learners should be critical thinkers in order for them to be empowered to question the existing knowledge. 

 The method is autocratic in form and allows very little or no room for active participation of the learners , these method includes the following: I

 Lecture Method 
Presentation Method
Seminar Method 
Student-Centered Method 

With the advent of the concept of discovery learning, many scholars today widely adopt more supple student-centered methods to enhance active learning (Greitzer, 2002). Most teachers today apply the studentcentered approach to promote interest, analytical research, critical thinking and enjoyment among students (Hesson & Shad, 2007). The teaching method is regarded more effective since it does not centralize the flow of knowledge from the lecturer to the student (Lindquist, 1995).The approach also motivates goal-orientated behaviour among students, hence the method is very effective in improving student achievement (Slavin, 1996).
Teacher-Student Interactive approach

This teaching method applies the strategies used by both teacher-centered and student centered approaches. The subject information produced by the learners is remembe3reed better than the same information presented to the learners by the lecturer (Jacoby, 2011). The method encourages the student to search for relevant knowledge rather than the lecturer monopolizing the transmission of information to the learners. As such, research evidence on teaching approaches maintains that this teaching method is effective in improving students’ academic performance (Damodharan and Rengarajan, 1999).

Active learning has been defined as “anything that involves students in doing things and thinking about the things they are doing” (Bonwell & Eison, 1991). It can also be defined as “the extent to which students are involved in experiences that involve actively constructing new knowledge and understanding” (Radloff & Coates, 200). Experiential learning, on the other hand, can be defined as “the sensemaking process of active engagement between the inner world of the person and the outer world of the environment (Beard & Wilson, 2006). It is a philosophy’ that informs many methodologies, in which educators purposefully engage with learners in direct experience and focused reflection so as to increase knowledge, develop skills, clarify values, and develop people’s capacity to contribute to their communities (Association for Experiential Education, 2013). Most experts agree that experiential learning, essentially learning-by-doing, is required for effective instruction in any subject (Smart & Csapo, 2007).
Teaching methods

The important issue in teaching is the identification of particular behaviour that helps effective  teaching and learning to occur. These positive behaviours that aid effective learning are referred  to as teaching strategies. A teaching strategy is therefore an educational technique, method or  plan of classroom actions or interactions intended to accomplish specific teaching/learning goals. 

Types Of Teaching Method

According to Ayeni (2011), teaching is a continuous process that involves bringing about desirable changes in learners through use of appropriate methods. Adunola (2011) indicated that in order to bring desirable changes in students, teaching methods used by educators should be best for the subject matter. Furthermore, Bharadwaj & Pal (2011) sustained that teaching methods work effectively mainly if they suit learners’ needs since every learner interprets and responds to questions in a unique way (Chang, 2010). As such, alignment of teaching methods with students’ needs and preferred learning influence students’ academic attainments (Zeeb, 2004). 

Teaching methods consist of the following two; teacher-centered method and student-centered method. Another type of teaching method is teacher-student interactive method which is a fusion of both teacher-centered method. Learner centered instruction refers to the students constructing their own understanding of content; develop a personal feelings that the knowledge is their own Jacobson and kauchak (2019).The following are teaching method pertaining to teaching of business studies:

Question and Answer (citation):  Method Question and answer defined Mtunda and Safuli (1997) as cited in MIE (2017) as a method both for teaching and oral testing based on the use of questions to be answered by the student. Questioning techniques is one of the basic and successful ways of stimulating student thinking and learning (Ndirangu, 2007) it is applicable to all teaching approaches and method.

 Discussion Method: Discussion method is an important component for any teaching or learning situation which allows students to share their ideas (Ndirangu, 2007). It can be used at the beginning of a topic to ascertain students’ pre-conceived notion of the subject matter or toward the end of a sub topic by presenting student with a new situation and asking them to explain in terms of what they have just learned.Discussion group method entail a teaching and learning strategy through sharing and exchange of ideas, experience and opinion takes place, accompanied by active learning with all member of the group participating in it (Kimweri, 2014). 

Brainstorming Method:  Brainstorming is a teaching technique in which every pupil’s response that applies to a given topic is acceptable (MIE, 2004). The strength of brain storming are; promotes exploration, analysis and problem solving skills, develop the sense of cooperation and group cohesiveness in problem solving, encourages the generation of creative ideas, promotes generation of initiative in searching solution to problems. The limitations of brainstorming are; it is time consuming if not planned more useful to a limited number of learners and need through preparation. 

