CO-OPERATIVE EDUCATION AND TRAINING IN TERTIARY INSTITUTIONS IN NIGERIA
ABSTRACT

Co-operative Education and training program help to improve the co-operative lecture/job performance and answer higher job satisfaction among workers of the co-operative. Education and training are at the heart of co-operatives for utilization, productivity and commitment for work motivation and growth. Despite this, many co-operatives have failed in their respective institution or organization because their members need for education and training were either not regarded and an indispensable part of co-operative functions. These short coming in co-operatives is the sole aim why I embark on this research work on education and training programme in the institute of management and technology to find out if there are at all, co-operative education and training programme for members and staff of the institute and how such program are been carried out.

CHAPTER ONE

INTRODUCTION

1.1 Background Of The Study

The planning of the establishment of Institute of Management and Technology Enugu, there not in progressive forms till 1967 to a college of technology up to the ordinary diploma level.

An institution of administration which provide short come in-service training courses for civil servants of various grades and a co-operative college offered a certificate course in co-operative studies to co-operative inspector from the ministry of industry, trade and co-operative.

These institutions were separated and separately located. The college of technology was part of the ministry of Education and was controlled and directed by that ministry, similarly, the institute of administration was controlled by the ministry of establishment, while the co-operative college was directly under the ministry of rural development.

All the staff of these institutions were civil servants, they were posted and re-posted from one department to another according to their needs or civil services.

However, after 1970, they arose the need for higher institution of learning to up grade the training in the technological and managerial fields which there were severe need for manpower development. The future graduates in the technology and management and allied field would be more effective by functional training than the institute of administrations.

To the founding father, the main purpose became the maximization of the management efficiency, professional and technical expertise and also the acquisition of the additional tools for these.

The close coupling of the management and technology in the new objectives was the needless to say and not the fruitful. The management and technology of then needs training for the satisfaction and fulfillment of itself, and in the world it applied science entails more problems of both moral and ecological significance. Later, they can no longer afford to be the narrow minded professional concerned with only machine and structure. He must understand the relationship and social setting of his position with his industrial environment. He must work with other people, be acquainted with the basic personnel and labour matters. This was as a result of these idea of an autonomous, IMT was conceived.

In the process of performing these, the executive council of the state agreed to merge the former college of teaching, the institute of the administration and up grade their functions in 1971. Both the institute and college were in same under unified control of the cabinet office on 1st April 1972. In October of the same year, a provisional council for the purpose of a new institute was appointed by the administrator of then east central state, the council who was in charge with the responsibility of determining the recommendations to the government to appropriate structure of an autonomous institution that would produce the high quality of technologists and technicians. The council pursued this task with vigour and determination and in early April 1973, they submitted its findings. On 31st May 1973, an Edict No. 10 titled the “Institution of Management and Technology Edict 1973” was promulgated. The edict took effect from 1st July 1973, and thus gave birth to Institute of Management and Technology while its first chairman was Dr. Ukwu.

In October, the institute opened its doors to students and they admitted 550 student in addition to 300 second year students to of 850 students. At the time of opening, their were only 20 senior staff including the Rector, Registrar, Academic staff and four ( 4) Administrative staff. The institute started with eleven departments grouped into three (3) divisions.

The first convocation of the institute was held on 16th October 1976 and about 900 graduates received their Diplomas and Higher Diplomas.

1.2 Historical Background of the Study.

The department of co-operative studies was established as a separate department in the Institute of Management and technology, Enugu in January 1978.

Before then, co-operative studies was but one among the academic programmes within the department of business management and public Administration which had other programmes like Accounting, Marketing, etc. and was first handed by Dr. S. Umoh.

In fact, IMT was the first institute of higher learning in Nigeria to start a programme in co-operative studies for many years. It had only one full time lecturer named Dr. Enyeribe Onuoha, who after a Ph.D in sociology from Rome, his co-operative studies in Canada, he taught all the co-operative courses in the department except those requiring practical field experience, which he handed over to part-time lecturers from the ministry.

Co-operative studies started with humbleness as one year in servicing programme for newly appointed junior staff of co-operative department of the ministry of commerce and industry. After the Nigeria civil war in 1970, the ministry of administration of then Eastern state close down the co-operative college at Agwu and transferred their duties to the institution.

The certificate programme in co-operative was upgraded to a two-years diploma prolgramme in 1975, and it wasn’t then targeted on the in-service trainees from the ministry but on secondary school leavers possessing the minimum institute requirement entry. The departmental requirement at this time was four credit including English, pass in mathematics, while other departments required a credit in mathematics. The reduction in entry requirement attracted many candidates reaching a peak in 1980/81 when about 120 students registered.

Two graduates were recruited to bring the number of full time lecturers to three in the year of October 1977. These were Dr. S. C Chukwu and Mr. S. Y Berko. Co-operative studies became a full-fledged department with Dr. S. C. Chukwu as the first head of department in 1978. That is when the name was changed to the department of Co-operative Economics and management in time with it protégé. In Germany during the period, a higher diploma programme was introduced.

The programme co-operative Economics and management indicates that the teaching of the subject (co-operative) will rise above the merely descriptive level. It employ tools of economics and management in the study of co-operative Enterprise. The department is slot into its curriculum courses taken from the field of Economics and management and it also taught by experts from their fields.

Two historical that affected the department is mentioned. In 1987, the federal military government under General Obasanjo favoured the strength of the diploma programme for polytechnics to three years rather than the two-steps (ND/HND) four years programme. All IMT programmes including co-operative studies has to be restructured but in 1980, the N N D (Nigeria National Diploma) certificates was withdrawn by the succeeding civilian administration and the ND/HND programme restored.

In 1985, then the military governor, Navy Captain .A. Madueke ordered the merge of the Anambra state university of Technology (ASUTECH) with IMT as a cost saving device. All the academic programmes of the IMT were up-graded to degree programme for studies and with university qualifications while the old diploma programme were retained for less qualified students, the merge, however, lasted only three months after which the two institutions were again demerged as a result of stony opposition from ex-students and friends of the institute.

