
EARLY CHILDHOOD CARE EDUCATION: EVALUATION ADHERENCE OF PROVIDERS TO THE NATIONAL MINIMUM STANDARDS ON EARLY CHILDHOOD EDUCATION

ABSTRACT

The study was designed to find out the extent to which the Early Childhood Care Education
providers’ adhere to the national minimum standard on Early Childhood Care Education in
Owerri Education Zone. A structured questionnaire titled “Early Childhood Care Education Providers Adherence to the National Minimum Standard Questionnaire (ECCEPANMSQ)” was developed by the researcher to guide the study. 51 items were trail-tested on a sample of 16 Caregivers and 4 ECCE providers in 4 ECCE Centres in Okigwe education zone. The data obtained were computed using Crobach   Alpha method. This gave an overall score of 0.71. The five research questions were analyzed using mean and Standard Deviation, while the t-test statistics was used to test the null hypotheses at 0.05 level of significance. An overview of the overall results showed that ECCE providers to a little extent
recruit staff in compliance with the national minimum standard on ECCE, ECCE centres were to
a little extent supervised in compliance with the national minimum standard on ECCE, ECCE
providers to a little extent adhere to the use of instructional materials in compliance with the
national minimum standard on ECCE, ECCE providers to a little extent adhere to the provision
of environment that promotes quality learning outcomes in compliance with the national
minimum standard on ECCE and ECCE providers to a little extent adhere to the protection of
children’s health in compliance with the national minimum standard on ECCE. Based on the
findings of the study, the researcher recommends among others that; National and State desk
officers should embark on regular visitation to ensure that ECC centres are established in
compliance with the national minimum standard as prescribed by NERDC. Judging from the
findings of the study, limitations of the study were identified and suggestions for further studies were made.
CHAPTER ONE
INTRODUCTION

1.1 Background of the Study
People and nations are what they are because of the nature and types of education they have been exposed to. Education is a process of developing knowledge ability in learners in such a way that they use it to improve their society. Following the Nigerian National Policy on Education (NPE), the Federal Republic of Nigeria (FRN) (2004), defined education as that process that helps to develop the whole being, physically, mentally, morally, politically, socially, economically and technologically to enable individuals function in any environment in which they may find themselves. Education is a process of developing knowledge ability in learners towards the formation and modification of their behaviours for the benefit of the society. Consequently, most countries of the world have provided various educational programmes for their citizens because education is conceived as the greatest legacy that any nation can confer to its child. A child is a young human being between birth and puberty. According to Opera (2012), a child is a person known as a minor from birth to the legal age of maturity, for who parents and caregivers, foster parents, public or private homes, institutional or agency is responsible. He or she is somebody under a legally specified age who are considered not to be legally responsible for his or her actions. However, the concept of a child varies from one culture to another. But for this study a child is conceived as a person from the age of zero to five years under the care of parents or caregivers, helpers and securities in Early Childhood Care Education (ECCE) Centres. ECCE is an education programme, intentionally designed towards the general development of the child. Maduewesi (2002) sees Early Childhood Care Education as education given to children from zero to five years. Similarly, the Federal Republic of Nigeria (2004) defined Early Childhood Care Education as education provided by the early childhood care professionals to create an enabling
environment for a child to thrive and develop to the fullest potentials. In the context of this study, ECCE refers to education strictly designed by the early childhood care experts to create an enabling atmosphere for a child to thrive and develop to the fullest potentials. ECCE is a special field of education for development of children. The Federal Republic of Nigeria (2004) recognizes the importance of ECCE and thereafter, began to explore ways of implementing the Early Childhood Care Education for general development of the child. The purposes of ECCE as
stipulated in the National Policy on Education by the Federal Republic of Nigeria (2004:5) include: to effect a smooth transition from home to the school, prepare the child for the primary level of education, provide adequate care and supervision for the children while their parents are at work, inculcate social norms in the children, inculcate in the children the spirit of enquiry and creativity through the exploration of nature, environment, art, music and playing, develop a sense of co-operation and team spirit, learn good habits, especially good health habits, and teach the rudiments of numbers, letters, colours, shapes and forms through play. These objectives must be implemented in the schools by ECCE proprietors and caregivers. Early Childhood Care Education proprietors are owners and managers of Early Childhood Care Education centres. Early Childhood Care Education proprietors include organizations, corporate bodies and religious organizations (churches) that are authorized by law and edict to establish the Early Childhood Care Education centre (Waheed, 2000). They provide instructional materials andrecruit staff such as helpers, securities and caregivers. A caregiver is a person who looks after somebody. Encarta (2010) defined caregiver as somebody who has the principal responsibility for caring for a child or dependent adult, especially in the home.
1.2 
Statement of the Problem 
Effective adherence to the ECCDE curriculum requires various types of resources, which include physical facilities such as infrastructure, instructional and text materials, human resources and fund. However, it is a known fact that an appreciable number of the established pre-primary/nursery schools do not meet the conventional standards in terms of building, ventilation, sanitation, equipment, illumination and infrastructure. Other related problems areinadequacy of space, equipment and facilities that include classrooms, libraries, staff, laboratories and furniture. Most buildings in which some of the nursery schools are situated are far from ideal as some of them are not primarily meant for such institutions. Some of the schools are situated in dwelling houses or large halls and in some, face-to-face type of rooms are used as classrooms. Moreover, little consideration was given to site selection, accessibility, freedom from health and noise hazards and physical safety. Some classrooms even led directly to the main road or to wide gutters. 

 Similarlya number of teachers in the pre-primary schools, apart from being inadequate, are not also qualified and majority of them have not received the special ECCDE teaching training programmes. In addition to the poor teaching methods are lack of materials such as toys, diagrams, charts, pictorials as part of instructional requirements. Other challenges include un-stimulating learning environments, preponderance of unqualified caregivers and high cost of education as well as exploitative and profiteering tendencies on the part of proprietors of ECCDE schools/centres.  

Other challenges are the issue of minimum standard and lack of standard curriculum; the use of mother tongue as a medium of instruction in ECE; and funding as well as supervision of the programme in Nigeria.Additional challenges are the issue of monitoring and assessment as well as the establishment and management of ECCDE schools. Therefore, the aim of this research is to evaluate the curriculum adherence to early childhood care development and education in Imo educational zone in nigeriaand those resources that support and help its implementation in schools/centres of imo educational zone.  

 1.3 
Objectives of the Study 

The objective of this study is to evaluate the adherence to the provision of the national minimum standards of early childhood education. Specifically, the study seeks to: 

Assess whether the provisions of the national minimum standards prepares children for primary education in Imo educational zone in Nigeria; 

Examine whether the ECCDE centres environment meets the prescribed standards for teaching/caring and learning in Imo educational zone in Nigeria; 

Find out the influence of ECCDE monitoring and supervision by the States‟ Universal Basic Education Boards (SUBEBs) on the Local Government Education Authorities (LGEAs) in Imo educational zone in Nigeria; 
Investigate the 
methods used by ECCDE teachers in implementing the ECCDE curriculum in Imo educational zone in Nigeria.
1.4 
Research Questions 
The main purpose of this research is to find answers to the following questions:  

To what 
extent does the adherence to the national minimum requirement of early 
childhood care 
development 
and 

Education curriculum prepare children for primary education in Imo educational zone in nigeria? 

To what extent do the ECCDE environment meet the prescribed standards for teaching/caring and learning in Imo educational zone in nigeria? 

How adequate are the provisions of educational resources in the centres for early childhood care development and education in Imo educational zone in nigeria? 
How has the ECCDE monitoring and supervision of the State Universal Basic Education Boards (SUBEBs) influence the Local Government Education Authorities (LGEAs) in Imo educational zone in nigeria? 

1.5 Hypotheses 

The following hypotheses were proposed based on the afore-mentioned research questions: 

There is no significant difference in the opinions of respondents on the extent to which ECCDE prepares children for primary education in Imo educational zone in nigeria.  
1.6 
Basic Assumptions 
This research is predicated on the assumptions that: 
Provisions of the national minimum standards prepares children for primary education in Imo educational zone in nigeria. 

ECCDE teachers are qualified and have access to the specialization programme in early childhood care development and education in Imo educational zone in nigeria. 

ECCDE environment meets the prescribed standards for teaching/caring and learning in Imo educational zone in nigeria.  

There is adequate provision of educational resources in the centres for early childhood care development and education in Imo educational zone in nigeria. 

Monitoring and supervision by the State Universal Basic Education Boards in the Local Government Education Authorities influence the ECCDE staff in imo educational zone in nigeria. 

Play is the main method of teaching in the ECCDE centres of the imo educational zone in nigeria. 

Pupils who attended ECCDE programme academically perform better than those who did not in the Imo educational zone in nigeria. 

1.7 
Significance of the Study 

The purpose of any research is to make a significant contribution to knowledge. This research, therefore, makes a general assessment of resources, which are very important and necessary for the adherence to provisions of the national minimum standards in early childhood education. The findings will be useful to curriculum planners and other stakeholders, such as the Federal Ministry of Education (FME), Universal Basic 

Education Commission (UBEC), the States Universal Education Boards (SUBEBs), 

Local Government Education Authorities (LGEAs), teachers, parents and Non-

Governmental Organisations (NGOs) in guiding them to appreciate the significance of the programme as well as in the provision of resources required for the adherance to the ECCDE curriculum. 

 Furthermore, the research will bring to light the need for the authorities concerned to ensure that teachers involved in early childhood care development and education specialize in that field in order to achieve the objectives behind the programme.In the same vein, the findings will highlight to NGOs those States or LGEAs that need assistance in terms of provision/rehabilitation of infrastructures, instructional materials, teacher training and the like towards adherance to the programme. In addition, the results will reveal to the States the needed resources in their various LGEAs or schools in order to promote the effective adherence to the ECCDE curriculum.  

The findings of the research will draw the attention of the parents/guardians and the society at large to the crucial role the ECCDE programme plays in shaping the academic performance of children at the later stage of their educational development. 

1.8 
Scope of the Study 
The Study is delimited to only public pre-primary schools that offer early childhood care development and education in imo educational zone in Imo state in nigeria.  This is to establish the extent to which the state have complied with the specified standards of the Federal Republic of Nigeria‟s National Policy on Education. Similarly, it focused mainly on the infrastructure, human and physical resources needed for the curriculum adherence to Early Childhood Care Development and Education. 

