COUNSELLING AS A  STRONG TOOL FOR CHECKING EXAMINATION MALPRACTICE AND COPING WITH EXAMINATION ANXIETY
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ABSTRACT

Secondary school students³ perceptions of examination malpractices and examination ethics were assessed. The participants were drawn from Secondary Schools in the Benin Metropolis of Nigeria. The study revealed that majority of the students believed that their indulgence in examination malpractice was a common occurrence, which will be difficult to eradicate. Parents, teachers and school principals were found to encourage cheating in examinations. The study also revealed that majority of the students had a very wrong notion about examination ethics; believing that examination ethics entail among others sitting next to someone in order to copy from his/her paper in the examination hall. In all, counselling intervention strategies such as: school counsellors partnering with the school authorities and students to set up examination ethics clubs that will teach the virtues of hard work; school counsellors partnering with parents/ teachers associations and other significant others on strategies that would help to inculcate in them the virtues of responsibility were advocated.

CHAPTER ONE

INTRODUCTION

Background of the study
Evidence abound of increasing incidents of examination malpractices by students at schools and colleges; which conflict with the core purpose of education ´ the training of the mind and character for the acquisition of practical and theoretical skills, knowledge and functional ideas for development; and the search for truth and knowledge and the creation and communication of ideas. In Nigeria, the first publicly reported case of examination malpractice occurred in 1914 when there was a leakage of question papers in the senior Cambridge local Examination. Ever since, there have been cases of irregularities reported on a yearly basis. But, the outstanding years were 1963- 2003 (West African Examination Council, 2004). 

The major forms of examination malpractice reported are: Impersonation; bringing in foreign materials (books, calculator); substituting worked scripts, stealing, converting, misappropriating scripts; collusion in the examination hall (copying); mass organized cheating involving assistance from teachers and outsiders; and insult\assault on supervisors\invigilators (Oluyeba & Daramola, 1992). This trend in examination malpractices is inimical to academic development and advancement and needs to be drastically addressed. Examination malpractice is an illegal or unethical behaviour by somebody in the process of testing an examinee³s ability or knowledge by means of questions (Ikupa, 1997).

Oluyeba and Daramola (1992) remarked that examination malpractices include the following: examination malpractice is any irregular behaviour exhibited by a candidate or any-body charged with the conduct of examination before, during or after the examination. Test anxiety is a state of uneasiness, worry or feelings of uncertainty about an impending or on- going test or examination. It is a familiar  emotion which is caused by a perceived danger or threat to individuals. Thus, anxiety refers to a psychological and physiological state consists of emotional, somatic, cognitive and behavioural components. The two forms of anxiety are “State” and “Trait” anxiety. According to Ossai (2005) “State” anxiety manifest in form of tension, apprehension, nervousness and worry as well as other related physiological stimulation which emanate from the stimulation of the autonomic nervous system while trait anxiety is a relatively stable proneness to react to situations or impending events with high level of worry or apprehension.

Examination malpractice has crept into the fabrics of all levels of educational enterprise in Nigeria occasioned by laxity on the part of the students, poor supervision of examinations, poor educational background, societal stigmatization and fear of failure, poor study habit, lack concentration, disillusion and thereby involve themselves in examination malpractices. Therefore, examination malpractice is an act of wrongdoing that contravenes the rules of acceptable practice before, during and after examinations; it is practised by students in secondary and primary schools . Egbo (2013) studied various counselling strategies and recommended the implementation of several social, educational and teacher sensitization strategies. He stated that to avoid a  disaster  of  examination   malpractices,   there  is need for counsellors who have the professional training with students to get the best out of them.

Test anxiety is an educational problem that is commonly experienced by all students. Practically, students will feel some level of stress when they take a test, but for some students, the level of anxiety increases drastically and affects their performance . Moreover, test anxiety has shown a negative relationship with test performance, and their performance is about 12% less than non-anxious students. Some researchers considered the effects of problem-solving technique on test anxiety and academic performance and found that significant difference in the test anxiety levels between groups. Recent studies on examination malpractice and test anxiety have reported various implications which cheapens scholarship, impedes the intellectual progress of the nation, affects national growth, facilitates the enthronement of a mediocre, half-baked, incompetent and corrupt workforce.

STATEMENT OF THE PROBLEM

In recent time more than any other time in the history of this country, the prevalence of examination malpractices have assumed an alarming trend. The situation is so ugly that hardly you read newspapers, attend conference or go on internet without coming across issues rose on examination malpractices. The situation has also become so bad that our national and local mass media indirectly support and encourages examination malpractices by allowing people to advertise the phenomenon on the pages of their papers or radio and television .

The advertisement is in the form of school (mostly private) inviting students to come, write examination in their schools, and pass in one sitting. The question commonly asked here is how does one pass an examination by just registering and writing exams in the school? The possibility of such candidate or all those registered with the school, passing at a single sitting as advertise, is not that the entire students were so intelligent nor is it through training and hard work but the truth is through cheating. An investigation by THIS DAY revealed that certain secondary schools in Kaduna have become centre of excellence, where one can register for WAEC, NECO, or SSCE and determine the number of credits one wants, with full assurance that this will happen at the end of the day (Reuben, 2008). The truth is that so many schools in different part of the country are involved in this act. Hence such schools charged exorbitantly, tagged as ‘cooperation fees’ or ‘settlement fees’ in order to have surplus fund that will meet up the expenses of bribing external examiners or invigilators, as claimed by such school proprietors. According to Reuben (2008) that with the payment of stipulated amount, once question paper comes to such schools, it is solved by the teachers, quickly photocopied and distributed table by table to all the students that paid. In addition textbooks and any other relevant materials have free access into such exam hall.

Also it is in Nigeria that due to lawlessness, people go about freely discussing how they cheated or were helped to cheat in examination in their various centers. In some other examination centers answers are photocopied and given to students to copy free. The freedom has gone to the extent that some invigilators or their agents copy answers for candidate on the black board. Hence, you discover in recent time students with the support of their parents from public schools rush to such private schools to pay and register at the rate of twenty five thousand (N25, 000.00) to thirty thousand (N30, 000.00) instead of the official government rate of five thousand naira (N5, 000.00) to seven thousand Naira (N7, 000.00) charged by public schools (Reuben, 2008). These students also ignore the sponsorship offered to indigene students in public schools by most northern states government; simply because of their belief that such private centers provide automatic ticket for them to get the minimum of 5 credits and above including mathematic and English. Little wonder, therefore, that students with such a very good result find it extremely difficult to pass ordinary JAMB or post UME examinations in our various universities and polytechnics.

