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ABSTRACT

The purpose of this study is to look into the parent’s attitude towards female education in Uhunmwonde Local Government Area of Edo State. Chapter one deals with the background of the study. Problem associated with the parent’s perception towards female education. Chapter two contains review of related literature which emphasized on the solution of parents perception towards female education. Chapter three surveys the methodology employed in the research are prepared and administered to the respondent. Chapter four deals with the analysis of data collected and interpretation and presentation of results. Finally chapter five contains summary of research finding and recommendations. 
CHAPTER ONE

INTRODUCTION

 BACKGROUND OF STUDY

The attitude of parents towards female education is a topic many people frown at in the developing and undeveloped countries. It is regarded of them as taboo that female education is very important to enable matured persons especially parents acquint themselves with the efficacy of female education in the position sense.

Female education has been misunderstood by many as a means of sexual harassment due to ignorance.

The topic is considered to be paramount, as well as an important mechanism because secondary schools and higher institution of learning in our country Nigeria have been plaque with the problems of poor moral decadence among females in academics. Attempts have been made to define female education as parenthood education, education for effective or hygienic living with feminine gender as an integral Inseparable part of the individual. Female education helps the individual to develop the fullest creative skills as sexual human being at all stages of life.

As the name implies, it is perceived as the provision of female awareness or knowledge to people in the conceptual nitty gritty, female education is a comprehensive programme of individual development right from infancy to the declining year.

It is a programme designed to produce fully and charismatic desirable attitudes, values and moral behaviors amongst female, therefore the concepts of female education is broad in scope as it encompasses family and society. Teenagers in the society as well as children want to know about sex. Traditionally, children are supposed to receive information about the dangers of sex from their parents but many parents do not instruct their children about sex at all.

Eyitayo (2005) observed female education as those aspects of the curriculum whether from all or information which loyalty encompasses such topics as an anatomy and physiology of the reproductive system sexually transmitted disease or appropriate social aspects of sexuality.

In my own view, female education is designed to give correct and adequate factual information and understanding of problem of sex as its expressing development and functions.

The provision of female education is vital because the norms guiding sexual act has been broken by those societal norms, sex through parent’s teachers or counsellors and education will provide information for improving behavior and establishing personality in our society. This information should be given to all the teenagers for our children to know about sex.

Female education is concerned with the mechanics of personality and character development as well as sex information and the techniques of sex act.

Adolescence age which starts from about the age of twelve to about twenty years is a period of transition from one point of rapid physical changes or conflicting motive and expectation to another and to maturity.  It is a time by which someone undergoes dramatic changes physically, socially and emotionally. In the way of entering into adolescents is exciting after all it means that one his way to become an adult. Teenagers who experience physiological changes should quite appropriately learn more about female education.

In the period of the adolescents changes takes place in the body to prepare you for sexual reproduction which takes years to complete and it affects more than the development of reproductive organs.

Girls usually start puberty between 10 to 12 with an increase in the hormone levels, notably of estrogens in girls that transformations that follows; in this period, changes which occurs begins by having monthly discharge of blood secretions and tissues debris from the uterus.

The menstrual period is usually accompanied by cramps as a dropping hormones level growth of pigmented body; Hair breast development and enlargement of pelvic girdle.

These changes causes certain amount of anxiety, insecurity and self consciousness for adolescents situation is further complicated by a lack of correct information above the normal processes of maturity and the range of which changes occurs.

1.2 STATEMENT OF PROBLEM
The researcher intends to find out the problems that could bring solution to female education in Uhunmwonde local government area of Edo state. It has been observed that parents attitude toward female education had created a great gap between the masculine and feminine counterparts in the society. It is believed that this project work will fill this gap. Female education being a controversial and debatable topic have made some parents to avoid communication or not given information concerning this topic to their children this is because of fear that their children might go lay wire onto practicing sex after they have been taught. 

1.3 PURPOSE OF THE STUDY
To enlighten and educate the parents on the need to encourage the teaching of female education and change their attitude positively towards the growth and development of great teenagers for nation building and development

1.4     RESEARCH QUESTION

The following questions were posed for the study;

1.    Does the teaching of female education make teenagers become juvenile delinquents and drop out of school?

2.    Does the teaching of female education encourage promiscuity?

3.    Should female education be taught at home or at school?

4.    Should female education be encouraged and incorporated into the school curriculum?

5.    Should parent’s teacher attitude be a pivoted tool in the teaching of female education?

6.    Does moral belief and ethics affect the teaching of female education?

1.5 SIGNIFICANCE OF THE STUDY
This study will enable our female youths to cope with their developmental task of becoming responsible women in future, it will also give correct and factual information and understanding of the effect and implication of despising female education and to assist parents, mothers and fathers inclusive on the need to acquaint sibling on the essence of female education for a brighter tomorrow.