CHAPTER TWO

REVIEWOF RELATED LITERATURE
2.1 MINIMUM STANDARD OF EARLY CHILDHOOD EDUCATION

All individuals have a right to education. This right is articulated in many international conventions and documents, including the Universal Declaration of Human Rights (1948); the Convention Relating to the Status of Refugees (1951); the Geneva Convention (IV) Relative to the Protection of Civilian Persons in Time of War; the Covenant on Economic, Social and Cultural Rights (1966); the Convention on the Rights of the Child (1989); and the Dakar World Education Forum Framework for Action (2000), promoting Education For All.

Education in emergencies, and during chronic crises and early reconstruction efforts, can be both life-saving and life-sustaining. It can save lives by protecting against exploitation and harm and by disseminating key survival messages, on issues such as landmine safety or HIV/AIDS prevention. It sustains life by offering structure, stability and hope for the future during a time of crisis, particularly for children and adolescents. Education in emergencies also helps to heal the pain of bad experiences, build skills, and support conflict resolution and peace building.

In recent years there has been a rise in awareness of the need for non-formal and formal education programmes in emergency situations. Millions of children, youth and adults have benefited from the efforts of education authorities and local and international humanitarian agencies. As more emphasis has been put on education, two important issues have emerged:

a recognition that individuals do not forfeit their right to education during emergencies and that education cannot remain ‘outside’ the mainstream humanitarian debate, but must be seen as a priority humanitarian response; and

a broad-based desire and commitment to ensure a minimum level of quality, access and accountability for education in situations of crisis.

In response, in 2003 a working group was constituted to facilitate the development of global minimum standards for education in emergencies. The initiative was hosted within the InterAgency Network on Education in Emergencies (INEE), an open network of UN agencies, NGOs, donors, practitioners, researchers and individuals from affected populations working together to ensure the right to education in emergencies and post-crisis reconstruction. The network is responsible for gathering and disseminating good practices, tools and research, promoting the right to education for people affected by emergencies through advocacy, and ensuring the regular exchange of information among its members and partners. INEE also identifies gaps in resources and encourages the development of these resources through Task Teams convened by INEE member organisations.

These global minimum standards are presented in this handbook, which is the result of a broad and consultative process to develop minimum standards for education in emergencies. From 2003 onwards, working with a broad base of stakeholders, the INEE Working Group on Minimum Standards for Education in Emergencies (WGMSEE) facilitated the development of standards, indicators and guidance notes that articulate the minimum level of educational access and provision to be attained in emergencies, through to the early reconstruction stage. The main components of this development process were national, sub-regional and regional consultations; on-line consultation inputs via the INEE list-serve; and a peer review process. Information gathered from each step was used to inform the next phase of the process.

Over 2,250 individuals from more than 50 countries have contributed to the development of the minimum standards. Between January and May 2004, the WGMSEE facilitated four regional consultations covering Africa, Asia, Latin America, and the Middle East and Europe. The 137 delegates to these regional consultations included representatives from affected populations, international and local NGOs, governments and UN agencies in 51 countries. Prior to the regional consultations, delegates and INEE members coordinated over 110 local, national and sub-regional consultations in 47 countries, gathering input and information from NGO, government and UN representatives; donors; academics; and over 1,900 representatives from affected communities, including students, teachers and other education personnel. Delegates at the regional consultations built upon the standards, indicators and guidance notes developed at the national and local consultations, as well as over 100 INEE list-serve responses, to develop regional minimum standards. The peer review process that took place during the summer of 2004 involved more than 40 experts who analysed and honed the regional standards into one set of global standards.

The resulting minimum standards are built on the foundations of the Convention on the Rights of the Child (CRC), the Dakar Education for All (EFA) framework, the UN Millennium Development Goals (MDG) and the Sphere Project’s Humanitarian Charter. The CRC, MDG and EFA state the right to quality education for all, including those affected by emergencies. This handbook is a tool to be used in efforts to achieve a minimum level of educational access and provision to fulfil this right.

The Sphere Project’s Humanitarian Charter and Minimum Standards in Disaster Response, which was launched in 1997 by a group of humanitarian NGOs and the Red Cross and Red Crescent movement, articulate what people affected by disasters have a right to expect from humanitarian assistance. The Sphere handbook includes the Humanitarian Charter and minimum standards for the core sectors of water supply and sanitation; food security, nutrition and food aid; shelter and site management; and health services. It does not address education services.

The Humanitarian Charter is based on the principles and provisions of international humanitarian law, international human rights law, refugee law and the Code of Conduct for the International Red Cross and Red Crescent Movement and Non-Governmental Organisations (NGOs) in Disaster Relief. The Charter describes the core principles that govern humanitarian action and reasserts the right of populations affected by emergencies to protection and assistance. It also reasserts the right of disaster-affected populations to life with dignity. The Charter points out the legal responsibilities of states and warring parties to guarantee the right to protection and assistance. When the relevant authorities are unable and/or unwilling to fulfil their responsibilities, they are obliged to allow humanitarian organisations to provide humanitarian protection and assistance.

2.1.1 WHEN TO USE THE MINIMUM STANDARDS

The Minimum Standards for Education in Emergencies (MSEE) are designed for use in emergency response, and may also be useful in emergency preparedness and in humanitarian advocacy.They are applicable in a wide range of situations, including natural disasters and armed conflicts. In this handbook,‘emergency’ is used as a generic term to cover two broad categories:‘natural disasters’ and ‘complex emergencies’, which are defined below.

Natural disasters include, among others, hurricanes/typhoons, earthquakes, droughts and floods. Some natural disasters, such as earthquakes, can occur without warning, and have a major impact on those living in the vicinity. Others, such as drought, may develop more slowly but have an equally devastating impact.

Complex emergencies are situations that are ‘man-made’ and are often caused by conflict or civil unrest, which may be compounded by a natural disaster. In such circumstances, the lives, safety, well-being and dignity of the populations concerned are endangered by various crisis factors, such as natural and man-made disasters and armed conflict.

The information contained in this handbook is not prescriptive.The minimum standards have been developed by stakeholders from a variety of levels (e.g. households and communities, local authorities, ministry officials, funding agencies, implementers, etc.) and have evolved out of emergency and early reconstruction environments around the world.The standards provide

guidance on how national governments, other authorities, and national and international agencies may respond and establish education programmes in emergency settings.The standards are designed to be used by communities, governments, other authorities and humanitarian workers to meet education needs, as defined by the immediate populace.

Timeframe 

The timeframe in which the minimum standards are used depends largely on the context.They are applicable in a wide range of emergency settings, from early response in emergencies to early reconstruction stages, and may be used by a diverse audience. Indicators in this handbook are not universally applicable to every situation, nor to every potential user. It may take weeks, months or even years to achieve some of the standards and indicators specified. In some cases the minimum standards and indicators may be achieved without the need for external assistance; in other cases it may be necessary for education authorities and agencies to collaborate to achieve them.When applying these standards and indicators, it is important that all relevant actors agree on a timeframe for implementation and for achieving results.

2.1.2 HOW TO USE THE MINIMUM STANDARDS

There are many manuals and toolkits designed by international agencies and NGOs that provide practical guidance to educational workers in emergencies and early reconstruction efforts, dealing with various aspects of learning and psychosocial activities. These same organisations, as well as ministries of education and other education officials, have developed guides and policies on establishing and maintaining quality education programmes. This handbook does not provide a detailed description of strategies and programmes to design and implement in the field. However, it offers a set of minimum standards, key indicators and guidance notes that inform humanitarian action in the context of education, from the development of education programmes to their implementation and continuity, as well as government and community support. The minimum standards are presented in five categories. These are:

Minimum standards common to all categories: this section focuses on the essential areas of community participation and the use of local resources when applying the standards contained in this handbook, as well as ensuring that emergency education responses are based on an initial assessment that is followed by an appropriate response and continued monitoring and evaluation;

Access and learning environment: focuses on partnerships to promote access to learning opportunities and inter-sectoral linkages with, for example, health, water and sanitation, food aid/nutrition and shelter, to enhance security and physical, cognitive and psychological well-being;

Teaching and learning: focuses on critical elements that promote effective teaching and learning: 1) curriculum, 2) training, 3) instruction and 4) assessment;

Teachers and other education personnel: focuses on the administration and management of human resources in the field of education, including recruitment and selection, conditions of service, and supervision and support; and

Education policy and coordination: focuses on policy formulation and enactment, planning and implementation, and coordination.

2.2 
THEORETICAL FRAMEWORK 

This subsection reviews related literature pertaining to the study under the following subheadings: 

2.2.1 
Piaget and Vygotsky’ Theory: 
The relationship between play and cognitive development is described differently in the two theories of cognitive development, which dominate early childhood and education-Piaget and Vygotsky's. 
i. 
Play and Cognitive Development Theories: 
Play is multifaceted as it changes constantly and unfolds differently in different settings.Piaget (1962), defined play as assimilation or the child's efforts to make environmental stimuli match his or her own concepts. Piagetian theory holds that play, in and of itself, does not necessarily result in the formation of new cognitive structures. Piaget claimed that play was just for pleasure, and while it allowed children to practice things they had previously learned, it did not necessarily result in the learning of new things. In other words, play reflects what the child has already learned but does not necessarily teach the child anything new. In this view, play is seen as a "process reflective of emerging symbolic development, but contributing little to it" (Johnsen and Christie, 1986). In contrast, Vygotsky (1978), stated that play actually facilitates cognitive development. Children not only practice what they already know but also learn new things. In discussing Vygotsky's theory, Vandenberg (1986), remarked that "play not so much reflects thought (as Piaget suggests) as it creates thought".  

Observations of children at play yield examples to support both theories of Piaget and Vygotsky of play. A child who puts on a raincoat and a fire-fighter's hat and rushes to rescue his teddy bear from the pretend flames in his play house is practicing what he has previously learned about fire fighters-this supports Piaget's theory. On the other hand, a child in the block centre who announces to his teacher, "Look! When I put these two square blocks together, I get a rectangle!" has constructed new knowledge through her play-this supports Vygotsky's theory. Whether children are practicing what they have learned in other settings or are constructing new knowledge, it is clear that play has a valuable role in the early childhood classroom.  

