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[bookmark: page6]ABSTRACT

This study examines the errors present in the English Language spoken by students. This aim is to know the causes and effects of these errors. The data gotten was scrutinized well to understand these errors, their causes, effects, and how to deal with them. The data were analyzed using the theoretical framework of communicative effect taxonomy. The data explains that majority of these speakers are second language learners of English which makes errors an inevitable occurrence. The research recommends that more studies should be done on recognizing the errors made, their causes and ways to subsequently eradicate them from second language learners of English language.
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CHAPTER ONE

1.0	INTRODUCTION

This chapter presents the background to the study, statement of the problem, objectives of the study, research questions, significance of the study, scope of the study, delimitation, limitation and the definition of terms that concerns error analysis in spoken English.

1.1	Background to the Study

This study deals with Errors in spoken English committed by students at the university level. Language is considered to be the key that opens the door to all areas of collaboration. Despite The distinctiveness of languages and dialects, the common language for communicative use is English. The most often used language is English. it‟s taught in institutions and used as the governmental Language in most nations such as Nigeria. Making mistakes when producing the language is inevitable because it is the second language in Nigeria.

Error Analysis (EA), a not-new method, is one of the most significant areas in learning and speaking English. One of the main subjects in the study of spoken and written English is error analysis.According to research, students who speak English make lots of errors when production is made and based on this, the study will examine why it is so and also the way out.
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[bookmark: page10]Speaking is an essential aspect to human living because by Speaking people can convey their feelings, share their ideas and opinions. Speaking is occasionally underrated as a language skill or, in some settings, taken for granted. In other words, the utilization of speaking English as a talent demonstrates the People's greater proficiency with the language. Or, some individuals assess someone's proficiency in English based just on their ability to speak the language, rather than any other language abilities. In addition, student‟s languages are considered successful if they can communicate effectively in their second or a foreign language. There is a clear need for many students to speak and interact in the language in a variety of situations, including formal and informal ones as well as for business, international travel, and other professional reasons, as English has recently become more popular in Nigeria as an international language of communication.

Speaking means a lot in communication. So it means that speaking is an activity that people can communicate what they want directly and the others can grasp and give responses in a short time.

English has a huge significance and is a crucial part of our everyday lives as a global language. As a foreign language in Nigeria, it plays a major role in many aspects such as education, economy, international relationship, technology, sports, politics, religion, etc. Relating to the problem in teaching English, Nigeria introduces English since in
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[bookmark: page11]elementary school as a local content, to give English to children as early as possible in order to shape them in such a way that they would be able to face the globalization era. English becomes a compulsory subject especially in vocational schools. Gaining skillful and great knowledge in English cannot be acquired in a short time because it is not our language. There are many factors influencing English learning in Nigeria. One of them is the difference between English and other Nigeria Languages in many elements, either lexically or grammatically. The difference in the structure and vocabulary between Nigeria languages and English is what propels error in student‟s production of words.

The earlier theory of the (SLA) second language acquisition considered any kinds of error as a result of first language (L1) or native language Interference when speakers transfer L1 habits into second language (L2) systems (Ellis, 2008; Poulisse & Bongaerts, 1994). The SLA development hypothesis, which contends that mistake is a signal of second language processing growth and is not always brought on by interferences from the first language (L1), refuted this idea.

The study of Sabzalipour (2012), which focused on the analysis of students' errors shows that 31% of those mistakes were due to L1 transfer. Other significant mistakes included 68% intra-lingual errors.

In another study done by Sanusi (1988) it focused on the semantic inter-lingual errors in the performance which is a case study of negative
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[bookmark: page12]transfer in language learning of Yoruba speakers of English as a second language. The study offered examples of lexico-semantic inter-lingual errors made by certain Yoruba students learning English as a second language in various chosen institutions in Ilorin, Nigeria, using errors analysis (EA) as a theoretical framework. As evident from the findings, errors committed by Yoruba native speakers obtaining a second language like English, reveals some of the strategies employed by the learners. Such strategies include direct translation of Yoruba ideas and expressions into English. An awareness of one of the strategies discussed earlier will afford an English language teacher the opportunity of working out ways of overcoming such errors through improved teaching methods. Another pedagogical advantage of such findings is that they may be used to form a basis for planning for future group of learners with the same or similar background. Language learners must practice their target language extensively over time to get gratifying outcomes in their attempts to communicate spontaneously and effectively. Every language learner's ultimate objective is to become communicatively competent. Fluency and accuracy must be balanced in order to be considered communicatively competent. In other words, a language learner has to understand how to use the language both responsibly and accurately.
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[bookmark: page13]1.2	Statement of Research Problem

Based on the research in teaching English language at university level, it is observed that some students are unable to construct well-formed English sentences explicitly with regards to the spoken aspect of English language. The research is therefore exploring more on the causes and effect of these errors.

The problem of this research is as follows:

1. What kinds of mistakes can be spotted in students' conversational speech?

2. Which grammatical mistakes do students make the most frequently?

3. What are the causes of the errors committed?

1.3	Objectives of the Study

Examining university students' spoken English for grammatical faults is the study's principal goal. The specific objectives of this study are;

1. To recognize the types of errors in students conversations.

2. To know the most frequent grammatical errors committed by students during speech production.

3. To explore the causes of errors committed by students and deliver

solutions to them.

1.4	Research Question/ Hypothesis

The study attempts to provide answers to the following questions:
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1. [bookmark: page14]What are the most common language errors made by English language speakers at the University?

2. How frequent do these errors occur in their construction of English sentences?

3. What are the causes of errors in spoken English?

Nevertheless, the most common errors made by the University students relates to; Subject-verb agreement, Tense errors, Preposition, and pronunciation of words. Certain types of errors also occur at very high rate in spoken English.