The nation stands to gain from it because it will promote good family planning which will of course reduce the population rate.

1.6  SCOPE OF THE STUDY
The scope of this research is limited to schools in Uhunmwonde local government area in Edo state. The study will cover five secondary schools, some selected parents above.

1.7 DEFINITION OF TERMS
Adolescence: it is the stage of life between childhood and adulthood. It is a time in which some one undergoes drastic changes physically.

Education: this is the acquisition of skills and attitude which change individual to become distinct personality in the society and it also makes an individual to impact knowledge from unknown to known.

Taboo: a cultural or religions custom that does not allow people to do, use or talk, does not occur above a particular thing as people finds it offensive.

Puberty: this is the period of onset of sexual maturity, it the change that takes place in the body to prepare somebody for in hormone reproduction.

It is also the increase in hormone levels notable of oestrogen and progesterone in girls.

CHAPTER TWO

LITERATURE REVIEW

INTRODUCTION
Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be consider all Conceptual Frameworks and empirical studies relevant to this study.

2.1
CONCEPTUAL FRAMEWORK
ATTITUDE

Attitude is a concept, which arises from the attempt to account for the observed regularities in the behavior of individual persons, the quality of which is judged from the observed evaluative responses one tends to make. An individual can show positive or negative attitude towards a particular object, subject or idea (Kendall, 2005). Kind et al. (2007) viewed attitude as having different components which includes cognitive (knowledge, beliefs and ideas); affective (feeling, like, dislike,) and behavioral (tendency towards an action). The attitude that one has towards an object makes one to make judgment as to whether the object is good or bad and harmful or beneficial, pleasant or unpleasant important or unimportant, Crano & Prislin (2006). Epstein (1995) identified six parental attitudes towards female child education. These are parenting in general, communicating, volunteering, learning at home, decision making and collaborating with the school. According to him, these parental attitudes no doubt stimulate in the female child’s schooling and influence academic achievements. Due to the great influence of attitude on educational pursuits, it is worthwhile to identify the determinants of attitude towards a particular object, subject or idea, the chief of which are hereditary factors, body, state, direct experience and communication. Hereditary factors (that is, inheritance from parents) form the basis of all human activities including developing of attitude as well as learning. Sometimes unconsciously parents and guardians through non-verbal communications transfer their fear, likes and dislikes to children via bodily movements and facial expression (Kendall, 2005).

Parental attitudes regarding the value of education may determine whether some, none or all school – aged female children in a household are enrolled and how much formal education they will in the future complete. Parental attitudes, believes and perception about female child education to some extent are important factors that determines a child’s education prospects (Samal, 2012). 

Discriminatory attitude against girl child education occurs in every strata of society-rich or poor and having different forms of manifestation, but is more visible especially in poverty stricken families, families under financial stress and or rural communities. A girl is made to fit in a culturally defined role - be it at home or outside. Traditions have portrayed girls as less important than boys, less deserving of basic quality of life and education. Some of these retrograde traditions have become so deeply internalized that they have come to stand for what is un-right and unnatural, and the girls themselves have frequently come to endorse their own second-class status (Kind, et al. 2007). This research seeks to fill the knowledge gaps and thereby assist in devising purposeful lines of action that will facilitate removal of the barriers in the socio-educational development of the girl child. 

A survey conducted by United Nations Development Programme (1997) on the education of female children has indicated that one of the factors that influence attitudes of parents towards education of girls in Sub-Saharan Africa is extremely high level of female illiteracy. Fear of pregnancy is another factor which has been found out to influence attitudes of women towards the education of girls. Anderson-Levitt (1994) & Palm (1993) reported that daughters are withdrawn from school by their parents, especially single-mothers as they approach puberty for fear of being impregnated. Distance between home and school and the energy required to commute between home and school are very good determinants to explain why girls do not go to school. A research project carried out in Ethiopia, Mali, Sierra Leone and Ghana by Uloin (1990) attributed the attitudes of some women towards the education of female children to long distance between schools and homes. The study found out that in Ethiopia for example, about 20% of first grade students traveled more than 10 kilometers daily to school. According to the study, there were two dimensions to this concern; one related to the distance and energy children had to expend to cover, often on an empty stomach. The other related to concern and apprehension parents, especially mothers had for the sexual safety of their daughters. Teachers’ attitudes and behaviours towards school girls are perhaps the most significant implications for parent’s negative attitudes towards educating girls. 