Frost (1992), recommended that observing children at play should be a daily responsibility for early childhood professionals. Regular observations provide teachers with assessment information for identifying children with special needs, planning future play experiences, evaluating play materials, determining areas of strength and weakness for individual children, planning curriculum for individual children, reporting to parents, and checking on a child's on-going progress. The increased use of authentic assessment strategies is making observations of children's play more commonplace in early childhood classrooms.  

Hymes (1981), recommended that children have two classrooms one indoors and one outdoors. The outdoor play environment should be used as an extension of the indoor classroom. It should be a learning environment as carefully planned as the indoor activity centres and should encourage motor and social skills as well as help children refine existing cognitive structures and construct new ones. Used in this way, the outdoor play environment provides a basis for observational assessments in all areas of development.  

Fox (1993), researched the practicality of observing young children's cognitive development during outdoor play. Fox‟s observations of four- and five-year-old children during outdoor play found examples of addition and subtraction, shape identification, patterning, one-to-one correspondence, number sense, sequencing of events, use of ordinal numbers, knowledge of prepositions, and identification of final and initial consonants. 

 Fox's outdoor observations also found multiple examples of problem-solving, creative thinking, social competence, language use, and gross and fine motor skills. Although outdoor observations do not replace classroom assessment, they can provide valuable information for teachers of young children. As Fox stated, "These observations can be performed unobtrusively, without intruding upon the children's activities and without placing children in a stressful testing situation".  

ii. 
Importance of Play in Early Childhood Education  

Play is an important and integral part of early childhood development hence, Jacob (2012), opined that the reason most students do not like school is not that, the work is too hard, but that it is utterly boring!  Hence, he posited that play is very important at early childhood because it is a universal interdisciplinary process; a self-expressive activity based on imagination; an expression of cross-cultural theme- nurturing family 

relationship, roles; and a fundamental right of the child. It is also significant because it is free of expectations; free from failure and different at different ages, requiring different objects and activities at each age.  

Jacob added that a young child‟s play in a departmental store differs from play in a classroom block corner, play at a beach or, in the case of children in Africa, a play beside the field in which mothers are working. Children generally play alone, with others, with objects and with their imaginations. To UBEC (2013), play is central in a child‟s life because it is one major source of learning, growth and development. It is adventurous, free and spontaneous. Children have natural curiosity that motivates them to play.  It therefore defined play as doing things for pleasure, to enjoy oneself rather than work. 

Similarly, play is an important vehicle for children‟s social, emotional and cognitive development. It is also a process that involves all of the child‟s senses: touching, feeling, hearing, seeing, and sometimes smelling-all of which stimulates development. 

Against this background, the researcher is of the opinion that a stimulating environment, time, adequate and variety of materials should be provided to children to playwith both at home and in the school due to the fact that play is multifaceted as it changes constantly and unfolds differently in different settings.Play, especially among children whether alone or in group, actively creates meaning in that they explore their environment. Play activities provide opportunities to dull and disable children. The early years are the most important for physical and brain development and therefore, opportunities to play are necessary and valuable which teachers, caregivers and parents should consider as important.In this regard, the adage that says “all work with no play makes Jack a dull boy” is very apt.Therefore,children have a right to relax and play, and to join in a wide range of cultural, artistic and other recreational activities.  

2.2.2  Montessori Theory:  

The theory of foundationprinciples and conceptsof Montessori (1952),is adopted in this research because it can be applied across all ages. Similarly, the principles and concepts if properly usedon children aged 0-8 years, a period considered to be the most important and significant for learning, would enhance teaching, caring and intellectual development of the children.These principles that Montessori held in relation to children‟s education includeIndependence, Observation, Follow the Child, Correcting the 

Child, Prepared Environment and Absorbent Mind. Expatiating on the principles, the Daily Montessoristated as follows:

Independence: 
“Never help a child with a task at which he feels he can succeed.” Montessori. It is always a goal of Montessori education in the classrooms to make the child independent and be able to do things for himself. This is achieved by giving children opportunities to move, to dress themselves, to choose what they want to do, and to help the adults with tasks. When children are able to do things for themselves, there is improvement in their selves, belief, self - confidence and esteem that they may carry on throughout their lives. This principle implies that children should be left to do what they feel they can do, choose what they are interested and have confidence in doing that particular task. As for the teacher, what he is expected to do is to provide children with materials, opportunity and freedom to express themselves. 

Observation:  
Observation or watching the child is for parents and is easy to do. Countless hours can be spent just watching children and seeing how they are enjoying themselves, and exploring their environment. Observation is also the way adults can learn about what the child needs are. For example, if a child starts banging on objects, it means that he has a need for that gross motor activity, so give him a drum. If children are pushing things around the room and they need to walk but cannot do it themselves yet, help them or give them a wagon to push. This is how observation can help create harmony, fulfilling the child‟s current needs. 
This therefore shows that whenever a child starts to collect objects which to him serve as toys, parents/guardians or caregivers should encourage and support suchbehaviour. Similarly, such objects should be provided to the children and should not be thrown away unless by the children themselves. In addition, apart from at home, the school environment including the classroom should be adequately provided with a variety materials/objects which a child may choose from and play independently without discouraging him/her. 

Following the Child: 
“Follow the child, they will show you what they need to do, what they need to develop in themselves and what area they need to be challenged in. The aim of the children who persevere in their work with an object is certainly not to “learn”; they are drawn to it by the needs of their inner life, which must be recognized and developed by its means.” From what one has observed from the actions of the children, he should follow them in what they need to do. If they want to climb, give them the opportunity to climb in a safe manner and do not be over-protective. Following the child also means being non-directive that is not telling them what to do all the time. Give the child the freedom to choose what he wants or needs to do and to act on his own.Do not tell them what they have to do, but rather present them with choices of different materials/toys.  

In this context, apart from the parents, teachers and caregivers havean importantrole to play by following the children under their custody. Whether in the school compound or in the classroom, children must be followed and helpedwith materials or objects that they can choose from. They should not be told what to do or what to choose, rather provide them what they want and stand back to watch them unless the need for help arises before one should intervene. 

Correcting the Child:  

Children make mistakes;they may spill something, drop food unintentionally and so on. There is no need for one to raise his voice in situations like these. Instead, calmly recognize the mistake and use the opportunity to work together with the child on some valid practical works. One will find that children do like to clean up as they see it as something adults do. There is no need to blatantly point out a child‟s mistake, there is a way to make them realize it.For example, with a cloth bib a child who is learning how to drink from a glass will find out that if he tips the glass a bit too early, the water will spill on him and he will feel it. If a child mispronounces a word, there is no need to correct him, but rather say the word correctly. Correcting children may result in them being scared to attempt anything for fear of making another mistake. 

This shows that school children can be provided with an apron to paint with paint or water colours or cook through watching and without stopping or correcting them but praising what they are doing. It is worth stressing thatchildren develop to realize their mistakes through frequent practiceand watching the actions and performances of their colleagues.  

Prepared Environment: 
“The teacher‟s first duty is to watch over the environment, and this takes precedence over all the rest. The prepared environment is important part of Montessori. It is the link for a child to learn from adults. Rooms are child sized with activities set up for success and allow freedom of movement and choice. The environment has to be safe for the child to explore freely;it has to be ready and beautiful for the children so it invites them to work.Their play is their work and they are still enjoying it. The development of the child is therefore dependent on the environment she or he is in, and this environment also includes the parents. 

 To my understanding, the environment where children live, play, study and sleep be it home or school, should be carefully organized and provided with all the things that would stimulate and arouse the interest of the children. Similarly, the physical environment where pupils play should have a wide space to enable them move freelyand should contain materials needed for physical exercises.On the other hand, the classroom arrangement should provide space for free movement, interaction and allows the teacher to see every corner from his/her seat.  

Absorbent Mind:  
Montessori opined that children learned the language without anyone teaching them. This sparked her idea for the “absorbent mind”. Children under the age of three, do not need to have lessons in order to learn, they simply absorb everything in the environment by experiencing it, being part of it. It is therefore important that the environmental set up is good, nice and positive since this is what the child will absorb whether he chooses to or not. 

For the above reason, adults should be careful of what they say around children. Even though you think they are not listening, as they may not be able to express themselves yet, when they can, you will not want them swearing back at you. It is for this reason that one should not try to say “No” to a child so that they may not say “No” to us rudely. Instead, we say “Stop” when we want to tell children that what they are doing is wrong.From these statements, it is obvious that at the age of 0-3years children have absorbent minds because they learn without any body teaching or asking them to learn or “repeat after me”.  

The Montessori theory of foundation principles and concepts as earlier indicated, was adopted for this research because it is concerned with taking care of children from 08 years.Infact, the theory provide freedom to the child to critically think, manifest his innate abilities, develop better communication with his environment, parents and teachers. In a nutshell, these principles and concepts promote the intellectual, physical and mental growth of young children thereby preparing them for future challenges of life. Moreover, the fact that this study is evaluative, it would like to establish whether or not the ECCDE centres are organized and run according to the provisions of this theory. 
2.2.4 
Proliferation of Centre Model  

To ensure adherance to any educational programme, there is need for coordination, management and supervisionin order to overcome or at least minimise problems that might be associated with the effectiveness of its implementation.Therefore, the proliferation of centre model according to Schon (1971), attempted to overcome or reduce the significance of those factors associated with the effectiveness of the centreperiphery model. This is through the creation of secondary centre to extend the reach and thus the efficiency of the primary centre. The intention is that the work of the central development team is supported and extended by local development groups. In turn, these local groups are supported by the central team through the provision not only of advice but also sometimes of courses of training.  

To Guga and Bawa (2012), in proliferation of centre model, there should be both primary and secondary implementation centres. They asserted that the primary centres are responsible for managing the secondary centre through the provision of training materials and the resources needed. The secondary centres engage in diffusing or spreading the changes in their individual areas of control.  

