AVAILABILITY OF EDUCATIONAL FACILITIES, SUPERVISION PROCEDURES AND QUALITY ASSURANCE PRACTICES  IN PUBLIC SENIOR SECONDARY SCHOOLS IN ONDO STATE, NIGERIA

ABSTRACT

This study was carried out on the availability of educational facilities, supervision procedures and quality assurance practices in public senior secondary schools in Ondo State, Nigeria. The survey design was adopted and the simple random sampling techniques were employed in this study. The population size comprised of teachers/principals of some selected public senior secondary schools in Ondo State, Nigeria. In determining the sample size, the researcher conveniently selected 53 respondents and 50 were validated. Self-constructed and validated questionnaire was used for data collection. The collected and validated questionnaires were analyzed using frequency tables. While the hypotheses were tested using chi-square statistical tool. The result of the findings reveals that supervision procedures do take place in public senior secondary schools in Ondo State, Nigeria. The study also revealed that there is no adequate educational facilities in public senior secondary schools in Ondo State, Nigeria. Therefore, it is recommended that there is need for synergy between government adequate provisions in secondary schools and regular training of teachers, among others. The quality assurers must work together with the teachers almost on a regular basis to impinge on school effectiveness. Public-Private-Participation in school system should be taken seriously to promote effectiveness in terms of providing a conducive learning environment. To mention but a few.
CHAPTER ONE

INTRODUCTION

1.1
BACKGROUND OF THE STUDY

The change and development of any nation in the globe begins and ends with the education of a high-quality educational system. Because of this, no nation ever progresses beyond the degree of education she possesses. In addition, education is widely recognized as the social building block for the economic, political, and political development of every nation. Given the information presented above, the Federal Republic of Nigeria (2004) came to the conclusion that education in Nigeria is a tool "par excellence" for achieving national development. Because education is the most essential tool of change, it should continue to be given a high education in the plans for national development. Any significant shift in the intellectual and social vision of any society needs to be preceded by an education revolution. As a direct consequence of this, Oluremi and Oyewole (2013) said unequivocally that "education is the main engine for sustained human development as well as the fulcrum around which every activity revolves." To put it another way, in order to achieve the aims and objectives set for the education system in Nigeria, efficient monitoring, supervision, and quality control need to be brought to the forefront. The acquisition of knowledge, abilities, and comprehension by a person as a result of their participation in educational activities, such as going to school, falls under the umbrella term "education." As a result, the instruction for supervision of both learning experiences and instructional activities would be essential.

When one considers the background of education in Nigeria's past, one realizes that supervision was interpreted as meaning the inspection and control of teachers. Consequently, a great number of teachers dreaded supervisors who were labeled as "inspectors" to their schools, despite the fact that educational supervision has many positive effects. The standard of Nigeria's educational system has, lamentably, deteriorated throughout the years as a result of lax oversight and inadequate quality control. According to Kpatakpa (2008), there is a common belief that academic standards are rapidly declining, and the responsibility for this is being placed on the teacher, who is perceived to be delivering effective teaching and learning. In addition to this, he asked the following question: "What then may have influenced negatively the general productivity of kids in schools?" In response to what has been said up to this point, the difficulty is attributed to a lack of "appropriate supervision." This is supported by a number of factors that hinder the success of effective supervision of secondary education in Nigeria. These include the large number of schools in comparison to the number of personnel that is available, the economic climate, as well as the distance between schools and the facilities for transportation that are made available by the government for supervision exercises. A preventative strategy and a problem-solving device have been defined in the form of effective supervision in Nigerian secondary education in order to protect against wasteful imbalances in the system. This has been done to ensure that quality control is maintained. The monitoring, assessment, and evaluation of the educational system in Nigeria is managed by the Ministry of Education, and it is focused toward serious endeavor to assure the professional development of teachers. The supervision of schools is done by the Ministry of Education. Taking into account the significance of supervision in the field of education, Segun (2004) asserts that supervision is the stimulation of professional growth and development of teachers, as well as the selection and revision of educational objectives, materials of instruction, methods of teaching, and the evaluation of instruction. The viewpoint of Segun sheds light on the significance of supervision in the context of the professional development of teachers and the procedures that need to be carried out in order to accomplish the educational goals that are intended.

The delivery of educational services does not just take place without first putting appropriate safeguards in place to make certain that the education system is meeting its most fundamental goals. As a result, school supervision is an essential educational management control mechanism or pillar that assures the optimum attainment of the aims and goals of education. [Citation needed] In point of fact, it is impossible for a school administrator to avoid failure if they do not employ sufficient supervision or supervisory tactics. This is due to the fact that an ordinary staff does not have the initiative and creativity necessary to carry out the school's everyday duties in an efficient manner. Therefore, it is expected of school managers to provide routine leadership by continually increasing the consciousness of staff members about the primary objectives of the school through the provision of advice and technical or professional assistance in order to ensure that every staff member pursues his or her daily responsibilities in the most efficient manner possible. Therefore, it follows that efficient school administration cannot be assured without effective school supervision. This is the case even if appropriate provisions are made for teachers, classrooms, libraries, labs, textbooks, and funding, among other things. Because of this, it is very necessary to emphasize the fact that educational management and school supervision are the two sides of the same coin. As a result, given that supervision is a management role, educational management and supervision are intricately connected with one another.

1.2
STATEMENT OF THE PROBLEM

Secondary education is only valuable if it results in the production of quality output (students) who are prepared to meet the demands, problems, and ambitions of society in the service of national development. It would appear that a lack of adequate supervision and quality control of activities taking place in the secondary education system in Nigeria is to blame for the precipitous decline in the level of education that has been taking place at an alarmingly rapid speed. It is very clear that school heads no longer oversee adequate supervision and the evaluation of learning experiences gained via participation in both academic and extracurricular activities. For instance, the 6-3-3-4 educational system that is currently in use in Nigeria mandates that by the time a student reaches the end of their junior secondary education, they must have mastered the necessary skills to be able to support themselves independently based on the vocational training that they have received. Regrettably, at this level of education, some subject teachers fail to fulfill their responsibilities and urge students to return from school vacations and midterm breaks with projects that are already finished (practical assignments). Before leaving for vacation or during their regular school days, these students never had the opportunity to learn any of the aforementioned abilities. One might be surprised to learn that some of the teachers who assigned these tasks did not take into account the students' capabilities and are unable to even complete some of the "projects" themselves. When everything else fails, the students resort to purchasing finished works from the market so that they may hand them in to their teachers and receive marks for those works. Some examples of these "projects" include the demand that students in junior secondary school (JSS) turn in "ncho" (a local game), entire sets of bead accessories, kola nuts, and constructions of cult icons. In the event that these requirements are not met, the students will either face a disciplinary action or a reduction in their overall grade. The question that arises next is, what happens to these things once the submission has been made. It is difficult to say for certain, but it appears that certain secondary schools engage in the unethical practice of extorting money and other resources from their students. As a result of insufficient supervision and poor quality control, this questionable activity is allowed to continue unchecked. The assessment, supervision, and quality control of secondary education are no longer given as much attention as they once were, not even by state ministries of education (SMOE), school management, or other stakeholders. UNESCO (2000) made a striking allegation when they stated, "it has been noticed that teaching and learning have diminished due to insufficient and inefficient monitoring, assessment, inspection, and supervision." A further piece of news is that certain secondary schools in Nigeria still use methods of physical punishment such as plucking pins, kneeling, lying down in the sun, or hiding under the bed till sunrise. Despite the fact that the federal government has outlawed the use of physical punishment in schools, it is nonetheless occasionally administered to students, particularly when there has been a particularly egregious instance of misconduct. This is because Nigeria's secondary schools lack enough supervision and quality control, which has led to this education. The situations described above are only a few examples of how teachers have violated or infringed upon the rights of their students. It is inexcusable to make assertions on the basic rights of individuals, secondary school students included, in a manner that is in direct opposition to Sections 32–42 of Chapter IV of the Constitution of the Federal Republic of Nigeria, which was ratified in 1999. The major trends that have been seen in certain schools in developing nations about the shortcomings and limitations of secondary school teachers in completing their official duties continue to act as a clog in the wheel of development and the attainment of educational goals. In a similar vein, some school supervisors carry out their duties in a haphazard manner, which is especially problematic in situations when there is insufficient supervision and quality control. If the quality and desirable goals of the educational sector are going to be accomplished, then it is imperative that sufficient supervision and quality control of secondary education be addressed. This, in essence, served as the impetus for the investigation.