Demonstration Method: Demonstration is a practical display or exhibition of a process and services to show or point out clearly the fundamental principles or actins involved (Kimweri, 2004). Teaching by demonstration is a useful tool available to teacher and plays an important part in the teaching of skills; however for a demonstration to be effective it should immediately be followed with a practical session in order to reinforce procedures (KImwere, 2010). This refers to the type of teaching method in which the teacher is the principal actor while the learners watch with the intention to act later. The teacher does whatever the learners are expected to do at the end of the lesson by show them own to do it and explaining the stop-by-stop process to them (Ameh, Daniel & Akins, 2017). Also, Mundi (2012) described demonstration method as a display or an exhibition usually done by the teacher while the students watch with keen interests. 

Discovery Method: This is technique or inquiry often called problem based learning, experiential learning and 21st century learning credited to be constructivists like Jean Piaget, Jerome Bruner, and Seymour Papert. It requires providing guided task leveraging a variety of instructional techniques, students being able to explain own ides while teacher checks the accuracy of the idea. Discovery learning takes place on problem solving situation as the learners draws on his own experience and previous knowledge. Students are able to interact with their environment by exploring and manipulating objects, materials, to find solutions and provide feedback on a given problem, Bruner (1961) Alfieri, Brooks, Aldrich, and Tenenbaum (2011).

Inquiry Method: This approach is more students centered as it focuses on asking questions using the learning content as means to develop information processing and problem solving skills. The teachers acts s the facilitator and prompts the student ask meaningful questions. This method has four types which will only be mentioned, confirmation inquiry, structured inquiry, guided inquiry and open inquiry. Inquiry based leaning aims to develop students ability to analyze synthesize and evaluate information which is in line with Bloom\s Taxonomy.

Characteristics of Good Teaching Methods

Onwugbu (2011) and Obiwusi (2013) summarized the characteristics of a good teaching method as

follows:

It should progress form simple activities to the more complex ones.

It must possess the quality to arouse enthusiasm for active participation of students.

It should lend itself to accommodate the individual differences.

A good teaching method helps students’ like classroom activities with real life activities.

It must be structured to satisfy the basic needs of the students.

It should be able to put into action all five sense (hearing, seeing, feeling, testing ad touching) for effective retention of knowledge and transfer of skill acquired.

It should be a method that always motivates for higher achievement without boredom.

APPRAISAL OF METHOD OF TEACHING BUSINESS STUDIES IN SECONDARY SCHOOL

The effective utilization of appropriate instructional strategies is of paramount importance for a business studies subject to achieve its desired goals and objectives. A teacher, for instance, may be efficient in his or her teaching and still could not achieve significant results, probably because of the inappropriate use of instructional methods during their lesson delivery. It is on this note that, Umezulike (2008) acknowledged that most practical instructional methods are relevant for the teaching of business studies subject particularly at the secondary school level. One method that could be used to make teaching of business studies more engaging and interesting and giving students more involvement and commitment is the Just-in-Time Teaching (JiTT) developed by Novak, Patterson, Gavrin and Christian (1999), Gavrin (2006), and Novak (2011). The JiTT is an approach that “encourages students to be well prepared for class” (Gavrin, 2006, p. 9) and “promotes active learning during class time” (Wanner, 2015, p. 156). 

Another method that can be used in teaching business studies is field trip or excursion, which involves a journey by a group of people to a place away from their normal school environment. The aim of field trip is usually to promote learning-by-observation and to provide students with experiences outside their everyday activities, such as going with teachers and their classmates to relevant organizations so as to bridge the gap between theory and practice and gain practical experiences. 

Demonstration is another method of teaching business studies, which enables the teacher to demonstrate business skills during lesson delivery. As the name implies, demonstration gives the teacher the opportunity to demonstrate during lesson delivery by the use and manipulation of office equipment, for example, computer, duplicating machine, typewriting machine, and so on. Students can have a high level of retention during lesson delivery, because a teacher demonstrate the skills, let say in typewriting or keyboarding, while students watch or imitate. Another method of teaching business studies is group discussion that provides opportunity for discussion between teacher and students, and among students. It is a method that centres on shared conversation and exchange of ideas in class. Group discussion gives opportunity for all to sit, listen, talk and think. The teacher plays the role of a manager, guardian, facilitator, initiator, referee, and summarizer. Another method that can be used to teach business studies is simulation and role-playing. Ohiwerei (2015) reiterated that simulation and role-play can be used to teach interpersonal and communication skills. Role-play provides students the opportunity to imagine, think and behave as if they are someone else in a particular situation. Roles could be assigned to students in a play let, which can be used in teaching how a difficult boss, visitor, or an unpleasant office situation could be handled. It provides students a unique opportunity for active learning in a safe and low-risk environment; because students can separate themselves from the character they are playing. Simulation is used to teach a family business that is facing a number of problems. It can help students to gain a deeper understanding of different aspects of business and how financial position can affect business growth. Simulation can therefore be useful in educating students about business failure. Thus, active participation in simulation can provide student’s opportunity to unconsciously process all types of information, including emotions, strategies, and feelings. The next teaching method for teaching business studies is questioning strategy. It is used to determine what the students know before the lesson, what their individual backgrounds are, whether they did their homework and to secure their interest for a new topic. This method is effective when the teacher plans the question to be used. The question must be specific, clear, unambiguous and challenging. A critical look at these teaching methods show that the teaching of business studies must involve the use of standard teaching methods so as to capture student’s interests and attention, and at the long-run would help in achieving the goals of business studies.