1.5	Significance of the Study

1. The research will be useful to other researchers in the future, lecturers, students and book editors.

2. The research shall also play an important role in the development of the inter language hypothesis.

3. For English teachers, hopefully this research can give a reference to select the better ways in teaching process.

4. For students, they can know what they should do after knowing their speaking competence, so that they can be better in learning English.

1.6	Scope of the Study

The study is delineated to examine the errors in the spoken English of University students. The geographic range of the study will be focused on
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[bookmark: page15]30 students from the selected University. It covers students of different Departments.

1.7	Limitation of the Study

Financial constraint- Lack of funding often makes it more difficult for researchers to collect data effectively and find the necessary resources, books, or information (internet, questionnaire and interview).

Time constraint- The researcher will do this research in addition to other academic activity at the same time. As a result, less time will be spent on the research project.

Administration of questionnaires: Administering the questionnaire to the respondents was not easy for the researcher, because of the inability of meeting the right respondents.

1.8	Definition of Terms

Error:

In linguistics, it is the Part of a statement that is not correct. A mistake, especially one that impacts outcomes or creates issues. A mistake is an erroneous or improper activity. An error is often used interchangeably with the word mistakeThe term "error" in statistics describes the discrepancy between the computed result and the correct value. Failure or a deviance from the anticipated performance or behavior might come from an error.

Analysis:
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[bookmark: page16]Analysis is an investigation of the component parts of a whole and their relations in making up the whole. Analysis is the process of breaking a complex topic or substance into smaller parts in order to gain a better understanding of it.

Error analysis:

This is a branch of applied linguistics. It is concerned with the compilation, study and analysis of errors made by second language learners and aims at investigating aspects of second language acquisition.

Spoken English:

The spoken English has to do with the ways in which the English language is transmitted through a conventional system of sounds, Compared to written English.

Students:

A student is primarily a person enrolled in a school or other educational institution. Pupils are those enrolled in primary and elementary schools in the United Kingdom and the majority of Commonwealth nations; students are those enrolled in secondary schools and above.

University:

A University is an institution of higher or tertiary education and research which awards academic degrees in several academic disciplines. University typically offers both undergraduate and post graduate program.
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CHAPTER TWO

2.0	REVIEW OF LITERATURE

2.1	Conceptual Framework

2.1.1 The Concept of Error

Errors‟ in linguistics are the defects of a learner‟s speech or writing. They are those parts of conversation or composition/writing that do not align with the norms of mature language performance. Teachers and mothers who have fought long and patient battles against their students or children„s language errors have realized that making errors is inevitable in language learning and speaking. People can‟t learn a language without first systematically committing errors. Errors could occur i.e. English skills such as listening, speaking, writing, and reading.

Errors are one of the important keywords that are studied, which could be used interchangeably with „slips‟ and „mistakes‟. Defining „errors‟, at the very beginning, and distinguish „errors‟ from „slips‟ and „mistakes‟ has been of great importance. Dulay et al. (1982: 138). In a simple way defines Errors in linguistics as the flawed side of learner speech or writing. Ghadessy (1980: 96) in his studies describes errors as deviations
17

[bookmark: page18]which reveal the underlying knowledge of language to-date from „slips‟ and „mistakes‟, which are product of chance circumstances. On a standardized note, "mistakes must be carefully differentiated from errors of a second language learner". Brown (2000: 217) in his definition of an error, which also reflects the proficiency of a student, is "a noteworthy variation from the adult grammar of a native speaker." He goes on to explain that "mistakes, when attention is given to them, can be self-corrected. A mistake refers to a performance defect that is either a random guess or a 'Slip,' in that it is a failure to utilize a recognized system correctly. Errors, on the other hand, frequently signify a learner's ability in the target language and might serve as "proof" of that proficiency.

Speakers of English make errors in both comprehension and production. "It is exceedingly difficult to trace the source of failures in comprehension to an inadequate knowledge of a particular grammatical aspect of a misinterpreted speech," Corder (1974, p. 25) stated in his research. An error is, in fact, a departure from the rules of the target language in terms of pronunciation, spelling, subject-verb agreement, etc. The discovery that learners make mistakes and that these mistakes can be seen, evaluated, and classed to reveal information about the system at work within the learner led to a surge in study into learner's errors, also known as error
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[bookmark: page19]analysis (ibid.: 218). The following parts will examine this as the next

subject.

2.1.2 Differences between Error and Mistake

Contrary to popular belief, mistakes and errors are not the same things. It is important to distinguish between errors and mistakes in error analysis since they are two conceptually quite distinct occurrences. Its objective is to examine the learner's language from the appropriate angle. According to H. Douglas Brown, a performance fault is a mistake if it uses a known system incorrectly or a mistake if it uses a known system incorrectly or if it makes a random guess. A mistake is a clear departure from the person's adult grammar of a native speaker; and reveals the learner's competence; the error, on the other hand, is the learner's temporary obstacle or flaw in the usage of the language. This indicates that error shows the learner's mastery of the target language. According to Jack Richards et al., a student makes a mistake when writing or speaking as a result of inattention, exhaustion, carelessness, or other performance-related factors. A mistake can affect a student's ability to perform well and be brought on by a number of factors, including exhaustion, a lack of focus and motivation, carelessness, and other factors. However, mistakes can be self-corrected because, when students pay attention, they are aware of the rules of the language.

2.1.3 The Concept of Error Analysis



19

[bookmark: page20]Error Analysis (EA) appeared to be the next model that replaced Contrastive Analysis (CA). To examine how the first language system interferes with the second language system, CA was founded on a structural approach. The prevailing view in CA throughout the 1940s and 1950s was that the issue of teaching these languages could be resolved by stating the parallels and contrasts between different languages. (Ghadessy 1980 ).