1.3
OBJECTIVES OF THE STUDY

the availability of educational facilities, supervision procedures and quality assurance practices in public senior secondary schools in Ondo State, Nigeria. Specific objectives of this study are:

To determine whether there are adequate educational facilities in public senior secondary schools in Ondo State, Nigeria.

To determine whether supervision procedures takes place in public senior secondary schools in Ondo State, Nigeria.

To determine whether effective quality assurance practices are performed in public senior secondary schools in Ondo State, Nigeria.

RESEARCH QUESTIONS

The following research questions will be answered in this study:

Are there educational facilities in public senior secondary schools in Ondo State, Nigeria?

Does supervision procedures take place in public senior secondary schools in Ondo State, Nigeria?

Are effective quality assurance practices performed in public senior secondary schools in Ondo State, Nigeria.?

RESEARCH HYPOTHESES

The following null hypotheses will validate this study:

H01: There are no adequate educational facilities in public senior secondary schools in Ondo State, Nigeria.

H02: Supervision procedures does not take place in public senior secondary schools in Ondo State, Nigeria.

SIGNIFICANCE OF THE STUDY

This research will help numerous school administrators, education ministries, and other government bodies.

The study will assist various school administrators in comprehending the value of good school supervision as a quality control measure at various educational levels. It will equip school administrators with knowledge of the most effective school monitoring approaches for preserving academic standards and school effectiveness. It will also assist school administrators in understanding their role in the routine monitoring of teachers, non-teaching personnel, and academic performance of students.

This study would also aid the Ministry of Education through appropriate planning and execution of supervisory policies to various school administrations. The ministries will assist with school supervision as a quality control mechanism by conducting thorough inspections and fostering positive relationships between school administrators and instructors.

This study will also help government agencies through the provision of school infrastructure, a favorable academic atmosphere, and an improvement in the quality of education. At all stages of schooling, it is essential to improve effective supervision and control procedures. Other benefactors include supervision academics who will learn more about topics of interest in supervision and which aspects of the study warrant future study.

1.7 SCOPE OF THE STUDY

Generally, this study is focused on the the availability of educational facilities, supervision procedures and quality assurance practices in public senior secondary schools in Ondo State, Nigeria. Precisely, this study is focused on determining whether there are educational facilities in public senior secondary schools in Ondo State, Nigeria, determining whether supervision procedures take place in public senior secondary schools in Ondo State, Nigeria and determining whether quality assurance practices affects the standard of education in public senior secondary schools in Ondo State, Nigeria. The respondents for this study will be obtained from selected public senior secondary schools in Ondo State.

1.8 LIMITATIONS OF THE STUDY

In the course of carrying out this study, the researcher experienced some constraints, which included time constraints, financial constraints, language barriers, and the attitude of the respondents. However, the researcher were able to manage these just to ensure the success of this study.

Moreover, the case study method utilized in the study posed some challenges to the investigator including the possibility of biases and poor judgment of issues. However, the investigator relied on respect for the general principles of procedures, justice, fairness, objectivity in observation and recording, and weighing of evidence to overcome the challenges.

1.9 DEFINITION OF TERMS

School supervision: Supervision of any school ordinarily refers to the improvement of the total teaching-learning situation and the conditions that affect them.
Quality control: Quality control is a process by which entities review the quality of all factors involved in production.

1.10 ORGANIZATION OF THE STUDIES

The study is categorized into five chapters. The first chapter presents the background of the study, statement of the problem, objective of the study, research questions and hypothesis, the significance of the study, scope/limitations of the study, and definition of terms. The chapter two covers the  review of literature with emphasis on conceptual framework, theoretical framework, and empirical review. Likewise, the chapter three which is the research methodology, specifically covers the research design, population of the study,  sample size determination,  sample size, and selection technique and procedure, research instrument and administration, method of data collection, method of data analysis, validity and reliability of the study, and ethical consideration. The second to last chapter being the chapter four presents the data presentation and analysis, while the last chapter(chapter five) contains the summary, conclusion and recommendation.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION
Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Theoretical Framework

Empirical framework

2.1 CONCEPTUAL FRAMEWORK

Concept of School Supervision

The importance of school supervision lies in the need to enhance quality assurance in education in pursuant to the Sustainable Development Goal 4, SDG vision 2016-2030 which  projects an all-encompassing inclusive and equitable quality education for the promotion of lifelong learning opportunities for all. Additionally, a host of interested  education   stakeholders  such   as   parents,government, opinion leaders, and donors among others always seek justification for their director indirect investment on education as well as the question of why education should remain top government  priority  amidst  other  competing  sectors  scrambling  for  scarce  resources.  Hence,school  managers  at   all  levels  are   expected  to ensure   constant  improvement of  the  quality of educational service   delivery in  school during   teaching and  learning process  through effective supervision. This is because school managers, other heads of schools including teachers’ job will produce the desired results on the students who are the products and process for which the schoolis established when the right kind of supervision logistic is employed in schools and colleges(Egbebi & Harbau, 2019).

However, school supervision in Nigeria has evolved from the period western form of education was   introduced   in   Nigeria.  At   its   early   stage,   school   supervision   was   tagged   inspection.Although,   Ogunsanya   in   National   Open   University   (2019)   argued   that,   supervision   and inspection  are  synonymous  and  barely  an  issue   of  semantics/diction  with  supervision   having American roots while, Inspection has its root from British English. But many Nigerian scholars hold the opinion   that supervision is  the  new order or   modern  approach to school   supervision while inspection is perceived as the old order which assumed a directive, dictatorial, coercive,judgmental and undemocratic pattern which was later moribund due its ineffectiveness. Painting the hostile nature of school inspection exercise in the words of    Egbebi and Harbau (2019), in the past years   school inspectors jumped  over  the window of   a classroom for  inspection.  One could only imagine the awe and apprehension this action invoked in both teachers and students and how it destabilized teaching and learning process in school. This unprofessional practice was as a result of the utilization of quacks that had no formal exposure to pedagogic principles and practices, who rather posed as threat to teaching and learning process instead   of improving it.Gradually, practitioners, and research evidence disclosed the negative impact of this method on the teacher, learners and general teaching and learning process thus, advocating for a democratic,teacher and learner friendly method (supervision) which further enhance teaching and learning process.   On   the  other   hand,   in   modern   supervision,   according   to  Scheneider   and   Keith   in Ogusaju   (1988)   programmes,   principals   and  supervisors   serve   as   skilled  resource   persons possessing   skills   which   aid  administrators,   teachers,  parents   and  Children   in   providing   an educational programme which will eventually improve the quality of living in the communities in which they live and work. Taking a close observation at the present day educational system,you   would  notice   some   desirable   changes   that   have  taken   place   both   instructionally  and methodically.