1.3 Statement Of The Problems

Human beings are not predictable in any environment, there are most interesting and important resources in the enterprise. Human beings make decisions concerning other resources.

A major personnel activity is to train and educate co-operative members to facilitate and quicken their learning and acquisition of skills and knowledge, since their present inventories of capabilities are partly a consequence of their past learning. Unfortunately, co-operative institutions always set high level of performance for their members without appreciating the fact that the performance is a function of training, education, and other variables.

They fastly attribute lack of performance to inability of their members and failing to realize the fact that a person, tackling inability can make up through proper training, education and motivation.

The following information shows why some co-operative institutions especially the large ones have specific training programmes, a good number of others shows apathy in training and education to their members and infact see it as a wasteful expenditure on the part of the organization. The fact is that some of these members are left to wither away because they remain unproductive. It is for this reason that if is said that untrained student is a liability to any organization, therefore emphasizes the need for regular training and education of co-operative students by the Nigeria Tertiary Institution.

Based on the above statement and as a result for the purpose of this study, I then ask these questions.

1. Are individual training and education determined in IMT on co-operative matters?

2. How are individual pre-training needs determined in IMT?

3. Are these students needs satisfied to yield desired result?

1.4 Objectives Of The Study

The general objective of this study is to examine co-operative education and training in tertiary institutions in Nigeria. Specifically, the study is set to;

Assess if individual training and education are determined in IMT on co-operative matters.

Evaluate how individual pre-training needs are determined in IMT.

Determine is the students needs satisfied to yield desired result.

1.5 Research Question 

This study will guided by the following questions;

1. Are individual training and education determined in IMT on co-operative matters?

2. How are individual pre-training needs determined in IMT?

3. Are these students needs satisfied to yield desired result?
1.6 Significance Of The Study

First and for all, the findings and recommendations to be made from this study can be of much help to students of co-operative and Business Administration in general and in other field who may wish to investigate the subject of training and education in any other organization. With the measure of this study, it will be so useful to the institute and it will help it appreciate more, the purpose of proper training of its staff is for learning and teaching process. Teaching process will help both the students and the staff to be productive in all the department of the institution will also definitely increase.

However, this research work will afford or create an opportunity to undertake a research work for the first time on in-depth study in all field of study of interest.

1.7 Scope And Limitation Of The Study

Since the researcher is using the survey approach in this study, it means that he is going to make a great use of the questionnaire as to cover a wider range of about 85% to 95% of the members of the co-operative institutions.

This research centers on the institution while not much use to be made on the part training progamme carried out by co-operative institutions in the this state.

It is important to note at this junction that a number of problems encountered in the course of this research among which are:-

a) Finance:- Due to the high cost of materials, transportation and the inflation rate in the country today, the researcher had encountered a lot of financial difficulties in the writing and production of this work.

b) Time:- Lack of time is another major problems that faced this work. Due to the rush in the academic calendar, I have a little time to expand my research method and approach. The periods of normal lecture and other assignments were shared to make this project work a success up to this point. I missed lectures and many things like individual activities just to meet up and keep appointment in connection with this research.

1.8 Definition Of Terms.

CEM - Co-operation Economics and Management.

IMT - Institution of Management and Technology

NND - Nigeria National Diploma.

CHAPTER TWO

LITERATURE REVIEW

INTRODUCTION
Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in two sub-headings:

Conceptual Framework
Theoretical Framework
Chapter Summary
2.1
CONCEPTUAL FRAMEWORK

Education 

Education is very important for an individual's success in life. Since education is a major aspect of development of any society, if there is a deficit of educated people then society will stops its further progress. Education mainly begins at home; one does not acquire knowledge from a teacher, one can learn and get knowledge from a parent or a family member. Generally, the word education is derived from a latin word ―EDUCARE meaning ―to bring u, ―to elevate or ―to raise (Molagun etal, 2000). Education is seen as the foundation and gradual process of developing the Latent and Manifest potentialities in the child. Education provides pupils teaching skills that prepare them physically, mentally and socially for the world of work in later life. Education goes beyond what is being given in the school. It includes every step taken by members of a society to impact the attitudes ethics skills values e.t.c, needed for growth and survival of the younger generations who will eventually take over the responsibility of initiating and sustaining the much cherised societal and economic development. Education has been defined by several authors, philosophers and experts in various fields in accordance with discipline and their assessment of the society in general as follows:

The transmission of life by the living (Throngs).  

The art of making available to each generation the organized knowledge of the past (Carter Good).  

Plato (1928) defines education as the process of interaction between the individual and the society.  

The aggregate of all the processes by which a child or young adult develops the abilities ,attitudes and other forms of behaviors that are of positive values to the society in which he lives (Fafunwa A. B).  

The total efforts of a community to raise its economic, social and political standards of life (Taiwo 2000).  

The process of bringing up a person to develop according to such person‘s abilities, aptitudes, capabilities, and interest to enable such person function successfully and effectively in the society (Abdulkareem).

From the above we can conclude that education can be defined in a number of ways. The views perceptive and submission of various authorities rests on the perception of their society. Education in its broadest, general sense is the means through which the aims and habits of a group of people lives on from one generation to the next. Generally, it occurs through any experience that has a formative effect on the way one thinks, feels, or acts. In its narrow, technical sense, education is the formal process by which society deliberately transmits its accumulated knowledge, skills, customs and values from one generation to another, e.g., instruction in schools. Main purpose of education is to educate individuals within society, to prepare and qualify them for work in economy as well as to integrate people into society and teach them the values and morals of the society. Role of education is means of socializing individuals and to keep society smoothing and remain stable. In general terms, there are several types of educational systems as enshrined in the national policy of education and other educational documents but our major concern is on three principle areas:

Informal  

Formal  

Non – formal

Informal Education is a general term for education that can occur outside of a structured curriculum. It encompasses student interests within a curriculum in a regular classroom, but is not limited to that setting. It works through conversation, and the exploration and enlargement of experience. Informal education offers the following: 

Responsiveness when interacting with the environment. 

