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ABSTRACT

The general focus of this study was to examine the effect of class size in academic performance of student in Social Studies using  Warri south local government of Delta State as case study. The survey research design was employed for the study. The target population for this study comprised of students of selected secondary schools in Warri South, in Delta State. Five(5) secondary schools  were purposively selected which form the population of the study. The research instrument used in this study is the questionnaire. Research Hypotheses were tested using the Pearson Correlation and T-test Statistical tool (SPSS.v23). Findings from the study reveals that classroom size affect teachers-student interaction, time teachers spends on controlling the class, quality of instruction and the learning outcome of students which at length affect his/her attainment of academic goals. Thus the study concludes that there is a significant relationship between class size and academic performance. The study therefore recommends that educational stakeholders, government and school owners having known the component of learning environment should ensure that school environment has a well equipped library, spacious class rooms and nature-based surrounding, while teachers should improve their classroom management skills and maintain positive student-teacher relationship which would improve students academic performance in social studies and other subjects.

CHAPTER ONE
INTRODUCTION
1.1   Background to the Study
According to Adeyemi and Adu (2010), it is widely accepted that education is one of the leading tools for promoting economic development as it covers some processes individuals go through to help them develop and use their potentials. Furthermore, Okeke (2007) said that, through education, individuals acquire knowledge, skills and attitude that are necessary for effective living.
In an attempt to have sound education worldwide, many factors have been identified as being responsible for falling standard of education where it is perceived and established. Among such factors is the issues of ‘’class size’’. Adeyemi (2008) defined class size as a situation that can be described as an average number of students per class in a school, it is the number of students per teacher in a class. Kedney (1989) described it as a tool that can be used to measure performance of the education system. A lot of argument has gone on the impact of class size on performance, some fingering over-bloated class size as the main factor responsible for falling standard of education, most especially in the elementary or secondary level of education in Nigeria. However others see this as mere coincidence seeing other factors as being responsible.
In many countries over the world there has been a widely reported debate over the educational consequences of class size differences. Opinions vary from those academics and policy makers who argue that class size reduction is not cost effective to those who argue that it should be a main feature of educational policy. In some countries policy has changed in favor of small classes. In the U.S.A, over 30 states have enacted legislation for class size reduction (CSR) programs. Current Government policy in England and Wales is for a maximum class size of 30 for pupils aged 4-7 years, and larger cuts are planned in Scotland. In East Asia, many countries and cities (including Shanghai, Hong Kong, Macau, Taiwan, Korea and Japan) have implemented ‘small class teaching’ initiatives (Blatchford, Bassett and Brown, 2011).
Most attention has been paid to whether or not smaller classes lead to better academic outcomes for pupils. There is a good deal of controversy over the magnitude of these effects (Blatchford, Russell and Brown, 2009; Hattie, 2005 and Wilson, 2006). Though there are some agreement, drawing on experimental and naturalistic studies that smaller classes have positive effects on pupil academic performance (Finn and Achilles, 1999; Blatchford, Bassett, Goldstein, and Martin, 2003).
Responding to this problem of over-bloated class, some state governments in Nigeria embarked on correcting this anomaly. Numbers of students per class were reduced especially at the Junior Secondary School level and more classrooms were built to cater for this reformation. This brought a great relief upon teachers and administrators of schools and there was a great expectation that with this reformation, there should be an improvement in the output of teachers and this should consequently improve the academic performance of the students (Tobih, Akintaro and Osunlana, 2013).
1.2   Statement of the Problem
The poor funding of education in most third world countries does not enable the school system to have manageable class sizes, adequate classroom space and appropriate class utilization rates. The fact that these factors are capable of influencing the productivity of teachers and students academic performance, has necessitated this study to investigate the extent to which class factors like class size, large or small class size, student-classroom space and classroom utilization rate determined secondary school students’ academic performance in Education District V of Lagos State of Nigeria.
In an attempt to put sound education on ground worldwide, many factors have been adduced as being responsible for falling standard of education where it is perceived and established. Among such factors is the issue of class size. Fabunmi et al (2007) pointed out that classroom congestion and low utilization rate of classrooms are common features of secondary schools in Nigeria. They have negative impact on both secondary school teacher productivity, student learning and thus secondary school student academic performance.
Following the trend of educational system in the country, particularly in Lagos State, population explosion without a commensurate increase in infrastructure in our schools has constituted a great problem which has threatened the essence of learning. This problem became so terrible that over 100 students were put in a class without enough infrastructures; consequently, many students received their lessons while standing. One then wonders how students can learn optimally under such an atmosphere and the effect of such environment on the academic performance of students.
Over-bloated class size has been indicated as one of the main factors responsible for falling standard of education, most especially in the elementary or secondary level of education in Nigeria. There have been argument and counter argument on the relative influence of class size and students’ academic performance, Eke (1991) found out that class size does not affect students’ achievement. On the contrary, Keil and Partell (2009) found that increasing class size has a negative effect on students’ achievement, that is, it lowers students’ achievement at a decreasing rate. Whether in fact there is a negative or positive effect of class size on students’ academic performance is an empirical issue that remains open. It is against this backdrop that this research seeks to present a critical appraisal of the relationship between class size and students’ academic performance with a special reference to some selected secondary schools in Education District V of Lagos State.
1.3   Purpose of the Study
The general objective of this study was to explore the relationship between class size and students’ academic performance. Other specific objectives are:

 To investigate if there is any significant relationship between class size and students’ academic performance.
To determine the effect of large class size on male students academic achievement.
To find out if small class size have effect on female students’ academic performance.
1.4    Research Questions
This study was guided by the following research questions:
1.   Is there any significant relationship between class size and students’ academic performance in social studies?
2.   What is the difference in the mean scores of male students in      large   and small classes?
3.   What is the difference in the mean scores of female students in large    and small classes?

1.5    Research Hypotheses
The research tested the following hypotheses at 0.05 level of significance:
Ho1:  There is no significant relationship between class size and students’        academic performance in social studies.
Ho2:     There is no significant difference in the mean scores of male students in          large  and small classes.
Ho3:     There is no significant difference in the mean scores of female students in       large  and small classes.
1.6 Significance of the Study



This study would be relevant to the general public but immensely to school owners and administrators on the need to ensure they equip their school with adequate facilities such as spacious environment, classrooms and libraries as this will enhance greater academic performance. More so this study provides a valuable reference for other researcher to reflect upon the school the learning environmental factor as it affect the academic performance of student in secondary school. Also, this work would contribute to the knowledge body and serve as a stepping stone to other researchers, who are looking for better ways to solve the problem of learning environment and students’ academic performance i secondary schools.

1.6
Scope of the study

The focus of this study is to examine the effect of class size on academic performance of secondary school students in Social Studies using  WARRI south local government of Delta State as case study.

1.7
Limitation of the Study

During the course of the study challenges encountered were exclusively but not delimited to the following numerous. These are
 Financial constraint: Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview)
Time constraint: time factor pose another constraint since having to cope in this research which went simultaneously within the time schedule of other academic work making it impossible to undertake this study in large more representative skill.
1.8
Definition of Concepts

Class Size: Class size refers to the number of students a teacher faces during a given period of instruction.
Learning Environment: The term learning environment can refer to an educational approach, cultural context, or physical setting in which teaching and learning occur.

Academic Performance: academic performance is the extent to which a student has attained their short or long-term educational goals.