Similarly, examination malpractices increased tremendously in colleges of education. Most Academic Board of Colleges of Education receives cases of students’ involvement in different forms of examination malpractices almost after every semester. Such reports were presented to Academic Board through Examination Malpractices Committee (EMIC). In some colleges EMIC is centralized while in other colleges the committee is decentralized so that each school in the college has its EMIC which report to the Dean of the school who in turn report to the Academic Board for consideration and final approval.  It is then obvious that examination malpractices and its management is complex. It is indeed complex because it has to do with managing inappropriate behavior that involves many interested groups within and outside the College. More importantly collecting evidences or facts of such misbehavior is not an easy task as some candidates swallow cheat notes to escape prosecution. For instance a case was reported of an engineering student from Calabar polytechnic caught copying from a foolscaps almost chocked to death as he was swallowing it in an attempt to destroy  evidences (News watch, 1991). This is one out of so many episodes happening in Nigerian schools. Although some scholars have considered strategies like Self-Management Techniques, behavioural approaches incorporating systematic desensitization, relaxation training, biofeedback, modelling, anxiety reduction technique, anxiety management training and other behavioural techniques, more in-depth studies is still imperative. These concerns have raised the interest of teacher and professional counselors to fashion out ways to alleviating the problem among students. The objective of this study therefore is to evaluate various counseling strategies for checking examination malpractice and test anxiety among secondary school students in Nnewi education zone.

1.3 objective of the Study

The broad objective of this study is to examine counselling: a strong tool for checking examination malpractice and coping with examination anxiety. Specifically the study seek to:

1. To investigate the perception of student towards examination malpractice.

2. To determine if principal and parent contributes to student indulgence in examine malpractice.

3. To determine if test anxiety has a significant influence on student indulgence in exam malpractice.

4. To investigate if counselling intervention strategies can serve as a strong tool for checking examination malpractice and coping with examination anxiety.

1.4 Research hypothesis

HO: Test anxiety has no significant influence on students’ indulgence in exam malpractice

HO: Counselling intervention strategies cannot serve as a strong tool for checking examination malpractice and coping with examination anxiety.

1.5 SIGNIFICANCE OF THE STUDY

The study analysis of the type, causes, effects and management of examination  malpractices in Nigeria colleges of education is hoped to be of great significance in many ways not only to the colleges in the research areas but to the nation and international community at large. 

The study will also be of great importance to external examination bodies at other levels of education such as the National Examination Council (NECO) West Africa Examination Council (WAEC) and Joint Matriculation Board (JAMB) on various mechanisms of examination malpractices more especially now that the practice is becoming more rampant, sophisticated and varied. This is because students were exposed to cheating techniques not only through friends/peer group influence but, through professional programs on line (internet). The study will also be of great significance to the state and federal ministries of education in understanding the origin, various agents’ causes and effects of examination malpractices in colleges. 

The study would no doubt play a vital role in making the policy makers and legislators to acknowledge the risk and threat exhibited by students involved in examination malpractices and the perpetrators some time indiscipline parents, corrupt teachers and peer groups as alleges by culprits or invigilators. This will enable legislators not only revisiting the existing disciplinary measures but to insist that culprits are punished without fear or favor.

To student the research may bring about positive changes in their attitude to studies and examination, so that we have examination malpractices free society. It would also serve as an important source of related literatures for future researches which this work did not adequately covered.

 1.6 SCOPE OF THE STUDY

The scope of the study borders on counselling: a strong tool for checking examination malpractice and coping with examination anxiety. The study is however delimited to  secondary school students in Nnewi education zone in Anambra State.

1.7 LIMITATION OF THE STUDY

This research like every other endeavour had its limitation. In the course of conducting this research work few factors constitute impediments such as time constraint within which the study must be completed as the researcher was combining project work with  other academic activities thus made it a stressful task. Financial constraint was also a challenge to printing enough materials which is a contributory reason that contributed while larger sample size was not selected for the study. More so, the respondent attitude towards accepting the research instrument and while some accepted they might have produced bias answers. 

However inspite of these constraint, the research painstakingly put in the best which in  no way affected the reliability and validity of the research study.

CHAPTER TWO
LITERATURE REVIEW
2.1 INTRODUCTION

Our focus in this chapter is to critically examine relevant literature that recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

2.1 CONCEPTUAL FRAMEWORK

COUNSELLING

Counselling is a special kind of relationship that involves an interaction between the client and the counsellor. The counsellors tries to use their professional training, skills, expertise and experience to help the client to overcome an area of conflict or block which hitherto has hindered the inter and intra-personal relationships growth and development (Umoh, 2004). Counselling is an helping relationship where a person is assisted in a face-to-face interaction. Counselling programmes are designed to assist clients who have challenges. The goals of counselling are broadly based on behavioural change, problem resolution and symptom removal. Amekudi (2004) defined counselling as a process of helping an individual to understand their world in order to utilize their potential. According to Oye, Obi, Mohd and Bernice (2012) counselling programmes provide opportunities for students to improve themselves, relate well and develop ethical standards for educational pursuit. It also helps the school child to obtain holistic educational development. The counselor is strategically placed in schools in order to assist the students. The National Policy on Education (1998) specifically mentioned the need for counselling programmes in school. According to Adegoke (2004) the counsellor can assist in- school adolescents to handle behavioural, educational and psychological problems. Alabi (2006) noted that this process creates a change in personality organization and structure which are relatively permanent. The place of counselling programmes in schools cannot be overemphasized especially with the daily expansion in the enrolment of students in schools, growing needs of youths in Nigeria, the continual unrest in schools and the repeated changes in the educational system (Idowu,2004). 

Counselling services has become an essential programme in schools and this cannot be done in isolation. There is the need for the counsellor to develop good relationship with other school personnel. Onanuga (1993) emphasized on the need to incorporate guidance and counselling programmes into Nigeria educational system. In the same vein, Nwachukwu (2007) noted that if the 6-3- 3-4 educational system must succeed, then the place of guidance and counselling services should not be overlooked.