2. Possibility to act freely in unknown situations. 

3. Possibility for an individual to learn without any obligations or restrictions. 

4. Allows for free choice and changes in interests. 

5. Ability to create one‘s own identity.

Formal education, also known as formal training, is the process of integral education correlated stretching from primary education to secondary education and higher education, and that entails a systematic and deliberate intention that correlates itself with an official curriculum. It is therefore a type of education regulated (by different internal regulations within the educational project of each College), intentional (because they have the primary intention the educate and give knowledge to students), and planned (because before each course, the college regulates and plans all the educational action which will be transmitted in the same).

Non-formal education is an integral part of a lifelong learning concept that ensures that young people and adults acquire and maintain the skills, abilities and dispositions needed to adapt to a continuously changing environment. It can be acquired on the personal initiative of each individual through different learning activities taking place outside the formal educational system. It offers the following: 

1. Provides functional literacy and continuing education for adults and youths who have not had the advantage of formal education or who did not complete their primary education. 

2. Provide functional and remedial education for the young people who did not complete their secondary education. 

3. Provide education to different categories of graduates to improve the basic knowledge and skills.

4. Provide in-service, on-the-job, vocational and professional training to different categories of workers and professionals to improve their skills. 

5. Give adult citizens of different parts of the country necessary aesthetic, cultural and civic education for public enlightenment.

In conclusion, education acts as the distribution mechanism of the cultural values such as it more layered the society and participate in society that carries the culture.
Cooperative Education 

Cooperative education is a real life experience in the teaching of students. Osinem (2008) defined co-operative education as an agreement between two resource persons, namely an educational institutions and industry, to assist learners develop functional skills for the world of work. It is a programme outfit, which purposely integrates training into productive and relevant work and therefore remains a valuable link between training and productive work. The purpose of the programme is to give opportunity of matching theoretical learning with practice. It is also aimed at ensuring that instructions carried out in the educational institutions are put into practice or have practical guidance obtainable in the industry. In the same vein, Alabi (2006) said, that co-operative programme is designed to enable students acquire practical skills and knowledge to enable them fit adequately into the world of work. That is, cooperative education programme is an integrated learning model consisting of academic and experiential learning components which emphasize placement of students in real work environment and experiential learning curriculum. Cooperative education is the arrangement which enables students to receive part time vocational instruction in the school and on-the-job training through part-time employment (Evans and Herr in Hall, 1999). One of the major advantages of this type of education is the on-the-job training it offers the student/learner at the training station which is appropriate to the occupational objectives of the student related to relevant existing career opportunities and is of sufficient duration to enable the students to develop better employment skills. Moreover, it enables him to work in the right environment agreeing with the vocational theory which says that the training environment should be a replica of environment the student is going to work after schooling. Hence co-operative education is one of the strategies designed to help prepare our students realistically for employment in agriculture. Co-operative Education Manual (2005) defined co-operative education is a programme that formally integrates a student’s academic study with work experience with employers. The usual plan is for the student to alternate periods of experience in appropriate field of business, agriculture, industrial and social services and the professions in accordance with the following criteria. That each work situation is developed and/or approved by the school as situation learning statutory, the co-operative students receive remuneration for the work performed, cooperative student engage in productive work rather than observation among others. This approach to education relies upon a three-way partnership; the student, the institution and the employer. Success depends on the cooperative effort of each party. Furthermore, Osinem (2010) defined co-operative education as a general term used to describe various types of cooperative planned programmes specifically occupations in proportion to the distribution of employment and career opportunities. Stadt and Gooch in Osimem & Ugo (2010) described cooperative occupational education as a programme of occupational education for persons who, through co-operative arrangement between the school and employers, received instruction by alternation of study in school with a job in any occupational field, but these two experiences must be planned and supervised by the school and employers so that each contributes to the student’s education and to his employability. They further explained that work periods and school attendance may be in alternate half days, full-days, weeks or other periods of time in fulfilling the co-operative work-study programme. From the above context, according to Osinem and Ugo (2010) three forms of cooperative occupational education can be distinguished namely, cooperative vocational education, cooperative work training, and cooperative work study programme. Co-operative vocational education is an instructional plan which combines learning experiences gained through regularly scheduled supervised employment in the community and vocationally oriented in school instruction. The employing community serves as a laboratory where the students have opportunity to apply the principles and practices they have learned in school in the changing world of work. Co-operative Work Training is a programme design that provides students with mature experience through employment that will help them become productive, responsible individuals. While co-operative Work-Study programme (CWSP) is designed to provide financial assistance, through part-time employment to students who have been accepted for full-time enrolment in vocational training. The part-time employment is based on the financial need of the student and is not necessary related to his career objective.   

Objectives of Co-Operative Education in Nigeria 

The objectives of Cooperative Education in Nigeria are many. This are as follow:-

1. Planting and promoting in members the right attitudes required for the reception of Cooperative ideas and principles: When cooperators receive cooperative education, it is a way of planting and promoting in them the attitude required in knowing how to behave, act, and contribute to discussions, think, etc. in a cooperative Society. One needs to observe a cooperator who has not got any. 

2. Cooperative education, orientation might be negative to cooperative development: Usually in Nigeria and other developing countries, members of the public are‘ misguided and misdirected to form cooperatives for purposes that could not be regarded as the ―felt needs‖ of members. This type of miseducation impedes the realization of the objectives of cooperative education in Nigeria. 

3. As a democratic and open organization, education of members should be extended to members of the public: One of the objectives of cooperative education is to enlighten the members of the public on what a cooperative Society is, what it does, how it can be run and the advantages members can derive when they form it. This objective can be achieved through radio and television programmes, workshops, seminars, conferences, congresses, etc.

Other objectives are as follows:- 

1. To develop a strong virile Cooperative Movement in Nigeria: Through cooperative education whereby awareness and positive attitude are created in cooperators, a strong cooperative movement can be built in Nigeria. Cooperators should cooperate with one another and form a group to be reckoned with by the Government, its agencies and other organizations that are not in the Cooperative Movement. This will make the Government respect the views and thoughts of Cooperators and act on them when making public statements or development plans. 