CHAPTER TWO

REVIEW OF LITERATURE

2.0 INTRODUCTION

Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Empirical review
Theoretical Framework
2.1
CONCEPTUAL FRAMEWORK

Class Size

Class size may be defined as the number of students per teacher in a given class or the population of a class (Ajayi et al., 2017). Mokobia and Okoye (2011) explained that educators universally have identified class size as important and desirable attribute of effective educational system. Consequently, debate has continued in the educational literature stakeholders such as academics, policy makers and parents over the educational consequences of class size. Some researchers have maintained that class size is a tool which can be adopted in measuring performance of educational system (Kedney, 2013). According to Imoke (2006) optimum class size implies rational coordination of educational infrastructures, subject to available number of students in order to attain high level of productivity According to Doyle (2014), in modern day education, the focus is on the needs, interest and comfort of the students. Thus, managing class size allows students to learn effectively without disturbing one another (Garret, 2008). While a number of studies have found support for the importance of class size on student achievement, others strongly disprove this claim concluding that class size has little or no impact on objective student outcomes. Copious studies have investigated the influence of class size on student attitudes, behaviors, and outcomes. The devastating issue is that limited number of these studies has focused on elementary school effects of class size on student achievement (Altinok and Kingdon, 2012). The orthodox wisdom among parents, teachers, school administrators, and policy makers is that, smaller class size translates to improvements in student learning and outcomes. This orthodox wisdom, however, has not been universally supported by realistic evidence (Aturupane et al., 2013). It has been argued that increasing the intake of senior secondary school students in a large class has numerous benefits for the schools and the country as a whole. It helps to reduce the cost of building additional classrooms of which few schools as well as the country have the resources to fund additional classrooms and teachers. Also there is usually high energy, fun and excitement in large class size in public senior secondary schools. In addition, students learn to work well in groups since group work is a necessity in large class size (Azigwe et al., 2016; Owolabi et al., 2012).

Smaller class sizes create more intimate settings and therefore can increase teacher-students bonding which has been shown to have a positive great effect on student‟s academic performance and can lead to attainment of educational objectives. Crosnoe et al (2004) and Krafter (2004) revealed that class size above 40 have negative effect on students‟ academic performance in school. 



Fafunwa (2010) postulated that there is a big gap in quality, resulting from large number of students in a crowded classroom, using inadequate and obsolete equipment and with disillusion teachers. Researchers such as Devis and Mayuri (2003), Egim (2003) and Obong (2007) revealed that quality of learning facilities available within the learning environment has positive relationship with the quality of teaching and learning activities which in turn influence students‟ academic performance.

The relative social class of a student also affects his/her academic achievement. Students from low socio-economic backgrounds who attend poorly funded schools most a times do no perform as well as students from higher social classes (Eamon, 2005). 

In Nigeria however, the class size is becoming increasingly unmanageable, putting teachers in an impossible position of giving individual student required attention. In Nigeria public schools, the teachers' eye contact with the students in class has become so reduced that some of the poorly motivated students can form number of committees at the back of the class while teaching is going on to engage in non-school discussion.

Historical Information on Class Size 

At the turn of the twentieth century, a demand for schools to become more efficient and to practice the scientific management method resulted in the first class size studies. Frank Spaulding, a school superintendent, emphasized the economic side of efficiency and provided efficiency examples from his district in Newton, Massachusetts. Using his method of analyzing per-pupil costs and pupil recitation costs, Spaulding would provide school districts with a way to reduce educational expenses by increasing class sizes and decreasing the number of teachers. When criticized for his plan, Spaulding referred to the thousands of dollars that could be saved by a district and 39 explained how this saved funding could be used to pay for the very expensive elective courses (Callahan, 1962). Spaulding did not explain how academic achievement would be affected by such cost-cutting measures. The days of academic accountability would soon follow, creating the class size dilemma that twenty-first century school system leaders now have to address as they attempt to balance the budget and close the educational gap. William McAndrew of Chicago would take the work of Spaulding further, not only using Frederick Taylor’s scientific management principles to establish per-pupil funding ratios, but also conducting his own educational studies to provide the data needed to support increasing class sizes without the worry of decreasing academic achievement (Callahan, 1962). Experimental research into how class size affects achievement gained popularity in the 1920’s as researchers tried to determine whether or not saving money by increasing class sizes was affecting student progress (Biddle & Berliner, 2002). In the decades to follow, a multitude of studies would be conducted on class size; unfortunately, the results were varied and were often weakened by their research methods. With the increased use of meta-analysis, a more advanced method of research, educators finally had the ability to generalize research results and better apply research findings to the creation of educational policy (Biddle & Berliner, 2002). 

Glass and Smith (1979), pioneers in metaanalysis research regarding class size and student achievement, found that class sizes of fifteen or less students were the ideal, especially for at-risk elementary school children. By analyzing 77 class studies conducted over 70 years, Glass and Smith (1979) combined 700 comparisons into a single curve to represent the relationship between class size and academic achievement. The complex regression analysis concluded that as class size 40 populations increased, academic achievement for students decreased (Glass & Smith, 1979). Following an influx of survey research that attempted to identify whether or not classroom variables can account for differences in achievement, Hanushek (1986) contended that previous studies supporting smaller class sizes were wrong, and that educational achievement would not increase with the increased funding for smaller classes. Using data collected from 59 studies involving 277 estimates on class size, Hanushek (1986) reported that a smaller class size did not result in higher academic achievement, and benefits that could be identified as a result of smaller class sizes were insignificant, especially when considering the increased cost of hiring more teachers. 

This was in direct opposition of the work of Glass and Smith (1979). Researchers subsequently identified limitations to Hanushek’s analysis of the effect of class size on academic achievement and have provided research to support the idea that decreasing the number of students within the instructional setting does positively affect learning (Biddle & Berliner, 2002; Gilman & Antes, 1985). Finn et al. (2003) criticized Hanushek’s analysis of class size reduction programs for the fact that the programs analyzed were not ones utilizing class size reduction but were analyzing the ratio of students to teachers in classes, which does not provide a valid description of the day-to-day learning environment. 

Initial class size research focused on the efficiency and effectiveness of the strategy, and subsequent research would focus on how class size affects classroom practices, like behavior management and instructional activities. 

MEASURING OF CLASS SIZE
Class size is not the same thing as the pupil/teacher ratio. Indeed, it is quite different. The calculation of a pupil/teacher ratio typically includes teachers who spend all or part of their day as administrators, librarians, special education support staff,

itinerant teachers, or other roles outside the classroom. Thus, pupil/teacher ratio is a global measure of the human resources brought to bear, directly and indirectly, on children’s learning. Class size refers to the actual number of pupils taught by a teacher at a particular time. Thus, the pupil/teacher ratio is always lower than the average class size, and the discrepancy between the two can vary, depending on teachers’ roles and the amount of time teachers spend in the classroom during the school day. From an administrative or economic viewpoint, pupil/teacher ratio is very important, because it is closely related to the amount of money spent per child. However, from a psychological viewpoint—in terms of how students learn—what matters is the number of students who are physically present interacting among themselves and with the teacher. The present paper focuses mainly on class size, because it is a more direct measure of the teaching resources brought to bear on a child’s development. The measurement of class size is not as straightforward as it might seem. It can vary considerably for a single child at different times during a school day and school year, because of student mobility, student absences, truancy, or the presence of pull-out special education classes. Thus, a class with 20 registered pupils will vary in its class size from day to day, and may have far fewer than 20 pupils at particular times. In the middle and secondary school grades, class size tends to vary by subject area, and therefore can vary for each pupil during a school day. Ideally, one would like to have a measure of the actual class size experienced by every pupil during every school day, over the school year. Although class-size data may be available to researchers who intensively study a small number of classrooms, in practice, data on pupil/teacher ratios are more readily available to most researchers than detailed data on class sizes. Pupil/ teacher ratio data can be used to examine the relationship between schooling outcomes and pupil/teacher ratios, but this relationship is likely to be weaker than the relationship between schooling outcomes and class size, as class size is more closely linked with learning. Class-size data that include a temporal dimension are seldom available; in most cases, researchers use data pertaining to the number of pupils enrolled in a class. “Class-size” measures thus typically contain considerable measurement error. If this measurement error is random, estimates of the relationship between schooling outcomes and class size will be biased toward zero. That is, the relationships that are estimated will, on average, be smaller in absolute value than the true relationships between class size and school outcomes.