In this study, the primary centres are the UBEC/SUBEBs and the LGEAs that are responsible for managing and coordinating the affairs of the secondary centres (ECCDE centres). They provide the secondary centres with staff training, training materials and resources for effective and adherance to the curriculum at the individual areas under their jurisdiction (SUBEBs, 2014). On the other hand, according to the two SUBEBs, the secondary centre that is the LGEAs engages in diffusing or spreading the changes in their individual areas of control that is the ECCDE centres. Similarly, the secondary centre is responsible for distributing the resources provided by the primary centre and posting of staff (including those recruited by the SUBEBs) to variousareas (schools). The secondary centre that is the UBEC/SUBEBs at their level also coordinate, monitor, and supervise the affairs of the individual areas 

(schools) and send feedback to the primary centres. 

The Centre-Periphery and the Proliferation of Centre models are chosen for this research due to their relevance. The centre-periphery model is relevant to Nigeria‟s educational system in relation to planning, preparation and management as every educational programme must pass through these stages. This is due to the fact that in Nigeria, for any curriculum to be implemented it must be a plan first followed by preparation of the infrastructure including recruitment of personnel both teaching and non-teaching, provision of furniture and instructional materials and so forth. The managing in this context includes coordination, quality assurance of the schools at the primary centre by the Ministry, Commission, State Board and LGEA as the case may be. The Head Teachers at the secondary centre are the Chief Executives who are responsible for seeing that all activities are successfully implemented with the cooperation of their subordinates in the school and the support of those from outside such as the UBEC, SUBEB and LGEA. 

In the Proliferation of Centre model, the various bodies in the hierarchy that run and maintain the affairs of the centres/schools such as UBEC, SUBEB and LGEA are the primary centres while the secondary centres refer to the centres/schools where the curriculum is implemented. Each centre, whether primary or secondary,  must function effectively in carrying out its duties be it the provision of learning resources, employment of teachers and other personnel, enrolment of pupils/students, coordination, and quality assurance in order to achieve the stated goals. 

According to Schon (1971), when the network of communication of money, men, information and materials is inadequate to the demands imposed on it, the innovation suffers a setback sometimes ending in total collapse. Similarly, lack of qualified or inadequacy of teachers, improper utilization or inadequacy of physical and material resources constitutes hindrance to the adherence toeducational programmes. However, researchers have made many recommendations and suggestions, which were rarely considered. 

2.3 Early Childhood Care Development and Education 

 Quality education at early childhood helps children develop their potential, intellectual development and promotes their social, physical, emotional, and cognitive development. UNESCO (2014), stated that early childhood is defined as the period from birth to eight (0-8) years old. It is a time of remarkable brain growth, and these years lay the foundation for subsequent learning and development. To UNCEF (2014), early childhood, which spans the period up to 8 years of age, is critical for cognitive, social, emotional, and physical development. During these years, a child‟s newly developing brain is highly plastic and responsive to change as billions of integrated neural circuits are established through the interaction of genetics, environment and experience. Thus, optimal brain development requires a stimulating environment, adequate nutrients and social interaction with attentive caregivers. Cherry (2015), on the other hand, sees early childhood as a time of remarkable physical, cognitive, social and emotional development. Infants enter the world with a limited range of skills and abilities. Watching a child develop new motor, cognitive, language and social skills is a source of wonder for parents and caregivers.   

Early Childhood Education: Swartout (2015), stated that it consists of activities and/or experiences that are intended to effect developmental changes in children prior to their entry into elementary school. Swartout also stated that early childhood education (ECE) programmes include any type of educational programme that serves children in the preschoolyears and is designed to improve later school performance.  
Early Childhood Care and Education: Zafeirakon (2015), stated that 40% of children in the developing world live in extreme poverty and 10.5 million children under 5 years of age die from preventable diseases each year. He argued that investing in quality early childhood care and education can improve their wellbeing and close the education and poverty gap. To Zafeirakon, young children, especially the poorest and most disadvantaged, who benefit from ECCDE 

services, are more likely to be healthy, ready to learn, and stay longer and perform better in school. 
 Education.com also posited that the quality of the early childhood education a child receives has a direct impact on positive child development in language and mathematics skills, as well as social and behavioural skills. While this quality can be delivered in a variety of settings, from family child care homes to public school programmes to private preschools, there are certain characteristics that distinguish high quality early learning settings. These are as follows: 

Well-educated and caring teachers: Early childhood research draws a direct line between programme qualities, the amount of specialized early childhood training a teacher has received, and adequate compensation (which reduces turnover).  

Programme quality standards:  They address programme quality, as well as 

child health and safety.  

Curriculum and activities: Many different “curricula” or teaching approaches can create an enriched learning environment for children. Some core quality characteristics include:  

Well-planned: Whether a pre-designed model or home grown, a curriculum should reflect current research on child development and it should include specific learning goals for children. Well-planned learning activities can also be embodied in a particular philosophy or approach to early childhood education. 

Based on a child’s developmental needs: Activities, materials and schedules should be appropriate to a child‟s age and support all three key developmental domains – cognitive (language development and problem-solving skills), physical (gross/fine motor development) and social emotional (interactions with others in a group) to children‟s overall development. 

Balanced: A good curriculum provides a balance of play and structured activities, teacher-initiated and child-initiated exploration. 

iv. 
Curriculum: 
  Ebert, Ebert and Bentley (2013), curriculum refers to the means and materials with which students will interact for the purpose of achieving identified educational outcomes adding that curriculum is based upon the study of grammar, rhetoric, and logic.Agusiobo (2003), stated that curriculum is an organized framework that sets out the content that children are to learn; the processes through which the curriculum are set for them; it is what evaluators do to help children to achieve these goals and the context in which teaching and learning occurs.  

 
According to Henson (2001), curriculum is a Latin word that originally means 

„race course‟. Traditionally, the term means a list of courses but over the years, different people have different perceptions about it. For some people, curriculum has been equated with a plan for learning. Henson also brought up a list of conceptions in defining curriculum as being interpreted by different people as; a programme of study, set of subjects, a course of study, a content, that which is taught in school, a sequence of courses, the curriculum is a set of materials, a set of performance objectives, all activities that goes in the school and or, all experiences received as a result of schooling.   However, from these it can be concluded that curriculum is broadly designed as the totality of student experiences that occur in the educational process. The term often specifically refers to a planned sequence of instruction, or to a view of the student‟s experiences in terms of the educator‟s or a school‟s instructional goals. 

To Yusuf (2012), curriculum is a planned programme of learning opportunities aimed at achieving broad goals and related objectives adding that it could be viewed from different dimensions. Firstly, it is an arrangement of materials of instruction, extending over a considerable period of time and planned for a specific group of students/pupils. Secondly, it is the interchange between students, faculty and subject matter. Lastly, it is the subject matter taught to students; - a sequence of experiences set up by the school to discipline students in a group; a means to facilitate the growth of students and the planned engagement outcomes.  Yusuf further opined that curriculum is the art and science of what is planned for and done in and outside the school for the purpose of effective teaching and learning. 

 From these definitions, it can be concluded that curriculum is all that is planned to be taught by the teacher/facilitator to the students/learners at whatever level in and outside school. It can also be considered as all the courses planned for specific group of students/learners for a specific period (graduation or certificate). 

v. 
Curriculum Implementation: 

 Hargreaves (2000), identified four areas which characterize the multidimensional nature of educational change namely, politics, contexts, emotions, and chaos/complexity. Ifeyinwa (2007),argued that when curriculum content is adequately implemented with the appropriate materials needed for it, a lot is achieved in the learner adding that a learner who is well grounded in appropriate skills and competences became not only effective but also competent and contented individual in his life. What is to be taught and how it should be taught may be referred to as curriculum. 

 Buoro (2000), deemed curriculum implementation as part of the process, which involves determining whether the school has or has not received the recommended materials, determining whether it is being used, and assessing teachers and student attitudes and understanding in relation to the desired outcomes. Buoro also stated thatcurriculum implementation involves putting curriculum to work, considering the process necessary to accomplish and predict behavioral outcomes in the learner. 

 Anwuka (2001), stated that the extent to which a curriculum is implemented in the classroom is associated with the teacher involvement in the process. One cannot assume that teacher involvement in curriculum development assures successful implementation, but it is obvious that when curriculum innovations are alien or threatening to most teachers, no matter how realistic they are in addressing issues of the contemporary world, they often fail at implementation stage. Anwuka further stated that the extent to which a curriculum is implemented in the classroom is associated with the teacher involvement in the process.  

 Suleiman (2012), stated that teachers, either fail to understand what the curriculum actually demands of them, or they just refused to make a genuine commitment to ensuring its success. The best or poorest designed curriculum owes its ultimate success or failure to the quality of the teachers own planning and implementation. This provides a challenge to the curriculum worker and if the curriculum grows out of teacher experience then personality phenomenon in its implementation will be minimized. 
CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Research Design  
Descriptive survey and ex-post facto design were selected for this study. This research was conducted using descriptive survey study, which according to Olayiwola (2007), involves describing, evaluating or comparing current or prevailing practices, events and occurrences. It is primarily designed to paint the picture of a situation.  

Ex-post facto adopted in order to compare if there is significant difference in the academic performance of a group of pupils in Primary One who passed through the CECCDE programme and another group of the same Primary One pupils that did not undergo the programme. It was also used to establish the validity of the terminal examination assessment report sheets issued to the Primary One pupils by the Centres visited in the two selected States. 

3.3 
Population  
This study was carried out Imo educational zone in nigeria which comprises of some early childhood centers. The targeted accessible population in the zone consists of 4,55 centres; 323,34 Pupils; 4,47 Head Teachers; 3,21 qualified ECCDE Teachers; 3,96 LGEAs Supervisors and 24 SUBEBs Supervisors in addition to 5 UBEC ECCDE Coordinators.

3.4  Sample and Sampling Technique 
The sample for this study are teachers and pupils from the state, consists of those who attended the ECCDE programme and those who did not. 

The total sample size of the respondents for this study is three hundred and ninety-six (396). The sample sizes of the respondents were obtained through expert sampling using Krejcie and Morgan (1970) method of determining sample size, who indicated that a sample of 201 is considered adequate for a population of 422. However, for the purpose of this study, a sample of 396 was used.  

3.5 
Instrumentation  
The instruments used in collecting the data for this research included 

questionnaire, observation and post-test.  