2. Cooperative organization will be able to survive in the Competitive enterprise: Cooperative education will enable cooperative organizations and the individual business enterprises of the members to be able to compete with other types of business organizations. There will also be healthy competition among Cooperatives which will enhance their growth in general. In addition, Cooperative Education will remove lack of business experience in Cooperators. It will enable Cooperators internalize principles which are essential to efficient administration and management of Cooperative ventures. 

3. To develop Co-operative Field staff that will be able to successfully carry out their duties in the field:-Through Cooperative Education, field staff like the Cooperative Assistants, the Cooperative Auditors, the extension officers, the Area Officers, the Zonal Officers, and the Director of Cooperatives will be able to carry out their duties successfully. They would be able to organize people successfully into forming and running Cooperative Societies, of all types, supervise, check and audit books and records of cooperative societies. They would also be able to conduct feasibility studies and generally promote good health and rapid growth of these organizations.
Need for Integration of Co-operative Education Programmes. 

The theory that education is likely to be more effective if it gives students opportunity to practice what they are trying to learn applied not only to education for work. Mathematics, for example is best learned by students constructing their own proof and demonstrations (Schtionet, 1985). The common sense of learning by doing has been upheld by philosophers (whitehead, 1929) and more recently cognitive scientists (Resnick, 1987). This argument is linked to a view of education as preparation for active problem solving and participation in the world of work. Although learning by doing has most often been a feature of vocational and professional education, it is now argued that all knowledge including the sciences and humanities, is created, defined and transmitted by communities of practice (Lave and Wenge, 1991). One plausible strategy for achieving this would be to create more explicit linkages between what students are doing in school and in their after-school jobs (Pauly 1995) Jobs might be chosen because they are related to what students are studying. Students’ assignment on the job could be designed to apply and extend concepts taught in the classroom, and the effect on student’s learning could be monitored jointly by teachers and job supervisors. In situation like these students’ part-time jobs might be converted into educational experiences that would enhance rather than undermine academic achievement. At the same time, more careful attention to students’ acquisition of productive skill and knowledge could also increase the positive effect of students’ work on subsequent employment and earning. In support of the above view Ogbazi (1985) stated that “as long as the teaching of agriculture is not interdependently integrated with regular supervised part- time employment in work related to in-school instruction the Nigeria school will continue to produce students who are not adequately prepared for employment in occupations that are in harmony with their career objectives. Hence co-operative education is one of the strategies design to help prepare our student for employment in agriculture. The National policy on education (2004) equally placed priority on the programme of vocationalization of education. It emphasized that a well planned, systematic and rigorously implemented vocational education will create a distinct stream to prepare student for identified occupation encompassing several areas of activities. The primary aim of vocational courses (agriculture) was to cut across several occupational fields and prepare students with employable skills in organized sectors and self employment. This aim of vocational education can properly be achieved through the integration of co-operative education in the teaching of agriculture. Co-operative education and experiential learning programme of students is an excellent way of expanding their career options by integrating classroom learning with practical experience in the workplace. Students are better prepared to make transition from school to workplace, apprenticeship programme, college and for university. Co-operative education experience, Raw (2003) provide the opportunity to practice essential employable skills such as time management, strengthen independence and self-confident and to practice and explore vocational goals. Co-operative education is an exciting alternative to traditional classroom learning. Those in the programme actually leave double life as students and employees, benefiting by on-the job achievement of classroom goals and their direct application in the work setting. There is a “skills gap” occurring in the society which is a disconnection between the demand of employment and the level of educational preparation of graduate (Andrew and Wooten, 2004). In line with this, Evers (1998) stated that the skills most in demand are least in supply. Brown, Heaketh and Williams (2003) noted that employers regularly state that graduates are not prepared for the workforces and as a result hiring college graduate becomes a risky venture for employers. The need to improve the employability skills of the workforce has been an issue across all phases of education, Steps should be taken to define and address key areas needed for improvement specifically at the secondary school level through co-operatives education. Kivenen and Silvennoien (2002) suggested that the relationship between formal education and industry is producing skills needed in the workforce and that these relations should be strengthened. Candy and Crebert (1991) recognized that “most learning experiences actually take place outside the educational setting”. Therefore, they suggested that education should partner through “off campus cooperative education where students enter the workforce for one year of their educational programme in an effort to learn the skills needed in industry to be successful upon graduation. Co-operative education is an educational strategies which promotes continuous learning through the integration of classroom and applied work based learning and it equivalence have educational value, providing the opportunity for students to develop both disciplines specific skills and general education knowledge. The benefits of co-operative education to the students, community, employers and educational system as summarized by Osimen (2010) are as follows: 

- Learning by doing gives student an opportunity to bridge the gap between theory and practice. 

- Supervisors learn job analysis and educational principles and practice which are essential to on-the-job training of all workers. 

- A pool of skilled and experienced manpower is developed. - Influence curriculum development to meet industrial requirement among others.  

Benefit of Cooperative Education

Benefits of Cooperative Education for the student 

• Students have the opportunity for learning useful employment skills on real jobs under actual working conditions. 

• Interest in classroom work is stimulated by the application of academic and job related learning to job situations. 

• As wage earners, students develop understanding, appreciation, and respect for work and workers. 

• The ability to get and hold a job helps young people develop a mature and realistic concept of self. 

• The transition from school to employment is made easier. 

• The ability of the student to develop a post-high school plan for employment and continuing education is enhanced.

Clarification of career goals  

Increased relevance of learning and motivation for study  

Improved self-reliance, self-confidence, responsibility  

Practice in human relations skills  

Financial assistance for educational expenses  

Contacts with potential employers  

Feedback through performance assessment  

Employability skills and marketable job skill

For the school  

A school that conducts cooperative on-the-job training is able to extend educational opportunities that are beyond its own physical and financial resources.  

Interaction with professionals outside the school environment is provided in the training of young people.