IMPLICATION OF CLASS SIZE IN TEACHING

The increase in population in a school affects the class sizes, the performances of students become an issue.e. Class size is almost an administrative decision over which teachers have little or no control.The smaller the class, the greater the likelihood is that a teacher will spend more time with individual pupils.Large classes present more challenges for classroom management, pupil control, and marking, planning, and assessment. Teachers are put under more strain when faced with large classes. In smaller classes, it can be easier for teachers to spot problems and give feedback, identify specific needs and gear teaching to meet them, and set individual targets for pupils. Teachers also experience better relationships with, and have more knowledge of individual pupils. Ajayi and Adeosun (2004) opined that in order to control rising capital cost of education, the average class-size could be increased. These points were also supported by Toth and Montagna (2002) who reported that the increase in enrollment in many institutions which has become major concerns of students could definitely lead to an increase in class size. Commeyras (2000) however, disagreed with these arguments and reported that effective teaching seems impracticable for teacher educators having large class sizes of 50, 75, 100 or more.
CONCEPT OF ACADEMIC PERFORMANCE


Academic performance really means three things; the ability to study and remember facts, being able to study effectively and see how facts fit together and form larger patterns of knowledge and being able to think for yourself in relation to facts and thirdly, to be able to communicate (Coulson, 2008). According to Pruett (2010) is the level of achievement attain via the combination of inputs from student motivation and conduct. In views of Adediwura and Tayo (2007) academic performance is generally referred to how well a student is accomplishing his or her tasks and studies, but there are quite a number of factors that determine the level and quality of students‟ academic performance. This no doubt supports the view of Nicholas (2004) that the most current information on improving academic performance shows that there are three environmental influences linked to levels of academic performance among school students.


These influences according to the information includes high quality parenting (the degree to which a young star is provided with an enriched, warm and responsive learning environment which includes appropriate control and discipline over children, and are closely associated with both higher grade reading and mathematics skills); high quality child-care environments (stimulating activity and nurturing as reflected in high quality parenting) and high quality first- grade classrooms (with a focus on literacy instruction, evaluative feedback, instructional conversation, and encouraging child responsibilities). Academic Performance Index (2010) revealed that academic performance is how students deal with their studies and responsibilities given to them by their teachers. Louis (2012) academic performance is the ability of students to obtain high grades and standard test scores in school courses, especially courses that are part of the core academic curriculum.

HOW TO EVALUATE ACADEMIC PERFORMANCE


Students are motivated to learn when they receive feedback on their work. When students know that their learning will be measured and that their successes and accomplishments will be acknowledged, they are more motivated to study more seriously. According to Elsevier (2010), assessment is more concerned with determining the merit or worth of a learning process as well as the success with which it is carried out. He claims that two specific areas are normally assessed. The first is a student's accomplishment in relation to the theory and goals of the education he or she is pursuing.The second is how well the curriculum goals are been realized for the level of education.


Evaluation is the systematic process of determining the extent to which instructional objectives are achieved by students. Consequently, examination results and teacher‟s judgment are used to categorize or classify students. Irreversibly decisions are made regarding the students‟ worth and his future in the educational system. By this system of categorizing students, some are made to feel that they are deficient, bad and undesirable, while others feel that they are able, good and desirable. This labelling of individuals may likely have some unfavourable influence on a persons‟ self- concept. Yusuf  (2012) described evaluation as the collection and use of information as a basis for rational decision making on the curriculum which need to be improved, modified or terminated as the case may be. It is a quality control exercise to ensure that resources are used maximally. It is true that the process will yield information regarding the worthiness, appropriateness, validity, etc of something for which a reliable measurement or assessment has been made.


However, various assessment or measurement tools and techniques may be used in evaluating teaching-learning process as well as the outcomes associated with it. Yusuf (2012) has identified instruments to be used in evaluating teaching learning process as test, observation, project, questionnaire, interview, checklist and sociometric technique or sociometry. 

Alabi (2011) asserted that test is an important aspect of the educational process. It is the stage at which the learners‟ knowledge, skill, ability and competencies are assessed, and judgement is made about such performance. The outcomes of such judgement are used in diagnosing as well as placement of students. Assessment of a person‟s performance when confronted with a series of questions, problems, or tasks set for him in order to ascertain the amount of knowledge that he has acquired, the extent to which he is able to utilize it, or the quality and effectiveness of the skills he has developed. Scott (2001) stated that measuring academic performance can occur at multiple levels and serves multiple purposes. For example, classroom teachers often conduct formative and summative tests to evaluate students‟ mastery of course content and provide grades for students and parents. States tests are designed primarily to measure progress of the school and school district level.



Standardized observational assessment can guide teachers and administrators in promoting effective teaching and learning, enhance students social and academic development as well as assessing their level of academic outcomes (Megan, 2011). Centre for American Progress (CAP) (2012) advanced that students‟ performance can be measured through administrating achievement test, analysing stated testing results, use informal surveys to measure academic achievement and look at grade reports.

SOCIAL STUDIES

Social studies is the study of people in relation to each other and to their world.Social studies can also be referred to as social sciences. It's a field which deals with human behavior, relationships, resources, and institutions. Social studies in the primary program examines people in society as they interact with each other and with their many environments: physical, cultural, political, and socio-economic. Emphasis is placed on developing dispositions, skills, and knowledge through a variety of experiences that engage children in active learning. The introduction of significant and appropriate current events is an integral part of the curriculum at the primary level.

“Social studies themes are identified as the focus of work for extended periods of time. Social studies concepts are learned through a variety of projects and playful activities involving independent research in library books; excursions and interviewing visitors; discussions; the relevant use of language, writing, spelling (invented and teacher-taught), and reading skills; and opportunities to develop social skills such as planning, sharing,

taking turns, and working in committees. The classroom is treated as a laboratory of social relations where children explore values and learn rules of social living and respect for individual differences through experience. Relevant art, music, dance, drama, wood working, and games are incorporated in social studies. Multicultural and nonsexist activities

and materials are provided to enhance individual children’s self-esteem and to enrich the lives of all children with respectful acceptance and appreciation of differences and similarities” (Bredekamp, 1991). 

Social studies can be approached by using the familiar content of self, family, community, and interaction of communities to organize thematic learning experiences that include the development  of dispositions, skills, and knowledge of the social studies curriculum or the larger concepts of

structure, interdependence, and change. The teacher can weave the dispositions, skills, and knowledge of social studies into other thematic studies, language experiences, and the child’s daily interactions in school and community. 

Class Size and Classroom Management

 The move to have school systems use the principles of the scientific management method resulted in superintendents increasing class sizes to reduce costs (Callahan, 1962). Subsequent research would analyze how increasing class sizes affected student academic achievement with meta analysis studies showing class sizes of fifteen students or less resulting in the most academic gains (Glass & Smith, 1979). Hanushek (1986) would later refute these findings and state that smaller class sizes did not result in increased academic achievement. However, critics of Hanushek’s work would cite that his use of class size ratios skewed his finding in support of larger class sizes and did not provide educational leaders with the data needed to accurately increase class sizes (Biddle & Berliner, 2002; Gilman & Antes, 1985). 

In search of more definitive data regarding how class size affects achievement, additional studies would be conducted. Often these studies focused on how the number of students in the class affected the routines and practices of the teacher. Student Misbehavior

 How the number of students in the class affects the classroom management practices is one area researchers investigated. The literature regarding how class size affects classroom management, including student discipline, is fairly consistent in its results, showing that as class sizes increase, time spent handling non-instructional tasks also increases (Deutsch, 2003; Finn, 2002; Finn et al., 2003). Researchers (Blatchford et al., 2007) analyzed approximately 800 teacher surveys regarding how teachers’ perceive class size affecting their instructional and management practices. Teacher survey data suggested that as the number of students increased in the classroom, instances of student misbehavior also increased. Larger classes (31 or more students) were harder for teachers to manage than smaller classes (25 or less students). Teachers cited that more student misbehavior occurred in the larger classes, resulting in more time being spent on controlling the students rather than teaching (Blatchford et al., 2007). 

Having to utilize class time for the handling of student misbehavior could affect student achievement and be a reason against increasing class sizes (Blatchford et al., 2007). Cakmak (2009) cited survey data similar to Blatchord et al. (2007) in his research involving approximately 40 student teachers and their class size perceptions. Survey data indicated larger classes have more discipline instances and result in the teacher utilizing more time for the management of students than smaller classes. Student teachers also cited that smaller classes allow them the opportunity to prevent student misbehavior more than larger classes. 

Survey data indicated student teachers felt there was a relationship between larger classes having more instances of student misbehavior and less academic achievement gains due to instructional time being used for classroom management (Cakmak, 2009). Through observations of approximately 330 classrooms in Tennessee, Finn and Achilles (1999) identified an improvement in student behavior in smaller classes (13-17 students per teacher) than in larger classes (22-25 students per teacher). 

