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ABSTRACT

This study was carried out to examine the attitude of teenagers to English language in Ado local government area, Ekiti State using six selected secondary schools in Ado local government area, Ekiti State as a case study. Specifically, the study was aimed at finding out the attitude of teenagers to English language, the level the teenagers were able to speak English language amidst diverse languages, the academic performance of teenagers in English language and the views of the teenagers towards English language in Ado L.G.A. A total of 300 responses were validated from the survey. From the responses obtained and analysed, the findings revealed that the attitude of teenagers to English language in Ado L.G.A is good. The findings also revealed that the level the teenagers were able to speak English language amidst diverse languages is high. The findings further revealed that the academic performance of teenagers in English language is good and the views of the teenagers towards English language in Ado L.G.A is very good and interesting. The study recommend that schools should come up with a reward punishment system to encourage use of English and discourage use of mother tongue. More so, teachers should come up with teaching methods that are interactive to ensure that students are given an opportunity to interact with each other in English so that students can have good communication skills.

CHAPTER ONE
INTRODUCTION
1.1             BACKGROUND OF STUDY
The existence human beings are fastened on communication which facilitates mutual interaction and relationship among the human species. Communication can be said to be the exchange of information between two people or more (Afe, 2007). Also, it is widely known that the Yorubas including Ado Ekiti people whom this study is centered upon generally communicate to one another by speaking the indigenous language which is Yoruba language and this affect the attitude of teenagers to speaking and learning other languages especially English Language which serve as a medium of passing across all school subject apart from being the lingua franca in Nigeria.

In Nigeria, the language policy on education (1998) stipulated a role for all Nigerian languages. The languages of the immediate environment of the teenager are prescribed as languages of instruction for pre-primary and the first three of six years of primary education. English is to be a medium of instruction from the fourth year of primary education onwards, and is to be taught as a subject from primary four so the importance of English language cannot be disregarded.

Generally, the disposition of teenagers to speaking and learning English language in Nigeria especially in Ado Local Government Area where the study is focused upon has been discouraging due to the teenagers’ lack of exposure to English input and also their inability to speaking the language consistently. Even in secondary schools it is a common thing among the students to speak their indigenous language which is Yoruba, not only that the teachers at times even communicate to students in Yoruba, all these contribute and determine the attitude of this teenagers to English language.

Meeting with the teenagers it was observed that the English language constitutes an important part in their daily life towards their academics and in their relationship to their immediate environment. Teenagers are well aware of the fact that the English language is the key to a future with international elements to it. It is not difficult to imagine that the teenagers in Nigeria, using Ado Local Government Area of Ekiti as a case study should be motivated to learn and speak English language because it is something of value to their performance in the class and also of great importance to their future.

However, In Nigeria focusing on Ado Local Government Area, some teenagers cannot speak English language fluently but resorted to their mother tongue due to high level of illiteracy and also to their cultural background and this may hinder them from exhibiting brilliancy in their academic works. Not only for teenagers to reach their goals set up for English language, but in accordance with the curriculum for English language, they should also bear in mind they will also be equipped with enough English language skills to relate with anybody in the nearest future and with the interest to continue developing their English speaking and learning skills it will contribute to their general academics in school and also after finishing school. Sequentially to reaching this aim, we believe that it is important that the teenagers feel that the English language somehow develops their personality and that they find that they have to speak and learn English language also outside the English classroom. Teenagers must be stirred to have an interest in English language and developing good attitudes towards its usage knowing that English language can help us to express our opinions, hopes, and even our dreams (Tavil, 2009). In English Language learning and speaking context, there are various factors that influence the learning and speaking process such as motivation, attitudes, anxiety, learning, achievements, aptitudes, intelligence, age, personalities, etc.

Moreover, attitude is a convenient and efficient way of explaining consistent patterns in behavior (Mamun, et al., 2012) as it often manages to summarize, explain, and predict behavior (Baker, 1992). Accordingly, it may be assumed that teenager’s attitudes towards English language speaking and learning may enhance and influence his relationship among with his peers and the class performance (Mealey 1990).

Many studies on teenager’s attitudes to English language have revealed that there is a strong relationship between attitude and achievement (Hough and Piper, 2008). Fakeye (2010) claim that attitude is a vital factor that influence English language performance. Also, Padwick (2010) stated that apart from the way of intellectual, the nature of learning and speaking English language depends on the learners’ motivation and attitude to learn the language. After World War II, English became lingua franca throughout the world. (Acat and Demiral (2002) stated that it has become a necessity for nations to learn and speak the world language of English in addition to their own language. There is no hesitation that English is the international scientific language and the world language today, as well as the language use on mass media, such as on computers and televisions (Eskicumali and Turedi 2010).