Teachers, guidance counselors, and school administrators are provided with improved opportunities to keep in touch with changing employment conditions.  

Cooperative on-the-job training is a living demonstration of the concept that education is indeed a community-wide partnership.

For the community  

The number of young people making a successful transition from school to work is increased, thereby adding to the number of economically productive members of society.  

A continuing pattern of school-community partnerships is developed.

Training experiences through cooperative education help to improve the community‘s pattern of job stability by giving students employment skills and civic competence.

For the employer/Training Sponsor  

Employers are assisted in analyzing jobs and developing training outlines.  

The private sector is provided with opportunities to take an active part in the education and career preparation of students in the local community.  

Students are prepared to work in their own localities, under the supervision and following the methods of a specific local employer. Classroom instruction gives student-learners a more thorough understanding of job related theory and knowledge.

The Importance of Cooperative Education 

Education is very important among all of us, the fact which is commonly nothing to deny among any. It‘s the cooperative education and extension service that will transforms a member and non-members to live a better life and more importantly in a socially wellbeing. Cooperative education and extension does make a remarkable effect on one‘s personality. Getting cooperative educated and finally earning a professional degree prepares you to be a part and contribute in good organizations, companies or institutions and society at large. Cooperative education is the one which provides member the thrust in getting ahead and doing something constructive in near future. Cooperative education involves gathering of knowledge in whatever aspects. It helps a person to draw the best out of their mind and spirit. Cooperative Education plays a vital role in the member personal growth and the social development among all. It imparts us with all the power and necessities in making a noticeable mark in any of the field. With the high urgency of cooperative education and extension among all members, many of the nations have already come up with their ideas in maximizing the literacy among all and awareness on self-help. It becomes a quite challenging factor among many of the developing countries in spreading the awareness of cooperative education. But, in spite of that, we can hear a number of cases where almost all the people get the privilege to get educated provided by the governing bodies, which is indeed a positive sign. On account of the high importance of cooperative education and extension among members, steps taken by respective governing bodies have eventually led a high literacy rate among many regions. It is on imparting education among all by which one can learn to get civilized and leading their life in a healthy way. Cooperative education support member with all the needed attributes in leading members‘ life in a proper lifestyle. In all in all, it is one‘s education which decides what one can make out in their life. Education is the solution of any types of problems. It is education which promotes good habits, values and awareness towards anything like terrorism, corruption and disease.
Challenges Of Cooperative Education

The future of cooperative education both in Africa and globally is bright as cooperative are being appreciated worldwide. There is increasing renewed Vigor in the promotion of cooperative education as viable and sustainable institution for development. Thus, there are potentials for cooperative education in Nigeria but also some challenges. The challenges of cooperative education will be discussed under the following sub- headings 

i. Shortage of financial resources. 

ii. Insufficient educational facilities. 

iii. Teachers’ qualification. 

iv. Curriculum related problems.  

Shortage of financial resources is one of the major problems of cooperative education. Birchall (1997) stated that budget allocation from the government limits their operations, initiation of development, projects and research. Osinem (2008) in the same way identified inadequate funding as one of the challenges facing the teaching of agriculture. He stated that planning, implementation and coordination of agricultural education programme for maximum result requires adequate funding. With inadequate funding as in the case of Nigeria, it will be difficult to procure enough equipment for experiential programme, train personnel and finance research. Olaitan (1986) also stated that, the decline of vocational education budget can be seen in the irregular payment of teachers’ salaries and shortage of infrastructures in school. Aleisa & Alabdulahfez (2008) in a similar way identified cooperative challenges as supervision and logistical challenge. They stated that student supervision and follow-up activities are resource intensive and are required throughout the term. They further stated that teachers have teaching duties in addition to cooperative duties, this makes it difficult to balance teaching and supervision. Logistical challenges as they further explained are the problems of transportation to and from the workplace by both the teacher and the students, lack of compensation for the use of private transports, lack of financial remuneration for rewards of trainees and most of the companies do not provide salaries for trainees among others. Insufficient educational spaces are other serious problem of cooperative education. Alfen & Gamble (2007) believed that lack of facilities, lack of participation and cooperation are problems of agricultural science education. Warner & Washburn (2009) in a similar way indicated that “Not enough equipment for hands on activities, inadequate facilities to support classroom instruction is the problems facing cooperative education. Teacher’s qualification is another problem of cooperative education. Lack of basic business and management skills, lack of trained staff capable of structuring and carrying out research in relevant areas are problems of cooperative education (Skelton 2003). The secondary school agricultural teachers had no training in cooperative education and as such cannot be effective in this programme. The development of curricula and methodologies is another area that calls for a debate. Shao & Bruening (2002) stated that significant effort have been made to reform the curricula as it is the element needed for the formation of the new educational system. The curriculum in agriculture is theoretical and information based while instruction is teacher centered. Students usually have little involvement in teaching and learning. In addition, the value of practical (“hands-on experiences) in agricultural education had been neglected. Foster (1986) in his study pointed out the problems which reduce the participation of the students in practical courses as insufficient physical settings, and facilities, unwillingness of students, allocation of insufficient time to practical courses by the instructors. Lambeth (1986) in his findings indicated that there are many constraints regarding students participation in the practical courses such as having insufficient inputs, too many students that is, teacher/students ratio and class size. In the same way, Harrs & Newcomb (1985) also identified unwillingness of students for participation in the experiential learning of practical courses as one of the main problem of cooperative education. 