Students in smaller classes had less discipline referrals than students in larger classes. More on-task behaviors and less disruptive student behaviors were also observed in the smaller classes.

 Overall, less discipline issues were observed in the smaller classes, where researchers also noted that student instructional engagement was also higher (Finn & Achilles, 1999). 43 Survey and observation data indicated that student misbehavior occurred more in larger classes than in smaller classes (Blatchord et al., 2007; Cakmak, 2009; Finn & Achilles, 1999). The more time that teachers had to devote to managing student behavior, the less time teachers had to devote to teaching. This research suggested less time for instruction could result in less academic achievement. In determining whether or not to increase class sizes, the loss of instructional time due to classroom management issues should be considered. Another issue associated with larger class sizes is the lack of physical space and how this affects the classroom environment. 

Physical Space 

Increasing the number of students in the classroom increases the instances of student misbehavior and decreases the amount of instructional time (Blatchord et al., 2007; Cakmak, 2009; Finn & Achilles, 1999). Another classroom management issue that must be addressed in larger classes is limited classroom space. The lack of physical space is a factor affecting instruction, and according to Blatchford et al. (2007), having students closer to each other in physical proximity leads to classroom management issues due to the teacher’s inability to effectively separate disruptive students from the general population in larger classes. More arguing among the students was also observed in larger classes and contributed by teachers as the students being too close to each other (Blatchford et al., 2007). 

Blatchford, Edmonds, and Martin (2003) found that for students aged 4-11, students in large classes (average of 32 students per class) had more instances of off-task behavior in the form of socializing with peers about non-academic topics and were less likely to pay attention to teacher comments and instructions than students in small classes (average of 19 students per class). 44 A lack of physical space within larger classes (31 or more students) compared to smaller classes (25 or less students) was cited in teacher surveys as creating an inflexible learning environment (Blatchford et al., 2007). Survey data indicated that larger classroom arrangement usually involved the use of traditional groupings of tables or desks in rows, and teachers were less likely to re-arrange the furniture during instruction or to have the students sit on the floor in small group arrangements. Teachers cited that with large numbers of students, it was impossible to arrange the tables or desks in nontraditional groupings (Blatchford et al., 2007). Being unable to change the arrangement of the classroom could hinder the teachers’ ability to provide students with different types of instructional activities and affect the academic achievement of the students. 

Lack of physical space can hinder the ability of teachers to vary their instructional practices. For high school classes, especially those involving tools and/or machinery (vocational courses) or chemicals (science courses), large classes can also increase the level of danger. A large classroom population hinders the teacher’s ability to monitor student behavior closely, which can be dangerous in high school science labs (Deutsch, 2003). To maintain an orderly and safe learning environment, teachers of large classes are less likely to use inquiry-based laboratories. This lack of hands-on instruction could result in less academic achievement (Deutsch, 2003). 

Egelson, Harmon, and Achilles (1996) and Graue et al. (2007) found that smaller classes enabled teachers to provide increased focus to activities through the designing of specialized learning environments throughout the room, allowing students to separate from the whole group learning experience physically and academically. A large number of students in a small classroom 45 means that teachers are unable to effectively manage student behavior, resulting in instructional issues and safety issues. A lack of physical space prevents teachers from being able to use a variety of instructional strategies and to modify the learning environment to better meet the needs of the students (Blatchford et al., 2007; Deutsch, 2003). 

In order to provide the best possible learning environment for all students, teachers need to be able to vary their activities. Without the physical space to do this, academic achievement could decrease. Increasing the students in the class affects the amount of space available and implementation of instructional activities. 

Classroom Interactions 

Limited physical space due to large classes results in an increase in student misbehavior, increase in safety issues, and decrease in instructional activity variety (Blatchford et al., 2007; Deutsch, 2003). Adding to the research regarding class size and classroom management are studies analyzing how the interactions between teachers and students are affected by larger numbers. Results from approximately 140 teacher surveys from Burke County, North Carolina suggested that smaller classes (15 or less students) helped teachers prevent discipline problems through the personal relationships they were able to establish with their students. Teachers stated that in smaller classes, they were able to interact more with their students and prevent discipline problems from occurring (Egelson et al., 1996; Halback et al., 2001). 

These findings were replicated in teacher surveys from teachers in New York class size reduction programs, who also stated that being able to get to know their students personally allowed them to have less discipline problems (Finn et al., 2003). 

 Student-to-teacher interactions are affected by class size, which affects the instruction of students and the classroom management of students. In large classes, teachers are not able to build the relationships that they are able to build in smaller classes (Egelson et al., 1996; Finn et al., 2003; Halback et al., 2001). Being able to interact with their students helps teachers decrease the amount of time they have to devote to classroom management issues and increase the amount of time they can devote to instruction. By simply reducing the number of students, educational leaders could enhance the learning process because teachers will be able to devote more time to instruction. Student-to-student interactions were also found to be affected by class size (Blatchford et al., 2003a). Using data from 235 systematic observations of children aged 5-7 years, students in larger classes (average of 33 students per teacher) were more likely to be engaged in social discussions unrelated to the instruction than students in smaller classes (average of 19 students per teacher). Peer conversations in the larger classes were observed to be about social matters and were more likely to be distracted by the actions of their peers during instruction (Blatchford et al., 2003a). For social relations, larger classes were ranked by teachers on a Pupil Behavior Rating (PBR) instrument as having more positive peer relationships for students than smaller classes. Smaller classes were cited on the PBR as having more aggressive student behavior towards peers (Blatchford, et al., 2003a). Larger classes provide social benefits for students, but smaller classes provide instructional benefit.

 Non-instructional Tasks

 Increasing the number of students in the classroom affects the teacher-to-student interactions and the student-to-student interactions (Blatchford et al., 2003a; Blatchford et al., 2007; Deutsch, 2003). Increasing the student population also affects the amount of non-instructional duties for the teacher. Data from 788 teacher questionnaires showed teachers of smaller classes find the decrease in grading and recordkeeping responsibilities conducive to increasing achievement. Less time spent grading allowed more time and energy for planning and teaching. Eliminating activities to decrease the grading workload in larger classes was cited by teachers as being a common practice even though they knew that this could negatively affect the achievement of the students (Blatchford et al., 2007). Effectively meeting the needs of all students within the classroom through instruction and outside the classroom through assessment was cited as being important by all teachers in the study. However, teachers within larger classes (average of 33 students per teacher) noted less job satisfaction than teachers in smaller classes (average of 19 students per teacher). One reason for this decrease in teacher morale was identified as being unable to effectively handle all of the non-instructional tasks required (Blatchford et al., 2007). 

Larger classes require teachers to devote more time outside of class for the completion of non-instructional tasks. Smaller classes enable teachers to focus more on the planning of instruction and to have greater job satisfaction. Students in large classes are more likely to display off-task behavior, such as talking with peers on topics unrelated to the instruction and to be in need of teacher redirection; thus, larger classes often result in the wasting of instructional time and less academic achievement (Blatchford et al., 2003a; Blatchford et al., 2003b; Blatchford et al., 2007; Cakmak, 2009; Finn & Achilles, 1999).

 This increase in time being utilized for classroom management results in less time being utilized for instructional purposes, which means teachers are unable to enhance their lessons through engaging activities and/or instruction (Halbach et al., 2001). Hindering the use of more activities is also the lack of physical space presented by large classes, and the lack of teacher-to-student interactions (Blatchford et al., 2007; Deutsch, 2003; Egelson et al., 1996; Halback et al., 2001). 

For each classroom management issue, time is taken away from the instruction of the students, affecting their academic achievement. Teachers also report larger classes increase grading workloads and decrease their job satisfaction (Blatchford et al., 2007). Increasing class sizes increases the amount of classroom management. Time used by a teacher to discipline students or to record attendance is time taken away from instruction and learning. 

Class Size and Classroom Instruction 

Initial class size research focused on whether reducing class sizes was effective and cost-efficient. Researchers then focused on how class size affected the practices and routines of the classroom. Research on how class size affected the management practices of teachers found larger class sizes resulted in more student misbehavior (Blatchford et al., 2007; Cakmak, 2009; Finn & Achilles, 1999). A lack of physical space to separate disruptive students and to use different types of instructional activities has also been cited in class size research as a disadvantage of larger classes (Blatchford et al., 2007; Deutsch, 2003). 