Many scholars focused on attitude about than a century ago. Initially, Baker, (1992) described attitude as a physical posture or pose that a person adopted when he or she had their portrait painted.

1.2       STATEMENT OF PROBLEM
Students discuss or communicate very often among themselves just as lecturers do while imparting knowledge. In Nigeria as a whole, Good attitude to English language is needed for ease of communication even when the language of communication is also as diverse as the many tribes of teenagers that are present. It is expected therefore that different mother tongues will be used in different area of the country including Ado Local government. The researcher remains curious how teenagers in this study area manage to communicate in English language and also their attitude towards the language in a situation where their tribal language is very dominant. The study further seeks to define how the predominant use of English Language will affect the lives of teenagers most especially in their academics and other facets of life as inferred from their attitude to English language. Also, the researcher is curious as to whether the constant usage of English language in teenagers will subdue their interest in the use of their mother-tongue in the long run or worse still lead to the use of adulterated mother tongue, or diminished interest in it.

1.3       PURPOSE OF STUDY
The general purpose of this study is to analyze the attitudes of teenagers to English language in Ado Local Government Area while the specific objectives are;

To examine the attitude of teenagers to English Language in Ado Local Government Area.

To examine the level to which teenagers are able to speak English language  amidst diverse languages in Ado Local Government Area

To examine the academic performances of teenagers in English language in Ado Local Government area;

To examine the views of the teenagers towards English language in Ado Local Government.

1.4       RESEARCH QUESTIONS
In trying to find solutions to specific problems arising from the attitudes of teenagers to English Language in Ado Local Government Area, the following research questions were raised:

What is the attitude of teenagers to English Language in Ado Local Government Area?

To what level do teenagers able to speak English language amidst diverse languages in Ado Local Government Area?

What is the academic performances of teenagers in English language in Ado Local Government area?

What are the views of the teenagers towards English language in Ado Local Government?

1.5       SIGNIFICANCE OF STUDY
The following are the significance of this study:

The outcome of this research work on the attitude of teenagers to English language will form a useful guide for ministries, schools and government in determining the approach that can be adopted to make English language a top priority in the school’s curriculum which the knowledge derived from their attitude. It will also educate the general public on the attitudes of teenagers to English language

This research will be a contribution to the body of literature in the area of the attitudes of teenagers to English language, thereby constituting the empirical literature for future research in the subject area.

1.6       SCOPE/LIMITATIONS OF STUDY
This study is limited teenagers of Ado Local Government Area of Ekiti state. It will also cover their attitudes to speaking and learning of English language.

LIMITATION OF STUDY
Financial constraint- Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview).

 Time constraint- The researcher will simultaneously engage in this study with other academic work. This consequently will cut down on the time devoted for the research work.

1.7       DEFINITIONS OF TERMS
Attitude: is an expression of favor or disfavor toward a person, place, thing, or event.

Learning: is the act of acquiring new, or modifying and reinforcing existing, knowledge, behaviors, skills, values, or preferences which may lead to a potential change in synthesizing information, depth of the knowledge, attitude or behavior relative to the type and range of experience

Teenager: is a person aged from puberty to maturity, commonly between the ages of 13 and 19

English Language: it is a language that has its origin from England

Local Government: is a form of public administration which, in a majority of contexts, exists as the lowest tier of administration within a given state.

1.8       CONCLUSION
This chapter is the first chapter and the general introduction to this research work with the main aim of analyzing the attitude of teenagers to English Language in Ado Local Government Area. The chapter is comprised of the background of the study, problem statement, research purposes and questions, significance, scope and limitations of studies and finally the definitions of key terms that are related to the variables under study. The next chapter will contain the conceptual, theoretical and empirical review of related literature.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION

Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in two sub-headings:

Conceptual Framework

Theoretical Framework

2.1
CONCEPTUAL FRAMEWORK

Attitude

Attitude is a psychological construct, a mental and emotional entity that inheres in, or characterizes a person. They are complex and are an acquired state through experiences. It is an individual's predisposed state of mind regarding a value and it is precipitated through a responsive expression towards oneself, a person, place, thing, or event (the attitude object) which in turn influences the individual's thought and action. Prominent psychologist Gordon Allport described this latent psychological construct as "the most distinctive and indispensable concept in contemporary social psychology." Attitude can be formed from a person's past and present. Key topics in the study of attitudes include attitude strength, attitude change, consumer behavior, and attitude-behavior relationships.