Literature on the economics of education highlights some ambivalence towards investment in female education, based on many negative perceptions of girls and women. For example, some parents believe that boys are more intelligent; that they perform better in school; and that they are better educational investments than girls (Palm, 1993). Anderson-Levitt (1990) in his studies in Cameroon, Rwanda and Ghana indicated that both male and female teachers believed that boys were academically superior to girls. Again in Ghana the enrolment of females in school still lags behind that of males. Available statistics indicate that girls constituted 47% of primary school pupils and 26% of senior secondary school students in 1994(World Bank 1998) and even in our case study school for example female population is 500 whiles the male population is 700 (GES, 2013).

Education
It is difficult to look into the concept of girl-child education without Looking at what education it self is. For this purpose, the researcher found it very vital to briefly look at the concept of education. It is also on the basis of this research that girl-child education is a challenge to the educational programmes and education for all disregarding the gender disparity.

Education according to Farrent (1980), is the act or process of acquiring knowledge, skills, and competence. Adaobi (2007) defined education as the act of acquiring knowledge while Ozigi (1994) as advanced by Shehu (1995) define education as the development of desirable habits skills and attitudes which makes an individual a good citizen. The importance of the above definitions of education to girl-child is that education is a strong instrument for human and societal development. Education provides individuals with all the competence, skills and knowledge that are necessary for self-actualization and esteem as well as societal growth and development. The change in desirable behaviour and attitudes is empowered using education as a factor. Girl-child needs all the desirable behaviours, attitudes, skills, competence and all the knowledge for empowerment to contribute to National Development. Educated girl-child brings about education to the society, and educated society is developed society. When you educate a girl you educate the whole society.

Formal, Informal and Non Formal Education.

An educational system is considered formal if its environment is structured and controlled for the purpose to enable the desired learning to occur.

Formal Education: is generally referred to as the school type by which learning is carried out on full-time basis in classroom Kidds and Colleta (1980), as cited in by Mango (2002). It is hierarchically structured and chronologically graded formed educational system can run from literacy class up to University for technical and professional training. This system of education has a series of lessons on a set of regimented curriculum. It has a number of subjects offered to participants or learners. The performance in formal education system is usually by examinations and the learners graded passed or fail for the purpose of qualification or getting certificate and having employment to earn a living. Formal education needs large number of experts and available resources to be managed.

Informal Education: is incidental learning which occurs in a situation meant for other purposes other than teaching. It is concerned with situations which could be recreational, social entertainment, ceremonial or the like.

Informal Education: refers to the truly life process whereby every individual life acquires attitudes, values, skills and knowledge from daily experiences and educative influences and resources in his or her environment from family and neighbours from work, play or mass media. Mango (2002). It is gained incidentally and can comes from a variety of sources. In system, information got informally can be educative but do not have sequential study or instruction planned into them. Many adult learning takes place through this form and has no specific objectives and the process of acquiring information does not involve any conscious determined effort. Informal education occur in a variety of natural settings of which its daily experience is one.
Non- Formal Education: is the type of education that cuts across the formal and informal categorization and can be received outside school.

Non-formal Education: is viewed as any organized educational activity outside the school system whether operating separately or as an identifiable learning objectives Mango (2003). According to Wass (1981) Non-formal education refers to all organized and systematic activity outside the conventional institutionalized chronologically graded and hierarchically structured. Non-formal education is taken to mean the type of organized out-of-school educational programmes that constitute an important contribution to the nation’s total educational effort. It covers a variety of activities which go through many different names such as adult literacy, school equivalency programmes, youth training, women’s clubs, works and farmers training and pre-school-day care centers.

The United Nations Economic Commission for Africa (1989) adopted a more elaborated definition as non-formal education is a loosely structured educational and training activity not located within the highly structured formal education occupational or performance system graded toward certain selected and intended specific educational objectives. It compliments activities within the formal education and training systems by providing extracurricular learning experience by offering opportunities for continuity of education. Non-formal education is functional skill oriented and provide training for better skill efficiency and extends facilities for employment promotion. Example computer training, distance learning, adult education, health information services etc.