In Contrastive Analysis (CA), By detecting the linguistic disparities between learners' first language (L1) and the target language, the errors they will make are anticipated (TL). When learners brought their native language habits into their target language(TL), interference was thought to be the major cause of mistake creation.This is why behaviorism and structuralism are fundamental to CA. The result of this is the behaviorist theory of language, which is based on the idea that language is basically a collection of habits and that when new habits are formed, the old ones will interfere. This phenomenon is also known as "mother tongue interference" (Norrish, 1983:22). In order to understand the new set of replies, it is necessary to drill out the old habits in language classes. Error Analysis (EA) has drawn a lot of attention from second language acquisition researchers throughout the world for many years. The following are several definitions of error analysis (EA) offered by various academics. According to Dulay, Burt, and Krashen (1982), error analysis
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[bookmark: page21]is the process of examining mistakes produced by English language learners who are learning the language for the first time or for the second time. It not only helps disclose the methods that language learners employ, but it also enables instructors and other concerned parties to better understand the challenges that language learners face. According to James (1998), error analysis (EA) is the study of mistakes made by learners by contrasting what they have learnt with what they lack.

In order to correctly eliminate mistakes, it also deals with explaining them. Error Analysis (EA), according to Crystal (1999), also refers to the study of language learner forms that differ from those of the target language.

Error analysis is described as a set of procedures for identifying, describing and explaining the learner‟s errors (Ellis & Barkhuizen, 2005: 51). It is important to note that Error Analysis is not only centered on identifying and detecting errors but also trying to explain why they occur or are made by the users of language. When investigating second language learners‟ material there are several methods that one can use to collect data for the research. The best technique to look into second language acquisition and competence is by collecting the samples of user‟s productive English. The spoken and written production uncovers the learner‟s grammatical knowledge and puts up evidence of how well the learner knows and can use it, this makes speaking and writing perfect samples.
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[bookmark: page22]
Error Analysis (EA), according to Corder (1974; referenced in Mungungu, 2010), has two goals. One is a theoretical goal that focuses on what and how language learners should learn.



The second is a practical one that deals with how to assist language learners in learning a language by utilizing the information they already possess. Therefore, it is asserted by Corder (1974, referenced in Mungungu, 2010) that error analysis (EA) is beneficial. He also suggests the Error Analysis (EA) five-stage approach, which includes;

(1) The collection of errors.

(2) The identification of errors.

(3) The description of errors.

(4) The explanation of errors.

(5) The evaluation of errors (Corder, 1974 cited in Wu & Garza, 2014).

. These procedures have been used to examine learner mistakes in several research on learner language from the 1970s. In fact, according to Ellis (ibid. ), contrastive analysis was replaced in the 1970s by EA, which was one of the first techniques used to study learner language.

More significantly, EA research saw a surge. Many scholars have made an effort to understand more about second language acquisition through
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[bookmark: page23]the analysis of learners' mistakes, particularly in an effort to enhance pedagogy. Now let's discuss each of the EA research phases individually.



2. The collection of errors:

The initial step in the EA process is to gather learner language sample examples.



The size of the study sample might be enormous, precise, or accidental. In order to create a thorough list of mistakes that is typical of the entire community, a gigantic sample is a collection of examples of language usage from a large number of learners. A particular sample is one sample of language use that has been gathered from a small group of students. A single learner's accidental sample is one instance of language use.

3. The identification of errors:

The second step is identifying the errors. At this stage, the most crucial question which needs to be answered is „What is an error?‟. Corder (1967) distinguishes „errors of competence‟ from „mistakes in performance‟ and puts forth the argument that EA should investigate only errors. James (1998: 62-89) has an extensive chapter on the definition of „error‟ whereby he even measures deviance (using these four categories: „grammaticality‟, „acceptability‟, „correctness‟, and „strangeness and
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[bookmark: page24]felicity‟) and classifies them into „slips‟, „mistakes‟, „errors‟ and „solecisms‟.

Generally, most EA research will keep to a clear definition of error.

4. The description of errors:

"One of the main reasons of describing errors was that this technique indicates which errors are the same and which are distinct, and this was a vital step in grouping them into categories," states the third phase of the description of errors (James, ibid.: 97). Studies on the various categories of mistakes are widely available in the EA literature. Dulay et al. The most helpful and widely used foundation for the descriptive classification of mistake in these four main taxonomies is presented by (1982: 146–197):

a) Linguistic Category Taxonomy:

The linguistic item that is impacted by a mistake is the basis for several error taxonomies. These linguistic taxonomies categorize error based on the language component or the specific linguistic components of error impact, but not both.

Along with phonology (pronunciation), syntax, and morphology (grammar), semantics and lexicon (meaning and vocabulary), and discourse are all parts of language (style). For example in linguistic category of morphology: Third person singular verb incorrect: The bird help man. In that sentence is failure to attach –s, it must be helps.

b) Surface Strategy Taxonomy:
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[bookmark: page25]The surface strategy taxonomy places an emphasis on how surface structures function as processes. Analyzing errors from the viewpoint of a surface approach focused with locating cognitive mechanisms that support the learner's reconstruction of the new language. Dulay et al. so categorize the mistake based on the surface approach taxonomy into four groups. Omission, Addition, Misformation, and Misorder are all possible.

c) Comparative Taxonomy:

The classification of errors in comparative taxonomy is based on the comparison between the structure of second language errors and certain other types of construction. In the research literature, second language errors have most frequently been compared to errors made by children learning the target language at their first language and two equivalent phrases or sentences in the learners‟ mother tongue.

d) Communicative Effect Taxonomy:

Comparative taxonomy classifies mistakes depending on how second language errors compare structurally to certain other forms of construction.The most common comparison in the study literature is between two learners' comparable phrases or sentences and errors made by children learning the target language in their first language(native language)

4. The explanation of errors:
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[bookmark: page26]The next stage is an effort to explain the errors based on the cause and sources of errors. In order to find out why the error was made in the first place one has to try to explain it. This is the most important part of Error Analysis as it really describes which factor has affected the learner to make such an error. . It is intended that through identifying the sources, new discoveries will emerge that will assist instructors in moving closer to developing a comprehensive knowledge of the process of learning a second language and how the cognitive and emotional processes of the learners connect to the linguistic system (Brown, 2000). He has roughly divided the causes of mistakes into four categories: "context of learning," "interlingual transfer," and "communication techniques." (ibid.: 223-227). James, ibid., lists four primary diagnosis-based categories of learner mistakes (interlingual, intralingual, strategy-based, and induced errors), which he then further breaks down into numerous sub-categories. This is quite similar to Brown's list. However it is not easy to make a distinction between an error and a mistake which makes the explanation of errors more difficult.