COUNSELING PROCESS 

counseling is a process which involves the interaction of the counselor, with the client and vice versa. This interaction or relationship should be seen as a process of establishing a cooperative interactions so that the client is assisted in exploring himself or herself ind the situation in which he or she is. The counseling process therefore involves a wide range of factors among which include the client's needs and expectations, the change ln behaviour expected of the client and recognizing the various aspects of the counseling process' 

COUNSELING: A HELPING RELATIONSHIP 

counselling is a process of establishing a cooperative relationship and then using that interpersonal interaction to help G cHent l9arn his or her desired appropriate behavior. However Okon (1982) opines that the helper is anyone who assists person to overcome or deal with problem. But when one talks about counseling as a helping relationship, one's mind is focused on special relationship' This is why Patterson (1969) states that counseling differ from other relationship for the relationship is established and continues because the client feels not a need or a special help assistance with a problem that he has not been able to resolve by himself through other relationships. Also, counseling respects the privacy.as well as the confidentiality of the client(s) and it is a deeper and closer relationship. These differences make counseling a relationship that is helping, curing and growth oriented. In this chapter a6ention is on the description of helping relationships, with particular emphasis on the therapeutic alliance and the communications involved during this relationship. It is believed that the effectiveness of any counselling relationship depends on the counselor's skill in communicating effectively his or her understanding of the client's feelings, behaviors, concerns. This is why Hansen et al (1977) said that "the counselor's skill in understanding the relationship dimensions and his skill in communication can facilitate the client's entrance into the therapeutic alliance". Apart from the therapeutic alliance that is essential in counseling as a helping relationship, others factors include such essential as principles, availability of core and response conditions, effective communications urd u reciprocal impact. 

Principles of Effective Helping 

An effective counseling involves the application of basic principle of effective helping. Among such principles are the principles of understanding, sequential process, appreciate self-understanding these principles and apply them in the process of counseling. Their application not only make counseling effective but also add to the specialty of counseling relationship. In a counseling relationship, the principle of understanding connotes that the counselor have a through knowledge of the client and the problem. This clear understanding involves that the counselor has a set of concepts or theoretical knowledge exposed enough to theories of counseling which he or she could use to understand the client and the problem. In counseling, the process is sequential and his process must be gone through stage by stage in an effective manner if the relationship is to productive. Any effective counseling relationship has starting or entry point, the middle or the exploration stage and the termination and possibly a follow-up points. These stages must be sequentially followed in order to produce an effective interaction. Additionally self-disclosure more must be ready to say all about himself or herself in an atmosphere to occasionally bring in some relevant information about himself or herself to help the client get a more understanding of the problem and himself. However, such self-disclosure by the counselor o the client should not be a brainwashing statements. Finally, ethical principles must be observed in the counseling relationship, some of these ethics revolve around issues of confidentially, values, theoretical position, privacy, etc. The counselor must adhere to some of these ethics as long as they serve the purpose of assisting the client to grow.
TYPES OF COUNSELLING

There are two major types of counselling, they are individual counselling (face to face interaction between the professional counsellor and the client) and group counselling (this between the professional counsellor and clients who have similar concern) (Omotosho, 2000).

MAJOR COUNSELLING SERVICES

The major counselling services/ programmes in schools include: Information Service: The school guidance counsellor provides the students with accurate information on educational, vocational and personal social opportunities facts that are available in order to assist the students in making informed decision and choices (Alabi, 2006). 

Orientation Service: This entails acquainting new students with the academic environment. The school is usually new to the students. An orientation activity helps the students to adjust to the new environment. At this point, students are exposed to the rules and regulation guiding behavior and interpersonal relationship within the school (Idowu, 2004). 

Placement Service:This involves placing students in an appropriate class or school, courses, training or vocations. The counselor assist the students to choose the right subject combination in line with their traits. This process is useful in carrying out the placement of these students into science, arts, commercial or technical class. Thethe University (Alabi, 2006). 

Appraisal service: Adefila (2000) noted that the appraisal of an individual is the value judgment arrived at, based on the result of the assessment of various relevant characteristics of the person. It involves the collection of data, analysis of subjective and objective personal and psychological data about a student. This gives a full understanding of these students and how they can be helped. 

Counselling Service: This is a face to face interaction between the counsellor and the client who has a challenge. Counselling in schools is aimed at assisting the students to live a more productive life and self-satisfying life style. The main focus of the school counselor is to facilitate needed educational growth among the students (Oguntuga, 2015).

 Follow-up Service: It consists of activities which helps the counsellor to access if the client is coping after the counselling session. This could involve visit to other places like institutions and employment establishment. Follow up services is necessary for planning and evaluation purpose (Adeoye, 2016). Evaluation Service. This helps in assessing the effectiveness of the school counselling programmes. Data gathered from the evaluation process, enable the counsellor to improve, modify or suspend any service in the programme (Yusuf, 2004).

 Referral Service:  This is the transferring a client to another professional counsellor or agency where their problem can be appropriately handled. These services are the fundamental basis of counselling programmes (Idowu, 2004).
GUIDANCE AND COUNSELLING
Guidance and Counseling is a professional field which has a broad range of activities and services aimed at assisting individuals to understand themselves, others, school environment and attain abilities to adjust accordingly. As individuals develop through stages of life and educational attainment, they encounter problems, challenges and conflict situations.

 Braddock (2011), states that the purpose of guidance and counselling in schools is to improve academic performance, foster positive study attitudes and habit, increase acquisitions and application of conflict resolution skills and decrease school dropouts. According to Herman (2009), guidance and counselling services are designed to help individuals with psychological problems to voluntarily change their behavior and to enable them make wise future decisions, clarify their ideas, perceptions, attitudes and goals. The primary mission of a school‟s guidance and counselling program is to provide a broad spectrum of personnel services to the students. Denga (2011), referred to these services as “cluster of formalised educational services designed by the school to assist students to achieve self-knowledge or self-understanding which is necessary for them to attain the fullest self-development and self-realization of their potential”. These services include: student appraisal service, information service, counselling service, placement service, orientation service, referral service, follow-up and evaluation service, and research service.