Recall   that,   school   supervision   and   educational   management   are   essentially   in separable educational concepts and   practices.  This   is because; more often  than  not the responsibility  of school supervision falls directly on the school manager, administrator or principal. This position was  further consolidated by Eye, Netzer, and   Krey   in  Ogunsaju (1988) who posit that, school supervision is a phase of school management which focuses primarily upon the achievement of the   appropriate   instructional   expectations   of   educational   systems.   Similarly,   Mbiti   (1974)perceived supervision as one of the basic requirements in administration that concerns the tactics of   efficient   and  proper   management.  These  claims  clearly   show  the  strong   nexus   that  exist between supervision and educational management. However, a lay reader could ask the question;what is educational management?

Put simply, educational management refers to all the activities undertaken by  an individual or group of individuals saddled with the responsibility of policy making and the integration of both human and material resources at their disposal with the fundamental goal of achieving effective educational service delivery which result in the attainment of the overall goals and objectives of education. It is a   field  of  theory  and practice involving intelligent   planning,  decision  making,budgeting, evaluation etc. for the efficient application of educational resources to yield optimumresults.  The   task   of   educational   management   is  given   to   top,   middle   level   and   operational managers in schools, with each level having its specific functions. For instance in Nigeria, this classification follows the following sequence – Top management (Minster and commissioners for education), Middle level management (Local Government Education Secretaries) and operational managers  (principals   and   teachers).   This   will   be   further   elaborated  in   the   following   pages.However, it is most essential to state that, at each level of educational management in Nigeria,there is an inspectorate unit which the line manager delegates his supervisory functions to. This presupposes that the inspectorate division is directly responsible for the supervision of education in Nigeria on behalf of the management which oversees the general educational system at each level, this we shall see as the chapter unfolds.

Meaning of school supervision

Supervision like every other concept in the arts and humanities has been defined in various ways by different scholars and practitioners. In fact, the term lacks a universally acceptable definition as many scholars with different epistemic underpinnings at different point in time tend to define the  term  based on their intellectual insights at the moment or based on the purpose it is  to be applied. However, gleaning from the literature provides a handful of sound scholarly definitions of the term- supervision. According to Wikipedia (2020) etymologically, the term Supervision is derived  from  two   Latin  words  “super”  (above)   and   “videre”  (see/observe).  This  implies   the process whereby a higher professional interacts with a junior professional though, in a friendly and   colleagual  manner  with  the  aim   of  improving  the  effective   performance  of  any  task concerned.  The   usage  of   the   term   higher   professional   in   this  context   presupposes   that,   the supervisor   is  expected   to  possess   and  provide   superior  knowledge,  ideas  and  methods  of accomplishing the task in question.  Supervision according to Chike-Okoli (2016) can be defined  as the   process   of  bringing   about improvement in instruction by  working   with people who are working   with  pupils.  It involves stimulating   growth   and   helping   teachers   to   help   the   learners.   It   therefore   follows  that supervision  is  a  tool   for  enhancing  teachers’ knowledge,  attitudes   and  skills  in  teaching  and learning   process   to   facilitate   the   achievement  of   educational   goals   and   objectives.  Denis  in Eziuzo   (2014)   perceived   supervision   as   the  act   of   providing   leadership   through   a  process designed to help staff gain greater competence and overcome some barriers so as to improve job performance.   In   the   words  of   Ogunu  (2000)   supervision   is  the   process   of  overseeing  the activities  of  teachers  and  other  staff  in  the  school  system  to  ensure   that  they  conform  with general   accepted   principle   of  education  in   order   to   achieve   education   goals.    Similarly,   the Department  of  Elementary  School  Principals  of  the  National  Education  Association  in  USA,defined supervision as a four point programme involving:

The appraisal of  specific  learning situations to  ascertain  the needs of children   and  the efficiency of instruction.

Technical   service  to   teachers  in   form   of   instructional   aides,   specific  suggestions   for improvement of instruction, and assistance in pupils diagnosis and measurement.

Research for the purpose of curriculum instruction and revision, and for the improvement of materials, techniques, and methods of instruction.

Professional   leadership   and   cooperation   with   teachers   through   individual   and   group conferences, through stimulation to further professional study, and through cooperative development of some programme of in-service education (Eziuzo, 2014).In the view of Falender and Shafranske in Onyeike (2016) supervision is a distinct professional activity  in   which   education   and  training   aimed   at   developing   science-informed   practice   are facilitated   through   a  collaborative   interpersonal   process.   It  involves   observation,   evaluation,feedback, the facilitation  of  supervise self-assessment and  the   acquisition of knowledge,  and skills   by   instruction,   modeling   and  mutual   problem   solving.   From  the   foregoing,  it   can  be deduced   that  supervision  is   the  technical  collaborative  process  of  interaction  between  the supervisor and the teacher with the aim of improving on the instructional delivery competence of teachers  to   ensure   effective   teaching   and  learning   in   school. It  takes  the  form   of   a  flexible relationship of mutual trust, respect, and integrity that takes into account the learning needs of the teacher, as well as initiating the process to facilitate professional development through series of well-planned programmes aimed at enhancing the quality of professional services offered by teachers to the students.

Historical trajectory of school supervision in Nigeria  

The introduction of Western education in Nigeria started with the establishment of the first primary school by the missionaries at Badagry, Nigeria in 1842. At this time supervision was carried out by lay men who were non-professionals and untrained. Supervision was basically an administrative duty concerned with ensuring that teachers do their job. The role of supervisors was to observe teacher, evaluate the performance of the teacher and take appropriate action. Their activities involved inspecting, checking, telling, rating and monitoring. As more schools were established in Nigeria, missionaries supervised their own schools using laymen in the church to serve as supervisors or inspectors. It was with the appointment of Rev. Meltcalf Sunter as Her Majesty’s inspector of schools of the West African settlement in 1882 that government began to indicate interest in education standards and school inspection. According to Udida (2015) the first education ordinance of education of 1882 marked first government attempt to regulate schools through inspection of schools and subsequently appointed Henry Car in 1889 as the first indigenous Inspector of schools for Lagos colony.  

During the first quarter of the twentieth century, there was unprecedented expansion and restructuring of the inspectorate service with the appointment of a Director of education and three zonal inspectors of schools in order to improve the effectiveness and efficiency of school inspection. These changes were partly influenced by the prevailing scientific management approach to supervision National (Open University of Nigeria, 2016). The Mcpherson constitution established the Western Region Inspectorate service which which was ablew to expand its scope of activities and made credible impact on the education standards of the region.

In 1973 the federal inspectorate service was established, this agency was independent of the Federal Ministry of Education, it made significant impact in the quality of teaching and learning process in schools. However, it is worthy to not that from pre-independence, to independence and event up to early 70s, school inspectors still adopted the judgmental, fault- finding, undemocratic, method of school inspection. Not until recently have we noticed a dramatic shift from this pattern to modern supervision, which is built under democratic principles of collaboration, collegiality, and willingness to help the teacher improve on their instruction. This change can be attributed to the use of professionals as supervisors. Today, ministries of education at Federal, state and Local level have an inspectorate department saddle with the responsibility of carrying out supervisory services to maintain the standards of education and ensure quality of teaching and learning process in schools at all levels.