5. The evaluation of errors:

The fifth step, which involves evaluating mistakes, has an impact on the students who make the mistakes. It entails assessing the data collected and coming to judgments about them.
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[bookmark: page27]The many faults are compared in this stage to determine which one needs greater emphasis and instruction in the classroom. The output of this last phase should be pedagogically driven: improved teaching and learning resources should be produced in order to aid both instructors in their teaching and learners in their learning.

Before the development of computer-aided error analysis, learner language was investigated using the EA approach for 20 years Computer-aided Error Analysis(CEA). EA is still regarded as "conventional" after 20 years since computer-aided error analysis (CEA) is a novel method for analyzing learner faults (Granger et al., 1998). We'll examine what CEA is in the following section and how it differs from EA.

2.1.4 Types of Error

Dulay in Kuntjara (2013; 2-5) divides errors into 5 types. They are Omission, Addition, Misformation, Misordering, and Blends.

a. Omission:

When a word is omitted from a sentence, for example, omission is signified by the lack of that item. Early on in learning a second language, this frequently occurs. For example: “My uncle good driver.” It should be, “My uncle is a good driver.”

b. Addition:

Any inclusion of extraneous language into a sentence is known as addition. When a sentence contains a "unwanted" component, addition
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[bookmark: page28]has occurred. A well-formed speech does not contain the undesired components. When a student adds a grammatically wrong term or ending to another word, this is referred to as an addition mistake.

When learners abuse particular grammar rules in the target language, this occurs. For example: “He does not to come.” It should be, “He does

not come.”

c. Misformation:

Misformation is any incorrect variation of a certain morpheme or structure. The use of incorrect morphemes or structural forms is a sign of misformation. When they use the wrong preposition in a sentence such as “Me don’t like.” It should be, “I don’t like.”

d. Misordering:

Misordering is any misuse of a particular morpheme in a sentence. When the learner places a morpheme incorrectly in a grammatical construction or arrangement such as “She eats all the time the food”. For example: “they cleaned the all regularly rooms.” It should be “they cleaned all the rooms regularly.”

e. Blends:

Blends occur when a sentence has two or more morphemes with the same function. When a student is unsure about the best term to employ, they may combine two words. For example: “The only one thing I desire.” It should be “The only thing I desire.”
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[bookmark: page29]2.1.5 Causes of Errors

Norrish in Hasyim (2006; 6) classifies causes of error into three types that is carelessness, interruption from the first language and translation. Below, the three categories of mistake sources will be briefly described. a. Carelessness: It frequently has a tight connection to a lack of

motivation. Many educators would concede that if a student loses interest, it may not necessarily be his fault; instead, it may be that the course materials or presentation style are unsuitable for him.

b. First language: According to Norrish, developing new habits is key to learning a language, whether it is your native tongue or a foreign language. The old habits will get in the way of new ones when someone tries to develop new ones. First language interference is the term for this error's cause.

c. Translation: This is one of the reasons why people talk or write incorrectly.This happens when a pupil translates a statement or an

idiom from their native tongue into the target language word for word.

Probably the most frequent source of inaccuracy is this.

2.1.6 Sources of Errors

The errors that learners make can be influenced by a variety of factors. Here are further explanations of the error in sources dealing with linguistic factors by two different linguists.
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[bookmark: page30]Selinker in Nzama (2010; 22) states that there are five major sources of errors. They are as follows:

a. Language transfer:

There is a positive transfer that helps the learning and use of a second language. There is also negative transfer, which hinders the learning and use of a second language. Language transfer involves pronunciation, word order, and grammar, semantic transfer, transfer in writing, pragmatic transfer, and culture transfer.

b. Transfer of training:

Anytime the results of earlier learning have an impact on how later tasks are performed, there has been a transfer of training. The impact of past knowledge on performance in a fresh setting is known as transfer of training.

c. Strategies of second language learning:

Developing linguistic and sociolinguistic proficiency in the target language is the goal here.

d. Strategies of second language communication:

This includes of initiatives to address interactivity-related communication

issues.

e. Overgeneralization of the target language (TL):
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[bookmark: page31]This happens when a second language learner uses a grammatical rule across all members of a grammatical class without making the appropriate exception.

Another linguist Brown, explained the sources in a more detailed and understandable way there are sources of error frequently spoken by the students of ESL and EFL. They are:

A. Inter-lingual Transfer:

Interlingua transfer is a substantial cause of mistake for all learners, as we have previously observed. Interlingua transfer from the original language, or interference, is particularly dangerous while learning a second language in its early stages.

The student can only draw on their original language at this point since they are still unfamiliar with the second language's grammatical structure. The learner's mother language affects the interlingual transmission of mistakes.

B. Intra-lingual Transfer:

An interlingual transfer is one of the mistake causes that must be identified while learning a second language, but it is now evident that the transfer is occurring within the target language (intralingual). According to Douglas Brown's "principles of language acquisition and instruction," intra-lingual transfer (inside the target language itself) is a crucial aspect of learning a second language. The early phases of language acquisition
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[bookmark: page32]are marked by a preponderance or interference (inter-lingual transfer), but after learners have started to learn a part of the new system, more and more intra-lingual transfer-generalization inside the target language is shown, according to writers. This implies that the intricate structure of the target language itself affects intralingual transfer mistakes. Richards expressed a similar viewpoint, he distinguishes intralingual transfer into;

(a) Overgeneralization.