EXAMINATION ANXIETY

Examination is a means of evaluating the quantity and quality of knowledge a learner has acquired within a specific period of time. Teaching and learning become more effective when the pupils are subjected to a test or examination process to determine the extent which the learners have assimilated the content of the instruction, given and the teacher can also assess himself from the performance of the learners. Joshua (2012) defines test as an instrument for systematic measure of a sample of behaviour. He further defines it as a useful instrument for determining who qualifies for a particular job or recruitment. He identifies the purposes for testing to include: selection, placement prediction, profiency and ranking. Other purposes of test include; diagnosis evaluation, guidance and counselling administrative decision, research purposes reporting pupils’ progress to parents preassessing learner’s needs and monitoring learners progress. The aforementioned purposes underlie the relevance of examination to the education sector. Apart from pupils who are already in school, examination is administered as a pre-condition for selection of pupils and students into school programmes such examinations include; The Common Entrance Examination into secondary schools and University Matriculation Examination into Colleges of Education and Polytechnic.

Anxiety is referred to as a normal reaction to certain situations in life. A small level of anxiety is normal, but severe anxiety can be a serious problem.  Huberty (2012) asserted that  anxiety  isthe  common  phenomenon  that  constitutes  a  general  cause  of  poor  academic  performanceamong students worldwide. He further stated that extreme level of anxiety implies individual’smental  and  physical  health  and  also  has  a negative  effect  on  their  personal,  social,  familial,occupational, and educational performance. In the view of Zahrakar (2018), the various types of anxiety  are  obsessive-compulsive  disorder,  post-traumatic  stress  disorder,  social  phobia,generalized  anxiety disorder,  test anxiety,  and panic  disorder.  One  of  the  broadest  research areas in recent years has been test anxiety and its dimensions. It is a kind of anxiety which turnout  especially  during  examination.  Test  anxiety  is  a  kind  of  self-preoccupation  which  is manifested  with  self-minimization  and  uncertainty  about  abilities  of  oneself  an d  results  innegative  cognitive  evaluation,  lack  of  concentration,  unfavorable  physiological  reactions  and academic  failure.  Test  anxiety  has been  overwhelmingly  identified  as  a  two-factor  construct,consisting  of  the  cognitive  (often  referred  to  as  “worry”)  and  emotional  (or  affective)components.  The  prime  view  of  the  association  between  these  two  factors  suggests  the cognitive component that directly influences the performance of  students  in  exams,  while the emotionality  component  is  associated  but  does not  directly  persuade  test  performance(Cassady, 2010). Cognitive manifestations (i.e., worry) of test anxiety are experienced after the student perceives heightened levels of physiological arousal. Cognitive test anxiety is composedof  individuals’  cognitive  reactions  or  internal  dialogue  regarding  evaluative  situations,  in  the times  prior  to, during,  and  after evaluative  tasks  such  as thoughts  commonly  entertained by individuals  dealing  with  high  levels  of  cognitive  test  anxiety  center  on  (a)  comparing  self-performance to peers, (b) considering the consequences of failure, (c) low levels of confidence in  performance,  (d)  excessive  worry  over evaluation,  (e)  causing  sorrow for  their parents,  (f)feeling  unprepared  for  tests,  and  (g)  loss  of  self -worth.  Most times,  this  can  lead  to  low confidence  or  poor  academic  performance  (Moadeli  &  Ghazanfari,  2015).  Taking  on  new knowledge,  roles,  concepts  and  attitudes  eventually  leads  to  period  of  stress  and dissatisfaction.  Using  factor  analyses,  the  indices  of  cognitive  test  anxiety  comprises  of excessive trembling, feeling of hopelessness, low self -esteem, and  affective  tension.  Tests  andexaminations  at  all  stages  of  education,  especially  at  higher  education  level  have  beenconsidered an important and powerful tool for decision making in our competitive society, with people of all  ages being evaluated with respect  to their achievement, skills and  abilities. Zollarand Ben-chain (2010) opined that the era in which we live in is a test conscious age in which the lives of  many  people  are  not  only  greatly  influenced,  but  are  also  determined  by  their  test performance. Test and examination stress is thought to prevent some individuals from reaching their academic potential. It has been found that students  consistently perceive examination as a source  of  increase in anxiety  and  a situation  engulfed  with uncertainty/unfairness in  letting them  demonstrate  their  true  achievements  (Zollar  &  Ben-chain,  2010). Such  feelings  among students’  limit their  potential  performance  during  t he  test  situation,  resulting  in higher  text anxiety  directly  causing  drop  in  the  student  achievement.  Therefore,  it  can  be  seen  as  a measurement  error  towards  measuring  student  achievement  as  tests  are  not  meant  to measure  student  achievement  under  intimidating  situation  but  to  know  their  level  of achievement  in  an  environment  fair  enough  to  let  them  demonstrate  their  abilities  to  the fullest.The  various  means  to  minimize  test  anxiety  are  managing  external  factors  like environment of examination hall, behaviour of examiners etc., internal factors like organization of questions in a test, sufficient description of the context, clarity in instruction for students etc.Despite these measures to minimize test anxiety it is generally agreed that it has become most upsetting and a disruptive factor for students. Cognitive test anxiety can have a negative effect on the information processing system. Excessive trembling, shaking, tremors  and  vibrating are common symptoms  of anxiety  disorder,  including generalized  anxiety  disorder, social  anxiety disorder, panic  disorder,  and others.  Many people  experience  body  tremors  symptoms  when they  are  anxious  and  stressed  (Liebert,  2017). Feeling of hopelessness is  an  emotioncharacterized  by  a  lack  of hope, optimism,  and  passion.  An  individual  who feels  hopeless may often have no expectation of future improvement or success. Feelings of hopelessnesscan  often lead  an  individual  to  lose interest  in  important  objects,  activities,  events,  orpeople  (Chinta,  2015). Low  self-esteem  is  characterized  by  a  lack  of  confidence  and  feelingbadly  about  oneself.  People  with  low  self-esteem  often  feel  unlovable,  awkward,  orincompetent. Affective  tension/disorder  according to Moadeli and Ghazanfari (2015) are a setof  psychiatric  disorders,  also  called  mood  disorders  which  includes;  depression, bipolardisorder,  and anxiety  disorder etc.  Symptoms vary  by  individual  and  can range  from  mild  tosevere.  A  psychiatrist  or  other  trained  mental  health  professional  can  diagnose  an  affectivedisorder. This is done with a psychiatric evaluation (Ader, &  Erktin,  2010).  However,  there  areeffective treatments available, including both medication and psychotherapy. People wit h theseaforementioned  indices  of  cognitive  test  anxiety  have  difficulty  storing  and  retrievinginformation.  Some  students  are  very  difficult  to  formally  or  informally  assess  because  ofanxiety. Not all teachers understand the signs of cognitive test anxie ty  and the effects on theirstudents.    Many  students  suffer  from  anxiety  when  facing  difficult academic  tasks. Teachingself-regulation  in  early  childhood  is  important  to  reduce  the  development  of  school  relatedanxiety at an early age.  People  with  anxiety have difficulty  storing  and  retrieving  information.Many  students are  very difficult  to  formally  or  informally  assess  because  of  anxiety.  Not  allteachers  understand  the  signs  of  anxiety  and  the  effects  on  their  students.  If  teachers  canrecognize  the  signs,  they  can  help  the  students  cope  with  academic  anxiety.  Because  allstudents  are  different,  understanding  multiple  methods  for  coping  with  anxiety  can  bebeneficial  for  more  students  (Spielberger  & Sarason,  2011). 