Questionnaire:  
A questionnaire with the title: “Assessment of the adherence to the Provisions of the national minimum standards in Imo educational Zone in nigeria (EIECCDEC)” was developed. The designed questionnaire was of three types; the first one, which contained twenty (20) questions, focused on the ECCDE curriculum and teaching methods and was for the five groups of respondents namely, 

Head Teachers, ECCDE Teachers, Supervisors, SUBEBs Supervisors and UBEC 

ECCDE Coordinators. The second, consisting of twenty (20) questions, was for Head Teachers only and centered on teachers‟ qualification and quality assurance while the third type containing twenty (20) questions too was for ECCDE Teachers alone and focused on the environment as well as educational resources.  

Observation:  
Yusuf (2012), posited that observation refers to getting information about the student, situation under natural condition. During observation, events that are directly observable are recorded as they occur and the information is analyzed for the purpose of decision-making. In conducting observation, rating scale or checklist is used. An observation checklist was therefore designed to enable the researcher and research assistants to physically observe the standard, adequacy, availability, inadequacy or nonexistence of the resources. The results, based on ticking Yes or No and using dichotomous scale of 2 and 1, were analyzed on the basis of frequency, percentage and mean using simple percentage.  

Post-test 
Kolo (2010), stated that post-test involves the administration of the instrument fot data collection which provides confidentiality of the respondents because there is no retest and its controls for most of the threats to internal validity. Accordingly, the post-test test was used to validate the result of the analyses of terminal examination report sheets issued by the centres to pupils who passed through the ECCDE programme and those who did not. The test was conducted basded on the NERDC National Early Childhood 

Curriculum for Ages 0-5 Years (supported by UNICEF), the Nigeria Pre-primary English Pupils‟ Book 1 and the Modern English for Primary Book 1. 

 3.5.1 
Validity of the Instrument 
To make sure that the instruments used measured what they were intended to measure on the research objectives, research questions and hypotheses were tabled before the research experts who were appointed as Supervisors and experts from other universities and College of education. They assessed and gave necessary corrections on the designed research instruments in terms of appropriate grammar, suitability of the items proposed, and the respondents that would provide the required information in answering the questionnaires of the study. Their suggestions, comments and corrections were incorporated in the final copies of the printed instruments used.  

3.5.2 
Pilot Study 
To establish the reliability of the instruments, a pilot study was conducted on independent respondents drawn from Isie LGEA  which is not one of the sampled LGEAs for the study. A total of fifty (50) copies of the questionnaire for the three different groups of respondents was administered; ten (10) copies for Head Teachers, twenty (20) copies for ECCDE Teachers and twenty (20) copies for LGEA Supervisors. Observation, was however, conducted in all the ten (10) schools visited.  

3.5.3 
Reliability of the Instrument 
 The data collected from the Pilot study were statistically analysed for the purpose of reliability co-efficient. The Cronbach‟s alpha reliability coefficient was used. Consequently, reliability co-efficient of alpha level of 0.880 was obtained for the whole fifty (50) respondents. On individual analysis, a reliability of 0.750 was obtained for Head Teachers, 0.767 was obtained for ECCDE Teachers and a reliability coefficient of 0.789 was obtained for Supervisors This reliability co-efficient was considered adequate for the internal consistencies of the instruments. This was a confirmation of test of reliability by Spiegel (2010). According to him, an instrument is considered reliable if its reliability co-efficient lies between 0 and 1, and that the closer the calculated reliability co-efficient is to zero, the less reliable is the instrument, and the closer the calculated reliability co-efficient is to 1, the more reliable is the instrument. This therefore, confirmed that the reliability of the data collection instrument used was fit for the main work. 

3.6 
Procedure for Data Collection  
The researcher employed the following procedures for the collection of data for the study. First, the researcher visited the state’s Universal Basic Education Board (SUBEB) with an introductory letter obtained from the Department of Educational Foundations and Curriculum. 

Relevant information regarding the population of centres used in this study were obtained at the LGA Headquarters from the Office of the Heads of School Services Unit. Similarly, the questionnaires were administered by the researcher and the three research assistants on the Supervisors at SUBEB and LGEA levels as well as the Head Teachers, ECCDE Teachers and the ECCDE Coordinators at UBEC. The questionnaires were retrieved by the researcher and three research assistants who were duly briefed of what is expected of them in the course of data collection. In some instances,Supporting Staff Officers (SSOs) in the offices of Heads of School Services Units at the LGEA level and two Senior Supervisors at the SUBEB level assisted in the course of administering the instrument of the study. Copies of those distributed at UBEC, Abuja headquarters, were however retrieved by a research assistant. On the other hand, the observation was conducted in the thirty sampled centres by the researcher together with two research assistants.  

3.7 
Procedure for Data Analysis  
The data collected on the Assessment of the adherence to the provisions of the national minimum standard of Early Childhood Care Development and Education Curriculum in Imo educational zone in nigeria were analyzed in tabular form through frequency, mean and percentage. Moreover, the raw scores from the frequencies were converted to mean and standard deviation. Similarly, the scores on Terminal Assessment Report Sheets and the ex-post facto designed test for primary one pupils that attended ECCDE and those who did not was compared using t-test to find out whether the programme prepared children for primary education or not.  

In testing null hypothesis 1, ANOVA was employed to test it at 0.05 level of significance. Hypotheses 2, 3, 4, 5 and 6 were however analyzed based on chi-square at 0.05 level of significance while hypothesis 7 was analyzed using t-test also at 0.05 level of significance. Simple percentage was the method employed in analyzing the findings made on the basis of the observation checklists. 

CHAPTER FOUR

DATA PRESENTATIONAND DISCUSSIONS

4.2 
Description of Study Variables 
A total of three hundred ninety-two respondents were involved in answering the questionnaire in this study. This number was made up of one hundred forty-six head teachers, one hundred and forty-two ECCDE qualified teachers, sixty-eight LGEAs supervisors, thirty-five SUBEBs supervisors and five UBEC ECCDE coordinators. The number of pupils assessment involved on the terminal examination report sheets and for test conducted by researcher were one hundred and sixty. 

Table 4.1a: Response Rateof Respondents 
	Respondents  
	Questionnaires 
Distributed  
	 Questionnaires 
Returned  
	Percentage (%)  
Returned  

	Head Teachers 
	146 
	146 
	 36.87 

	ECCDE Teachers  
	142 
	138 
	34.85 

	LGEA Supervisors  
	68 
	68 
	17.35 

	SUBEB Supervisors 

Coordinators UBEC  
	35 

5                          
	 35 5 
	8.93 

1.28 


Total 
396 
392 
99.28 
 SHAPE  \* MERGEFORMAT 



Table 4.1a showed that 396 questionnaires were distributed to the five groups of respondents out of which392 or 99.28% were retrieved leaving a balance of 4 copies as un-retrieved from the ECCDE Teachers. Therefore, all analyses will be based on the 392 retrieved questionnaires that constituted 100%. The Head Teachers group had the highest number of respondents as it received 146 copies or 36.87%of the questionnaires while the least group was that of UBEC ECCDE Coordinators that received 5 or 1.28% of the questionnaires. 

Analysis of Bio-Data Variables  
Table 4.1b: Distribution of Respondents Based on Status 

	Respondents 
	Frequency 
	Percentage 

	Head Teachers 
	146 
	36.87 

	ECCDE Teachers 
	138 
	34.85 

	LGEA  Supervisors 
	68 
	17.35 

	SUBEB 

Supervisors 
	35 
	8.93 

	UBEC 

Coordinators 
	5 
	1.28 

	Total 
	392 
	99.28 


On respondents status, Table 4.1bindicated that 146 or 36.22% of respondents were Head Teachers; 138 others representing 34.85%were ECCDE Teachers; 68 representing 17.35% were LGEA Supervisors as against 35 or 8.93% were SUBEB Supervisors while the remaining 5 or 1.28% were UBEC Coordinators. This implied that all the stakeholders of the ECCDE programme were represented in the study. 

Table 4.1c: Distribution of Respondents Based on Gender 

	Respondents 
	Frequency 
	Percentage 

	Male 
	272 
	69.4 

	 
Female 
	120 
	30.6 

	Total 
	392 
	100.0 


On gender distribution, Table 4.1c showed that 272 of the respondents representing 69.4% were males while the remaining 120 representing 30.6% were females. This indicates that both sexes were represented in this study. 

Table 4.1d: Distribution of Respondents Based on Educational Qualification 

	Respondents 
	Frequency 
	Percentage 

	PhD 
	Nil 
	Nil 

	Masters 
	112 
	28.6 

	 
Bachelors 
	175 
	44.6 

	NCE 
	105 
	26.8 

	Total 
	392 
	100 


On the respondents‟ educational qualification, Table 4.1dindicated that a total of 112 representing 28.6% obtained Master degrees. Similarly, 175 representing 44.6% had 

Bachelor degrees and the remaining 105 representing 26.8% possessed NCE certificates. This indicates that all the respondents had at least the minimum qualification for entry into the teaching profession that is, NCE. 

Table 4.1e: Distribution of Respondents Based on Years of Experience 

	Respondents 
	Frequency 
	Percentage 

	0- 5 yrs. 
	47 
	12.0 

	6-10 yrs. 
	80 
	20.4 

	11-15 yrs. 
	86 
	21.9 

	16-20 yrs. 
	84 
	21.4 

	over 20 yrs. 
	95 
	24.2 

	Total 
	392 
	100.0 


On the respondents‟ years of working experience, Table 4.1eshowed that a total of 47 representing 12.0% had between 0 - 5 years while 80 representing 20.4% had between 6-10 years as against 86 or 21.9% that had 11-15 years. Similarly, 84 or 21.4% had 16-20 years of experience while the remaining 95 representing 24.2% had over 20 years working experience. 

Table 4.2a: 
Distribution of Sampled Primary 1 Pupils Assessed on Terminal  
Examination Report Sheets 
	Pupils 
	Frequency 
	Percentage 

	ECCDE 
	80 
	42.8 

	Non-ECCDE 
	107 
	57.2 

	Total 
	187 
	100 


Table 4.2a showed that a total of 187 primary school pupils‟ results were used, which was classified into two groups.  The first comprised of 80 pupils representing 42.8% that attended the Early Childhood Care Development and Education programme and the second group of 107 or 57.2% were those who did not attend the programme. 