Larger student populations prevented teachers from being able to interact with their students as much as they would in smaller populations. This factor also contributed 49 to an increase in classroom management issues (Egelson et al., 1996; Finn et al., 2003; Halback et al., 2001). Teachers reported less job satisfaction due to increased noninstructional workload in larger classes (Blatchford et al., 2007). More discipline issues, less instructional activities, less teacher and student interactions, and more non-instructional tasks contribute to less effective instructional time. 

Teacher and Student Interactions 

Classroom management issues due to large class sizes affect the instructional environment by taking time away from instruction. However, class size also affects the instructional environment in other ways. 

Teacher and student interactions are vital to an effective instructional environment (Blatchford et al., 2002). Students in small classes interacted more with their teachers and were more engaged in their learning than students in large classes, who were often observed as passively listening to the teacher interact with other students (Blatchford et al., 2003a; Blatchford, Bassett, & Brown, 2005; Blatchford et al., 2007; Cakmak, 2009; Finn et al., 2003; Smith, Molnar, & Zahorik, 2003). 

Data from 235 observations of children aged 5-7 years showed that students in smaller classes received more interaction from their teachers and had more active roles in the classroom than students in larger classes. The quality of teacher and student interactions was higher in smaller classes as well. Students in smaller classes initiated more interactions with their teachers through content-related questions and studentinitiated responses (Blatchford et al., 2003a; Blatchford, et al., 2002).

 Quality teacher and student interactions increase student engagement, and having students more actively engaged in the classroom is a positive of smaller classes (Blatchford et al., 2002). A critical component of quality teacher and student interaction is instructional feedback. According to Pedder (2006), teachers stated that small classes allowed them to provide students with more individual feedback and more one-to-one interactions, and both were identified by teachers as facilitating learning. From 24 case studies conducted in classes of children aged 5-7 years, Blatchford et al. (2003a) cited more instances of immediate feedback in smaller classes (average of 19 students per teacher) than in larger classes (average of 33 students per teacher). 

Teachers cited providing students with quick and frequent feedback as an important advantage of smaller classes. This factor also increased their level of job satisfaction (Blatchford et al., 2003a). Being able to provide feedback to the students is one way that teacher and student interactions improve in smaller classes. Increased individual feedback is one way that smaller classes contribute to a successful learning environment. Smaller classes also facilitate learning through the interactions of the teachers that are also social in context, resulting in the teacher building a deeper relationship with the student (Blatchford et al., 2003a). Questionnaire data from 642 teachers of students aged 5-7 years suggested that teachers felt they were unable to get to know their students in larger classes. 

Not being able to interact with each child daily in larger classes was cited as a reason for this. This lack of interaction led to teachers being less competent in the knowing the needs of their students academically and emotionally (Blatchford et al., 2003a). For teachers to be able to assess the instructional needs of their students, they must be able to interact with each child daily. Unfortunately, this is not a possibility in large classes where teachers cite being overwhelmed by the number of students needing their constant attention (Blatchford et al., 2003a). 

Smaller classes facilitate more frequent and higher quality interactions 51 between teachers and students, and this interaction is vital to the implementation of effective instructional practices. Instructional Activities Smaller classes increase teacher and student interactions (Blatchford et al., 2003a; Blatchford, et al., 2002). 

Teachers in smaller classes are able to provide students with more instructional feedback (Blatchford et al., 2003a; Pedder, 2006). Daily interactions with students enabled teachers to assess the instructional and emotional needs of their students (Blatchford et al., 2003a). Being able to have quality interactions with their students is an important aspect of smaller class sizes as this facilitates the teacher being able to plan and implement effective instructional activities (Blatchford et al., 2003a). The use of direct instruction of individual students is one result of increased teacher and student interactions that positively affects the instructional activities of the classroom. Researchers (Blatchford et al., 2003a; Blatchford et al., 2005; Cakmak, 2009) observed that teachers devoted more time in the direct instruction of individual students in smaller classes. 

Having smaller classes also allows the teacher to create smaller groups for group instruction, resulting in more opportunities for teachers to interact with individual students and to provide more meaningful instruction to all students in the class (Blatchford et al., 2003b; Blatchford et al., 2005; Finn et al., 2003; Smith et al., 2003). Smaller classes allow teachers to interact more with their students through such methods as direct instruction. Another result of smaller class sizes is the opportunity for more flexible teaching activities, including the use of more non-traditional activities. Observation data of classes of children aged 5-7 years showed that teachers of smaller classes (average of 19 52 students per teacher) were more likely than teachers of larger classes (average of 33 students per teacher) to use activities other than whole group lecture. These teachers were observed as using more small group activities, more inquiry-based activities, and more open-ended activities (Blatchford et al., 2002). Teacher questionnaire data suggested that smaller classes facilitated the use of non-traditional activities because the teachers felt more comfortable with having the students move around the room. The teachers also stated that they felt they knew the abilities of their students better because of their frequent interactions with the students (Blatchford et al., 2002). Teacher survey data indicated that teachers are more likely to use innovative teaching strategies when the class is small because the teacher feels like he or she can maintain the attention of the students better (Blatchford et al., 2007). 

Because small class numbers encourage more interactions with the students, teachers are more comfortable with using non-traditional activities to better meet the needs of all students. Differentiated Instruction The ability to interact more with students is one way that class size affects the teacher’s instructional practices. Smaller classes allow teachers to provide students with more individualized attention, providing the opportunity for the needs of all students to be met and for teachers to feel more comfortable with implementing non-traditional instructional activities (Blatchford et al., 2007; Blatchford et al., 2002). 

Individualized attention and quality teacher and student interactions can result in the differentiation of instruction. The differentiation of instruction allows the teacher the opportunity to assess the individual achievement levels of the students and to create lessons designed to increase these levels (Blatchford et al., 2007; Cakmak, 2009). Nye and Hedges (2002) 53 and Graue, Hatch, Rao, and Oen (2007) found that within smaller classes, the differentiation of instruction for students was increased, and the identification of struggling students happened earlier due to the high level of teacher-student interaction. While the curriculum being taught in small and large classes remained the same, teacher questionnaires indicated that teachers’ instructional practices were focused toward meeting the needs of the average-achieving students in larger classes, resulting in the unintentional neglect of the academic needs of lower and higher achieving students (Blatchford et al., 2007; Cakmak, 2009).

 With larger classes, the teachers are less likely to be able to differentiate the lessons to satisfy the needs of all students. The differentiation of instruction ensures that all students are receiving the support that they need to achieve. For teachers in large classes (31 or more students), questionnaire responses indicated that students who scored above or below the average achievement of the class were neglected during instruction. Teachers planned activities aimed at meeting the needs of the majority of the students and did not have time to plan or implement differentiated lessons. Teachers of smaller class size (25 or less students) questionnaire responses indicated that they were able to address the needs of all students and felt that no students were overlooked (Blatchford et al., 2007). 

Smaller classes facilitate the differentiation of instruction and increased achievement for all students. The number of students in a classroom affects the teacher’s instructional practices. Smaller classes allow for more frequent and effective interactions between the teacher and the students, resulting in an in-depth understanding of the student’s needs and the confidence to use a variety of activities to address these needs (Blatchford et al., 2003a; Blatchford, et al., 2002). Being able to provide students with innovative teaching 54 strategies to address their unique learning needs is another way that smaller class sizes affect the instructional practices of the teacher (Blatchford et al., 2003a; Blatchford et al., 2005; Cakmak, 2009). Understanding the needs of the students leads to the development and implementation of more effective instructional activities such as direct instruction, inquiry-based instruction, and differentiated instruction (Blatchford et al., 2003b; Blatchford et al., 2005; Cakmak, 2009; Finn et al., 2003; Smith et al., 2003). 

Smaller class sizes facilitate the identification of the needs of all students, not just the majority (Blatchford et al., 2007). 