(b) Ignorance of rule restriction

(c) Incomplete application of rules

(d) False concepts hypothesized.

To make it clear, the four classifications above are explained briefly below.

1) Overgeneralization:

The redundancy reduction is linked to overgeneralization. For instance, it could happen with objects that are opposed in the language's syntax but don't convey a strong and evident contrast for the learner. In most cases, one deviant structure is built in place of two conventional structures.

2) Ignorance of rule restriction:

Ignorance to rule restriction is applying rules to situations where they do not apply is closely connected to the generalization of deviant structures as failing to observe the restrictions of existing structures apply.

3) Incomplete Application of rules:
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[bookmark: page33]The existence of a structure whose deviation signifies the level of rule development necessary to provide appropriate speech. In other words, if a student discovers that they can achieve good communication by utilizing relatively simple norms, they are less likely to learn the more complicated sorts of structure.



4) False concepts hypothesized:

False conceptions are occasionally theorized as a result of subpar instructional materials. It speaks about mistakes that result from a poor comprehension of the differences in the target language.

C. Context of Learning :

The context of learning is the third possible source of mistake. The term "context" can refer to a variety of different things, such as the social setting in the case of untutored second language acquisition or the classroom with the instructor and its materials. As is common knowledge, a teacher or textbook may mislead students regarding the language in a classroom setting. Students sometimes make mistakes as a result of a teacher's deceptive explanation, a term from a textbook, or even a pattern that was poorly recalled in a drill but contextualized incorrectly.

D. Communication Strategy:

The learning style is connected to the communication strategy. Evidently, learners utilize production techniques to improve the clarity of their
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[bookmark: page34]communications. However, occasionally these methods themselves might turn into a cause of inaccuracy.

2.1.7 The Significance of Error Analysis

According to S.P. Corder stated that: “Error analysis is acceptable because it provides several significances which are beneficial for the linguists and language teacher. It equips validation of the findings of contrastive linguistic studies. Furthermore, error analysis aims to reveal something about the psycholinguistic process of language learning.” It means that error analysis provides us with evidence of how language is learned or acquired, and what strategies or procedures the learner is employing in the discovery of language. In this sense, error analysis is part of the methodology of the psycholinguistic investigation of language learning. At least Dulay Burt and Kranshen stated the following two fundamental goals of error analysis: a. Error analysis gives data from which it is possible to draw conclusions about the nature of the language acquisition process.

b. It also lets instructors and curriculum designers know which parts of the target language students have the greatest trouble using appropriately and which mistakes they tend to make because they lack the necessary communication skills.

Error analysis may be seen as a constructive evaluation in the teaching and learning process in this way. Through the connections that are made,
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[bookmark: page35]either the authors who are speaking, the instructors who can evaluate their classroom practices, or something new in the teaching and learning process that ultimately leads to new teaching and learning process which then lead to brand new teaching and learning innovations, or to the learners themselves where they could discover the nature the language.

2.1.8 Underlying Theories

1. Speech Production:

Clark and Clark stated that „Speaking, therefore, appears to be divided into two types of activity-planning and execution‟ (Clark and Clark, 1977:224). Planning and execution have processes. There are five processes. The first is discourse plan. The speaker decides the discourse that they want to take. A good example is telling a story. The second is sentence plan. The speaker should select the appropriate sentence to discourse. The next is the constituent plan. The speaker decides the sentence, and then the speaker plans the constituent. The fourth is the articulatory program. The speaker puts the sentence into an articulatory program. The last is articulation. The speaker executes the contents.

2. Component of Speaking:

According to Brown (2001:272), speaking involves the following micro-skills: create language chunks of various durations, create disparities between English phonemes and allophonic variants orally, create English
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[bookmark: page36]stress patterns, stressed and unstressed word locations, rhythmic structure, and intonational contours, employ a sufficient amount of lexical units to achieve the pragmatic goal, develop reduced forms of words and phrases, speak fluently at various delivery speeds, Keep an eye on your own oral production and employ various techniques (pauses, fillers, self-correction, backtracking) to improve the message's intelligibility. employ elliptical forms, grammatical word classes, systems, word order, patterns, and rules. generate speech using its natural components, including suitable phrases, pauses, breaths, and sentences, and communicate a specific meaning in various grammatical forms, and use cohesive devices in spoken discourse.

3. Speech Error:

Clark and Clark (1977:263) there are common types of error. Clark and Clark classified speech errors into nine types.


Name of speech errors


Example





Silent pause


Turn on the // heater


switch





Filled pause


Turn


on,


uh,


the


heater switch





Repeats


Turn


on


the


heater/the


heater switch
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	False start (unretraced)
	Turn
	on

	
	the stove/heater switch
	
	
	

	
	False start (retraced)  Turn
	on
	the

	
	stove/the heater switch
	
	
	

	
	Corrections
	
	Turn

	
	on the stove switch-I mean the heater switch
	
	

	
	
	Interjections
	
	

	
	Turn on, oh, the heater switch
	
	
	

	
	Stutters
	Turn on the h-h-h heater

	
	switch
	
	
	

	
	Slip of tongue
	
	Turn

	
	on the sweeter hitch
	
	
	






2.2	Theoretical Review

Communicative effect taxonomy:

The communicative impact taxonomy examines mistakes in terms of how they affect the reader or listener. It focuses on separating mistakes that appear to lead to misunderstandings from those that do not. The writer will focus on surface strategy taxonomy in this study. Additionally, it will emphasize the modifications made to surface structure: Students could omit important details(omission), misformation items (selection), add unnecessary ones (addition) or misorder them (misordering).
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The hallmark of an omission mistake is the lack of a component that is necessary for a well-formed utterance. While each morpheme or word in a phrase has the potential to be omitted, some morphemes are omitted more frequently than others. Verb inflection omitted: For example: She feel that her speech is correct. Omission of – s, it simple present tense which is must, “She feels that her speech is correct”