Table 4.2b: Distribution of Sampled Primary 1Pupils Based on Post-test 

	 Pupils 
	Frequency 
	Percentage 

	ECCDE 
	20 
	50 

	Non-ECCDE 
	20 
	50 

	Total 
	40 
	100 


Table 4.2bshowed that a total of 40 primary one (1) school pupils were tested with 20 each or 50%of the pupils representing those that attended the Early Childhood Care Development and Education programme and those who did not attend the programme respectively. 

4.3 
Response to Research Questions 
The descriptive analysis adopted for this study was done by way of responding to the research questions as follows:    

Research Question No. 1: To what extent does the adherence of the national minimum standards prepares children for primary education in the Imo educational zone in nigeria? 

Responding to this research question, all the items (1-10) were addressed by the five (5) groups of respondents and the result showed as follows:  

Table 4.3: 
Descriptive Summary of Data on ECCDE Curriculum Preparation: 
	Respondents 
	N 
	Mean 
	Std. Dev. 
	Std. Error 

	Head Teachers 
	146 
	29.2945 
	3.45447 
	.28589 

	ECCDE Teachers 
	138 
	29.4855 
	3.46038 
	.29457 

	LGEAs  Supervisors 
	68 
	29.6471 
	3.18469 
	.38620 

	SUBEBs 

Supervisors 
	35 
	29.1714 
	3.55201 
	.60040 

	UBEC Coordinators 
	5 
	31.6000 
	.89443 
	.40000 

	Total 
	392 
	29.4413 
	3.39800 
	.17163 


Decision mean – 2.5000 

The descriptive statistics on the respondents mean perceptions regarding preparation of children for primary education through attending the early childhood care development and education programme in the Imo educational zone in nigeria as depicted in Table 4.3 were  29.2945,  29.4855,  29.6471,  29.1714  and 31.6000 by Head Teachers, ECCDE Teachers, LGEA Supervisors, SUBEB Supervisors and UBEC Coordinators respectively. This showed that on the basis of the respondents‟ status, their mean perception on ECCDE curriculum preparation is not very different as it ranges from 29.1714 to 31.6000. 

Research Question No. 2: What is the extent of the ECCDE environment in imo educational zone in nigeria meeting the prescribed standards for teaching/caring and learning?  

Responding to this research question, the ECCDE Teachers addressed all the items (1-10) and the result showed as follows:  

Table 4.5: Perception of Respondents on Environment of ECCDE Centres:  
	S/N 
	 
	Response categories 
	 
	 

	
	
	SA 
	A 
	D 
	SD 
	MEAN 
	STD 

	1 
	ECCDE locations are acceptable to the community and they are within walking distance 
	103 
	22 
	5 
	8 
	3.59 
	0.81 

	2 
	ECCDE environments are safe, secure, fenced and free from excessive noise. 
	79 
	0 
	59 
	 
	3.14 
	0.99 

	3 
	Play-ground with enough space and classroom are well ventilated  
	5 
	20 
	66 
	47 
	1.87 
	0.78 

	4 
	ECCDE centres have enough toilets and access to portable (drinking) water 
	87 
	1 
	22 
	8 
	3.35 
	0.77 

	5 
	ECCDE classrooms have furniture: 

child-sized chair and table  
	59 
	38 
	33 
	8 
	3.07 
	0.85 

	6 
	ECCDE environment is provided with basic sanitation, safe nutritious food, portable water, adequate ventilation and promote good health practices. 
	67 
	35 
	28 
	8 
	3.16 
	0.78 

	7 
	ECCDE environment stimulates the child to play, explore and discover 
	53 
	29 
	44 
	12 
	2.89 
	0.77 

	8 
	The environment is attractive to the child with variety  of colours, textures, surfaces, visual dimensions and perspectives 
	34 
	20 
	45 
	39 
	2.35 
	0.85 

	9 
	ECCDE classrooms provide children with space for storing their personal belongings 
	95 
	25 
	10 
	8 
	3.50 
	1.06 

	10 
	Encourages children‟s regular attendance to the centre 
	27 
	12 
	82 
	17 
	2.36 
	0.86 

	 
	Cumulative mean 
	 
	 
	 
	 
	2.93 
	 


Decision mean = 2.5000 
Table4.5 revealed the perception of Teachers on the ECCDE centres meeting the prescribed standards for teaching/caring and learning inthe Imo educational zone in nigeria. They were in agreement with the items based oncumulative mean response of 2.93 on seven items, which was found to be higher than the decision mean of 2.5000 while three items were less than both the cumulative mean and decision mean. 

Specifically, it was observed that ECCDE locations were acceptable to the communities and they were within walking distance as the item attracted the highest mean response of 3.59. The details showed that 103 of the respondents were in strong agreement, 22 in agreement, 5 disagreed and 8 strongly disagreed. In the same vein, they were of the belief that ECCDE classrooms provided children with space for storing their personal belongings as the item attracted the second  highest mean response of  3.50 with details showing  95 were in strong agreement, 25 in agreement, 10 disagreed and the remaining 8 strongly disagreed. On play-ground and classroom being well ventilated with enough space, the item attracted a mean response of 1.87 as the details showed thatonly 5respondents were in strong agreement, 20 in agreement, 66 disagreed and 47 strongly disagreed. Similarly, on the attractiveness of the environment to the child, the item received a mean response of 2.35as the details showed that34respondents were in strong agreement, 20 in agreement, 45 disagreed and39 strongly disagreed. 

Research Question No. 3: How adequate are the provision of educational resources in the Centres for early childhood care development and education in Imo educational zone in nigeria? 

Responding to this research question, the ECCDE Teachers addressed all the items (1-10) and the result showed as follows:  

Table 4.6: Perception of Respondents on Educational Resources:  
	S/N 
	 
	Response categories 
	 
	 

	
	
	SA 
	A 
	D 
	SD 
	MEAN 
	STD 

	1 
	There is a resource centre where teaching aids, audio-visual materials, posters, charts etc. are stored. 
	101 
	22 
	6 
	9 
	3.59 
	0.81 

	2 
	Human Resources: there are qualified, trained and experienced teachers and trained caregivers. 
	77 
	0 
	61 
	 
	3.12 
	0.99 

	3 
	Health Care: there is provision of First-

Aid and a Nurse 
	4 
	21 
	64 
	49 
	1.87 
	0.78 

	4 
	Instructional Material: ECCDE Centres are provided with IECD policy, curriculum, caregiver manual, flash card, chalk/board, radio, television etc. 
	87 
	20 
	24 
	7 
	3.36 
	0.77 

	5 
	Art materials: plants, clay, drawing materials (crayons, pencils), papers, wet sand, sewing equipment etc. 
	49 
	45 
	35 
	9 
	2.29 
	0.85 

	6 
	Books: folktales, stories dictated by children and parents, storybooks, photo album, newspaper etc. are provided. 
	77 
	31 
	23 
	7 
	3.29 
	0.78 

	7 
	Outdoor Materials: there is provision of climbing equipment, toys, sand/mud and water, Swings Natural Science. 
	56 
	28 
	40 
	14 
	2.91 
	0.77 

	8 
	Materials to support mathematical learning: bottle tops,balance scales, attributes blocks, colours are provided. 
	36 
	23 
	45 
	34 
	2.44 
	0.85 

	9 
	Materials to support language literacy: 

picture books, story books, audio materials, etc. are provided. 
	102 
	12 
	8 
	7 
	3.58 
	1.06 

	10 
	Table Games: playing cards, puzzles, lotto, board games etc. are provided 
	33 
	12 
	76 
	17 
	2.44 
	0.58 

	 
	Cumulative mean 
	 
	 
	 
	 
	2.953 
	 


Decision mean = 2.5000 
Table 4.6 revealed the perception of Teachers on the provision and adequacy of instructional materials and educational resources in the Centres for early childhood care development and education in the Imo educational zone in nigeria. They were in agreement with six items as the cumulative mean response on the items was 2.953, which was found to be higher than the decision mean of 2.5000. On the other hand, the mean of each of item three, five, eight and ten is less than the decision and cumulative means.   

Specifically, it was observed that materials to support language literacy such as picture books, story books, audio materials and so forth, were provided as the item attracted the highest mean response of 3.59. The details showed that 102 respondents were in strong agreement, 21 in agreement, 7 disagreed and 8 strongly disagreed. In the same vein, they asserted that there were resource centres where teaching aids, audiovisual materials, posters, charts and so on were stored as the item attracted the second highest mean response of 3.56. Its details showed that 101 respondents were in strong agreement, 22 in agreement, 6 disagreed and 9 strongly disagreed. 

The provision of First Aid and a Nurse under health care attracted the least mean score of 1.87 as the detail showed that only 4 respondents were in strong agreement, 21 in agreement, 64 disagreed and 49 strongly disagreed. Similarly, the adequacy of materials to support mathematical learning attracted a mean score of 2.44 with 36 of the respondents in strong agreement, 23 in agreement, 45 disagreed and 34 strongly disagreed. On the provision of table games such as playing cards, puzzles, lotto, board games and so forth, which also attracted a mean score of 2.44, 33 of the respondents were in strong agreement, 12 in agreement, 76 disagreed and 17 strongly disagreed. These, therefore, highlights the inadequacy of health care, materials for art including those to support mathematics learning and table games. 

Research Question No. 4: How has the ECCDE monitoring and supervision of the State Universal Basic Education Boards (SUBEBs)influence the Local Government Education Authorities (LGEAs) in the Imo educational zone in nigeria? 