Class Size and Academic Achievement 

Previously cited literature identified various class size effects on classroom management and classroom instruction. Larger class sizes result in less time being utilized for instruction due to more instances of student misbehavior and off-task behavior (Blatchford et al., 2003b; Blatchford et al., 2007; Cakmak, 2009; Finn & Achilles, 1999). A lack of adequate physical space with which to control student behavior and to implement non-traditional instructional strategies is also a problem in large classes (Blatchford et al., 2007). Teacher and student interactions are more in-depth and focused on student academic and emotional needs in smaller classes, facilitating instructional differentiation (Blatchford et al., 2003a; Blatchford et al., 2002; Pedder, 2006). The size of the class impacts the amount of time the teacher has for the management of the class and for the instruction of the students. With decreased instructional time, academic achievement is not likely to increase. Subsequent literature analysis will connect class size effects on classroom management and classroom instruction with academic achievement in elementary 55 schools. The issue of class size is one that can be traced back to the early nineteen hundreds (Callahan, 1962), yet is still very relevant to the organizational structures of elementary, middle, and high schools of today (Biddle & Berliner, 2002; Glass & Smith, 1979). With such a long history, one would think that the class size debate would be settled by now with conclusive evidence to support or disclaim the assertion that student achievement is affected by class size. However, this is not the case, resulting in a plethora of findings as varied as the studies themselves. Most previous studies on class size reduction focused on elementary schools, which is where the practice is often used in an attempt to narrow the achievement gap present in minorities and economically disadvantaged students upon entering school.
2.2 EMPIRICAL STUDIES

Effect of classroom size on academic performance

A research by Bosworth (2014) revealed that, the correlation between class size and student achievement is complex with many disagreeing results. The study concluded that class size has tiny impact on student achievement. The findings were inconsistent with the results of Rubin (2012) in that the later indicated that as the class size increases, student achievement declines. Contributing to exiting studies, conclusion from a study by Allen et al. (2013) was that 62 students per teacher was a threshold number and once class size went beyond 62, learning effectively stopped. Thus, as the number of students in a class was more than 62, teachers find it difficult to teach effectively and efficiently leading to students not being able to also learn effectively since low participation of class activities were possible. Despite this finding, Allen et al. (2013) indicated that large class sizes do have moderate adverse effect on teaching and learning. The finding however contradicts the earlier studies and conclusions by Bosworth (2014). In a related study, Evans and Popova. (2015) established that there is a negative nonlinear relationship between class size and student evaluations stronger than the relationship to student achievement, and with less concavity. This supports findings including an analysis of studies which revealed a similar negative relationship between class size and student evaluation, particularly in regards to instructor interactions with students as demonstrated by Altinok and Kingdon (2012). Besides, the literature has argued that pedagogies specifically designed for teaching smaller classes sometimes overlap with pedagogies employed when teaching larger classes but have distinct characteristics that differentiate them from those employed when teaching larger class (Aturupane et al., 2013; Azigwe et al., 2016). Small class pedagogies can include project work where students are individually monitored and provided with continuous feedback on investigative tasks designed to develop higher order thinking skills (Altinok and Kingdon, 2012; Bosworth, 2014). Additionally, these studies suggested that advantage should be taken of having fewer students in a class to provide learning experiences that facilitate increased collaboration and communication among students, provide helpful learning opportunities and foster student metacognitive skills through the development of information discovering and help-seeking behaviours According to Amadahe (2016), one of the most essential parts of the teaching and learning process is assessment and evaluation of students. Large classes call for large volumes of marking to be done and feedback given to students. This is a major challenge, especially in Nigeria public senior secondary schools. In the face of large classes, instructors are upset with the workload and resort to traditional teaching and assessment methods. Teachers are unable to finish marking assignments, exercises and examinations on time, and this delays the feedback given to students. From the social perspective, studies on large class size exist in developing countries but the results are often questionable. Aturupane et al. (2013) reviewed 96 studies that tried to link various educational inputs to student performance in developing countries and found out that nearly a third (31) of the reviewed studies specifically considered the effect of pupil-teacher ratio. Out of the investigation, only eight found reduction in class size to significantly explain improved academic achievement. This study is consistent with Stephens et al. (2014) study on learning competencies in five francophone sub-Saharan African countries (Burkina Faso, Cameroon, Cote d‘Ivoire, Mali and Senegal) which demonstrated that an inverse relationship existed between class sizes and learning outcomes. That is, student learning decreased as class sizes increased. This means that the higher the total number of students in a class, the lower the level of concentration which leads to poor performance of the students. Azigwe et al. (2016) revealed that students’ engagement, behaviour, and retention are affected in so many ways by the size of the class. This conclusion was drawn when reviewing studies on the link between student engagement and class size conceptualized student engagement in two forms, namely, social engagement (how a student interacts socially with other students and teachers in either pro-social or anti-social ways) and academic engagement (students’ attitude towards schooling and the learning process). The study indicated that when students are placed in smaller classes, they become more engaged, both academically and socially, and argue that with strong social academic engagement, academic achievement improves.

2.3 THEORITICAL FRAMEWORK

For the purpose of this study Theory of learning would be used.There are  so many theories of learning and they includes the following-

Behavioral learning theory

Cognitive learning theory

Social learning theory  
Behavioral learning theory: 

This theory defines learning as a semi permanent change in behavior in other words learning will only take place if a change in behavior is evident.

There are many theories which are classical conditioning and operant conditioning.

Classical conditioning

 This is a term used by Ivan& Pavlov (1927) in his experiment with his salivating dog , his basic premise is that behavior can be conditioned by paring stimuli with response. Educational example is text anxiety or a general dislike or enjoyment in classical conditioning responses is involuntary 

Operant Conditioning
This involves the use of reinforcement to encourage behaviors. There are several kind of reinforcement which varies from student to student, response are voluntary in operant conditioning they assume that man is not by natural goal oriented or a purposive searcher of knowledge, He depends on reinforcement to learn, they also have preconceived motion (Philosophical Assumption) that man is born without innate abilities. According to John Locke, he states that human mind at birth is a “Tabula-Rasa” (ie empty slate in which experience can be printed. The behaviorist also defined learning as an observable change in behavior.

Cognitive Learning Theory

This is another type of learning theory which is sometime referred as gestalts or rationalistic learning theory by different authors in psychology. Prominent scholars in the camp of learning theory includes Kalver, Max Wertheimer Kal Dunker Bruner, Jean Piaget (1896-1980).

This group has the preconceived impression that man is born with innate abilities. He is dynamic and can manipulate and recon structure his environment, According to those group, man is born purposeful and his extremely goals is directed and active by nature. As an active creature the individual once given a stimulating environment, can always manipulate the environmental variables to his satisfaction.   

The cognitive learning theory defines learning as the active restructure or organizing of one’s environment through perception and which occurs once insight is gained. they assume that learning occurs as a result of “whole” and not in a “piece” meal” fashion as propounded by the behaviorists they believed that learners are actively involved in the learning process and formation of mental association that are not reflected in overt behavior changes they also believe that knowledge is organized and learning is a process of relating new information to previous learned information.

Social Learning Theory

This theory has been described by some authorities in psychology of learning as the interactive approach to learning. Social learning theory as advanced by Bandura and Walters (1963) is one of the interactionist explanations of learning theory is based on the fact that behavior is learned phenomenon and as a result of personality can be explained in terms of cumulative effects of a sense of learning experience . social learning emphasizes the reciprocal relationship between an individual and his environment, the most basic and significant principle of social learning is reinforcement.

According to Bandura and Walters, they argue that most of our behavior in social situations is acquired through the principle of various reinforcement which refers to the modification of an observers. Behavior through the reinforcement administered to a model which is been observed. Learning occurs through the process of observation. For effective teaching and learning of financial accounting in secondary schools, the teachers should take into consideration some principles of learning which are agreed by psychologist in order to form a basic successful teaching and learning.

Learning is faster if the learner is given immediate feedback of his progress in the learning process, therefore teachers should always try to reinforce any correct response given by a learner to motivate him or her, and for him to work harder. Learning is achieved if the teaching environment is conducive. A hostile classroom environment stifle learning, while a friendly and democratic classroom environment affords every learner the opportunity to contribute interact and ask questions and by so doing the learner understands the different aspect of the concept taught. Therefore all accounting teachers should try and make their teaching environment friendly to the learner in order to encourage active participation, learning is faster if what is taught is adequately sequenced in such a way that new concept are built on already learnt concepts by this progression, it move from known to the unknown and this makes the learner to learn in a stress free and anxiety free environment.