EXAMINATION MALPRACTICE

The western knowledge acquisition system or formal education is measured on certificates. Yet, certificate is not a full proof of knowledge retention. Before certificate is awarded, the students have to be assessed or examined in the field they have been trained. Nnam & Inah (2015) notes that examination is a yardstick against which students or candidates’ competence and progress are formally measured and appraised in the education sector. According to Emaikwu (2012), examination as part of evaluation in education is aimed at determining a learner’s level of skill acquisition or intellectual competence and understanding after a given training. Evaluation usually enables the teacher to be effectively ready for further teaching as this forms a feedback. George & Ukpong (2013) opines that examination is the most common tool around which the entire system of education revolves, it is the instrument used to decide who is permitted to move to the next academic level. Malik & Shah (1998) cited in Akaranga & Ongong (2013) observed that examination is not only a process of assessing the progress of students but, it also motivates and helps them to know their academic strengths and weaknesses apart from providing teachers with opportunities to try new methods of teaching. But when examination is not properly conducted, the expected feedback may not result. Hence, the result of such evaluation leads to wrong decision and judgement which affect the teacher, the learner, the entire education industry, as well as the society (Ojonemi et al., 2013). Whenever there is examination irregularity or malpractice, the validity and resulting outcome is questionable. The common belief on certificates as the only yardstick to measure ones qualification has led many Nigerians into buying educational certificates to prove their academic worth. Examination malpractice in Nigeria is as old as the country herself. According to (Anzene, 2014; Uzoigwe; Onuka & Amoo), examination malpractice was first reported in Nigeria in the year 1914, when the question papers of the Senior Cambridge Local Examinations were reportedly seen by candidates before the scheduled date of the examination. The Examination Malpractice Act (1999) explains examination malpractice as any act of omission or commission by a person who in anticipation of, before, during or after any examination fraudulently secure any unfair advantage for himself or any other person in such a manner that contravenes the rules and regulations to the extent of undermining the validity, reliability, authenticity of the examination and ultimately the integrity of the certificates issued. Again, examination malpractice is commonly defined as a deliberate wrong doing contrary to official examination rules designed to place a candidate at an unfair advantage or disadvantage, (Wilayat, 2009 quoted in Akaranga & Ongong, 2013). Alutu & Aluede ( 2006) cited in Jimoh (2009) remarked that examination malpractice is any irregular behaviour exhibited by a candidate or anybody charged with the conduct of examination before, during or after the examination that contravenes the rules and regulations governing such examination. Onuka & Amusan (2008) cited in Onuka & Durowoju (2013) defined examination malpractice as any dishonest or unauthorized action or deed committed by a student on his own or in collaboration with others like fellow students, guardians, parents, teachers, head teacher, examination officials, supervisors, invigilators, security officers and anybody or group of people before, during or after examination in order to obtain undeserved marks or grades. From all the definitions, it is clear that examination malpractice tends to confer undue advantage or undeserved grade to the perpetrators of the act. Again, it may be committed by not only the candidates but also by other bodies charged with the responsibilities of examination management. Undoubtedly, examination malpractice has been a social problem for decades, but the rate and manner it is perpetrated nowadays calls for serious concern. The rate of this crime has become so widespread that there is virtually no examination anywhere at all levels and outside the formal school system that there is no one form of illegal practice or another, (Nnam & Inah, 2015; Ojonemi et al., 2013). Examination malpractices are common everywhere and every examination season witnesses the emergence of new and ingenious ways of cheating, (Nnam &Inah, 2015; Anzene, 2014; Ojonemi et al., 2013; Jimoh, 2009).

Forms of Examination Malpractice 

In every examination, students develop new methods of perpetrating examination malpractices. The instances of examination malpractices vary. They range from impersonation, leakage of questions, tampering with results, and computer fraud to fraudulent practices by invigilators. Some forms of malpractices are discussed below. 

Collusion among candidates themselves and between them and examination officials: Collusion occurs when candidates writing the same examination copies from one another. When examination official leaks the examination materials to the intended examinees, parents, or over zealous school managers prior to the examination time, the malpractice committed also falls under collusion. Collusion leads to mass cheating in examination. 

Impersonation: This is a case where another candidate or hired mercenary sits for examination on behalf of the genuine candidate. Male candidates sitting in for girls or vice versa, and twins writing examinations for each other.

 Giraffing: This form of cheating takes its name from one of the African wild animals with an extremely long neck, legs and small head, (Akaranga & Ongong, 2013). It is a process in which an examinee stretches out his neck as long as possible to view and copy what a fellow candidate has written down for a given question. Giraffing is among the oldest and the commonest form of examination malpractice.

Inscription: Students have now advanced to the level of inscribing materials or information on anything like parts of their body for example palms, thighs, baby pampers; handkerchiefs, rulers, purses, chairs, tables, walls of examination halls and so on, (Oredein, 2006). Nursing mothers convert the tender skin of their baby to white board; intermittently during examination seek for permission to breastfeed their baby only to use such avenues for note reading or revision. A new examiner will be dumbfounded during NTI Distance Learning and universities part-time programmes’ examinations. 