Reasons for school supervision

There are several reasons for school supervision but particularly its primary objective is to enhance quality of education by ensuring conformity to basic standards of operation of the academic and non-academic component of school. It also ensures the creation and maintenance of a conducive atmosphere for teaching and learning to thrive, which results in productivity in the school system and the society at large. Specifically, Onyeike (2016) outlined the reasons/purpose for school supervision as codified in the Universal Basic Education (UBE) programme manual to include:

Improvement of teacher morale: improving the morale of teachers is one of the essential reasons for school supervision. This is because many teachers sometimes loss focus of their job and or are not motivated to putting their best in the job because some many challenges in school and at home therefore, the purpose of the supervision is to encourage and stimulate the teacher to be enthusiastic about his job thereby improving overall teachers job performance.

Discovering teachers’ ability: supervision exercises if not for any other thing helps the supervisor to discover the capacity of various teachers. This helps the supervisor to provide technical advice to the management on training needs, placement, promotion, and general job description for each teacher in the school. 

Provision of technical help to teachers: this is why a supervisor is expected to be a senior experienced and more knowledgeable than the teacher for the purpose of providing technical assistance to school and teachers in areas of teaching and learning difficulties, instructional material preparation/improvisation and utilization of new instructional technique, innovations in teaching among other things.

Encourage regular training and retraining: earlier in the introduction we mentioned that the supervisor seeks to discover skills, talent as well as appraise the instructional competence of the teachers. After ascertaining the capacities and weaknesses of all teachers the supervisor recommends to management the training need for each staff through conferences, in-service training, refresher courses, seminars, workshops among others to ensure that teachers are abreast with the current trends in their career.

Promotes spirit of professionalism in teachers: school supervision is aimed at ensuring that teachers imbibe the spirit of professionalism to their jobs by working efficiently and effectively to enhance school productivity.

Guide the teacher in the use of instructional materials: school supervision is designed to help the teacher to be more resourceful in the choice, preparation and utilization of the most suitable instructional materials and information communication technology to facilitate teaching and learning process in the classroom.

However, Chike-Okoli (2006) advanced nine teacher improvement purposes of school supervision to include:

Ensuring that teachers to their job effectively

Enable them to function effectively on their job

Providing professional information to teachers

Guiding teachers to the sources of instructional materials

5. Provide technical assistance to teachers when required such as preparation and use of teaching aids.

6. Ensuring that discipline is maintained in the classroom.

7. Maintaining high morale among teachers 

8. Suggesting ways of improving teaching performance.

Providing an opportunity to discover teachers with special abilities or qualities.

Non-teacher purpose of school supervision

Note that supervision is an all-encompassing quality assurance school improvement exercise that is not only limited to teachers alone but it also concerns with all aspects of school life including non-academic staff, school structures and facilities among others. This helps the supervisor to interact with the environment where teaching and learning takes place and thus make informed decisions, recommendations and reports for general improvement of the learning environment. Scholars like Kalule and Bouchamma (2013) put forward the following purposes of non-teacher school supervision.

To determine the general wellbeing of schools: School supervision helps to investigate the disciplinary, financial or educational problem confronting schools.

Improve school administration: School supervision is carried out in order to ensure a better school administration and organization of school activities for improved productivity in school.

To determine cost/benefit: Education is one of the largest sectors in Nigeria and it involve huge expenditure therefore some aspects of modern school supervision focus on cost/benefit analysis of the general educational institution so as to save the government or private individuals from running into complete fiasco in the operation of educational institution.

4.Bridge the Gap between Teachers and the Ministry of Education: School supervision acts as the eyes and ears of the ministry of education in various schools. They serve as a bridge between the teachers who are on the field and the ministry of education at the federal level, state and local government level.

5.Ensure efficiency and effectiveness in fund utilization: school supervision helps to ensure that funds meant for public and private schools are efficiently and effectively utilized for the attainment of the goals and objectives of education.

6.Accreditation/recognition of school: school supervision is done to approve schools for public examinations in Nigeria; these exams include the West African School Certificate examination (WASCE) and National Examination Council (NECO) etc. again school supervision could also be carried out to assess the readiness of a new school for academic activities. This is often a holistic assessment of school facilities, instructional resources, non-curricular activities space, qualification of teachers among other things. its objective is to ensure that available school resources conform to educational specification and guidelines.

7.Recommendation for grant and loans: School supervision leads to the recommendation of schools for payment of Grants in Aid to schools either from international organizations, private bodies or voluntary agencies. 

8.Supervision provides the opportunity to assess the moral tone of school.

9. It also provides feedback to educational planners and policy makers: for instance a planner may have designed a school environment for five hundred (500) students but few years after the school was operational the influx of student exceeds the carrying capacity of the school structures. It is by supervision the planner will know that there is need for review and or extension.

Characteristics of school supervision
Osburn (2012) outline five basic characteristics of school supervision to include:

1.Cooperation: parties in the educational process should offer suggestions and provide useful services to the separate supervisory administrative staff which will have little effect. In reality supervisory duties of all should be in cooperation and not separate by the parties involved. Without maximum cooperation the purpose of school supervision will be defeated because it is expected to be a mutual process where all concerned unanimously make efforts to improve teaching and learning practices in school.

2.Integrated: Supervision has a singular motive of ensuring that all units of the school follow a single direction in the pursuit of one goal to avoid wastage of time, effort and resources in the achievement of goals. This implies that school supervision seeks to harmonize the objectives and missions of various school component units and streamline them into central overall school goals and objectives.

3.Science: Supervision should be specially structured, fully based on controlled teaching and learning process to ensure that the results will offer suggestions to make a consistent readjustment of it with keen looks at training more adapted and effective learners.

4.Flexible: School supervision must be flexible and not rigid like traditional inspection. It should be amenable to change and future adjustment.

5. Standing: the action of school supervision should not suffer interruptions and not be permanent in the sense, should also encourage those in the teaching learning process.

Who is a Supervisor?

According to Ogunsaju (1988) a supervisor is a mediator between the people and the programme. In the words of Eya and Leonard (2012) a supervisor is anyone assigned with the function of helping teachers to improve on their instructional competencies. Supervisor, according to Hazi (2004) in Egbebi and Harbau (2019) can be defined as any certified individual designated with the responsibility for the direction and guidance of the work of teaching staff members. It therefore follows that, the supervisor has the responsibility of assisting the teachers by means of providing professional advice and help to enhance better instructional delivery.  From the foregoing, a supervisor can be defined as a well experienced and professionally trained individual with higher knowledge and capacity to provide specialized technical help and advice to teachers with the view of improving and building teachers skills for effective and efficient performance of their duties in school.

Qualities of a good supervisor

Olorunfemi (2008) highlighted the qualities of a good school supervisor to include:

a)He must have enough energy and good health

b)He must have good leadership style

c)He must have the capacity to get along with people

d)He must possess sound knowledge and be technical in his field

e)He must develop positive attitude towards management, and 

f)He should have good communication skills.

On his part ogunsaju (1988) advanced the following qualities of a good supervisor:

a)He should be honest, objective, fair and firm. 

b)He is open and democratic

c)He is approachable

d)He is creative, imaginative and innovative

e)He is a good listener and observer

f)He must be friendly, courteous, and consistent in his interaction with teachers and others

g)He should be an educational facilitator

Supervisory skills needed by a supervisor 

Supervisory skills refers to a skill set or competencies a supervisor must possess to effectively and efficiently carry out his or her duties and responsibilities. Pajak (2009) observed that these skill-mix consist of technical, managerial and human relations skills. He further evolved twelve typologies of supervisory skill that modern supervisors must possess to include:

1)Community relations: a good supervisor must be able to broker sound and productive relationships between the school and the community.