2. Addition:

Opposite of omission mistakes are addition errors. They can be identified by the existence of a component that is required for an utterance to be well-formed. Addition mistakes come in three different flavors: double marking, regularization, and basic addition. a) Double Marking:


Many addition mistakes are actually better characterized as the failure to remove certain things that are necessary for various language constructions. For example: He doesn’t know my name. Which the correction of the sentence above is; He doesn’t know my name. b) Regularization:

Regularization mistakes that occur under the addition category are those in which exceptional items of the given class that don't accept a marker are mistakenly added with a marker that is generally applied to a linguistic item. In other words, when students add morphemes to the exceptional
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c) Simple Addition:

Double marking or regularization are errors in addition. All addition mistakes that include the usage of an item shouldn't exist in formal utterances have no unique characteristics. For example: The fishes doesn’t live in the water. Here, the student makes a wrong sentence. He adds “does” for fishes. The well-formed sentence is the fishes don’t live in the water.

3.	Misformation

The incorrect usage of the morphemes or structure is what defines misformation mistakes. While they are completely absent in omission mistakes, pupils who make mis-formation errors do provide something, albeit incorrectly.There three types of mis-formation namely: a) Regularization errors

When a regular marker is used instead of an irregular one, it falls under the category of misformation. Example:

runned instead of  ran or gooses for geese.

b) Archi forms:

All phases of second language learning have the tendency to choose one number from a class of forms to stand in for the others in the class. The shape that the pupils chose is what we refer to as an archi-form. For
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The employment of such forms frequently gives way to the seeming pretty free alternation of different students in a lesson as the student's vocabulary and grammar develop. For example: Those dog. I seen her yesterday.

4. Misordering:

A morpheme is missing during an utterance, which is a sign of a misordering issue. The word-for-word translation of a native language's surface structure can result in these kinds of inaccuracies.

For Example: I didn’t get what is that. Here, the learner misorders the word “is” and the well-formed sentence is I didn’t get what that is.

CHAPTER THREE

3.0	RESEARCH METHODOLOGY

3.1	Introduction

This chapter provides a systematic, comprehensive and organized description on how the research was conducted. The method employed includes the method used in the collection of data, the process of the analysis of the data, the instruments used for providing data.

3.2	Research Design

Procedures for gathering, analyzing, interpreting, and reporting data in research investigations are known as a study design (Creswell & Plano

40

[bookmark: page41]Clark 2007, p. 58). It is the overarching strategy for linking conceptual research issues with appropriate and doable empirical research. Research design addresses a logical issue rather than a logistical issue (Yin, 1989: 29). An interior designer must first identify the sort of event (wedding, birthday, anniversary, etc.), the decorating style, or the needs of the client before creating a work plan or ordering supplies for the project. Similar to this, in social research, the question of "What evidence do I need to collect?" overrides all other concerns regarding sampling, data collecting methods (such as questionnaires, observation, and document analysis), and question design. The research design is the general approach you decide to use to integrate the various study components in a logical and consistent manner, ensuring that the research problem is properly and effectively addressed. It also serves as the guide for the data collection, measurement, and analysis processes. An error-free research design is one that has few or no mistakes. The extent to which the study question is stated is reflected in the research aim. To get the desired result, a variety of design techniques must be combined depending on the study challenge.

The qualitative design technique, which is descriptive, was chosen for this study because it tends to provide explanations for the whys and hows of the research topics. The purpose of this study is to evaluate and characterize the English use errors made by college students.

41

[bookmark: page42]3.3	Area of Study

The target demographic is the study region. It may be peculiar to a region, profession, sex, age, etc. This study focuses on students in the English, Mass Communication and Accounting departments of Mountain Top University in Nigeria.

3.4	Population of Study

The population study are elements either persons or objects that the researcher intends to cover. The study population is also an abstraction of the target population available for the study. In this research work, 30 students are interviewed from the Mountain Top University.

3.5	Population Sample

Breaking it down for a better understanding, a population is the total group that the researcher is drawing conclusion from and about. A sample is the specific group that you will collect data from. The size of the sample is always less than the total size of the population

This is to note that the researcher made use of random sampling techniques. The researcher randomly chose the students from the departments. This study covers a part of the Mountain Top University in Nigeria (The department, English, mass communication and Accounting). 30 students are interviewed at the university from the department of English, Mass communication and Accounting, 15 students from the
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3.6	Method of Data Collection

The researcher made use of both online and physical method (text books, interview, voice recording, interaction with students etc) to gather information and materials needed for the success of this research.

3.7	Method of Data Analysis And Presentation

To analyze this data Descriptive analysis method is used to analyze the spoken words and sentences of the students and their errors. The descriptive analysis method is used most importantly for its ability to point out any analytic reflection, to answer the question of what the errors. It does this by ordering, manipulating, and interpreting raw data from various sources to turn it into valuable insights for your organization.

3.8	Instrument for Data Collection

The study was done using the following basic tools; interview, observations, and recorder.
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CHAPTER FOUR

4.0	DATA PRESENTATION AND ANALYSIS

4.1	Introduction

This chapter gives a comprehensive analysis of the data of in respect of error analysis on the spoken English of students in Mountain Top University, Makogo-Oba, Ogun State. The main instrument used for data collection was interview, observation, and recorder which was administered by the researcher in the selected departments. The findings were represented below:

4.2	Data Presentation and Analysis

Section A
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	Name of Department
	Students
	Percentage

	
	
	

	Department of English Language
	15
	50%

	
	
	

	Department of Mass Communication
	10
	35%

	
	
	

	Accounting
	5
	15%

	
	
	

	TOTAL
	30
	100%

	
	
	

	Source: Field Survey, 2022
	
	



The above table shows the total number of departments selected for this study and the respondents. In each of the department, 15 students representing 50%, 10 students representing 35% and 5 students representing 15% were chosen totaling 30 respondents that is, 100%.
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	Department of English Language
	Department of Mass Communication
	Accounting



Source: Field Survey, 2022


4.3 Data of students Based on Sex
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	Students
	Percentage

	
	
	

	Male
	6
	20%

	
	
	

	Female
	24
	80%

	
	
	

	Total
	30
	100%

	
	
	

	Source: Field Survey, 2022
	
	



The above shows the number of male and female students in the selected departments used in this study. 6 male representing 20%, while 24 females representing 24% making 30 respondents that is, 100%.
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4.4 Sources of Lexical Errors

	Sources of Lexical Errors
	NO.
	