Irregular activities inside and outside the examination halls: Students, who have made up their minds to cheat,exhibit unwholesome behaviours during examination. For instance, smuggling out question papers out of the examination hall, sending and receiving information from other candidates or from agents and touts outside the hall, tearing part of the question paper or answer booklet during the examination to perpetrate malpractice. 

Scientific malpractice/ the use of mobile phones during examinations: Nowadays, candidates employ unauthorized scientific calculators, organizers, compact disc, and mobile phones to take undue advantage. Mobile phones with camera (imaging functions) are used to take snapshots of a whole textbook in a much reduced format for use during examination. For examination that involves multiple choice questions, candidates inside the examination hall receive the answer through the handsets from their agents even outside that geographical location. 
 Bribery: This form of malpractice may be used to enhance teacher-student collusion to cheat. It brings in the economic perspectives in examination malpractices. A student may pay an examination official some money not necessarily to buy the question paper, but to be allowed to use illegal materials smuggled into the examination halls or to extend the examination scheduled period. In Nigeria, bribery often referred to as sorting in tertiary institutions is rampant. Male students offer money or other valuables while female students use money or sex to bargain for “upgrading” of their examination scores. Bribery is common in both secondary and tertiary levels of education examination. 
Intimidation / Assault on examination officials: There are reported cases where students and touts brandish dangerous weapons like daggers, pistols, axe, etc in the examination venues to intimidate invigilators to have a free day while committing the heinous crime. Students who indulge in secret cult activities are more prone to this violent act. The case of intimidation is more evident during external WASSCE / NECO examinations popularly referred to as GCE or during final semester of undergraduate examinations.
Other forms of examination malpractice includes the use of coded sign languages by some candidates, exchanging of answer booklets for note comparison or outright impersonation, mass cheating, leakage of question papers, etc. From the forms of examination malpractices aforementioned, it is clear that examination malpractice is not limited to the time and the place of examination. In fact, it occurs either before, during or after examination. A typical pre-examination malpractice in Nigeria is in the process of registering SSCE candidates for examinations. Ojerinde (2004) cited in Anzene (2014) reported that one of the commonest forms of preexamination malpractice is the registration of non-school candidates for school examination by principals in spite of clear regulations against such practice. This explains why secondary schools located in rural areas with no access road or difficult terrains that hinder external monitoring or supervision witness influx of candidates during SSCE examinations. Such “miracle centres” are established for pure economic gains and not to impart knowledge to students. The introduction of Global System for Mobile Communication (GSM) in the country has revolutionized examination malpractice in all tiers of our school system. A lot of academic information is now stored in these electronic gadgets for direct use in examination halls or for onward transfer via short message service (sms) to other students in any other parts of the country. Post examination malpractices include such unwholesome activities occurring after the examination, for instance, candidates tracing their answer booklets to the marking centres. During SSCE examinations (WASSCE, NECO, & NABTEB), some candidates use pencil to write their telephone numbers, urging the marker (examiner) to contact them for price negotiation. Some female candidates also attach their semi-nude photographs in the answer booklets praying for a sexual promiscuous male to mark their answer booklets. Such photographs bear telephone numbers for contact. In the tertiary institutions, sorting and sexual gratification is a major form of post examination malpractice. Continuous assessment scores and even examination scores are altered by the unscrupulous lecturers to give undue advantage to their cohorts. Intervention by highly placed school officials for their wards or relative to be passed or given a specific grade at all cost is also a rampant case of post examination malpractice.

Causes of Examination Malpractice Many reasons have been adduced to be the cause of the prevalent cases of examination malpractice. Petters & Okon (2013) identifies the causes to include fear of failure, craze for certificate, desire of parents to have their children in choice professions and university, pressure on students to pursue courses which they have no aptitude, pressure on teachers who want to gain favour of student and overcrowded sitting arrangement. George & Ukpong (2013) links the increasing rate of examination malpractice to poor teaching, ineffective preparation by students, ill-equipped library facilities, and dubious admission policy. Akaranga & Ongong (2013) views the cause of examination malpractice to parental upbringing. They opined that because of social status and economic ability, most parents are easily persuaded to bribe their way through for the sole success of their children and self gratification. 

According to Ejimogu (2001) cited in Nsisong (2011), general moral decadence and the high premium placed on achievement and certificates by Nigerians has in recent times spawned examination fraud. The over dependence on educational certificates as a measure of ones knowledge and competence has led to a mad rush by most people for educational certificates through unethical means. The disjunction between culturally acclaimed goals and the institutionalized means of achieving these goals coupled with the cultural context of great emphasis on success-goals without equivalent emphasis upon institutional means of attaining these goals have created an environment that predisposes some students, teachers, parents and others to examination malpractice, (Jimoh, 2009). The Nigerian society today is characterized by a heavy emphasis on success and wealth without a corresponding emphasis on legitimate means and avenues to be used in achieving the success. The country has become a commercial venture and no longer a place for selfless service. The CWO Voice (2010) links examination malpractice to the following factors: rapid growth and demand for education in Nigeria, poor teaching and learning environment, lack of well equipped teachers who do not have the necessary pedagogy to impart the contents to the learners, lack of viable teaching materials/ equipment like standard laboratories, libraries and other things.

COUNSELLING: A STRONG TOOL FOR CHECKING EXAMINATION MALPRACTICE AND COPING WITH EXAMINATION ANXIETY

The objective of guidance and counselling programme is to bring about maximum development and self-realization of human potential for the benefit of the individual and society. Makinde (1984) observes that the school counsellor is concerned with facilitating the optimum development of students. 