Scope and History of Co-Operative Education in Nigeria 

The history of cooperative education in Nigeria can be traced to the appointment of Mr. C. F. Strickland was to look into how Cooperative Societies contribute to the overall development of cooperative in Nigeria in the year 1993. Strickland report was submitted to the colonial Government 1994. The period were majority of the Cooperators were either illiterates or semi illiterates and they were expected to form as many Cooperatives as possible which should play great role in the development of both Urban and Rural Areas despite the circumstances and inability. Cooperatives are business ventures and any Business that is devoid of education and training will not develop well. A cooperative organization needs to have the ability to run the societies well then proper cooperative education will be inevitable. The Colonial Government later succeeding Nigerian Governments later succeeding and emphasized on Education for the Government Staff i.e. the Director of Cooperative Department and his support staff. In caring out this objective, a Cooperative Staff Training School was set up in 1943 which was to train Government Registrars of Cooperatives, Cooperative Inspectors and the employees of the Cooperative Movement under the direction and supervision of Mr. C. Bateye, who was then an Assistant Registrar of Cooperative Societies. The aim was that these officers will train the Cooperators who were in dire need of Cooperative Education. This school is what is today known as the Federal Cooperative College, Ibadan. It was convened into a College in 1957 following the recommendation of a World Bank Mission that visited Nigeria. The school trained Cooperative Personnel from other African Countries like Ghana, Sierra Leone and Gambia. Apart from training Cooperative Inspectors and Auditors at that time it also engaged in refresher course for Executives and members of the cooperative Movement. Later the College offered Certificate Course in Cooperative Studies which was a course for newly employee Cooperative Inspectors and Auditors. There is also the Diploma Course which is for the newly employ Registrars of Cooperatives in the Cooperative Department. The two courses which were accompanied by practical field work ran for a year each. On 1st April 1976, the College was taken over by the then Federal Military Government. This was to ensure greater effectiveness in the development of Cooperative Movement in Nigeria. In addition to that of Ibadan mentioned above, the Federal Government also took over other existing Colleges. These Colleges are the Cooperative Col Awgu now in Oji-River (Enugu State), and Zaria which has moved its permanent site in Kaduna, Kaduna State. The directives of the Federal Government empowering State Governments to establish their own State Cooperative Colleges if so desire led to the establishment of many State.

Cooperative College Some of such Colleges are the following:  

Ondo State Cooperative College, Akure.  

Oyo State Cooperative College, Oyo.  

Imo State Cooperative College, Orlu.  

Kaduna State Cooperative Institute, Ikara  Edo State Cooperative College, Benin City  

Lagos State Cooperative College, Oko-Oba Agege, Lagos

They awarded Certificates and diploma in Cooperative Studies to their trainees. A number of interesting developments have taken place relate in the spread of Cooperative. Education. Polytechnics and Colleges of Technology are now offering Ordinary National Diploma and Higher National Diploma courses in Cooperative Studies. Examples of these are:

Kwara Polytechnic, Ilorin (Department of Social Work, Administration and Cooperatives), 

Institute of Management and Technology, Enugu, (Cooperative Studies Department), Kaduna  

Polytechnic, (Department of Social Services and Cooperatives), Kano State Polytechnic, (School of Social and Rural Development), and the Federal Cooperative Colleges, in Ibadan,  Kaduna and Oji River. A number of Universities are now offering Undergraduate and Postgraduate programmes in Cooperative Studies.  

The University of Nigeria, Nsukka had of late upgraded its centre for cooperatives and Rural Development to an Institute,  National Open University of Nigeria (NOUN) offer undergraduate and postgraduate Diploma.  

Enugu and Nnamdi Azikwe Universities offer undergraduate and postgraduate courses in Cooperative Economics and Management,  

Olabisi Onabanjo University offers degree and Masters Degree in Cooperative and Business Management.

Cooperative Education as Part of Manpower Development And Adult Education
The cooperative education Learning System is a dynamic, non-formal system for developing and implementing programs. The system consists of numerous complementary and interactive components, each contributing to the success of the total system. The individual components are the organization's mission; situation analysis; target audiences; needs assessment; program objectives; content; learning strategies; and the non-formal learning system, which includes inputs, evaluation and adjustment. An adult education programme designed to reach out to those adult who are not close to the institutions where adult education programmes are being offered, is referred to as an extension education programme (Braimoh 1990). It is a programme designed to bring education to the center where recipients can receive it. It entails community project and help in urban-rural integration. Most Nigerians reside in the rural areas and there is a need for them to be educated. In order to achieve a balanced social, political and economic development, these set of people need to be included in the development plan particularly the education plan, so as to enable them contribute their own quota to the overall development of the nation. To get this done, the need for the cooperative programme is highly essential for the development of the nation‘s manpower. The cooperative programme can be given throughout the traffic lanes of the nation and this is now taking place through different government ministries, such as the ministry of agriculture, ministry of health, and other adult education agencies. This enables the rural areas to increase in their productivities, for example, farmers are given this programme to improve their skills planting and harvesting through the cooperative workers from the ministry of agriculture who serve as agents in the rural areas. Apart from this, correspondence education also helps as extended programme. Many adults were able to develop on their own through correspondence colleges because ‗‗they could not enjoy the formal school system and they could also not resign their appointments to go to formal school‘‘ (Braimoh, 1990). This takes care of one of the aspects of the adult education objectives in the National Policy on Education. This process helps the recipients to improve academically and at the same time keep his job and earn a steady salary because it is a kind of on the job programme. Many higher institutions and universities now have this type of educational programmes. Such institutions include the National Open University of Nigeria, Open Distance Learning Institution (ODL) programme University of Lagos, which has the Distance Learning Institution (DLI) programme; Lagos State University has the ‗‗Sandwich Programme‘‘ Likewise Olabisi Onabanjo University while Adeniran Ogunsanya College of Education also has a similar programme under its ventures.
2.2 THEORETICAL FRAMEWORK

Environmental Habit /Experiential Learning Theory 

Experiential learning theory was propounded by David Kolb in 1984 and the theory is used to describe the sort of learning undertaken by students who are given a chance to acquire and apply knowledge skill and feeling in an immediate and relevant setting. Experiential learning thus involved direct encounter with the phenomenon being studied rather than merely thinking about the encounter, which is experiencing, reflecting, generalizing and applying. According to the theory concrete experience provides the information that serves as a basis for reflection to assimilation and abstract concepts. We then use these concepts to develop new theory about the world, which will be actively tested. Kolb’s theory is one of the widely used learning models in the field of education; and it has also been widely criticized for a number of reasons. The strength of Kolb’s theory are:- the theory addresses how learners can play their own strength as well as developing areas in which they are weakest Experiential learners explore their own strengths when learning new things among others. The theory was also criticized for not adequately addressing the role that non- reflective experience plays in the learning process; the theory is good at analyzing how learning occurs for individuals, it does little to look at learning that occurs in larger social groups, and that the theory is too narrowly focused and restrictive. Experiential learning or environmental habit theory is related to this work as it emphasizes on the learning environment in which the learner learns to be a replica of the work environment (Olaitan 1999). Cooperative educational programme is aimed at exposing students to the real work environment which the student would likely meet after graduation.