2.Staff Development: an effective supervisor must have the required skill to facilitate teachers’ professional development.

3)Planning and change: a supervisor must have the capacity to plan and initiate change and innovations in the school for continuous improvement.

4)Communication: the supervisor must have effective and good communication ability.

5)Curriculum: the supervisor must possess knowledge of curriculum development, coordination and integration of the curriculum for effective implementation.

6)Instructional programme: support and coordinating efforts for to improve the instructional programme.

7)Problem solving and decision skills: the supervisor should have great problem skill to enable him resolve the instructional difficulties of teachers.

8) Research and programme evaluation skill: A supervisor is expected to have good research skills to keep him abreast with the new trends in the field and practice of his profession then can he provide the desired leadership. Additionally, the supervisor must have strong programme evaluation skills to enable him critically assess the strength and weakness of school programmes to help him write a good report, make informed decisions, and offer useful advice to teachers and administrators for school programme improvement.

9)Observation and conferencing: the supervisor is expected to have good observational skills and ability to organize and effective post- supervision conference with teachers to provide them with reasonable feedback to teachers based on classroom observation.

10)Motivation and organizing: the supervisor must possess to skill needed to stimulate teachers to develop a shared vision and achieve collective aims.

11)Personal Development: this skill helps the supervisor to reflect upon individual teachers’ personal and professional competence.

12)Service to Teachers: the supervisor must possess the skill of improvisation of instructional materials and resources with locally sourced equipment and provide assistance to the teaching and learning.

Principles of school supervision

Ogunsanya in National Open University of Nigeria (NOUN) outlined the following principles to be adopted for effective school supervision:

1.There should be short-term, medium-term and long term planning for supervision.

2.Supervision is a sub-system of the school organization.

3.Supervision is a dynamic and cooperative enterprise in the school system.

4.All teachers have a right and the need for supervision

5.Supervision should be conducted regularly to meet the individual needs of the teachers and other personnel.

6.Supervision should help to clarity educational objectives and goals for the principal and the teacher.

7.It is the responsibility of the class teacher to ensure that his class receives adequate supervision regularly

8.It is equally the responsibility of the principal to ensure that his school receives adequate supervision regularly.

9.Supervision should help to improve the attitudes and relationship of all school personnel in order to facilitate the realization of school goals and objectives.

10.Supervision should assist in the organization and implementation of curriculum programmes for the learners.

11.Supervision should help the school to develop good report with the neighboring communities.

12.Supervision should help to interpret or clarify government policies. 

13.Supervision must be adequately provided for in the school annual budget.

14.Supervision can be improved through educational research.

15.Supervision should help teachers supply the latest research findings on education relevant to their teaching.

16.The ultimate goal of supervision is to achieve an improvement in the quality of learning by the learners.

17.Supervision from within and outside the school complement each other and are both necessary. 

18.Supervision from outside is strengthened a defective where supervision within the school is regularly carried out.

Types of school supervision

Jaiyoba (2006) in Eziuzo (2016) identified two major types of school supervision namely:

1.Internal Supervision 

2.External Supervision 

Internal Supervision: this is a form of supervision which employs internal staff members of a school to provide supervisory service to staff within the same school. This form of supervision is usually a routine daily administrative effort toward ensuring that teaching and non-teaching staff of school live up to expectation daily by performing their duties most effectively and efficiently. It is more often than not carried out by the principal, vice principals, heads of departments, and other senior and experienced teachers designated by the principal to do so by way of mentoring.

External Supervision: this is a form of supervision carried out by officials of the inspectorate division of ministry of education whether at Federal, State or Local government levels. As the name implies (“external”), these officials are not resident in the school unlike in internal supervision. They provide routine inspectorate supervisory services to school through regular school visitation. Those saddled with this responsibility include: Chief Inspectors of Education, Deputy Inspectors of Education, Zonal Inspectors of Education among others.

Kinds/Types/Classification of Eternal Supervision 

Full Inspection: Full inspection is a form of supervision where a team of inspectors arrive a school to inspect it in its entirety (Adeniji, 2009). It is the supervision of every aspect of the school life. This include the teaching staff, non-teaching staff, subjects taught in school, school records, equipment, school plant, and overall organization of the school, etc. This is carried out to know the level of of school performance in the area of curriculum implementation (Eziuzo, 2016). The principal is usually adequately informed in advance before the visit. Egbebi and Harbau (2019) outlined aspects of concerns during full inspection to include: 

The school physical facilities and equipment for teachers and students’ use to determine their adequacy or inadequacy and whether or not they are in good shape or condition.

Look at students’ works to determine their standard.

iii)Inspect the teaching of some teachers to ascertain the quality of instructions.

iv)Look at the school record books to see whether or not they are being properly kept.

v)Look at staff strength to determine its adequacy or inadequacy.

vi)Evaluate the general administration of the school.

After the exercise which in some cases last for one week, the inspectors write a full report of the inspection, which will later be discussed with the principal. At the end of the exercise inspectors take time to address teacher emphasizing their strengths and weaknesses as well as key areas of urgent administrative intervention. Egbebi and Harbau (2019) observed that the interval of full inspections is about every 3 to 5 years. 

Routine Inspection: this is a brief visit at specific intervals with the motive of familiarizing the inspectors with the day to day affairs of the school. In this kind of supervision the supervisor does not write any formal report, it merely for sight-seeing but brief verbal comments could be on staff situation, record of attendance of staff and students, other school records, physical facilities like library, laboratory, technical workshop among others are usually inspected. 

Follow-Up Inspection: Eziuzo (2016) observed that, this type of supervision is carried out to assess the actions taken on the recommendations and suggestions made in the supervisor(s) report during the full inspection exercise. This type of inspection focuses on ascertaining the effect of the previous recommendations on the school, whether its implementation is yielding positive results. In this type of visit the inspector checks for level of compliance by teacher to the previous recommendations and give further suggestions for improvement as the case may be.

Partial Inspection: this form of inspection is limited in scope. It is not comprehensive like the full inspection. This implies that it does not involve all aspects of the school as well, it does not make use of a team of inspectors. It can be a walk in to the school by any educational official like commissioner for education, Chairman of State Universal Basic Education Board (SUBEB), Local government education secretary etc.

Sample Inspection Visit: this type of inspection, the principals is not usually informed the inspector just randomly samples some school to visit at a specific point in time to check schools’ compliance to standards and ministry’s rules and regulations. According to Egbebi and Harbau (2019) during this visit, the note of lesson of teachers are checked including scheme of work and other school records in terms of adequacy of preparation. It is also aimed at checking whether students are given enough written work, whether assignments and test are marked or not, whether corrections done by learners are properly checked by the teacher before the next lesson.

Certificate Inspection: Eziuzo (2016) maintains that this type of inspection is meant for teachers that are to be upgraded for one reason or the other. And that it is useful for confirmation of appointment at the end of the teachers’ probation period, which is usually two years from the date of first appointment.

Special Investigation Visit: Egbebi and Harbau (2019) opine that this of inspection is usually carried out following report of professional misconduct bordering on disciplinary, financial or educational problems. Take for instance the case little Precious that became famous for being flogged by a teacher for not paying illegal fees in Edo state, the his Excellency- the governor of the state set up  a special investigation visit to the school for details to ascertain whether the head teachers was collecting illegal fees or not. Members of such investigation are appointed by the minister or the commissioner for education.