	Percentage

	
	
	
	

	16-20
	2
	
	5%
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	28
	95%

	
	
	

	Total
	30
	100%

	
	
	

	Source: Field Survey, 2022
	
	



The above table shows the age distribution of the respondents in the selected departments. 2 representing 5% of the respondents were in the age bracket of 16-20 while 28 representing 95% of the respondents were in the age bracket of 21 and above making a total of 100%.
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4.5 Results of the Error Analysis

	s/n
	
	
	Sentence/word
	
	Error Identified
	Type of Error
	Correction
	

	
	
	
	
	
	
	

	1
	A: Put your head down.
	
	Down
	
	Misformation
	B: How low do you

	
	B: how down do you want it?
	
	
	
	
	
	want it?
	

	
	
	
	
	
	
	
	
	
	

	2
	The
	people
	announcing
	
	The
	people__
	Omission
	The    people
	are

	
	something but we can‟t hear it.
	
	announcing…
	
	announcing
	

	
	
	
	
	
	
	
	
	
	something  but
	we
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	can‟t hear it.
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	3
	You were able to withdraw
	
	You were…
	Misordering
	Were
	you
	able
	to

	
	
	
	
	
	
	
	
	
	
	withdraw?
	
	
	

	
	
	
	
	
	
	
	
	

	4
	I‟m trying to be fast and carry it
	
	…Big big.
	Misformation
	I‟m trying to be fast

	
	big big.
	
	
	
	
	
	
	
	
	and carry it well.
	

	
	
	
	
	
	
	
	
	

	5
	If you are a senior officer there
	
	There
	is__kind
	Omission
	If  you  are  a  senior

	
	is kind of a post they will give
	
	…
	
	
	
	
	
	
	officer,
	there
	is
	a

	
	you.
	
	
	
	
	
	
	
	
	kind of post they will

	
	
	
	
	
	
	
	
	
	
	give you.
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	6
	Please snap the hair style Me I
	
	Me I
	
	
	
	
	
	Addition
	Please snap the hair

	
	don‟t want stress.
	
	
	
	
	
	
	
	
	style,
	I
	don‟t
	want

	
	
	
	
	
	
	
	
	
	
	stress.
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	7
	They have brought the light.
	
	Brought the light
	Misformation
	Electricity
	has
	been

	
	
	
	
	
	
	
	
	
	
	restored.
	
	
	
	

	
	
	
	
	
	
	
	

	8
	This is where we will have our
	
	…have our fight.
	Misformation
	This is where we will

	
	fight.
	
	
	
	
	
	
	
	
	have
	
	
	
	
	a

	
	
	
	
	
	
	
	
	
	
	disagreement.
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	9
	Peculiar I have pay.
	
	…pay.
	
	
	
	
	
	Misformation
	Peculiar,
	
	I
	have

	
	
	
	
	
	
	
	
	
	
	paid.
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	10
	There is fruit?
	
	There is fruit?
	Misordering
	Is there ordering?
	

	
	
	
	
	
	
	
	
	
	
	

	11
	Me I don‟t understand.
	
	Me I.
	
	
	
	
	
	Addition
	I don‟t understand.

	
	
	
	
	
	
	
	
	
	
	
	

	12
	Who is the best in coming late?
	
	Best in …
	Misformation
	Who
	is
	
	best
	at

	
	
	
	
	
	
	
	
	
	
	coming late?
	
	

	
	
	
	
	
	
	
	
	
	
	

	13
	Finish you said you acted the
	
	….Finish ….
	Omission
	When
	
	you
	were

	
	most.
	
	
	
	
	
	
	
	
	finished,
	you
	stated

	
	
	
	
	
	
	
	
	
	
	that  you
	acted
	the

	
	
	
	
	
	
	
	
	
	
	most.
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	14
	You become over it.
	
	Become.
	Misformation
	You get over it.
	

	
	
	
	
	
	
	
	

	15
	As she‟s openinging it.
	
	Openinging it.
	Addition
	As she‟s opening it.

	
	
	
	
	
	
	
	
	
	
	

	16
	It never reach our side.
	
	Reach…
	
	
	
	
	
	Omission
	It never reaches our

	
	
	
	
	
	
	
	
	
	
	side.
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	17
	Deborah saw me, she was my
	
	Weakness…
	Misformation
	…she
	
	was
	
	my

	
	weakness that day.
	
	
	
	
	
	
	
	
	withness.
	
	
	

	
	
	
	
	
	
	
	
	

	18
	I took a particular examples.
	
	Addition
	of „s‟ in
	Addition
	I  took
	a
	particular

	
	
	
	Examples
	
	example.
	
	
	

	
	
	
	
	
	
	
	
	

	19
	Give us note.
	
	Us _ note.
	Omission
	Give us a note.
	

	
	
	
	
	
	
	
	
	
	
	
	

	20
	Are you baffing?
	
	Baffing
	
	
	
	
	
	Misformation.
	Are you bathing?
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	Onyinye you are not going to
	
	...you
	are
	Misordering
	Onyinye,
	are
	you
	

	
	chapel?
	
	going...
	
	
	going to the chapel?
	

	
	
	
	
	
	
	
	
	
	
	
	

	22
	It  happened  Since  during  the
	
	during
	
	Misformation.
	It has occurred since
	

	
	covid.
	