CHAPTER THREE

RESEARCH METHODS

3.1 Research Design

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of students are sampled.

A survey research design according to Osuala (2001) centers on individual and their opinion, belief, motivation and behavior. The design was considered suitable since the study will solicit information from respondents in Juniorr Secondary Schools in Enugu East Local Government Area in Enugu State where Social Studies is taught.

3.2 Area of the Study 

Delta is state in southern Nigeria. It is bounded by Edo state to the north, Anambra state to the east, Rivers state to the southeast, Bayelsa state to the south, the Bight of Benin of the Atlantic Ocean to the west, and Ondo state to the northwest. Warri South is a Local Government Area of Delta State, Nigeria. Its headquarters is in the city of Warri.
It has an important sea port in the country and is the commercial nerve centre of the state. The area is predominantly riverine with large expanses of mangrove forests and has a land area of approximately 1,520 square kilometres. It harbors many industrial establishments including all the major oil companies operating in Nigeria and it is home majorly to the Itsekiri and Urhobo people.It has an area of 633 km2 and a population of 303,417 at the 2006 census.
3.3 Population of the Study

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. The target population for this study comprised students of selected secondary schools in Warri South, in Delta State.

This study was carried out to examine the influence of learning environment on academic performance using Warri South as a case study. Five(5) secondary schools  were purposively  selected which form the population of the study.The five (5) selected selected secondary school for this study are:

1. Ugborikoko Secondary School, Effurrun

2. Ifie Secondary School 

3. Egbokodo Secondary School

4. Classical International School

5.Hill Top High School

3.4 SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenience sampling method to determine the sample size. 

3.5 SAMPLING TECHNIQUES AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population

A total sample size of two hundred (200) respondents was selected from the research population using the convenient sampling method. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.

3.6 INSTRUMENT FOR DATA COLLECTION
The researcher made use a structured four scale point rating scale questionnaire in gathering the necessary data suitable for the study. The questionnaire was made up of two sections; section “A” was on the Bio data of the respondents while section “B” was made up of fifteen (15) items. 

3.7 VALIDATION OF INSTRUMENT
The instrument for the study was subjected to face validity by two experts in Measurement and Evaluation and also by my supervisor for proper scrutiny. The instrument was critically looked at and corrected. 
3.8 RELIABILITY OF INSTRUMENT

Here in this study, the researcher adopted Internal Consistency method by using Cronbach Alpha test for ascertaining the reliability of the pre-study responses collected through the research instrument. The test was done through SPSS version 17.0. The below is the output of the test.

Table 1: Reliability Test Statistics
	Cronbach’s  Alpha
	Cronbach’s Alpha

Based on Standardized Items

	.869
	.91


Tables 1 above presents the reliability test result of the pilot study response scores which were analyzed through SPSS version 17.0. Using the Nunnally and Bernstein’s (1994) benchmark for internal consistency reliability at 0.70, it shows therefore that, at 0.91 Raw Alpha coefficient, the test instrument designed for the teaching staff of the public and private teaching staff of the secondary schools captured in Enugu state can be said to be Internally Consistent and reliable.

3.9 METHOD OF DATA COLLECTION

Personal visits were made to the ten (10) selected schools for the distribution of the questionnaire. Two hundred (200) copies were distributed to selected students. Two hundred (200) completed copies were also retrieved.

3.10 METHOD OF DATA ANALYSIS

In analyzing data collected, mean score was used to achieve this. The four points rating scale will begiven values as follows:

SA = Strongly Agree

4

A = Agree



3

D = Disagree


2

SD = Strongly Disagree

1

Decision Rule:

To ascertain the decision rule; this formular was used
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Any score that was 2.5 and above was accepted, while any score that was below 2.5 was rejected. Therefore, 2.5 was the cut-off mean score for decision taken.

3.11 ETHICAL CONSIDERATION 

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.
CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1 INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of Two Hundred (200) questionnaires were administered to respondents of which were returned and validated.  For this study a total of  200 was validated for the analysis.

4.2
GENERAL INFORMATION

The table below shows the summary of the survey. A sample of 302 was calculated for this study. 

Table 4.1: Distribution of Questionnaire

	Questionnaire 
	Frequency
	Percentage 

	Sample size
	200
	100

	Received  
	200
	100

	Validated
	200
	100


Source: Field Survey, 2021

Table 4.2:4.2 General Information of respondents

	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	117
	59%

	Female
	83
	41%

	Religion
	
	

	Christian
	170
	85%

	Muslim
	30
	15%

	Age
	
	

	24-30
	45
	23%

	31-37
	65
	33%

	38-44
	57
	28%

	45+
	33
	16%

	Educational level
	2
	

	NCE/OND
[  ]
	15
	8%

	BSC/HND
	165
	82%

	MSC/PGDE

	20
	10%


Source: Field Survey, 2021

From the table above 51% of the respondent are male. 49% of the respondent are female. 85% of the respondent are Christian. 15% of the respondent are Muslim. 30% of the respondent are aged between 24-30years. 19% of the respondent are aged between 31-37 Years. 38% of the respondent are aged between 38-44year. 13% of the respondent are aged between 45 years and above.

Research question 1

Would you say there is any significant relationship between class size and students’ academic performance in social studies?

Table 1: Mean Responses on class size and students’ academic performance in social studies.

	S/N
	ITEM STATEMENT
	SA

4
	A   3
	D   2
	SD  1
	X
	S.D
	DECISION

	1
	Class size determines the level teacher-student interaction 
	150
	25
	15
	10
	4
	2.57
	Accepted

	2
	Class size affect the teacher’s attention on student
	100
	70
	25
	5
	3.4
	2.55
	Accepted

	3
	Smaller class size enables teacher concentration of student learning level
	170
	25
	5
	-
	3.9
	2.74
	Accepted

	4
	Larger class size affect quality classroom instruction
	110
	60
	20
	10
	3.4
	2.56
	Accepted

	5
	Class size determines student behaviour during teaching-learning process
	90
	65
	25
	20
	3.2
	2.47
	Accepted

	6
	Large class size encourages student misbehavior
	110
	65
	20
	05
	3.4
	2.56
	Accepted


Field Survey 2021 

In table 1, item1 with mean response of 4 accepted that Class size determines the level teacher-student interaction. Item 2 with mean score of 3.4 also accepted that Class size affect the teacher’s attention on student. Item 3 with mean score of 3.9 accepted that Smaller class size enables teacher concentration of student learning level. Item 4 with the mean score of 3.4 also accepted that students do not secure adequate textbooks. Item 5 with the mean score of 3.2 accepted that Class size determines student behaviour during teaching-learning process. Item 6 with mean score of 3.4 also accepted that Large class size encourages student misbehavior. Item 1,2,3,4,5 and 6 have mean scores above 2.50. This indicates that respondents accepted in all the items there are some student-related difficulties affecting teaching of computer studies in secondary schools.

Research Question 2: What is the difference in the mean scores of male students in      large   and small classes?
Table 2: Mean responses on difference in the mean scores of male students in   large   and small classes.
	S/N
	ITEM STATEMENT
	SA

4
	A

3
	D

2
	SD

1
	X
	S.D
	DECISION

	1
	Large class size motivates  male student to behave well while learning
	00
	15
	165
	20
	1.18
	2.63
	Rejected

	2
	Smaller class size enables teacher to concentration on male  student learning level 
	200
	-
	-
	-
	4
	2.82
	Accepted

	3
	Larger class size does affect quality classroom instruction on male student
	00
	16
	80
	104
	1.92
	2.76
	Rejected

	4
	Small class encourages teacher’s adequate supervision of male student which promotes learning outcome
	100
	60
	20
	20
	3.2
	2.50
	Accepted


Field Survey 2021

In table 2, item 2 with mean response of 1.18 rejected that Large class size motivates  male student to behave well. Item 2 with mean response of 4 accepted that Smaller class size enables teacher to concentration on male  student learning level. Item 3 with mean response of 1.92 also rejected that Larger class size does affect quality classroom instruction on male student. Item 4 with mean response of 3.2 accepted that Small class encourages teacher’s adequate supervision of male student which promotes learning outcome. Comparing  the responses in the item 1 & 3 which rejected the options with the mean value at 1.18 and 1.92 and the responses in item 2 & 4 which accepted the options with the mean values at 4 & 3.2, This indicates that there is a difference in the mean scores of male students in   large   and small classes.
Research Question 3

What is the difference in the mean scores of female students in large    and small classes?