Cases to be investigated include students’ disobedience, administrative mismanagement, embezzlement of school funds, corruption, riot and demonstration, rape, cultism, and other social vices. It is always accompanied with official report to the commissioner for education or appropriate organ of government for careful study and necessary action.

Advantages of School Supervision

The benefits of school supervision include:

1.Proper school supervision helps to identify and prevent poor performance in the school system. It identifies areas of improvement for both staff and staff as well as the entire school to enhance productivity.

Effective school supervision provides a clear vision of the relationship that exist throughout the school.

3.Effective school supervision can help to recognize and resolve possible problems, such as staff fatigue, exhaustion and tiredness before those problems become detrimental to school productivity.

4.School supervision helps school staff to become proficient and makes them feel supported and appreciated.

5.Effective school supervision combined with a practical feedback mechanism can result in better employees or supervisees who are more integrated, energized and part of the group.

6.Effective school supervision ensures the safety of hardworking staff within the school system. It gives them a sense of being cared for by the supervisor whether or not their job is performed rightly. And that the system is making efforts to help them improve on their job.

School supervision helps the staff to have a clear knowledge of the job expectation and helps teachers to understand the norms and culture of the school.

Challenges of school supervision in Nigeria 

There are several challenges affecting the effective supervision of schools in Nigeria, a few will be presented here as follows: 

1)Inadequate/unavailability of school supervision resources; there is a noticeable dearth of school supervision materials like vans, computers, information communication technology (ICTs), stationery among others. This adversely affects the efficient and effective supervision of schools in Nigeria.

2)Financial Constraint: the problem of lack and or inadequate funds to facilitate school visitation, as well as provide the necessary help to teachers by purchasing and providing them with appropriate instructional materials remains a big limitation to effective supervision of schools in Nigeria.

Insufficient and qualified supervisory staff: another major challenge to effective school supervision in Nigeria is the utilization of supervisory staff who are not professionally trained supervisors. Sometimes there is a misconception that any graduate of education could carry out school supervision but this is not true as many graduates of education in departments order than Educational Management have never taken a single course on 3)school supervision and they cannot provide the required professional help expected of a supervisor. Additionally, there is short supply of school supervisors thus few supervisors are a very large area of coverage which they cannot cover each school even in an entire school year. 

4)Opposition to Supervision by teachers: many teachers still perceive supervisors as inspectors whose best effort is to find faults and therefore, many teachers tend to resist supervision to the disadvantage of the learners.

5)Lack of Internal School Supervisory Administrative Structures: Many schools in Nigeria lack internal mechanisms or structures for school supervision; therefore no teacher is supervised until there are visitors from the ministry of education. This leads to poor school productivity.  

6)Poor communication skills: Many supervisors are not always polite with their comments, teachers are adults and if correction from supervisors must be taken seriously, they must be made politely with respect for the teacher. When impolite comments are used, the teacher feels embarrassed and not respected thereby devastating the morale of the teacher and general job performance.

Poor Economic Conditions of Teachers: irregular and poor pay package of teachers makes many teachers irritated by so much disturbance of supervision and tend to seek other less demanding well-paid jobs.

Concept of Quality Assurance

Quality in education as a concept has been difficult to define. There is no exact definition of what constitutes quality in school education. Quality is a never ending journey. Quality education is that which enhances the quality of life. Quality in education includes a concern for quality of life in all its dimensions. The British standards institution (BSI) 1991, defines quality in functional terms as the totality of features and characteristics of a product or service or implied needs. “Quality” refers to the degree of excellence possessed by students, teachers and the schools. The efforts made or interest shown by the teachers to make teaching learning a pleasurable experience is one of the important qualities of education. Further quality lies in the intrinsic validity of the products of education with regard to reach its goal and fulfilling its enrolment and retention figures, checking out the drop-out rates and the level of competency, commitment and effectiveness developed among pupils and teachers.

Quality refers to those attributes which make an object what it is, they define its character. The question of quality in education is therefore basic and pertains to its very essence. The phrase, "Quality in education” implies standard and efficiency base, of course on the context in which the term is being used. In general, quality in education is an umbrella concept which includes all those aspect of education which makes it efficient and good.

As is known by everyone, quality in people involves change in the mind set, change in the habits, change in the attitude, and change in the skills. This change is all in an integrated holistic way. It is not only the change in cognitive area; or in affective area, but it prophets people for action with accompanied faith and self-confidence.(Karandikar,2007). This thing demands about a change in quality processes. In the era of globalization, knowledge has become an essential commodity and real wealth of nation is its people. Quality is a relative concept and its meaning is not absolute.

Need for Quality education

Secondary education is the most important period in one's life. Wherein students interest is further developed, their goals and objectives are further determined and is in the incubation phase.

The Secondary education which serves as a bridge between primary and higher education is expected to prepare young person between the age group 14-18 in the world of work and entry in higher education. As countries achieve universal primary education, there is pressure to increase opportunities for access to Secondary education for larger number of individuals completing primary education. In this age of globalization worldwide, in terms of enrolment ratios, Secondary education is the fastest growing sector of formal education. All the concern to ensure that expanding access to Secondary education is not at the expense of the quality program. In fact, there is an increasing realization that access and quality are different sides of a same coin, since if access of primary education is expanded without this education being relevant and of a high quality; high dropout rates will remain which in term determines the move to expand access and reduces the internal efficiency of the system. In addition, it is important to develop effective systems for monitoring and evaluating learning outcomes achieved, both to measure the success of the program mounted in achieving their aims and also to provide feedback information that can contribute to improving the program offered.

Quality education in Nigeria is influential in determining the future of children and in turn the fate of the nation. Therefore, education not only targets the literacy rate but also the overall complete development of the child. The sixth goal of the UNESCO Dakar Framework(2000) for Action 'Education for All' has been set out as - improving all aspects of the quality of education and ensuring excellence of all so that recognized and measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life skills. The relativist approaches to quality of education emphasize that the perceptions, experiences and needs of those involved in the learning experience mainly determine its quality.

Importance of Quality in Education

Quality in education is defined as a philosophy that aligns the activities of all stakeholders in the education system with the common focus of customer satisfaction through continuous improvement of the educational system. (National Invention Conference, 1992) It was also said that quality in education embraces, but is not synonymous with effectiveness, efficiency and accountability. It is not the same as satisfying the customer with.(Higher Education Quality council, U.K. 1995) Quality in Education is also defined as; it is about anything that can be improved , affects everyone in the educational Institution equally and empowers staff and students to fulfil their responsibilities(Billing,2004) It also means efficiency in meeting the set goals, relevance to human and environmental needs and conditions and something more in relation to the pursuit of excellence and human betterment (Rajput & Walia, 1997). Quality in education has been seen with reference to excellence in education, value addition in education (Feigenbaum, 1991), fitness of educational outcome and experience for use (Juran& Gryna, 1988), conformance of education output to planed goals, specifications and requirements (Crosby,1979), defect avoidance in education process and meeting or exceeding customer's expectation of education (Parasuraman et al. 1985).Commitment to quality makes student proud to learn and work hard for improvement. Quality improvement is a never ending process. Quality in Education leads to a prospective future. Hence, insight on quality indices and virtual implementation need to be given top priority and due attention should be paid to the category in the wide range of educational strata e.g. school, university, educational management, and the staff. Educational administration is an important part of quality assurance in education. The main components of educational administration are, forecasting, decision making, planning, organizing, motivation, control, co-ordination, evaluation, recording and reporting.