An attitude is an evaluation of an attitude object, ranging from extremely negative to extremely positive. Most contemporary perspectives on attitudes permit that people can also be conflicted or ambivalent toward an object by simultaneously holding both positive and negative attitudes toward the same object. This has led to some discussion of whether the individual can hold multiple attitudes toward the same object. 

An attitude can be a positive or negative evaluation of people, objects, events, activities, and ideas. It could be concrete, abstract or just about anything in your environment, but there is a debate about precise definitions. Eagly and Chaiken, for example, define an attitude as "a psychological tendency that is expressed by evaluating a particular entity with some degree of favor or disfavor." Though it is sometimes common to define an attitude as affect toward an object, affect (i.e., discrete emotions or overall arousal) is generally understood as an evaluative structure used to form attitude object. Attitude may influence the attention to attitude objects, the use of categories for encoding information and the interpretation, judgement and recall of attitude-relevant information.[9] These influences tend to be more powerful for strong attitudes which are accessible and based on elaborate supportive knowledge structure. The durability and impactfulness of influence depend upon the strength formed from consistency of heuristics. Attitudes can guide encoding information, attention and behaviors, even if the individual is pursuing unrelated goals.

According to Doob (1947), learning can account for most of the attitudes we hold. The study of attitude formation is the study of how people form evaluations of persons, places or things. Theories of classical conditioning, instrumental conditioning and social learning are mainly responsible for formation of attitude. Unlike personality, attitudes are expected to change as a function of experience. In addition, exposure to the 'attitude' objects may have an effect on how a person forms his or her attitude. This concept was seen as the "Mere-Exposure Effect". Robert Zajonc showed that people were more likely to have a positive attitude on 'attitude objects' when they were exposed to it frequently than if they were not. Mere repeated exposure of the individual to a stimulus is a sufficient condition for the enhancement of his attitude toward it. Tesser (1993) has argued that hereditary variables may affect attitudes - but believes that they may do so indirectly. For example, consistency theories, which imply that we must be consistent in our beliefs and values. As with any type of heritability, to determine if a particular trait has a basis in our genes, twin studies are used. The most famous example of such a theory is Dissonance-reduction theory, associated with Leon Festinger, which explains that when the components of an attitude (including belief and behavior) are at odds an individual may adjust one to match the other (for example, adjusting a belief to match a behavior).[30] Other theories include balance theory, originally proposed by Heider (1958), and the self-perception theory, originally proposed by Daryl Bem.

Attitudes can be changed through persuasion and an important domain of research on attitude change focuses on responses to communication. Experimental research into the factors that can affect the persuasiveness of a message include:

Target characteristics: These are characteristics that refer to the person who receives and processes a message. One such trait is intelligence - it seems that more intelligent people are less easily persuaded by one-sided messages. Another variable that has been studied in this category is self-esteem. Although it is sometimes thought that those higher in self-esteem are less easily persuaded, there is some evidence that the relationship between self-esteem and persuasibility is actually curvilinear, with people of moderate self-esteem being more easily persuaded than both those of high and low self-esteem levels (Rhodes & Woods, 1992). The mind frame and mood of the target also plays a role in this process.

Source characteristics: The major source characteristics are expertise, trustworthiness and interpersonal attraction or attractiveness. The credibility of a perceived message has been found to be a key variable here; if one reads a report about health and believes it came from a professional medical journal, one may be more easily persuaded than if one believes it is from a popular newspaper. Some psychologists have debated whether this is a long-lasting effect and Hovland and Weiss (1951) found the effect of telling people that a message came from a credible source disappeared after several weeks (the so-called "sleeper effect"). Whether there is a sleeper effect is controversial. Perceived wisdom is that if people are informed of the source of a message before hearing it, there is less likelihood of a sleeper effect than if they are told a message and then told its source.

Message Characteristics: The nature of the message plays a role in persuasion. Sometimes presenting both sides of a story is useful to help change attitudes. When people are not motivated to process the message, simply the number of arguments presented in a persuasive message will influence attitude change, such that a greater number of arguments will produce greater attitude change. 

Cognitive routes: A message can appeal to an individual's cognitive evaluation to help change an attitude. In the central route to persuasion the individual is presented with the data and motivated to evaluate the data and arrive at an attitude changing conclusion. In the peripheral route to attitude change, the individual is encouraged to not look at the content but at the source. This is commonly seen in modern advertisements that feature celebrities. In some cases, physician, doctors or experts are used. In other cases film stars are used for their attractiveness.