Table 3: Mean Responses on Sthe mean scores of female students in large   and small classes
	S/N
	ITEM STATEMENT
	SA

4
	A

3
	D

2
	SD

1
	X
	S.D
	REMARK

	1
	Large class size promotes learning outcome of female students
	00
	23
	57
	120
	1.7
	2.59
	Rejected

	2
	Small class size increase female student concentration on class task
	40
	130
	20
	10
	3.1
	2.42
	Accepted

	3
	Large class size helps in female student contribution in class group projects
	00
	10
	53
	137
	1.65
	2.62
	Rejected

	4
	Small class size encourages female students’ classroom participation and learning activities 
	100
	60
	15
	25
	3.3
	2.49
	Accepted


Field survey 2021

In table 3, item 1 with mean response of 1.7 rejected that Large class size promotes learning outcome of female students. Item 2 with mean response of 3.1 accepted that Small class size increase female student concentration on class task. Item 3 with mean response of 1.65 also rejected that Large class size helps in female student contribution in class group projects. Item 4 with mean response of 3.3 accepted that Small class size encourages female students’ classroom participation and learning activities which leads to high academic performance. Comparing  the responses in the item 1 & 3 which rejected the options with the mean value at 1.7 and 1.65 and the responses in item 2 & 4 which accepted the options with the mean values at 3.1 & 3.3, This indicates that there is a difference in the mean scores of female students in  large   and small classes.
TESTING THE HYPOTHESIS

Ho1: There is no significant relationship between class size and students’  academic performance in social studies.
Ho2:  There is no significant difference in the mean scores of male students in  large  and small classes.
Ho3: There is no significant difference in the mean scores of female students in  large  and small classes.
Level of significance: 0.01

Decision Rule: 

In taking decision for “r”, the following riles shall be observed;

If the value of “r” tabulated is greater than “r” calculated, accept the alternative hypothesis (H1) and reject the null hypothesis (H0).

If the “r” calculated is greater than the “r” tabulated, accept the null hypothesis (H0) while the alternative hypothesis is rejected
Hypothesis One:
Table 4: Pearson Correlation Table showing the relationship between class size  (CS) resources and academic performance of students (AP)
	
	CS
	AP

	CS
	Pearson Correlation
	1
	.821**

	
	Sig. (2-tailed)
	
	.000

	
	N
	200
	200

	AP
	Pearson Correlation
	.821**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	200
	200


Source: Survey data, 2021 

**. Correlation is significant at the 0.01 level (2-tailed)

The Pearson Correlation result in Table 1 contains the degree of association between ULR and AP. From the result, the Pearson correlation coefficient, r, value of 0.821 was positive and statistically significant at (p< 0.000). This indicates that there is a significant relationship between Class Size (CS) and  academic performance of students (AP). Thus, CS and AP are correlated positively. 

Hypothesis Two

Table 5: 
Showing the difference between the mean rating of male student in large class size and small class size. 

	Sex 
	N
	
[image: image3.wmf]X


	SD
	Df
	t-cal
	t-crit
	Decision 

	Large class size 
	84
	2.93
	.16
	188
	3.020
	1.960
	Accept (AS)

	Small class Size
	116
	2.99
	.22
	
	
	
	


Source Survey Data 2021

The result in Table 6 indicates that since the calculated t-value (3.020) is less than the t-critical (1.960) at .05 level of significance with 188 degrees of freedom, the null hypothesis (Ho2) is  rejected. This means that there is a significant difference between the he mean rating of male student in large class size and small class size.

Hypothesis Three

Table 6: 
Showing the difference between the mean rating of male student in large class size and small class size. 

	Sex 
	N
	
[image: image4.wmf]X


	SD
	Df
	t-cal
	t-crit
	Decision 

	Large class size 
	84
	2.92
	.14
	188
	3.341
	1.951
	Accept (AS)

	Small class Size
	116
	2.99
	.28
	
	
	
	


Source Survey Data 2021

The result in Table 6 indicates that since the calculated t-value (3.341) is less than the t-critical (1.951) at .05 level of significance with 188 degrees of freedom, the null hypothesis (Ho2) is  rejected. This means that there is a significant difference between the he mean rating of female student in large class size and small class size.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 SUMMARY AND CONCLUSION

Class size reduction is an issue in education of significance as it is a strategy that is currently being used within many school districts at the elementary school level in an attempt to increase achievement for students. Increased accountability is being placed upon schools to make to use their limited funding efficiently and effectively increasing student academic performance. It is vital that some schools especially private ones have contemporary research to use in the hiring of additional teachers to create smaller learning environments. While there are numerous studies on smaller class sizes and their affect on academic performance, the results of the studies are inconsistent in their findings, leaving educational leaders with no definitive answer regarding the relationship between class size and student academic achievement. Confounding the data is the varied methodology of the studies, making the generalizability of results arduous. 

This in-depth study analyzed the relationship between class size and academic performance within . The findings of this study provide educational leaders with data regarding class size and academic achievement, resulting in the continuation of class size reduction. 

The study also reveals that:

Smaller classes result in increased teacher-student contact.   

Students in smaller classes show more appreciation for one another and more desire to participate in classroom activities.    

In smaller classes, more learning activities take place.  

Smaller classes foster greater interaction among students, helping them understand one another and increasing their desire to assist one another. Smaller classes allow for potential disciplinary problems to be identified and resolved more quickly.  

Smaller classes result in higher teacher morale and reduced stress.   Less retention, fewer referrals to special education, and fewer dropouts are the ultimate rewards of class-size reduction.   

5.2 RECOMMENDATION

From the findings of the study It is therefore recommended that our educational policy makers should formulate policies that will ensure that the number of students in a class should not exceed 30 students. This in turn will make the government to provide enough classrooms for the schools. The Parent Teacher Association (PTA), philanthropist and other charitable organizations are also implored to compliment the effort of the government to boost the performance of students in social studies by building more classes. 
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QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

24-30
[  ]

31-36
[  ]

37+ [  ]

Educational level

NCE/OND
[  ]
BSC/HND
[  ]

MSC/PGDE
[  ]

SECTION B

Research question 1

Would you say there is any significant relationship between class size and students’ academic performance in social studies?

	S/N
	ITEM STATEMENT
	SA

4
	A   3
	D   2
	SD  1

	1
	Class size determines the level teacher-student interaction 
	
	
	
	

	2
	Class size affect the teacher’s attention on student
	
	
	
	

	3
	Smaller class size enables teacher concentration of student learning level
	
	
	
	

	4
	Larger class size affect quality classroom instruction
	
	
	
	

	5
	Class size determines student behaviour during teaching-learning process
	
	
	
	

	6
	Large class size encourages student misbehavior
	
	
	
	


Research Question 2: What is the difference in the mean scores of male students in      large   and small classes?
	S/N
	ITEM STATEMENT
	SA

4
	A

3
	D

2
	SD

1

	1
	Large class size motivates  male student to behave well while learning
	
	
	
	

	2
	Smaller class size enables teacher to concentration on male  student learning level 
	
	
	
	

	3
	Larger class size does affect quality classroom instruction on male student
	
	
	
	

	4
	Small class encourages teacher’s adequate supervision of male student which promotes learning outcome
	
	
	
	


Research Question 3

What is the difference in the mean scores of female students in large    and small classes?

	S/N
	ITEM STATEMENT
	SA

4
	A

3
	D

2
	SD

1

	1
	Large class size promotes learning outcome of female students
	
	
	
	

	2
	Small class size increase female student concentration on class task
	
	
	
	

	3
	Large class size helps in female student contribution in class group projects
	
	
	
	

	4
	Small class size encourages female students’ classroom participation and learning activities 
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