2.2 THEORETICAL FRAMEWORK

Learning theory  (Ormrod, Jeanne 2012).

Learning theory describes how students receive, process, and retain knowledge during learning. There are many theories on learning which  involves both Cognitive, emotional, and environmental influences, as well as prior experience, all play a part in how understanding, or a world view, is acquired or changed and knowledge and skills retained. Behaviorists look at learning as an aspect of conditioning and advocate a system of rewards and targets in education. Educators who embrace cognitive theory believe that the definition of learning as a change in behaviour is too narrow, and study the learner rather than their environment and in particular the complexities of human memory. Those who advocate constructivism believe that a learner's ability to learn relies largely on what they already know and understand, and the acquisition of knowledge should be an individually tailored process of construction. Transformative learning theory focuses on the often-necessary change required in a learner's preconceptions and world view. Geographical learning theory focuses on the ways that contexts and environments shape the learning process.

Cognitive Learning Theory ( Jean Piaget 1896)
This is another type of learning theory which is sometime referred as gestalts or rationalistic learning theory by different authors in psychology. Prominent scholars in the camp of learning theory includes Kalver, Max Wertheimer Kal Dunker Bruner, Jean Piaget (1896-1980).

This group has the preconceived impression that man is born with innate abilities. He is dynamic and can manipulate and recon structure his environment, According to those group, man is born purposeful and his extremely goals is directed and active by nature. As an active creature the individual once given a stimulating environment, can always manipulate the environmental variables to his satisfaction.   

The cognitive learning theory defines learning as the active restructure or organizing of one’s environment through perception and which occurs once insight is gained. they assume that learning occurs as a result of “whole” and not in a “piece” meal” fashion as propounded by the behaviorists they believed that learners are actively involved in the learning process and formation of mental association that are not reflected in overt behavior changes they also believe that knowledge is organized and learning is a process of relating new information to previous learned information.

Social Learning Theory

This theory has been described by some authorities in psychology of learning as the interactive approach to learning. Social learning theory as advanced by Bandura and Walters (1963) is one of the interactionist explanations of learning theory is based on the fact that behavior is learned phenomenon and as a result of personality can be explained in terms of cumulative effects of a sense of learning experience . social learning emphasizes the reciprocal relationship between an individual and his environment, the most basic and significant principle of social learning is reinforcement.

According to Bandura and Walters, they argue that most of our behavior in social situations is acquired through the principle of various reinforcement which refers to the modification of an observers. Behavior through the reinforcement administered to a model which is been observed. Learning occurs through the process of observation. For effective teaching and learning of financial accounting in secondary schools, the teachers should take into consideration some principles of learning which are agreed by psychologist in order to form a basic successful teaching and learning.

Learning is faster if the learner is given immediate feedback of his progress in the learning process, therefore teachers should always try to reinforce any correct response given by a learner to motivate him or her, and for him to work harder. Learning is achieved if the teaching environment is conducive. A hostile classroom environment stifle learning, while a friendly and democratic classroom environment affords every learner the opportunity to contribute interact and ask questions and by so doing the learner understands the different aspect of the concept taught. Therefore all accounting teachers should try and make their teaching environment friendly to the learner in order to encourage active participation, learning is faster if what is taught is adequately sequenced in such a way that new concept are built on already learnt concepts by this progression, it move from known to the unknown and this makes the learner to learn in a stress free and anxiety free environment.
2.3 EMPIRICAL REVIEW