Traditional Education in Nigeria

This is type of learning process whose curriculum, methodology, general organization and administrative structure are patterned in accordance with the operations, benefits, customs, principles, experiences and practice of the community in which the education is taking place Adesina (1985). Traditional education in Nigeria is as old as the society itself and has been highly developed before the advent of western education. The curriculum of this type consists many of the learning of functional skills and morals which are necessary to live in peace and protect the community from external aggressions by neighboring ethnic groups. The staffing is not regular or specific. Girl-child is restricted to learns how to entertain, husband, cook, clear the environment and bear children etc.

Islamic Education

Islamic education was introduced in to Nigeria long before the western education. It has been spread through the interaction between the traders of trans Saharan activities as well as (holy war) Jihad. it spreads to Kano, Sokoto. Borno etc. in 1840, Usman Danfodio led a Jihad across most of the Hausa States. The Jihad used Islam as a political means for administering and uniting people conquered. However, Islam reached Yoruba land through the long tradition of trade which was developed between them and the north over many years. Fafunwa (1974). Islamic education was introduced and the holy book of Islam Qur’an’ was the basis for all Islamic education and tradition. Mosques were also built as places of worship while Qur’anic schools were established. The Arabic writing, numerals and architecture were brought by Islamic education. Education was been given mainly to boys while the girl child is restricted to be at home.

Western Education

Western education was introduced to Nigeria as early as 1842 by the Wesleyan Missionary Society and the Church Missionary society of Britain. The towns which were first contacted were Badagry (1824), Abeokuta (1849), and Lagos (1889). Later areas such as Oyo, Onitsha, Ibadan, Ogbomosho, Lokoja and other hinter land were brought under the influence of western education Fafunwa, (1974).

Initially only the missionary societies took responsibility of propagating western education in Nigeria- which includes the Baptist, the Roman Catholic and the Methodist missions. They established churches, missionary schools and colleges in the area of influence. Later on, the Britain colonial government started to render some assistance through grant- in-aids and as at the time, direct involvement by building more schools as explained by Adesina (1985). The regions were affected by education ordinance such as those of 1882 and 1887.

In 1914, after the amalgamation of northern and southern regions to a country named Nigeria, the British colonial government became more responsible in establishing educational institutions in various parts of the country. On the 18th of January 1948, university of Ibadan was established followed by more technical colleges, institutions, crafts schools, in other parts of the country-patterned after those in Britain. The curriculum did not reflect the culture and problems of our society in the primary, secondary and the tertiary institutions and so they were biased towards western culture. In the missionary schools they teaches morals and the bible and Christian morals Fafunwa (1974).

However, western educations have contributed -to the political, cultural and economic progress of Nigeria. The English language is now official language of the country. Because of the facts that northern region of Nigeria denied the instruction of western education because of the existence of Islamic education led to the problem of educational backwardness in the regions which coincides with the restriction of girl-child access to education.

Girl-Child Education

The plight of girl-child education blossomed out of different deliberations in different part of the world. The PAN African conference on the education of girls marked a milestone in meeting challenges of achieving education for all in 21 century. This reinforced the conclusions of the jometien conference in Thailand in 1990 which set a task of improving the quality of girl-child education in the world. The attempts to address the problems of girl-child education were further straightened by some events. Firstly, the call on the 42nd session of the International Conference in 1990 for the elimination of all gender stereotyping education; Secondly, the convention on the rights of the child in 1990 which established universal access to primary education with special emphasis on girls as a goal of the development in 1990s. Thirdly, the world summit for children in New York 1990 underlines the education of the girl-child to enhance women’s status and their roles in development. Fourthly, the six conference of Ministers of Education and those responsible for economic planning in African member states in Dakar 1991. Fifthly, the International Conference on assistance to African children which identified the need for quantitative goals especially to reduce the disparity between boys and girls.

As a follow up to the resolution reached at the pan African conference on the education of the girl-child, task force were in grated in Nigeria. On the 28th October, 1993, the national task force on girl-child education was inaugurated under the auspices of the then National Women’s Commission, (NWC) now Federal Ministry of Women Affairs and Youth Developments. Three years later, the then president of the Federal Republic of Nigeria, Chief Olusegun Obasanjo, launched the Universal Basic Education (UBE) Programme on 30th September 1999 in Sokoto. This was tailored towards the provision of free, universal basic education for every Nigerian child of school going age, and bridging the gab between the enrolment and retention of boys and girls. At the launching of the (UBE) Chief Obasanjo asserted that:

“The UPE programme was by the middle of the 1980s bedeviled with a number of foreseen and avoidable difficulties, which rendered it virtually unsustainable”. (UBE Forum 2001).