2.3 RELATED EMPIRICAL STUDIES 

Some studies have been conducted to identify job opportunities available to secondary school leavers and the knowledge and skills required for entry into such occupations. Anyakoha (1986) investigated clothing jobs present to secondary school leavers in Imo and Anambara state of Nigeria. The study determined the skills and knowledge essential for entry into the clothing occupation. A task questionnaire was administered to 138 secondary school teachers of Home economics. In the study, 150 related knowledge and 59 working skills were found to be essential for the occupations. A t-test statistic analysis was used to analyze the mean scores of the two groups of subjects on 42 tasks. Anyakoha (1986)’s study is different from this study because it focuses on the integration of cooperative education into senior secondary school agricultural science curriculum for enhancing student skill acquisition in Ankpa education zone of kogi state. Five purposes and five research questions are formulated to guide the study. In line with these, two hypotheses are equally formulated for the study. The sample population for the study is made up of 135 respondents consisting of senior secondary school teachers of agriculture and managers of agro-based industries in Ankpa education zone; similarly, a structured questionnaire was developed to collect data from the respondents. Finally, t-test statistics will be used to test the null hypotheses. Hontonyon (2002) conducted a study on the strategies for integrating co-operative education programme into teaching of Agricultural science in secondary schools in Lagos state. Three research questions were developed for the study. The study used a descriptive survey to collect data from the study respondents. The study population was 250 and three null hypotheses were formulated to guide the study at 0.05 level of significance. Frequency count, mean and standard deviation were used to analyze and answer the research questions. T-test and chi-square (x2) statistics were used to test the hypotheses. The deviation of this study from Hontonyon (2002) is that this study focuses on the integration of cooperative education into senior secondary school agricultural science curriculum for enhancing student skill acquisition in Ankpa education zone of kogi state. Five purposes and five research questions are formulated to guide the study. In line with these, two hypotheses are equally formulated for the study. The sample population for the study is made up of 135 respondents consisting of senior secondary school teachers of agriculture and managers of agro-based industries in Ankpa education zone; similarly, a structured questionnaire was developed to collect data from the respondents. Finally, t-test statistics will be used to test the null hypotheses. Udeogu (1996) worked on preparing secondary school students for agricultural occupation, problems and prospect in Badagary education area LGA of Lagos state using a survey design method, had the following objectives – the current modes of preparing school students for agricultural occupation, major problems inhibiting effective preparation and strategies that could be adopted for effective preparation of secondary schools. The researcher discovered that the problems of preparing students for work in agriculture are that, teachers do not readily use enough demonstration in the laboratory and on the land experience; they do not send students on supervised occupational programmes. This study differs from Udeogu (1996) because it focuses on the integration of cooperative education into senior secondary school agricultural science curriculum for enhancing student skill acquisition in Ankpa education zone of kogi state. Five purposes and five research questions are formulated to guide the study. In line with these, two hypotheses are equally formulated for the study. The sample population for the study is made up of 135 respondents consisting of senior secondary school teachers of agriculture and managers of agro-based industries in Ankpa education zone; similarly, a structured questionnaire was developed to collect data from the respondents. Finally, t-test statistics will be used to test the null hypotheses. Onah (2002) carried out a study with the aim of developing agricultural experience programme for secondary schools in Enugu” the study used a descriptive survey design with the following specific objectives:

-to ascertain the needs and value of supervised agricultural experience in secondary school, 

- to determine the objectives of supervised agricultural experience programme in secondary schools in Enugu.

 - To identify guidelines for the implementation of supervised agricultural experience programme in secondary schools among others. He discovered that. 

- There was a great need for the incorporation of supervised of supervised agricultural        

experiences programme in the entire vocational agriculture education in secondary school and for effective implementation of supervised agricultural experience programme in secondary school there must be sufficient presentation of adequate classroom instruction and the use of functional field pracitcals and farm laboratory education. Meanwhile in this work the needs for cooperative education were discussed. This work on integration of cooperative education programme has discovered that there is skill gap between practical and theory. The work will determine how partnership with agro-based industry will help to close the gap by providing student with necessary skills that will enable them to enter and progress in occupation after graduation and also identify the challenges that teachers/students will likely face in this programme and also suggest possible solutions that will avert the identified challenges. Egbo (2005) embarked on a study on identification of work skills required by secondary school graduates for entry into pig production enterprises in Enugu state. Three research questions were developed in consonance with the purpose of the study; three sets of questionnaire were generated from the literature reviewed to collect data from the respondents. Mean and standard deviation were used to analyze the data. The study recommended that the work skills identified be packaged into Enugu state’ skill acquisition centres by Enugu state government for training employed secondary school graduates and other interested youths in Pig production enterprises. The deviation of this study from Egbo (2005) is that, this study focuses on the integration of cooperative education into senior secondary school agricultural science curriculum for enhancing student skill acquisition in Ankpa education zone of kogi state. Five purposes and five research questions are formulated to guide the study. In line with these, two hypotheses are equally formulated for the study. The sample population for the study is made up of 135 respondents consisting of senior secondary school teachers of agriculture and managers of agro-based industries in Ankpa education zone; similarly, a structured questionnaire was developed to collect data from the respondents. Finally, t-test statistics will be used to test the null hypotheses.  
2.4 CHAPTER SUMMARY

In this review the researcher has sampled the opinions and views of several authors and scholars on the concept of cooperative education etc. The works of scholars who conducted empirical studies have been reviewed also. The chapter has made clear the relevant literature.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 INTRODUCTION

In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.