Responding to this research question, the Head Teachers addressed all the items (1-10) and the result showed as follows:  

Table 4.7: Perception of Respondents on Monitoring and Supervision:  
S/N 
Items 
Response categories 
MEAN 
STD 
	
	SA 
	A 
	D 
	SD 
	
	

	1 Monitoring and Supervision enhance successful Curriculum Implementation. 
	105 
	26 
	5 
	9 
	3.56 
	0.56 

	2 Monitoring and supervision personnel are professionals and experienced. 
	76 
	0 
	70 
	0 
	3.04 
	0.78 

	3 
Cordial relationship exists between the monitoring/supervision and personnel on one hand and the ECCDE staff on the other hand. 
	4 
	22 
	67 
	53 
	1.84 
	0.478 

	4 Management in ECCDE includes sensitization and mobilization of stakeholders to ensure collective participation in the IECD process. 
	92 
	22 
	25 
	7 
	3.36 
	9.85 

	5 Management is the process of organizing and controlling human and material resources. 
	49 
	45 
	42 
	10 
	2.91 
	0.75 

	6 Monitoring involves follow up action which can be done within by the appropriate personnel and outside by external bodies 
	83 
	30 
	26 
	7 
	3.36 
	9.85 

	7 
Human resources, manpower, workforce, employees and workers are key ingredients for successful attainment of organizational goals and objectives 
	59 
	30 
	44 
	13 
	2.92 
	0.75 

	8 
Effective management includes among the other things; fund, instructional materials, monitoring and assessment and curriculum (availability, training and utilization) etc. 
	43 
	25 
	44 
	34 
	2.53 
	0.44 

	9 Through teamwork schools will be more effective when parents and local citizens are actively involved 
	81 
	50 
	8 
	7 
	3.42 
	0.75 

	10 
No educational plan however excellent it may be, can be effectively implemented if the school supervision is ineffective 
	36 
	14 
	79 
	17 
	2.42 
	0.44 

	 
Cumulative mean 
	 
	 
	 
	 
	3.254 
	 


Decision mean = 2.5000 
Table 4.7 indicated that Head Teachers were in agreement with most of the items as the cumulative mean response on all of them was 3.254, which was found to be higher than the decision mean of 2.5000. Specifically, there was consensus that monitoring and supervision enhances the success of curriculum implementation as the item attracted the highest mean response of 3.56. Its details indicated that 105 respondents were in strong agreement, 26 in agreement, 5 disagreed and 9 strongly disagreed. Similarly, it was noted that the perception that schools would be more effective when parents and local citizens were actively involved attracted the second highest mean response of 3.42. The details showed that 81 of the respondents were in strong agreement, 50 in agreement, 8 disagreed and 7 strongly disagreed. 

However, the existence of 
cordial 
relationship 
between 
the monitoring/supervision personnel on one hand and the ECCDE staff on the other, attracted a mean score of 1.84 as the detail showed that only 4 of the respondents were in strong agreement, 22 in agreement, 67 disagreed and  53strongly disagreed. Similarly, on the statement that “no education however excellent it might be, could be effectively implemented if school supervision was ineffective,” 36respondents were in strong agreement, 14 in agreement, 79 disagreed and 17 strongly disagreed, hence attracting a mean score of 2.42. As such, only the mean scores of items three and ten are less than the decision and cumulative means.  

4.4 
Testing of Research Hypotheses 
Null Hypothesis 1 
There is no significant difference in the opinions of the respondents on the extent to which ECCDE prepares children for primary education in the Imo educational zone in nigeria. 

To test this hypothesis, ANOVA, Duncan Multiple Test and Homogenous Subsets (Scheffe) were applied where all the frequencies under each variable in the items of the answered questionnaire were used to find out the differences among the respondents on their opinions concerning the extent to which the ECCDE curriculum prepared children for primary education in the Imo educational zone in nigeria. 

Table 4.10a: Summary of one way Analysis of Variance (ANOVA) statistics on perception of respondents on the extent to which early childhood care development and education programme prepares children for primary education.  
	ECCDE Curriculum Preparation 
	ANOVA 
	
	
	

	 
	Sum of  Squares 
	Df 
	Mean  Square 
	F 
	Sig. 

	Between Groups 
	32.143 
	4 
	8.036 
	.694 
	.597 

	Within Groups 
	4482.507 
	387 
	11.583  
	 
	

	Total 
	4514.651 
	391  
	 
	 
	


 Table 4.10b: Summary of one way analysis of variance (Descriptive statistics) on mean perception of respondents on the extent to which early childhood care development and education programme prepares children for primary education. 
Dependent: ECCDE Curriculum Preparation 

	Respondents 
	N 
	Mean 
	Std. Deviation 
	Std. Error

	Head Teachers 
	146 
	29.2945 
	3.45447 
	.28589 

	ECCDE Teachers 
	138 
	29.4855 
	3.46038 
	.29457 

	LGEA  Supervisors 
	68 
	29.6471 
	3.18469 
	.38620 

	SUBEB Supervisors 
	35 
	29.1714 
	3.55201 
	.60040 

	UBEC Coordinators 
	5 
	31.6000 
	.89443 
	.40000 

	Total 
	392 
	29.4413 
	3.39800 
	.17163 


Table 4.10c: Summary 
of Analysis 
of Variance (Post Hoc using Scheffe test) on the mean perception of respondents on the extent to which early childhood care development and education programme prepared children for primary education. 
Homogeneous Subsets (Scheffe): ECCDE Curriculum Preparation 

 SHAPE  \* MERGEFORMAT 



	STATUS 
	N 
	Subset for alpha = 0.05 1 

	 Head Teachers 
	146 
	29.2945 

	ECCDE Teachers 
	138 
	29.4855 

	LGEA  Supervisors 
	68 
	29.6471 

	SUBEB supervisors 
	35 
	29.1714 

	UBEC Coordinators 
	5 
	31.6000 

	Sig. 
 
	
	.295 


 SHAPE  \* MERGEFORMAT 



Means for groups in homogeneous subsets are displayed. a. Uses Harmonic Mean Sample Size = 19.427. 

b. The group sizes are unequal. The harmonic mean of the group sizes is used. 

Type I error levels are not guaranteed. 

Based on the results from Tables 4.10a, 4.10b and 4.10c, there was no significant difference among the groups of respondents on the extent to which early childhood care development and education programme in the Imo educational zone in Nigeria prepare children for primary education. The first reason being that the analysis of variance statistics p value of   0.597 was found to be higher than the 0.05 alpha level of significance while the calculated t value of 0.694 was lower than the F critical of 2.60. Secondly, the descriptive statistics on their mean perception regarding the extent of preparation for primary education were 29.2945, 29.4855, 29.6471, 29.1714 and 31.6000 for Head Teachers, ECCDE Teachers, LGEA Supervisors, SUBEB Supervisors and UBEC Coordinators respectively. Lastly, the Post-hoc analysis using the Scheffe homogenous subsets also confirmed this position as the mean perception of all the five categories of respondents was placed in the same subset indicating same level of mean perception irrespective of the status of the respondents. Consequently, the null hypothesis which stated that there is no significant difference among the groups of respondents in the extent to which early childhood care development and education programme in imo educational zone in Nigeria prepared of children for primary education is hereby accepted and retained.  

4.5 
Summary of Major Findings 
This research, which was conducted on the assessment of the adherence toprovisions of the national minimum standards in Imo educational zone in nigeria came up with the following as its major findings: 

Table 4.17 showed the summary of tested hypotheses and results therefrom. Basically, hypothesis 1 was accepted and retained while hypotheses 2, 3, 4, 5, 6 and 7 were rejected. The results of the hypotheses could therefore be interpreted as follows:  
There was no significant difference in the perception of all the groups of respondents with regard to preparation of children for primary education despite attending the early childhood care development and education programme in Imo educational zone in nigeria.  

There was significant difference in the perception of Head Teachers on the qualification of ECCDE teachers and their having access to the specialization programme in early childhood care development and education programme in Imo educational zone in nigeria. 

There was significant difference in the perception of ECCDE Teachers in respect of the ECCDE environment meeting the specified standards for teaching/caring and learning in Imo educational zone in nigeria. 

There was significant difference in the perception of ECCDE Teachers pertaining to the provision of adequacy of educational resources for early childhood care development and education programme in Imo educational zone in nigeria.  

There was significant difference in the perception of Head Teachers with regard to the influence ECCDE monitoring and supervision by the States‟ 

Universal Basic Education Boards on the Local Government Education Authorities in Imo educational zone in nigeria. 

There was no significant difference in the perception of the groups of respondents on methods used by teachers in implementing the ECCDE curriculum in Imo educational zone in nigeria. 

There was significant difference in the academic performance of pupils who attended the ECCDE programme and those who did not in Imo educational zone in nigeria.     

4.6 Discussion of Findings 
Early childhood care development and education is a fundamental and essential programme as it specifically prepares children for primary and other levels of education. This implies that the more effective the adherence to the ECCDE curriculum is, the more impact the programme will have not only on the children but also to national development. This research therefore, has made significant findings that are discussed in the succeeding paragraphs. 

On the extent to which ECCDE prepare children for primary education, the findings revealed that there was difference because the mean perception of the respondents shows that they all agree that the programme prepares children for primary education in the zone. The analysis of their responses based on homogenous subsets statistics established a p value of 0.597 that was higher than the alpha value of 

0.05, which means the null hypothesis should be retained. The responses therefore, agrees with UNESCO (2014), which stated that early childhood is a time of remarkable brain growth, and that these years lay the foundation of subsequent learning and development.  

Similarly, the opinion of the respondents agrees with the view of Biswas (2013),who highlighted that pre-primary education has become a popular strategy to protectionof drop-out from formal education of children all over the world. In addition, their opinion agreed with one of the findings made by this research that the programme prepares children for primary education based on the analysis made on the academic performance of pupils who attended the ECCDE programme and those who did not at the primary one level. 

On the qualification of ECCDE Teachers, the finding shows that the respondents were in agreement that majority of the ECCDE teachers were qualified because Government recruits qualified and experienced teachers to implement the programme. However, the opinion of the Head Teachers contradicts the statement made by Amadi(2003), who stated that among the challenges facing the ECCDE centres was the preponderance of unqualified teachers. The respondents were also in agreement that teachers‟ participation in decision-making would enhance teaching and learning just like what Suleiman (2012), citing Fafunwa (1974), stated that no government policy on education can be realized if it does not at the initial stage, perceive problems and opportunities before initiating a decision-making process, hence the teacher is the most qualified resource person to be consulted. On the teachers having access to the specialization programme in ECCDE, the respondents were of the view that such teachers do not have opportunities of attending seminars and workshops, which Nworgu (2001), defined as processes for continued updating of teachers‟ knowledge, skills and interest in their chosen field. 