Quality Education in General and Quality Secondary Education in particular is the concern of most of the recent educational policies and programs in Nigeria. NKC (2007) states that providing universal access to quality school education is a cornerstone of development and a minimum necessary condition for progress towards making Nigeria a knowledge society. The national document on Universalization of Secondary Education of Rashtriya Madhyamik Shiksha Abhiyan (RMSA 2009) categorically highlighted the importance of quality in Secondary education as it aims at development of technical and vocational skills among students along with generic knowledge component. The challenge now for the government of Nigeria is to dramatically improve, access, enrolment and quality in education. RMSA(2009) offers a tremendous opportunity to set up a mass Secondary education structure that is responsive to the country's socioeconomic needs and capabilities to the developed nation. Thus, the above recommendations of national policies and schemes state the importance of quality in Secondary education. So, Quality becomes an important aspect in education. The concept of quality is most contested among educational thinkers, because quality is not a constant attribute but a variable. Hence it is contextual. If the context changes the parameter of quality also changes. The context of one school is different from another. There are more than forty school boards with three Boards at the national level, of which two are in the formal sector and one in the non-formal sector. The schools are run by thousands of management bodies which influence their educational processes and functioning, governance and leadership. After the success of SSA and implementation of Universalisation of Secondary Education the important task for government is to improve the quality of secondary education in the Country.

Understanding and evaluating the quality of education requires a holistic picture of the unique and complex character of schools, boards and government policies and the way in which they interact inside and outside the school thereby affecting student achievement. Therefore it is important to consider the entire context in which a school functions. In light of the varying context in states, culture and communities, a common standard applicable to all the schools is to be developed. Quality enhancement is an ongoing process. It changes in step with developments from time to time. Thus, Quality assurance is an important aspect of Secondary education in India.

Quality Assurance in Education

Quality assurance is comprehensive term which implies all those planned and systematic actions necessary to provide adequate confidence that a product for service will satisfy given requirements for quality. Quality control is an aspect of quality assurance and deals with the operational techniques and activities including a feedback system for correction so as to fulfil quality requirements. In operational terms quality assurance is creating and maintaining a highly motivated work environment of autonomy.

In Educational institutions, Quality is assured at two levels:

•Constitutional based and time bound authorization process to ensure maintenance of norms and standards while granting recognition.

•Intermittent accreditation of programs.

In both the levels, specific programs are followed, they are;

•Compliance of institutional and program related profiles.

•Validation of profiles by visiting teams of experts through on site visit.

•Evaluation of experts committee's report.

The Committee on Universalisation of Secondary Education, CABE(2005) had also, at the same time, set up another Committee on “Girls Education & Common School System” under the Chairmanship of Chief Minister, Assam. Report of this Committee was also presented in June, 2005. The Committee has recommended, inter alia, that, “making good quality education available to all students in all schools at affordable fees is a primary commitment of the Common School System”,

Robinson (1994) defines quality assurance as the set of activities that an organization undertakes to ensure a product or service will satisfy given requirements for quality. Its goals are the anticipation and avoidance of faults or mistakes by setting attainable standards for a process, organizing work so that they are achieved, documenting the procedures required, communicating them to all concerned, and monitoring and reviewing the attainment of standards.

Venkaiah (1995) sees quality assurance as a philosophy and a process in which all the functions and activities of an institution are treated equally, planned, controlled and implemented in a systematic and scientific manner. Harvey (2007) defines quality assurance as the process of ensuring effective resource input, control, refining the process and raising the standards of output in order to meet the set goals and satisfy public accountability. This definition raises the issue of promoting good value in the institutional management and inspection of teaching – learning process to produce quality learners from the school system. Raouf (2003) opines that quality assurance in education is the process of ensuring continuous improvement in all aspects of an educational institution of learning, to satisfy the needs and expectations of the institution's customers (society). This approach is built around the premise that every step of the process of a service and of an operation has room for improvement. Ajayi and Ekundayo (2008) opined that quality assurance is a proactive means of ensuring quality in any organization. Quality assurance in education aims at preventing quality problems and ensures that the products of the system conform to the expected standards. A critical look at the definitions shows that quality assurance in education encompasses systematic management, monitoring and evaluation procedures adopted to measure the performance of school administrators, principals, teachers and students against educational objectives to ensure best practices in resource inputs, utilization and curriculum management by the principals to produce students that achieve the set educational goals in Secondary schools.

Same way with all other aspects that is pedagogical process of the school, infrastructure, human resources, material resources, internal inspection, External Inspection plays an important role in the process of school improvement. With school decentralization becoming increasingly widespread internationally, especially as regards staff and resource management or even educational practice in general, school inspection systems are assuming key importance in ensuring quality provision for all around the world. ‘In fact school inspection is subject to critical scrutiny' (MacBeath, 2000). To effectively provide education, there is a need to ensure that the educational system is reliable. Reliability in terms of educational system can only be enhanced through inspection. (Peretomode, 2004). Quality control is one of the important components of educational administration.

2.2 THEORETICAL FRAMEWORK

Value Generation Model by Shewhart (1931)

Shewhart started the quality movement through his statistical quality control was a must. In his seminal book (Shewhart 1931), he related quality to design and production in the following way:

Looked at broadly there are at a given time certain human wants to be fulfilled through the fabrication of raw materials into finished products of different kind.

The first step of the production team in trying to satisfy these wants is therefore that of translating as nearly as possible these wants into the physical characteristics of the thing manufactured to satisfy these wants. In taking this step intuition and judgement play an important role as well as the broad knowledge of the human element involved in the wants of individuals.

The second step of the inspectors is to set up ways and means of obtaining a product which will differ from the arbitrarily set standards for these quality characteristics by no more than may be left to chance.

2.3 EMPIRICAL REVIEW

In a study on “Educational Supervision and Quality Control of Secondary Education in Anambra State, Nigeria” by Ogechukwu et al (2016), the study showed that falling standard of secondary education in Nigeria may not be unconnected with ineffective supervision and  quality control. This  underscores the  purpose of  this study to  investigate educational  supervision  and  quality  control  of  secondary  education  in  Anambra  State, Nigeria. Descriptive survey design was adopted for the study. The sample was 200 teachers drawn from a population of 412 teachers in secondary schools in the study area using simple random sampling technique. To achieve the purpose of the study, two research questions and two  hypotheses  were  formulated.  Data  collection  was  carried  out  using  an  11  item questionnaire. The instrument was subjected to face validity and reliability was determined using Cronbach Alpha method at the value of 0.89, this was considered adequate. The data collected  were  analyzed  with  mean  and  t-test  statistic.  Findings  showed  that  effective supervision and quality control of secondary school teachers enhance their productivity. Also educational supervision and quality control of secondary school teachers based on gender and cadre do not differ significantly. Based on the findings, recommendations made include that there is need for synergy between government adequate provisions in secondary schools and regular training of teachers, among others. 

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.

3.1 Research Design

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e. mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.2 Population of the Study

According to Udoyen (2019), a study population is a group of elements or individuals, as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitutes individuals or elements that are homogeneous in description. 