The mother tongue interference
Many researches have already been done in the area of native language interference in the target language. However, the essay gives an account of the following readings about the topic under study. Ellis (1997) refers to interference as transfer' that s the influence that the learner s Ll exerts over the acquisition of an L2. He argues that transfer is governed by learner's perceptions about what is transferable and by the stage of development in L2 learning. In learning a target language, learners construct their own interim.

According to Bhela (1999) 'although foreign language learners appear to be accumulating enough knowledge, they come across problems organizing coherent structures when speaking relying on mother tongue structures in the foreign language, showing a gap between gathering knowledge and producing orally’. In the cases in which the gap increases and becomes more complex to solve thus, the possibility of mother tongue interference emerges. Odlin. (1989). defined the mother tongue interference as the negative transference of linguistic patterns . This means that students take the structure belonging to the mother tongue to construct messages in the foreign language, constraining their learning about new elements. Since they start making performance mistakes that gradually become competence errors.

Kohn (1986) stated that. "As a learning process, transfer supports the learner's selection and remodeling of input structures as he progresses in the development of his inters language knowledge. As a production process, transfer is involved in the learner's retrieval of this knowledge and in his efforts to bridge linguistically those gaps in his knowledge which cannot beside stepped by avoidance."

According to Ashworth (I992) ' the mother tongue or native language is the language which the person acquires in early years and which normally becomes his/her natural instrument of thought and communication'. An online article, entitled "Mother Tongue" defines mother tongue (first language. native language or vernacular) as the language a person learns first. And correspondingly the person is called a native speaker of the language The American Heritage Dictionary of the English Language Skiba. (2000) defines mother tongue as one s native language; the language learned by children and passed from one generation to the next; it is received by birth or from ancestors.

On the other hand, Ashworth (I992) states that ‘the second language is a language acquired by a person in addition to her mother tongue’. A similar definition of second language is given by the American Heritage Dictionary of the English Language mentioned above as the language you learn and adopt after learning yours. In his own View, Parry (1982) said that ... ‘lack of mastery in the English language is due to the environment of the child’. Although English language is the pupils' L2, it is not the language of the community in which he lives. The language of the community is significantly different from English language. Parry (1982) added more that ... ‘the child has little opportunity to speak or hear English, thus, he cannot acquire the fluency needed to cope with the secondary school course’.

On how home background affects the students' acquisition and mastery of English language, Ajayi (1977) said that students fed alien to the English language because of lack of initial exposure to the language within the family unit. He then said that students transfer this poor background into schools and this hinders their performances in the acquisition of the language.

Still on home background, Goldstein (1976) said ... the fact that much of the child's educational development takes place at home before he begins to attend school is an obvious fact. For instance, middle class home tends to provide environment more conducive to success in schools than to those of lower class families.

Weireth (1968) writing on environment said that ... when two or more languages arebeing used in an environment or by an individual, then the concept of bilingualism is at play. This means that individuals within such an environment are going to acquire the two or more languages in use in that environment simultaneously or one after the other. Thus, two or more totally different or fairly similar or else very similar languages are being acquired by the individual in the community. The learner is therefore basically going to transfer his knowledge of his L1 into the learning process of his L2 so as to enhance the easy acquisition of his L2 and attempt to suppress features of his L1 which differ markedly from those of the L2 for an easier acquisition of his L1.

Besides the environment of the learner, the type of primary school he attended before going to the secondary school and his linguistic experience and exposure can also contribute in no small measure to the problem of interference. Obanya (1982), referring to the problem of writing English in schools, noted that ... at the primary school level, the typical Nigerian Child has not done much writing in English. Writing further, he said that ... because of lack of written exercises in English at the primary school level, when the students get to the secondary school, they have to start learning the spellings and the punctuations in the English conventional way which is quite different from the conventional way of writing Yoruba which they are very much used to. This type of interference can be both orthographical and lexical.

Tiffen (1969) stresses the fact that the students foundation in the primary school are inadequate and this aggravates their problems in studying English in the secondary school. He said that primary school children are often exposed to the poor, non-standard English of many teachers and fail to acquire the necessary skills in English language. Furthermore, Tiffen said that the local language is used as the medium of instruction in the first three years of primary education in many places and the resultant effect of this is the students poor acquisition of and performance in English language at secondary school level.

The problem of interference is not restricted to pupils alone, it also affects the teachers. According to Bamgbose (1975) ... ‘grammatical and linguistic problems are caused by the mother tongue interference which is encountered by both the teacher and the learners. Both of them have some phonological problems peculiar to their ethnic group and this affects their effective acquisition of the language.