A resent research has shown that learners’ active involvement promotes assimilation and recall of concepts to a greater extent than passive involvement (Lord, 2007), and it leads to a meaningful learning (Márquez & Llinás, 2017). Okolocha and Nwadiani (2014) suggested that to strike a balance between theory and practice, which would make recipients later in life to act as both employees and entrepreneurs, it is expected that business studies teachers adopt learners-centred methods, where a teacher is mainly a facilitator of learning. Nwalado (2008) and Halimat (2014) noted that for effective teaching of business studies to take place; teachers should make appropriate use of the following strategies: simulation, role play, questioning, field trips, problem solving, demonstration, and discussion. Other strategies include: guest speakers, development of business plan, assignment, case study, individual or group project, in-class debate, and Justin-Time. A specific study for example has shown that incorporating constructively-oriented skills in a problem-based task resulted in improved authenticity and problem-solving skills development and allows students to better see transferability of skills they learned for their future career (Pretorius, Bailey, & Miles, 2013). Generally, instructional methods help “the learning process to connect conceptual knowledge to a meaningful professional practice” (Ramsden, 2003, p. 50).

`Jame (2018)assessed the use of students-centered methods in the teaching of business studies in junior secondary schools in Oredo Local Government Area of Edo State. The descriptive survey research design was employed for the research. A four-point scaled questionnaire was used as instrument for collection of data. The sample size was 399 which comprised of 42 business studies teachers and 357 students in junior secondary schools. The instrument was validated by experts and its reliability coefficient obtained using Cronbach’s alpha formula was .82 and .86 respectively. The research found that students-centred methods are underutilized in the teaching of business studies especially at the junior secondary school level of education. It was therefore recommended among others that government and all other major Stakeholders should endeavour to provide sufficient amount of financial resources so as to help in ensuring the implementation of students-centred methods in the teaching business of studies especially at the junior secondary school level of education.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
INTRODUCTION


In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3
POPULATION OF THE STUDY


According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

The main purpose of this study is to find out the efficacy of the teaching method used in the teaching of Business Studies.  Student and Teachers of Junior Grammar School, Ikorodu formed the population of the study.

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.

In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the entire population of  Student and Teachers of Junior Grammar School, the researcher conveniently selected one hundred and fifty (150)  participant which formed the sample size. 

3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section inquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.

3.8
METHOD OF DATA ANALYSIS

The responses were analyzed using simple percentage in frequencies and tables which provided answers to the research questions. Hypothesis test was conducted using Chi-Square statistical package for social sciences (SPSS v.2.3)

3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.0 INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of one hundred and fifty (150) questionnaires were administered to respondents of which only one hundred and forty-one (141) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of 141 was validated for the analysis.

4.1
DATA PRESENTATION
Table 4.2: Demographic profile of the respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	72
	51.1%

	Female
	69
	48.9%

	Age
	
	

	12-14
	33
	23.4%

	15-17
	56
	39.7%

	18-24
	35
	24.8%

	25+
	17
	12.1%

	Marital Status
	
	

	Single 
	90
	63.8%

	Married
	37
	26.2%

	Separated
	14
	9.9%

	Status Differentiation
	
	

	 Students
	124
	87.9%

	Teachers 
	13
	9.2%

	School Management
	04
	2.9%


Source: Field Survey, 2021

4.2 DESCRIPTIVE ANALYSIS

Question 1: What methods of business studies teachers apply in teaching?

Table 4.2:  Respondent on question 1
	S/N
	ITEM STATEMENT
	Yes
	No 
	Undecided
	Total 

	1
	Demonstrative method 
	141

(100%)
	00

(%)
	00

(%)
	141

(100%)

	2
	Lecture Method
	141

(100%)
	00

(%)
	00

(%)
	141

(100%)

	3
	Discussion Method
	141

(100%)
	00

(%)
	00

(%)
	141

(100%)

	4
	Brainstorming/ Questioning Method 
	141

(100%)
	00

(%)
	00

(%)
	141

(100%)

	5
	Inquiry method
	141

(100%)
	00

(%)
	00

(%)
	141

(100%)


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 100% of the respondent said Yes, There were no record for and undecided.

Question 2:  Do these methods have good effect on the students to achieve their goals in the business studies?

Table 4.3:

	Options
	Frequency
	Percentage

	Yes 
	112
	79.5%

	No
	25
	17.7%

	Undecided
	4
	2.8%

	Total
	141
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 79.5% of the respondent said Yes, 17.7% of the respondent  said No, while the remaining  2.8% of the respondent  were undecided.
Question 3: Do teachers of business studies have the knowledge of pre-handled pedagogical teaching methods?