This study was carried out to examine the availability of educational facilities, supervision procedures and quality assurance practices in public senior secondary schools in Ondo State. Hence, the population of this study consist of teachers/principals of some selected public senior secondary schools in Ondo State.
3.3 Sample Size Determination

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.4 Sample Size Selection Technique And Procedure

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.   
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of the entire teachers/principals in the selected public senior secondary schools in Ondo State, the researcher conveniently selected 53 participants as sampled size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.5 Research Instrument and Administration

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. 
Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.6 Method of Data Collection

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.7 Method of Data Analysis

The responses were analyzed using the frequency tables, which provided answers to the research questions. While the hypotheses will be tested using Chi-square statistical tool.
3.8 Validity of the Study

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.9 Reliability of the Study

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.10 Ethical Consideration

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

1 INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of fifty-three(53) questionnaires were administered to respondents of which fifty (50) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of  50 was validated for the analysis.

4.2
DATA PRESENTATION

The table below shows the summary of the survey. A sample of 53 was calculated for this study. A total of 50 responses were received and validated. For this study a total of 50 was used for the analysis.

Table 4.1: Distribution of Questionnaire

	Questionnaire 
	Frequency
	Percentage 

	Sample size
	53
	100

	Received  
	50
	78.57

	Validated
	50
	71.43


Source: Field Survey, 2021

Table 4.2: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	18
	36%

	Female
	32
	64%

	Age
	
	

	20-30
	24
	48%

	30-40
	18
	36%

	41-50
	08
	16%

	51+
	0
	0%

	Education
	
	

	HND/BSC
	30
	60%

	MASTERS
	12
	24%

	PHD
	08
	16%

	Marital Status
	
	

	Single
	21
	42%

	Married
	26
	52%

	Separated
	3
	6%

	Divorced
	0
	0%

	Widowed
	0
	0%

	Work Experience
	
	

	Less than 1year
	6
	12%

	2-5 years
	23
	46%

	Above 5years
	21
	42%


Source: Field Survey, 2022
4.2
ANSWERING RESEARCH QUESTIONS

Question 1: Are there adequate educational facilities in public senior secondary schools in Ondo State, Nigeria?
Table 4.3:  Respondent on question 1
	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	17
	34.0
	34.0
	34.0

	
	No
	19
	38.0
	38.0
	72.0

	
	Undecided
	14
	28.0
	28.0
	100.0

	
	Total
	50
	100.0
	100.0
	


Source: field survey, 2022.

From the responses obtained as expressed in the table above, 17 respondents constituting 34% said yes, 19 respondents constituting 38% said no. while the remaining 14 respondents constituting 28% were undecided.

Question 2: Does supervision procedures take place in public senior secondary schools in Ondo State, Nigeria?
Table 4.4:  Respondent on 2.
	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	24
	48.0
	48.0
	48.0

	
	No
	16
	32.0
	32.0
	80.0

	
	Undecided
	10
	20.0
	20.0
	100.0

	
	Total
	50
	100.0
	100.0
	


Source: field survey, 2022.

From the responses obtained as expressed in the table above, 24 respondents constituting 48% said yes, 16 respondents constituting 32% said no. while the remaining 10 respondents constituting 20% were undecided.

Question 3: Are effective quality assurance practices performed in public senior secondary schools in Ondo State, Nigeria?
Table 4.5:  Respondent on question 3
	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Yes
	25
	50.0
	50.0
	50.0

	
	No
	10
	20.0
	20.0
	70.0

	
	Undecided
	15
	30.0
	30.0
	100.0

	
	Total
	50
	100.0
	100.0
	


Source: field survey, 2022.

From the responses obtained as expressed in the table above, 25 respondents constituting 50% said yes, 10 respondents constituting 20% said no. while the remaining 15 respondents constituting 30% were undecided.

TEST OF HYPOTHESES

H01: There are no adequate educational facilities in public senior secondary schools in Ondo State, Nigeria.

H02: Supervision procedures does not take place in public senior secondary schools in Ondo State, Nigeria.

HYPOTHESIS ONE
Table 4.6: There are no adequate educational facilities in public senior secondary schools in Ondo State, Nigeria.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	17
	16.66
	0.34
	0.12
	00

	No
	19
	16.66
	2.34
	7.01
	0.42

	Undecided
	14
	16.66
	-2.66
	7.01
	0.42

	Total
	50
	50
	
	
	0.84


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 0.84 and is less than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is greater than the critical table value that is 0.84 is less than 5.991, the alternate hypothesis is rejected and the Null hypothesis which states that there are no adequate educational facilities in public senior secondary schools in Ondo State, Nigeria is accepted.
HYPOTHESES TWO

Table 4.7: Supervision procedures does not take place in public senior secondary schools in Ondo State, Nigeria.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	25
	16.66
	8.34
	69.56
	4.18

	No
	10
	16.66
	-6.66
	44.36
	2.66

	Undecided
	15
	16.66
	-1.66
	2.76
	0.17

	Total
	50
	50
	
	
	7.01


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 7.01 and is greater than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is greater than the critical table value that is 7.01 is greater than 5.991, the Null hypothesis is rejected and the alternative hypothesis which states that supervision procedures takes place in public senior secondary schools in Ondo State, Nigeria is accepted.

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.1 Introduction

This chapter summarizes the findings on the availability of educational facilities, supervision procedures and quality assurance practices in public senior secondary schools in Ondo State, Nigeria. The chapter consists of summary of the study, conclusions, and recommendations. 
5.2 Summary of the Study

In this study, our focus was on the availability of educational facilities, supervision procedures and quality assurance practices in public senior secondary schools in Ondo State, Nigeria. The study is was specifically carried out to determine whether there are adequate educational facilities in public senior secondary schools in Ondo State, Nigeria, determine whether supervision procedures takes place in public senior secondary schools in Ondo State, Nigeria, and determine whether effective quality assurance practices are performed in public senior secondary schools in Ondo State, Nigeria.
The study adopted the survey research design and randomly enrolled participants in the study. A total of 50 responses were validated from the enrolled participants where all respondent were teachers/principals of some selected public senior secondary schools in Ondo State, Nigeria.
5.3 Conclusions

Based on the findings of this study, the researcher concluded that;

There is no adequate educational facilities in public senior secondary schools in Ondo State, Nigeria.

Supervision procedures do take place in public senior secondary schools in Ondo State, Nigeria.

There are no effective quality assurance practices performed in public senior secondary schools in Ondo State, Nigeria.

5.4 Recommendation
Based on the responses obtained, the researcher proffers the following recommendations:

There is need for synergy between government adequate provisions in secondary schools and regular training of teachers, among others.

The quality assurers must work together with the teachers almost on a regular basis to impinge on school effectiveness. 

Public-Private-Participation in school system should be taken seriously to promote effectiveness in terms of providing a conducive learning environment. 

The need to harmonize internal and external criteria for quality assurance in achieving excellence in the school system is emphasized.

The curriculum of pre-secondary and secondary education needs to be periodically reviewed to reflect the needs of the society.

Full professionalization of teaching in the country should be accorded priority; and finally.

The relevant stakeholders involved in educational supervision must work together to achieve quality service.
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]


Female [  ]

Age 

20-30
[  ]

31-40
[  ]

41-50   [  ]
51 and above [  ]

Educational level

WAEC

[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others……………………………………………….. (please indicate)

Marital Status

Single

[  ]

Married 
[  ]

Separated 
[  ]

Work Experience

Less than 1year
[  ]
2-5 years

[  ]
Above 5years

[  ]
SECTION B
Please indicate the extent to which you are satisfied with the following items by ticking in any of the boxes represented below;

Question 1: Are there adequate educational facilities in public senior secondary schools in Ondo State, Nigeria?
	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 2: Does supervision procedures take place in public senior secondary schools in Ondo State, Nigeria?
	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 3: Are effective quality assurance practices performed in public senior secondary schools in Ondo State, Nigeria?
	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