English Language Acquisition as Second language 

Marysia (2004. p.8) observes that language acquisition is innately determined and that we are born with certain systems of language. This is supported by different linguistic scholars. For example. Chomsky (I975. p.26) asserts that each human being possesses a set of innate properties of language which is responsible for the child s mastery of the native language. He further argues that this language mechanism defines the forms in which language may take. The innate properties of language are as well underlined in the philosophy of idealism. Plato puts it that we are born possessing all knowledge and our realization of that knowledge is contingent on our discovery of it'. All that we know already come pre-loaded on birth and our senses enable us to identify and recognize the stratified information in our mind". Marysia (2(1): p. 34) distinguishes between acquisition and learning: Acquisition is a sub conscious process which leads to fluency, learning on the other hand is a conscious process which manifests itself in terms of learning rules and structures.

Krashen (1985. p. 39) maintains that there are three operative internal processes when learners acquire second language. These are the monitor, filter and organizer. The monitor is responsible for conscious learning and has nothing to do with acquisition. Brown (1973. p. 21) claims that filter are responsible for extent in which the learner’s acquisition of the second language is influenced by the social circumstances such as motivation and effective factors like anger and anxiety. The organizer determines the organization of the learner's language. It organizes the usage of incorrect grammatical instructions and provisional precursors, grammatical structures, the systematical occurrence of errors in the learnt item.

Processes of Second Language Acquisition in Schools

Proponents of second language acquisition theories, including Oliveri and Judie Haynes, another ESL teacher with 28 years of experience, identify five distinct stages of second language acquisition as originally espoused by linguist Stephen Krashen. These include the following:

1. Silent/Receptive

This stage may last from several hours to several months, depending on the individual learner. During this time, new language learners typically spend time learning vocabulary and practice pronouncing new words. While they may engage in self-talk, they don t normally speak the language with any fluency or real understanding.

This stage is controversial among language educators. Ana Lomba disagrees that second language learners are totally silent while they are in this first learning stage. Instead, Lomba states that speech is fundamental in language acquisition and learners excel in language acquisition when they apply what they learn as they learn it.

2. Early Production

This stage may last about six months, during which language learners typically acquire an understanding of up to 1,000 words. They may also learn to speak some words and begin forming short phrases, even though they may not be grammatically correct.

3. Speech Emergence

By this stage, learners typically acquire a vocabulary of up to 3,000 words, and learn to communicate by putting the words in short phrases, sentences, and questions. Again, they may not be grammatically correct, but this is an important stage during which learners gain greater comprehension and begin reading and writing in their second language.

4. Intermediate Fluency

At this stage, which may last for a year or more after speech emergence, learners typically have a vocabulary of as many as 6,000 words. They usually acquire the ability to communicate in writing and speech using more complex sentences. This crucial stage is also when learners begin actually thinking in their second language, which helps them gain more proficiency in speaking it.

5. Continued Language Development/Advanced Fluency

It takes most learners at least two years to reach this stage, and then up to 10 years to achieve full mastery of the second language in all its complexities and nuances. Second language learners need ongoing opportunities to engage in discussions and express themselves in their new language, in order to maintain fluency in it.

The key to learning a new language and developing proficiency in speaking and writing that language is consistency and practice. A student must converse with others in the new language on a regular basis in order to grow their fluency and confidence. In addition, Haynes says it s important for students to continue to work with a classroom teacher on specific content area related to the new language such as history, social studies and writing.

Mother tongue interference on English Language

Linguistic interference obtains at the phonological, grammatical and semantic levels. When a learner is confronted with a new language, he usually faces problems arising from the differences between the linguistic system of his L1 and the L2.

Pronunciation

From the foregoing so far, the importance of mother tongue in the learning of English cannot be overemphasized. Language is said to be universal so these issues are not peculiar to Nigerian context. it is therefore necessary to tackle the issue of interference to bring a free flow from mother-tongue to the learning of English among children.

Errors may occur due the fact that some of the English sounds are not found in their mother-tongue. It has rightly been observed that in the first language learning, the learner is highly motivated and is surrounded by a conductive linguistics environment, the kind that the second language lacks. This implies that though language learning is generally difficult, second language learning has greater problems which results in the greater number of errors in performance of second language users (Onuigbo. 1984 cited in Aladeyomi and Adetunde. 2007).

Bhelda (1999) opined that in as much as the second language learning environment encompasses everything the language learner hears and sees in the new language. the learner s goal is the mastery of the target language. The learner begins the Ieaming task of learning a second language from point zero (or close to it) and. through the steady accumulation of the mastered entities of the target language, eventually amasses them in quantities sufficient to constitute a particular level of proficiency. Ll interference when speaking or writing in a second language is generally a lifelong experience which needs continuous attention. sometimes even up to adulthood the lexical stress patterns of their mother tongue in their second language (English) oral production, are not shaken off in spite of years of teaching and listening.