This is supported by Bennars (1994) and Mutie and Ndambuki (1999) who argued that the programme is supposed to develop the learner’s intellectual abilities and develop a balanced personality. Guidance and programme is therefore aimed at assisting students to harmonize their abilities, interests and values, thereby enabling them to develop their potential fully. Self-knowledge helps one to formulate life goals and plans which are realistic. In secondary schools, there is need for students to make proper subject choices that will lead to career choices after the four year course. Borrow (1983) observes that it is the role of guidance and programme to provide the students with the necessary information about the courses availability and the qualifications required for each course
Counsellors play active roles in dealing with the emotional and psychological problems that could mar the academic progress of the students. Modo, Sanni, Umah and Mogbo (2013) noted that students who are exposed to educational guidance and counselling services perform in their study better than their counterparts. Omotosho (2004) explained that the counselor helps to guide the students in the choice of career that matches with their personality. In the same vein, Egbule (2006) emphasized that educational guidance and counselling services enable students to make appropriate use of their educational opportunities. It aids in planning effective study habit which in turn, enhances students’ academic competencies. Furthermore, Adeoye (2016) revealed that counselling services are intervention process that are effective in dealing with student academic problems and at the same time foster healthy heterosexual relationship among the students. The counsellor also keeps proper record of continuous assessment of the academic activities of the students. Through the counsellors effort, the academic deficiencies ranging from slow learning, lack of attention, poor concentration and other learning difficulties are remedied (Yusuf, 2004).

Guidance also helps to facilitate development of effective study habits, motivation, identifying learning or subject related problems, helping students to see the relevance of school years in life and for future, developing skills, right attitude and interests to help making a choice in career. Guidance and counseling, thus, promotes holistic development of every student. This shows the need for every teacher to become a „guidance minded‟ teacher in the course of carrying out his/her duties with aim of making impacts in the students‟ lives.

School counselors should collaborate with school officials to identify students experiencing test anxiety. He conduct classroom guidance topics on test anxiety, test taking strategies, and effective study skills, and consult with teachers. The counsellor practice different forms of relaxation techniques with students and provide them with the cognitive tools to defeat the negative self-talk they may experience before, during, and after the test. He can offer workshops to parents focusing on ways they may help their children reduce test anxiety.

The counsellor can meet with students experiencing test anxiety individually or in small groups to address this issue in more detail. He should seek out students who have successfully defeated test anxiety and have them speak or partner with other students to share their experience (Wilkinson, 1990). He can be aware of the developmental levels of students and recognize when test anxiety is out of control, because more serious anxiety related problems could be present. Some scholars have considered strategies like Self-Management Techniques, behavioural approaches incorporating systematic desensitization, relaxation training, biofeedback, modelling, anxiety reduction technique, anxiety management training and other behavioural techniques as the means the counsellor can use to help student with text anxiety related issues.

2.2 THEORETICAL FRAMEWORK

Interference-Deficit model by Musch & Brother (1999). 

The interference model portrays the examination-anxious student as one who knows the course material, but forgets all that he has learnt during examination thereby failing to recall already learnt material (Hembree, 1990). This theory further states that students with high levels of examination anxiety tend to divide their attention between task (test-taking) demands and negative self-preoccupations (worry and emotions) under examination conditions hence performance is interfered with. The poor academic performance of highly anxious students was, therefore, seen as a consequence of this interference by negative thoughts and emotions during examinations. On the basis of this model, examination anxiety reduction counsellling techniques are applied on students who show high levels of anxiety. The deficit model of examination anxiety, on the other hand, accounts for low academic performance of highly anxious students in terms of insufficient knowledge of the course material due to poor study habits and the metcognitive awareness of this lack of knowledge of subject matter during examinations. Thus, the thrust of the deficit theory is that poor academic performance is traceable to inadequate mastery of course material rather than interference in recalling material that has been thoroughly learned. The deficit-interference model does not consider either of the two models (interference and deficit) as mutually exclusive. The two models are seen to be complementary rather than contradictory. The present study is anchored on the deficit model. It considers the examination anxious student as one who does not study adequately for examination hence he or she looks for the easy way out. In other words, the tendency to engage in examination malpractices is premeditated and planned for. This agrees with the attitudinal theory of Reasoned Action, and Planned Behaviour. There is a link between attitude, intention and behaviour as far as engaging in examination malpractices is concerned. Positive disposition towards examination malpractices leads to the intention to engage in the act which in turn triggers the planning for the cheating behaviour during examinations.
Person-Centered Theory 

This theory focuses on the human interaction between the counselor and the client. Rogers (1980) called it the Person centered theory in order to suggest that his principles extended beyond the client-therapist relationship to encompass all human interaction. The current person-centered theory is understood as a process of helping clients discover new and more satisfying personal meanings about themselves and the world they inhabit. The student will drive towards growth, health and adjustment (Makinde, 1984). The model assumes that human interaction is only possible when certain conditions prevail. In the case of guidance and, these conditions should prevail in the counsellor’s demonstration in the counsellor-client orientation. According to Omulema (2000), these conditions include counselor’s demonstration of empathy, unconditional positive regard and warmth to the client. He notes that growth occurs in an acceptance, warm, empathetic, non-judgmental environment that allows students the freedom to explore their thoughts and feelings and to solve their own problems. Guidance and programme that lacks these characteristics culminate into poor performance of students in school. When a counsellor communicates the above conditions, those being helped will become less defensive and more open to themselves and their world and they will behave in more social and constructive ways. Many students harbor feelings of failure in academics and thus have low self esteem, but a counsellor is able to counter the feelings by working towards fostering the students, capacity to hope and believe that they are capable of overcoming academic failures they are experiencing and even end up performing their best potentialities. A conducive environment for the student should be provided and teachers should provide room for self-actualization by being friendly, loving, competent and responsible. Teacher counsellor should also help the student set goals and allow positive self recognition after attaining set goals and aspirations that will boost success in academic performance. Therefore, a good environment should be created by teacher counsellor. 

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
INTRODUCTION


In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3
POPULATION OF THE STUDY


According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

The focus of this study borders on counselling: a strong tool for checking examination malpractice and coping with examination anxiety using secondary schools in Nnewi Anambra State as case study.  Students from selected senior secondary schools in Nnewi education zone forms the population of the study.

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.

In this study, the researcher adopted the simple random sampling method to determine the sample size. Out of all the entire population of  secondary schools in Nnewi Educational Zone, the researcher conveniently selected  One Hundred Fourty-Seven (147) staff out of the overall population as the sample size for this study.
3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section inquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8
METHOD OF DATA ANALYSIS

The responses were analyzed using simple percentage through  frequency tables, which provided answers to the research questions. Hypothesis Test was conducted using Chi-Square Statistical tool (SPSS v.2.3)
3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1 INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of one hundred and forty-seven (147) questionnaires were administered to respondents of which only one hundred and forty-one (141) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of 141 was validated for the analysis.