3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e. mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3 POPULATION SAMPLING SIZE

The population for the study will consist of executives and their subordinates in the organization which is charged with the application of management by objectives to attain organizational goals in the organization.

This study was carried out on co-operative education and training in tertiary institutions in Nigeria using institution of management and technology Enugu State, as case study. Hence, the population of this study comprises of member of the selected institute.
3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.   
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of the members of institution of management and technology Enugu State, the researcher conveniently selected 85% of the members which is equivalent to 70 members, as sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8
METHOD OF DATA ANALYSIS

The responses were analyzed using the frequency tables, which provided answers to the research questions.
3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

he study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

1 INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of seventy (70) questionnaires were administered to respondents of which fifty fifty (55) were returned while 50 were validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of  50 was validated for the analysis.

4.2
DATA PRESENTATION

The table below shows the summary of the survey. A sample of 70 was calculated for this study. A total of 55 responses were received whiles 50 was validated. For this study a total of 50 was used for the analysis.

Table 4.1: Distribution of Questionnaire

	Questionnaire 
	Frequency
	Percentage 

	Sample size
	70
	100

	Received  
	55
	78.57

	Validated
	50
	71.43


Source: Field Survey, 2021

Table 4.2: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	18
	36%

	Female
	32
	64%

	Age
	
	

	20-30
	24
	48%

	30-40
	18
	36%

	41-50
	08
	16%

	51+
	0
	0%

	Education
	
	

	HND/BSC
	30
	60%

	MASTERS
	12
	24%

	PHD
	08
	16%

	Marital Status
	
	

	Single
	21
	42%

	Married
	26
	52%

	Separated
	3
	6%

	Divorced
	0
	0%

	Widowed
	0
	0%


Source: Field Survey, 2021
4.2
ANSWERING RESEARCH QUESTIONS

Question 1: Are individual training and education determined in IMT on co-operative matters?
Table 4.3:  Respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	30
	60

	No
	15
	30

	Undecided
	05
	10

	Total
	50
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 60% of the respondents said yes, 30% of the respondents said no, while the remaining 10% were undecided.

Question 2: Is the need for individual pre-training determined by the past experience of members in IMT Enugu?

Table 4.4:  Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	31
	62

	No
	11
	22

	Undecided
	08
	16

	Total
	50
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 62% of the respondents said yes, 22% said no, while the remaining 16% were undecided.

Question 3: Does lack of performance of members determine the need for pre-training in IMT Enugu?

Table 4.5:  Respondent on question 3

	Options
	Frequency
	Percentage

	Yes
	28
	56

	No
	09
	18

	Undecided
	13
	26

	Total
	50
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 56% of the respondents said yes, 18% said no, while the remaining 26% were undecided.

Question 4: Is the need for individual pre-training determined by level of skills and capabilities?

Table 4.6:  Respondent on question 4

	Options
	Frequency
	Percentage

	Yes
	32
	64

	No
	10
	20

	Undecided
	08
	16

	Total
	50
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 64% of the respondents said yes, 20% said no, while the remaining 16% were undecided.

Question 5: Is the need for individual pre-training determined by newness to the system?

Table 4.7:  Respondent on question 5

	Options
	Frequency
	Percentage

	Yes
	25
	50

	No
	15
	30

	Undecided
	10
	20

	Total
	50
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 50% of the respondents said yes, 30% said no, while the remaining 20% were undecided.
Question 6: Are these students needs satisfied to yield desired result?

Table 4.8:  Respondent on question 6

	Options
	Frequency
	Percentage

	Yes
	10
	20

	No
	30
	50

	Undecided
	10
	20

	Total
	50
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 20% of the respondents said yes, 50% said no, while the remaining 20% were undecided.
CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.1 Introduction

This chapter summarizes the findings on the co-operative education and training in tertiary institutions in Nigeria using institution of management and technology Enugu State, as case study. The chapter consists of summary of the study, conclusions, and recommendations. 
5.2 Summary of the Study

In this study, our focus was on the co-operative education and training in tertiary institutions in Nigeria using institution of management and technology Enugu State, as case study. The study is was specifically aimed at; assessing if individual training and education are determined in IMT on co-operative matters, evaluating how individual pre-training needs are determined in IMT, and determining is the students needs satisfied to yield desired result.
The study adopted the survey research design and randomly enrolled participants in the study. A total of 50 responses were validated from the enrolled participants where all respondent are members of institution of management and technology Enugu State.

5.3 Conclusions

In the light of the analysis carried out, the following conclusions were drawn.

The individual training and education is determined in IMT on co-operative matters.

The need for individual pre-training is determined by past experience of members, lack of performance of members, level of skills and capabilities of members, and members newness to the system.

The students needs are not satisfied to yield desired result.
5.4 Recommendation

With regard to the findings of this study, the following recommendations are proffered;

Each school division should have a written policy statement on cooperative education that includes teacher-coordinator qualifications and responsibilities; requirements for recruitment/selection of students and training stations; content of the training plan and training agreement; required length of training; and information about course credit, student wages, records, reports, and administration. This will help to ensure that the students needs are meant.

Teacher-coordinators should have continuing professional development in cooperative education and in their technical areas. This will help in advancing their impacting skills and the knowledge too.
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

20-30

[  ]

31-40

[  ]

41-50   [  ]
51 and above [  ]

Educational level

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD


[  ]

Others……………………………………………….. (please indicate)

Marital Status

Single

[  ]

Married 
[  ]

Separated 
[  ]

SECTION B
Question 1: Are individual training and education determined in IMT on co-operative matters?
	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 2: Is the need for individual pre-training determined by the past experience of members in IMT Enugu?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 3: Does lack of performance of members determine the need for pre-training in IMT Enugu?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 4: Is the need for individual pre-training determined by level of skills and capabilities?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 5: Is the need for individual pre-training determined by newness to the system?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 6: Are these students needs satisfied to yield desired result?

	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