Interference can be identified according to regional variations in Nigeria, especially, in phonology and lexis. Certain pronunciations are identified with members of an ethnic group and when all the markers of the group s accents are present in a particular speaker. one can be fairly certain that the speaker in question is a member of that ethnic group by birth or upbringing. or both. So, it is easy to identify Yoruba. Igbo. Tiv, Hausa speakers, just a few out of about 400 languages in Nigeria (Idowu, I999).

Onike (2009) posited that interference is a psycho linguistic concept which is a reality in language learning. Errors in second language learning are partly attributable to interference. Theorists of interference believe that acquisition of the first language usually affects performance in subsequent language acquired. Interference as a linguistic problem is common in communities where second languages (usually the lingua franca) must be learnt. In other words, interference is a term which refers to a situation whereby two different languages overlap. Interference is either positive or negative transfer of the linguistic knowledge of a language into performance in the other. Negative transfer pertains to difficulties in using the target language which are mainly attributed to mother tongue interference. Positive transfer however implies the ease or facilitation in learning the L 2 resulting from similarities between the L l and L 2.

Two types of interference can be distinguished.
The first type is the proactive interference. This is an interference phenomenon that helps in the acquisition of the target or subordinate language. For instance, the presence of certain consonants and vowels in Nigeria indigenous languages facilitate the acquisition of such similar sounds of the English language. Such sounds include bilabial plosive voiced /b/, voiceless

alveolar plosive /t/, /d/ as well as short vowels such as /i/, /u/, and /e/.

The other type of interference is the retroactive type; this type retards the process of the acquisition of the target language. According to Bamgbose (1971), most of the phonetic characteristics in the English of Nigerians can be traced back to the transfer features from their local languages (see some examples below).

Yoruba

Yoruba people are one of the largest ethnic groups in West Africa. The majority of the Yoruba speak the language which is said to be a tonal language just like lgbo and Chinese. The Yoruba constitute 30 million individuals throughout West Africa and are found predominantly in Nigeria with approximately 2% of its total population.

Yoruba live in Western part of Nigeria. Ekiti, Lagos, Ogun, 0ndo, Osun, Oyo, Kwara, Kogi state as well as Edo. There are also substantial indigenous Yoruba in the Republic of Benin. Togo, Jamaica, Brazil, Bahamas, Ghana, USA, Guyana to mention a few (Wikipedia. 2009).

The sound system of their mother has a considerable effect on how the students acquire and use English. According to Tiffen (1969) ... each language has a different sound system, a different set of meaningful sounds contrasts or phonemes as they are called. He further said that Yoruba works on seven vowel system while English Works on twelve pure vowels plus eight diphthongs and the learner of English tends to transfer his own sounds to the English he learns. Tiffen (1969) gave the following examples:  The long and the short vowels contrast as in "Lid" and "lead" are rarely made; in both cases, the student uses (the long Vowel). Also, the English central vowels/ə/and /ɜ:/ as in 'better' /bɜ:tə/ and 'fur'/fɜ:/ present a lot of difficulties for the students. This is simply due to the fact that the two vowels are not present in his sound system. Diphthongs too are often reduced to, singular vowels; like in ‘snake' /sneik/ the student

pronounces /snek/

Some of the English consonants are absent in Yoruba Examples are[z as in zip, tʃ as in church /tʃɜ:tʃ/ , V as in 'very' -/veri/ ʒ as in measure -'/meʒə/. θ  as in ’truth' /truθ/ , as in the-/ɚə/ and ʤ as in ‘judge'-/ ʤʌʤ / and for all these, the students use:[s,f,ʃ,ɔ,j,a,t,d,j]  respectively.

There is also difference of sound distribution, that is, the syllabic structures of the two languages.

In English syllables, we have consonant clusters unlike the Nigerian languages, particularly Yoruba that operates open syllable structure. For instance, English works on Cö-3VCo-4 which means we can have up to three consonants clustering at the initial position of a word before the nucleus vowel and up to four consonants clustering at the final position after the vowel. Thus, when there is CCVC (i.e. two consonants before and one after the vowel) as in ‘Bread' /brɛd/, the tendency is for the L2 learner to introduce his syllable system of CVCV ... for /buredi/. Differing stress and intonation system often affect the way students acquire and use English. For instance, while English works on stress marks and intonation (secondary and primary stresses), the Yoruba is a tone language (i.e. high tone (́), mid tone (-) and low tone (`). Also, differences in grammatical patterns pose a lot of problems for learners of L2.