Pertaining to the ECCDE environment, the finding reveals that the ECCDE Teachers were in agreement that the locations of the centres were acceptable to the communities (walking distance), safe, secure, fenced, free from excessive noise to the environment and stimulating for the child to play, explore and discover. The responses shows that majority of the respondents strongly agreed that the environment met all the stated variables, which was also corroborated by the findings of the physical observation conducted as part of this research.  

On the provision of play-ground and enough space that would encourage children‟s regular attendance to the centres as well as having ventilated classrooms, the respondents disgreed that they were available in the centres. This did not supported what Jacob (2012), stated that learning environment enough space and the physical space should be free from physical hazards, unsafe equipment, pollution and violence. The respondents‟ opinion was also supported by the findings made through the conducted physical observation. However, what was noticed in the course of the observation was lack of maintenance culture, inadequate provision of play equipment and over-crowding thereby affecting the degree of ventilation and classroom management as Aleshin (2012), opined that the features of an effective ECCDE centre should include close location, environment acceptable to community (walking distance), safe, secure, fenced and free from excessive noise. 

On educational resources such as provision of resource centre, materials to support language literacy, instructional materials, human resources and outdoor materials, the respondents who were the ECCDE Teachers were in agreement that they were adequate in the centres. However, findings made based on the physical observation conducted did not agree with the opinion of the respondents because 66.7% of the centres did not have a resource centre; language learning materials were not available in 56.7%  of the centres; and instructional materials like radio and television were lacking in 66.7% and 56.7% of the centres respectively.  

CHAPTER FIVE

CONCLUSION AND RECOMMENDATIONS

Conclusion 
Based on the findings of this study, it can be concluded that the ECCDE programme has been recognized and accepted in the Imo educational zone in nigeria. Moreover, efforts are being made to implement it as designed in many of the ECCDE centres. However, the adherence tothe curriculum is facing some challenges such as inadequate in-service training for ECCDE Teachers by the State Universal Basic Education Boards (SUBEBs) and by the Local Government Education Authorities (LGEAs) as indicated by the Head Teachers in their responses. Similarly, over-population of pupils in classrooms, which contradicts the minimum set for teacher-pupils ratio is another challenge facing the adherence tothe programme. 

Other challenges include sub-standard and inadequate pupils‟ furniture; inadequacy of materials to support mathematics/language and literacy learning materials, art and manipulative materials as well as outdoor play equipment; inadequate provision of toilets, hygiene materials and first aid boxes; and the nonavailability/insufficiency of audio and visual equipment such as radio and television 

sets.  

Recommendations 
The following recommendations were proffered on the basis of the findings from this study: 

The ECCDE programme just like the UBE, should be made compulsory by 

Government since it prepares children for further education. Its curriculum should be simplified by breaking the contents into units of topics and each provided with the appropriate teaching method to effectively guide teachers in preparing their lessons and presentations. Similarly, the curriculum should identify and indicate local teaching aids and materials that could be improvised by teachers or used to complement modern ones. 

Although the teachers are exposed to training programmes through in-service, workshops and seminars to update their knowledge and skills, it is recommended that more teachers with ECCDE qualification as their area of specialization should be employed for the effective adherence to the programme in Imo educational zone in nigeria. 

Efforts should be intensified by Governments to address the problem of overpopulation as the teacher-pupils ratio is far from the set minimum standards in majority of the centres. This would further help, not only in classroom management and provision of adequate space, but also improve ventilation as well as effective adherence to the curriculum. Similarly, both the ECCDE compound and classrooms should be decorated with different pictures in variety of colours, textures, surfaces and visual dimensions as well as perspectives in order to encourage pupils‟ regular attendance. 

It is recommended that stakeholders should ensure that ECCDE centres are provided with well-equipped First Aid boxes and adequate materials that would support mathematics learning such as manipulative, toys, sea shells, balance scales, attributes blocks, coloured beads and colours while teachers should be encouraged to improvise them. Furthermore, caregiver-pupils ratio should be looked into to cater for the ever increasing and large number of pupils.  

Reports on quality assurance visits by SUBEB officials should be availed to the LGEAs not only for implementation but to ginger them to sustain their interest in the promotion of the ECCDE programme. Similarly, Supervisors from SUBEBs and the LGEAs should foster cordial relationships between them on one hand, and the staff in the various ECCDE centres on the other, to enhance effective supervision and school management as well as facilitate curriculum implementation in Imo educational zone. 

For effective teaching and learning, it is recommended that Head Teachers and quality assurance Supervisors should encourage ECCDE Teachers to apply the appropriate teaching method when and where necessary including dramatization that was regarded of least importance for the attainment of the desired objectives. In addition, play-way and field trip methods, which are regarded as time consuming and difficult to execute by the teachers, should be used where applicable as any teaching method chosen must always be appropriate to a topic for the achievement of a specific objective. 

Stakeholders should appreciate and recognise the important role early childhood care development and education programme plays in laying the foundation of future academic performance of children and therefore, ensure their enrolment before reaching primary school age. Furthermore, there should be continuous enlightenment of communities through the media including usage of dramatization on the imperativeness of the ECCDE programme in imo educational zone of Nigeria. 
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

18-25
[  ]

20-30
[  ]

31-40
[  ]

41 and above [  ]

Educational level

NCE
[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others……………………………………………….. (please indicate)

Position

Head Teachers 
[  ]

ECCDE Teachers
[  ]

LGEA Supervisors
[  ]

SUBEB Supervisors
[  ]

Coordinators UBEC
[  ]

Marital Status

Single
[  ]

Married [  ]

Separated [  ]

Widowed [  ]

Years of Experience

0-5 years [  ]

6-10 years [  ]

11-15 years [  ]

16-20 years [  ]

Over 20 years [     ] 

Assessment Terminal 

ECCDE [     ]

Non-ECCDE  [     ]

Section B 

Question No. 1: To what extent does the adherence of the national minimum standards prepares children for primary education in the Imo educational zone in Nigeria?

Very High Extent [     ]

High extent [     ]

Very low extent [     ]

Low extent [     ]

No extent [     ] 

Question No. 2: What is the extent of the ECCDE environment in Imo educational zone in Nigeria meeting the prescribed standards for teaching/caring and learning?  

N/B: Kindly tick on the responses provided. SA (Strongly Agree), A (Agree), D (Disagree) and SD (Strongly Disagree

	S/N 
	 Options
	

	\
	
	SA 
	A 
	D 
	SD 

	1 
	ECCDE locations are acceptable to the community and they are within walking distance 
	
	
	
	

	2 
	ECCDE environments are safe, secure, fenced and free from excessive noise. 
	
	
	
	

	3 
	Play-ground with enough space and classroom are well ventilated  
	
	
	
	

	4 
	ECCDE centres have enough toilets and access to portable (drinking) water 
	
	
	
	

	5 
	ECCDE classrooms have furniture: 

child-sized chair and table  
	
	
	
	

	6 
	ECCDE environment is provided with basic sanitation, safe nutritious food, portable water, adequate ventilation and promote good health practices. 
	
	
	
	

	7 
	ECCDE environment stimulates the child to play, explore and discover 
	
	
	
	

	8 
	The environment is attractive to the child with variety  of colours, textures, surfaces, visual dimensions and perspectives 
	
	
	
	

	9 
	ECCDE classrooms provide children with space for storing their personal belongings 
	
	
	
	

	10 
	Encourages children‟s regular attendance to the centre 
	
	
	
	


Research Question No. 3: How adequate are the provision of educational resources in the Centres for early childhood care development and education in Imo educational zone in nigeria? 

	S/N 
	 Options
	Response categories 

	
	
	SA 
	A 
	D 
	SD 

	1 
	There is a resource centre where teaching aids, audio-visual materials, posters, charts etc. are stored. 
	
	
	
	

	2 
	Human Resources: there are qualified, trained and experienced teachers and trained caregivers. 
	
	
	
	

	3 
	Health Care: there is provision of First-

Aid and a Nurse 
	
	
	
	

	4 
	Instructional Material: ECCDE Centres are provided with IECD policy, curriculum, caregiver manual, flash card, chalk/board, radio, television etc. 
	
	
	
	

	5 
	Art materials: plants, clay, drawing materials (crayons, pencils), papers, wet sand, sewing equipment etc. 
	
	
	
	

	6 
	Books: folktales, stories dictated by children and parents, storybooks, photo album, newspaper etc. are provided. 
	
	
	
	

	7 
	Outdoor Materials: there is provision of climbing equipment, toys, sand/mud and water, Swings Natural Science. 
	
	
	
	

	8 
	Materials to support mathematical learning: bottle tops,balance scales, attributes blocks, colours are provided. 
	
	
	
	

	9 
	Materials to support language literacy: 

picture books, story books, audio materials, etc. are provided. 
	
	
	
	

	10 
	Table Games: playing cards, puzzles, lotto, board games etc. are provided 
	
	
	
	


Research Question No. 4: How has the ECCDE monitoring and supervision of the State Universal Basic Education Boards (SUBEBs)influence the Local Government Education Authorities (LGEAs) in the Imo educational zone in 

	Options
	SA 
	A 
	D 
	SD 

	1 Monitoring and Supervision enhance successful Curriculum Implementation. 
	
	
	
	

	2 Monitoring and supervision personnel are professionals and experienced. 
	
	
	
	

	3 
Cordial relationship exists between the monitoring/supervision and personnel on one hand and the ECCDE staff on the other hand. 
	
	
	
	

	4 Management in ECCDE includes sensitization and mobilization of stakeholders to ensure collective participation in the IECD process. 
	
	
	
	

	5 Management is the process of organizing and controlling human and material resources. 
	
	
	
	

	6 Monitoring involves follow up action which can be done within by the appropriate personnel and outside by external bodies 
	
	
	
	

	7 
Human resources, manpower, workforce, employees and workers are key ingredients for successful attainment of organizational goals and objectives 
	
	
	
	

	8 
Effective management includes among the other things; fund, instructional materials, monitoring and assessment and curriculum (availability, training and utilization) etc. 
	
	
	
	

	9 Through teamwork schools will be more effective when parents and local citizens are actively involved 
	
	
	
	

	10 
No educational plan however excellent it may be, can be effectively implemented if the school supervision is ineffective 
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