4.2
DATA PRESENTATION
Table 4.2: Demographic profile of the respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	72
	51.1%

	Female
	69
	48.9%

	Age
	
	

	15-20
	89
	63.1%

	21-30
	17
	12.1%

	31-40
	20
	14.1%

	41+
	15
	10.7%

	Marital Status
	
	

	Single 
	110
	78.0%

	Married
	28
	19.9%

	Separated
	0
	0%

	Widowed
	03
	2.1%

	Education Level
	
	

	Student
	89
	63.1%

	NCE
	32
	22.6%

	B.Sc
	17
	12.1%

	MBA
	03
	2.2%


Source: Field Survey, 2021

4.3 TESTING OF HYPOTHESIS

HO: Test anxiety has no significant influence on students’ indulgence in exam malpractice

HO: Counselling intervention strategies cannot serve as a strong tool for checking examination malpractice and coping with examination anxiety.

Hypothesis One

Table 4.2: Test anxiety has no significant influence on students’ indulgence in exam malpractice.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	70
	47
	23
	529
	11.3

	No
	36
	47
	-11
	121
	2.6

	Undecided
	35
	47
	-12
	144
	3.1

	Total
	141
	141
	
	
	17.0


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 17.0 and is greater than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is greater than the critical table value that is 17.0 is greater than 5.991, the Null hypothesis is rejected and the alternative hypothesis which states that test anxiety has a significant influence on students’ indulgence in exam malpractice is accepted.

Hypothesis Two

Table 4.3: Counselling intervention strategies cannot serve as a strong tool for checking examination malpractice and coping with examination anxiety.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	67
	47
	20
	400
	8.5

	No
	39
	47
	-8
	64
	1.4

	Undecided
	35
	47
	-12
	144
	3.1

	Total
	141
	141
	
	
	13.0


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 13.0 and is greater than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is greater than the critical table value that is 13.0 is greater than 5.991, the Null hypothesis is rejected and the alternative hypothesis which states that counselling intervention strategies can serve as a strong tool for checking examination malpractice and coping with examination anxiety is accepted.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 SUMMARY

The focus of this study examines counselling: a strong tool for checking examination malpractice and coping with examination anxiety using Nnewi Educational Zone in Anambra State as case Study. The study investigated the perception of student towards examination malpractice. It determined if principal and parent contributes to student indulgence in examine malpractice. It ascertained if test anxiety has a significant influence on student indulgence in exam malpractice. It investigated if counselling intervention strategies can serve as a strong tool for checking examination malpractice and coping with examination anxiety.

Survey research design was the methodology employed for the study and with the aid of Convenience sampling technique  147 participant from selected secondary school in Nnewi Educational Zone was enrolled for study.  The research instrument was issued to the respondent of which 141 were retrieved and validated for the study. Both primary and secondary data were used in the study. Hypothesis test was conducted using Chi-Square statistical tool (SPSS v.2.3)

5.2 CONCLUSION

Finding from the study reveals that text anxiety can make student to involve in examination malpractice. More so, that counselling intervention strategies can serve as tool to remedy the situation. 

The results provide support for cognitive explanations of  performance deficit encountered by students with heightened levels  of  cognitive  test anxiety.  Specifically,  it  appears that students may experience  cognitive  interference  while  preparing for examinations, taking  examinations,or both. Interference during preparation may  lead to a poor conceptualization or organization of  the  content,  limiting  the  ability  to  retrieve  key  information  during  the  test.  Thus,  the cognitive interference and information processing models of cognitive test anxiety seem to best account  for  cognitive  test  anxiety  and  examination  malpractice  observed  in  the  study.  The strategies which can be contextually relevant and useful for students  in this study can be; task orientation  and preparation,  positive  thinking,  seeking  social  support,  avoidance,  relaxation training, coaching/ guided imagery, self -instructional training, establishing purpose, affirmation,modalities,  positive  Anchors,  mental  simulations,  use of  humour, preparation  o f  cheat  sheet and  study  skills  training.  To  summarize  this  discussion, it  is concluded  that we  live in  a test taking  society  and  that  when  students  are  anxious  before  and  during  tests,  cognitive  test anxiety has a  significant  and effective impact on their involvement in examination malpractice which invariably leads to poor academic performance

5.3 RECOMMENDATION

From the findings of the study, it is recommended that;

To  effectively  manage  cognitive  test  anxiety,  students  can  be  helped  by  teachers,parents and  educational  administrators  through  the  use  of  cognitive,  affective  and behavioral strategies.

Reorientation programmes and proactive counselling, should be organized for students who show tendency to engage in examination malpractices. 

Students  should  be  encouraged  to  prepare for  their examinations  in advance  so  that they will develop confidence consequently that can help to prevent or reduce excessive tension.-Guidance  and  Counselling services should  be  employed through  academic  advising  for students before examinations that may help to reduce  feeling of hopelessness and low self-esteem.

Guide  students  to  handle and  cope  with  affective tension  during  examinations and be made to understand that some level of tension is required as a motivating factor before the exam.

Examinations  and  continuous  assessment  tests as  well  as  assignments  should  be well planned  to  avoid  excessive  trembling  on  the  students  which  most  likely  triggers cognitive test anxiety.
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QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

16-20 [  ]

21-30[  ]

31-40 [  ]
41 and above[  ]

Marital Status

Single [    ]

Married [    ]

Separated [  ]

Widowed  [   ]
Qualification

Student [  ]

NCE [  ]

M.Sc [  ]

SECTION B

What is  the perception of student towards examination malpractice ?

	Options
	Yes
	No
	Uncertain

	I am only interested in cheating if it is a difficult examination
	
	
	

	i cheat in examination  due to lack of confidence in myself
	
	
	

	i will not feel guilty to cheat in the examination if the teachers fails to teach well
	
	
	

	i will cheat in examination if my parents give their support 
	
	
	

	I cheat because my friend cheat in examination
	
	
	

	you cannot pass examination these days in Nigeria without little cheating 
	
	
	

	Only people that cheat have high score in internal and external examination
	
	
	


Question 2: if principal and parent contributes to student indulgence in examine malpractice.

	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	


Question 3: Does test anxiety has a significant influence on student indulgence in exam malpractice.

	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	


Question 4: Can counselling intervention strategies serve as a strong tool for checking examination malpractice and coping with examination anxiety.

	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	