Adekunle (1979) went further to say that unlike English words, most of the Nigerian native words are monomorphic; that is, not divisible to smaller meaningful units. In English words, there are inflections for noun: and verbs unlike the Nigerian languages where independent articles are used with words.

Translation is another problem that arises from linguistic interference. Anthony (1972) writes on this by saying that it is perhaps a truism to suggest that if a person knows Yoruba, he will understand more of the syntax and hence, more of the meaning of a mediocre Yoruba candidate's English essay than if he does not.

Abiola. (1977) said that another thing that hinders students' mastery of English language is the clash in conceptionalization thus created by the translation of another tongue to a foreign language. This, he says determines the child's linguistics competence in understanding and mediating the new forms of learning present in school. Speaking generally on interference and mastery of L2, Banjo and Unoh (1976) say that mastery of English depends on the learner's ability not only to express his meaning but express it in the most appropriate structure in any language.

2.2
THEORETICAL FRAMEWORK

Theory of Reasoned Action
The theory of reasoned action (TRA) is a model for the prediction of behavioral intention, spanning predictions of attitude and predictions of behavior. The subsequent separation of behavioral intention from behavior allows for explanation of limiting factors on attitudinal influence (Ajzen, 1980). The theory of reasoned action was developed by Martin Fishbein and Icek Ajzen (1975, 1980), derived from previous research that started out as the theory of attitude, which led to the study of attitude and behavior. The theory was "born largely out of frustration with traditional attitude–behavior research, much of which found weak correlations between attitude measures and performance of volitional behaviors" (Hale, Householder & Greene, 2003, p. 259).

Theory of Planned Behavior

The theory of planned behavior was proposed by Icek Ajzen in 1985 through his article "From intentions to actions: A theory of planned behavior." The theory was developed from the theory of reasoned action, which was proposed by Martin Fishbein together with Icek Ajzen in 1975. The theory of reasoned action was in turn grounded in various theories of attitude such as learning theories, expectancy-value theories, consistency theories, and attribution theory. According to the theory of reasoned action, if people evaluate the suggested behavior as positive (attitude), and if they think their significant others want them to perform the behavior (subjective norm), this results in a higher intention (motivation) and they are more likely to do so. A high correlation of attitudes and subjective norms to behavioral intention, and subsequently to behavior, has been confirmed in many studies. The theory of planned behavior contains the same component as the theory of reasoned action, but adds the component of perceived behavioral control to account for barriers outside one's own control. 

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
AREA OF STUDY

Ado Ekiti is a city in southwest Nigeria, the state capital and headquarters of the Ekiti State. The population in 2006 was 308,621. The people of Ado Ekiti are mainly of the Ekiti sub-ethnic group of the Yoruba and Edo peoples. Edo-Ekiti or Ado-Ekiti (the Yorubas typically referred to a person of Edo origin as Ado which is why the generals and princes/kings from Benin Empire in Yoruba lands are called Prince/Oba Ado) as it is now known is often categorized under the Yoruba ethnic group as a result of acculturation over the last few centuries. 

3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3
POPULATION OF THE STUDY

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out to examine the attitude of teenagers to English language in Ado local government area, Ekiti State. The teachers and the students from six (6) selected secondary schools in Ado Local Government, Ekiti State form the population of the study.
3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 

3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

The Taro Yamane (1967:886) provides a simplified formula to calculate sample sizes.

Assumption

95% confidence level 

 P = .5

[image: image1.png]



n= 2,200/1+2,200 (0.05)2

n= 2,200/1+2,200 (0.0025)

n= 2,200/1+5.5

n=300

Therefore, for this study, the sample size is 300

3.6
SOURCES OF DATA COLLECTION

The research instrument used in this study is the questionnaire. A 10 minutes survey containing 19 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.