	
	
	
	
	
	
	
	the COVID.
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	23
	A: when I ask you this question
	
	
	
	
	
	
	
	Misformation.
	A:  when  I  ask  you
	

	
	can you respond?
	
	I cannot do.
	
	this
	question
	can
	

	
	B: There is nothing they want to
	
	
	
	
	
	
	
	
	you respond?
	
	

	
	ask me that I cannot do.
	
	
	
	
	
	
	
	
	B:  There is nothing
	

	
	
	
	
	
	
	
	
	
	
	they want to ask me
	

	
	
	
	
	
	
	
	
	
	
	that
	I
	cannot
	

	
	
	
	
	
	
	
	
	
	
	answer.
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	24
	It is very worse that I thought.
	
	Very worst
	Addition.
	It  is  worse  than  I
	

	
	
	
	
	
	
	
	
	
	
	thought.
	
	
	

	
	
	
	
	
	
	
	
	
	

	25
	I saw it since after the break.
	
	Since after…
	Addition
	I  saw  it  since  after
	

	
	
	
	
	
	
	
	
	
	
	the break,
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	26
	are they still not around?
	
	Still not…
	Misformation
	They
	are
	still
	not
	

	
	
	
	
	
	
	
	
	
	
	around?
	
	
	

	
	
	
	
	
	
	
	
	
	

	27
	They  ate  it  since  before  the
	
	Since before
	Addition
	They ate it before the
	game

	
	game.
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	28
	Favour  you  are  not  going  to
	
	b. To __chapel?
	mission
	Favour,
	are
	you
	

	
	chapel?
	
	
	
	
	
	
	
	
	going to the chapel?
	

	
	
	
	
	
	
	
	
	
	

	29
	The kind of a post they will give
	
	...kind of a…
	Addition
	The
	kind
	of
	post
	

	
	you will be the best for you.
	
	
	
	
	
	
	
	
	they will give you will
	

	
	
	
	
	
	
	
	
	
	
	be the best for you.
	

	
	
	
	
	
	
	
	

	30
	The reason why I did it doesn‟t
	
	The
	Reason
	blending
	The  reason  I  did  it
	

	
	matter.
	
	why…
	
	
	doesn‟t matter.
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	




Section B

This section presents the data analysis of the types of errors. The Table

presents the errors of students and number of speakers.

4.6 Errors and numbers of students
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S/N



Types of errors



No. of students



Percentage
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	Omission
	6
	6%

	
	
	
	

	2
	Addition
	8
	8%

	
	
	
	

	3
	Misformation
	12
	12%

	
	
	
	

	4
	Misordering
	3
	3%

	
	
	
	

	5
	Blending
	1
	1%

	
	
	
	


Source: Field Survey, 2022
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Errors and numbers of students

1%
3%	6%






12%	8%





	Omission
	Addition
	Misformation
	Misordering
	Blending




Source: Field Survey, 2022

The Table 1 and pie chart above shows analysis on the errors that are present in the conversational speech of students.

Item 1: shows that the omission error was spoken by 6% of the students.

Item 2: 8% spoke the error of addition.

Item 3: 12% the misformation error. A high percentage is recorded for students whose speech contained the misformation. In item 4: 3% the misordering type of error.
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recorded for the blending type of error.


















CHAPTER FIVE

5.0	DISCUSSION	OF	FINDINGS,	CONCLUSION	AND

RECOMMENDATIONS

5.1	Introduction


This chapter, focused on the discussion of findings, conclusion and recommendation.

5.2	Discussion of Findings

From the analysis carried out in chapter four, the results show that errors are inevitable especially as a second language learner of English. The study examined the errors in the spoken English of the students and showed that most errors are also as a result of limited and efficient learning materials for studies. It was also discovered that some errors where of higher frequency than the others.

5.3	Conclusion
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The researcher randomly chose the students from the departments. This study covered a part of the Mountain Top University in Nigeria (The department, English, Mass communication and Accounting). 30 students are interviewed at the university from the department of English, Mass communication, and Accounting. 15 students from the department of English, 10 from the department of Mass communication and 5 from the department of Accounting.

One of the findings of this research shows that students make most of these errors unintentionally because they are second language learner.

5.4	Recommendations

According to the findings of the study, the researcher advises students to engage in activities like these to help them develop their advanced grammatical context and, as a result, enhance their speaking. the researcher also highlighted other suggestions.

1. If English is the language whose grammar you desire to improve, then speak it. The majority of the world's population can communicate in English, and its significance in daily life is growing. If we don't really know how to speak English, learning grammar might be challenging. By
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2. Identify typical errors. English grammatical errors are frequently made by speakers of the same language. For instance, using "e" in English might be challenging for many Yoruba speakers, they substitute 'e' for 'h'. Find out which grammatical concepts native speakers frequently struggle with. Pay close attention to those grammatical rules as you learn them. Grammar mistakes are unacceptable; thus, they have a big impact on how we live our lives. A grammatical mistake distorts meaning and creates a negative impression.

3. The teacher may utilize a strategy that involves explaining when to use the verb's past and present tenses, providing examples of usage, and testing the students' comprehension to ensure that they have a firm grasp of the material. Otherwise, as this is the very first stage in learning English, pupils would have trouble telling the difference between how to utilize verbs in the past and the present.

4. The lecturer should clearly explain the grammar's components while providing sufficient tasks.

5. In addition to presenting grammar theory, the speaker should include additional tasks that demonstrate how to use grammar. Because,
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whether to utilize the verbs' past or present tense.

6. To increase the students' interest in studying English, particularly the grammar, the lecturer should provide more straightforward explanations while teaching English as it relates to its grammar.

7. The communicative approach to teaching languages might also be used by the lecturer. particularly if they are teaching English grammar.

8. The teacher in the speaking class needs to offer the pupils additional speaking practice.
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