Table 4.4:  Respondent on question 3

	Options
	Frequency
	Percentage

	Yes 
	73
	51.8

	No
	57
	40.4

	Undecided
	11
	7.8

	Total
	141
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 51.8% of the respondents said Yes, 40.4%  of the respondent said No, 7.8% of the respondent were undecided.
 Question 4: Do teachers  really apply them while teaching?

Table 4.5:  Respondent on 4
	Options
	Frequency
	Percentage

	Yes
	43
	30.5

	No 
	67
	47.6

	Undecided 
	31
	21.9

	Total
	141
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 30.5% said Yes, 47.6% said No , 21.9% were undecided.
Question 5: Are the students inspired to further more on Business Studies in higher institution?

Table 4.5:  Respondent on 5
	Options
	Frequency
	Percentage

	Yes
	63
	44.7

	No 
	67
	47.5

	Undecided 
	11
	7.8

	Total
	141
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 44.7% of the respondent said Yes, 47.5% of the respondent said No , 21.9% of the respondent were undecided.
4.3 TESTING HYPOTHESIS

HO :The teacher does not show the effectiveness and efficiency of method teaching business studies in secondary schools.

H1:The teachers show the effectiveness and efficiency of method of teaching business studies in secondary schools.

Table 4.6:  The teacher does not show the effectiveness and efficiency of method teaching business studies in secondary schools.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	43
	47
	-4
	16
	0.3

	No
	54
	47
	-7
	49
	1.0

	Undecided
	44
	47
	-3
	-9
	0.2

	Total
	141
	141
	
	
	1.5


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 1.5 and is less than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is less than the critical table value that is 1.5 is less than 5.991, the alternative hypothesis is rejected and the Null hypothesis is accepted  which states that The teacher does not show the effectiveness and efficiency of method teaching business studies in secondary schools

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 SUMMARY

The broad objective of this study is to present an appraisal of method of teaching business studies in secondary schools using Ikorodu Junior Grammar School as case study. The study further discussed the applicable methods used in teaching business studies in secondary schools. It find out if the method are really effective. It  revealed  if the teacher have the pedagogical experience in their teaching qualification and  assessed the impact of the methods used on the students those are offering business studies.

The study adopted the survey descriptive research design and with the aid of convenience sampling method, the researcher purposively selected one hundred and fifty (150) participant for the study. Self- structure questionnaire was issued to the respondent of which one hundred forty-one (141) was retrieved and validated for the study. Data was analyzed using simple percentage, presented in frequencies and tables. Hypothesis test was conducted using Chi-Square Statistical Package for the Social Sciences (SPSS v.23).

5.2 CONCLUSION

Teaching involves the impartation of requisite attributes, while learning can be seen as the acquisition of requisite attributes. These two concepts help in changing the behaviour of the students resulting from experiential interventions. The major aim of this research was to assess the use of students-centered methods in the teaching of business studies. The crucial finding in this research is that students-centred methods are underutilized in the teaching of business studies especially at junior secondary school level of education. The study therefore concludes that the underutilisation of students-centred methods, such as, field trip, group discussion, individual and group project, computer-driven simulation and gaming, in-class debate, guest speakers, as well as case study, hinders the effective teaching and learning of business studies.
5.3 RECOMMENDATION

Based on the findings of the research, the following recommendations were made: 

Government and other major Stakeholders should endeavour to provide sufficient amount of financial resources so as to help in ensuring the implementation of students-centred methods in teaching business studies especially at the junior secondary schools.
Government and other major Stakeholders should collaboratively provide seminars and workshops for teachers so as to help in developing their attributes to effectively utilized students-centred methods for the teaching of business studies in junior secondary schools. 
Teachers and students should endeavour to engage in the improvisation of local materials in order for student to be engaged and active during the instructional delivery of business studies at the junior secondary school level of education.
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UESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

12-14 [  ]
15-17 [  ]
18-24 [  ]
25+ [  ]
Marital Status

Single [  ]
Married [  ]
Separated [  ]
Status Differentiation

 Students [  ]
Teachers  [  ]

SECTION B

Question 1: What methods of business studies teachers apply in teaching?

	S/N
	ITEM STATEMENT
	Yes
	No 
	Undecided

	1
	Demonstrative method 
	
	
	

	2
	Lecture Method
	
	
	

	3
	Discussion Method
	
	
	

	4
	Brainstorming/ Questioning Method 
	
	
	

	5
	Inquiry method
	
	
	


Question 2:  Do these methods have good effect on the students to achieve their goals in the business studies?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 3: Do teachers of business studies have the knowledge of pre-handled pedagogical teaching methods?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


 Question 4: Do teachers  really apply them while teaching?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 5: Are the students inspired to further more on Business Studies in higher institution?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