3.7
METHOD OF DATA ANALYSIS

The responses were analysed using the frequency tables, which provided answers to the research questions. 
3.8
VALIDITY AND RELIABILITY OF THE STUDY

The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
DATA PRESENTATION

Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	101
	44%

	Female
	129
	56%

	Religion
	
	

	Christian
	250
	45%

	Muslim
	50
	55%

	Age
	
	

	20-25
	79
	34%

	25-30
	112
	48%

	30+
	39
	17%

	Education
	
	

	Diploma
	50
	

	Bsc
	250
	

	Masters
	
	

	PhD
	
	


Source: Field Survey, 2020

4.2
ANSWERING RESEARCH QUESTIONS

Question 1: How do you rate the attitude of teenagers to English language in Ado L.G.A?
Table 4.2:  Respondent on question 1

	Options
	Frequency
	Percentage

	Good
	200
	66.67

	Bad
	50
	16.67

	Undecided
	50
	16.67

	Total
	300
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 66.67% of the respondents said good, 16.67% said while the remaining 16.67% were undecided.
Question 2: How do you rate the level teenagers are able to speak English language amidst diverse languages in Ado L.G.A?
Table 4.3:  Respondent on question 2

	Options
	Frequency
	Percentage

	Very high level
	00
	00

	High level
	150
	50

	Low level
	100
	33.33

	Undecided
	50
	16.67

	Total
	300
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 50% of the respondents said to a high level, 33.33% said to a low level while the remaining 16.67% were undecided.

Question 3: How do you rate the academic performance of teenagers in English language in Ado L.G.A?
Table 4.4:  Respondent on question 3

	Options
	Frequency
	Percentage

	Very good
	00
	00

	Good 
	200
	66.67

	Very poor
	20
	6.67

	Poor 
	80
	26.67

	Total
	300
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 66.67% of the respondents said good, 6.67% said very poor, while the remaining 26.67% said poor.
Question 4: How do you rate the views of teenagers towards English language in Ado L.G.A?
Table 4.5:  Respondent on question 4

	Options
	Frequency
	Percentage

	Very good
	120
	40

	Interesting
	150
	50

	Bad
	30
	10

	Undecided
	00
	00

	Total
	300
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 40% said very good, 50% said interesting, while the remaining 10% said bad. 

CHAPTER FIVE

CONCLUSION AND RECOMMENDATION

5.1
CONCLUSION

In this study, our focus was to examine the attitude of teenagers to English language in Ado local government area, Ekiti State. The study specifically was aimed at finding out the attitude of teenagers to English language, the level the teenagers were able to speak English language amidst diverse languages, the academic performance of teenagers in English language and the views of the teenagers towards English language in Ado L.G.A. 

The study adopted the survey research design and randomly enrolled participants in the study. A total of 300 responses were validated from the six secondary schools in Ado L.G.A in Ekiti State.

The findings revealed that the attitude of teenagers to English language in Ado L.G.A is good. The findings also revealed that the level the teenagers were able to speak English language amidst diverse languages is high. The findings further revealed that the academic performance of teenagers in English language is good and the views of the teenagers towards English language in Ado L.G.A is very good and interesting.

5.2
RECOMMENDATION

Based on the responses obtained, the researcher proffers the following recommendations:

Students should be made aware of the differences in the phonological, orthographical, vocabulary and grammatical patterns in English and Yoruba

Also, more written and practical discussions involving students should be encouraged. Such discussions could be in the form of debate, symposium and quiz. The written and practical work could also be in the form of introduction of oral English in the school curriculum and more oral work like Speech drills.

The government should strive to introduce compulsory mass literacy program in English Language. This will help improve home and linguistic backgrounds of the pupils and students. Also, only qualified teachers should be engaged to handle the subject as this will help a lot.

Teachers should cultivate a positive perception towards the use of English in school. They should be role models to the students and encourage them to converse in English.

Schools should come up with a reward punishment system to encourage use of English and discourage use of mother tongue.

Teachers should come up with teaching methods that are interactive to ensure that students are given an opportunity to interact with each other in English so that students can have good communication skills.
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APPENDIX

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE (s) ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

18-25
[  ]

20-30
[  ]

31-40
[  ]

41 and above [  ]

Educational level

WAEC
[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others……………………………………………….. (please indicate)

Position

Position 1
[  ]

Position2
[  ]

Position3
[  ]

Position4
[  ]

Marital Status

Single
[  ]

Married [  ]

Separated [  ]

Widowed [  ]

Duration of Service

0-2 years [  ]

2-5 years [  ]

and above [  ]

Section B

How do you rate the attitude of teenagers to English language in Ado L.G.A?
	Options
	Frequency

	Good
	

	Bad
	

	Undecided
	


How do you rate the level teenagers are able to speak English language amidst diverse languages in Ado L.G.A?
	Options
	Frequency

	Very high level
	

	High level
	

	Low level
	

	Undecided
	


How do you rate the academic performance of teenagers in English language in Ado L.G.A?
	Options
	Frequency

	Very good
	

	Good 
	

	Very poor
	

	Poor 
	


How do you rate the views of teenagers towards English language in Ado L.G.A?
	Options
	Frequency

	Very good
	

	Interesting
	

	Bad
	

	Undecided
	