Girl-child education in Edo State is a panacea of poverty, family disorganization and societal backwardness. Development has suffered several set back hard over the years due to socio cultural and economic factors. It is observed that the girl-child constitutes the largest population of illiterate children in Edo State and world wide as well as percentage gap between boys and girls in learning institutions. In other to achieve the Millennium Development Goals (MDGs), much efforts must be invested on girl-child education (GCE).

Benefits of Girl-Child Education

Educational is desirable for women as it is for men. Without education a woman can be deprived of learning about the rights, privileges duties and will have nothing to protect and support her from injustice and to support her against oppressors. Beside these girl-child education help in alleviating poverty in all sorts and thus have the following advantages as upheld by Mango (2002).

As Home Makers: A woman can by knowledge skills and training received in school enhance the level of living in her home. Maintaining the cleanliness and amenities of the house and can facilitate the healthy living of the family with respect to education for the children. She can be equipped enough to handle many home challenges.
infact, an educated woman would be excellent in home management. Mango (2002).

For Up-Bringing of Children: It is the sole responsibility of woman to rise up children with good moral disposition, intellectual and cultural socialization. Reproductive activities relating to children could be done effectively by an educated woman. Mango (2002).
For Economic Empowerment: Economy is an area where the knowledge
acquire by a women would enable her to make contributions. In agriculture, women can do better and grow varied crops in domestic gardens and livestock rearing. In art and craft, they partake weaving, lace making, industrial science and could do substantially okay when they are educated. Woman employed in the labour force will participate in raising the family income. Mango (2002).

Girl-Child education improves the health of the family: They can participate more effectively in development programmes involving health, nutrition, water, sanitation and environment in the community. An educated woman has power over her sexual reproductive life and can be able to protect herself and others from diseases. Mango (2002).
Mental empowerment: Today’s girls are future wives and mothers. When a woman is trained therefore, the whole family is positively imparted, the mental. Empowerment by education destroys foolishness and positively helping to impart the right kind of virtues and skills in the family. Until a woman is mentally empowered, she will remain a burden on her family and friends.

Whatever is needed for tomorrow’s children should first be put for today’s girls since they are the teachers of tomorrow’s children. Many families are having problem today just because the wife/mother is not educated and cannot meet the societal and family expectations empowering women mentality empowers the home and when you educate a man you educate an individual but when you educate women you educate a nation. This is built on the beliefs on the maturing potentials and abilities.

Physical empowerment: when young girls are educated and allowed acquiring good certificates, marriage is delayed and child birth is postponed allowing enough time for physical development. This ensures full development of girl’s, proper pelvic bone, maturity as well as mental maturity before the task of becoming a wife and mother. Thus, according to Mango (2002), better educated women have fewer and healthier children. Total perfect physical development prevents challenges of childbirths and motherhood that has over the years led to several avoidable morbidities. Education allows a girl become a woman before becoming a mother/wife, rather than the present practice where several children are given out in marriages before time.
Financial empowerment: Poverty can be seen everywhere, it’s seen within all age strata and in all social groups. To eradicate poverty, girl- children
must be properly empowered educationally to contribute to family well being. According to World University Services of Canada (WUSC) female education  has the power to transform the world and remains one of the best ways to reduce poverty. Better educated women postpone marriage and childbirth and have better access to employment, and are less vulnerable to economic discrimination
Mango (2002). Promoting gender equality in education systems  creates  a  healthy, educated  and  productive human resources. A wife that is working and earning an income is an asset to her home.  Believing  that  boys  who  attend  school  will  complete  their education, secure employment, and earn wages to contribute to the well-being of the family. Contrarily, no man can provide all that a woman needs. Women are help mates and can only make positive contributions when educated. Lets allow them maximize their potentials, hence, they are our closest and best assets.

Spiritual empowerment: Sometimes people wonder why today’s children’s are far from GOD, but they tend to forget that a spiritually dry mother cannot positively enhance her children spiritually and morality when mothers can neither read nor understand the holy books- The Bible, Education provides opportunity to understand God, the master of the universe. Uneducated minds cannot comprehend the mysteries of GOD. And a woman without GOD is a problem anywhere, any day and anytime. She cannot give what she does not have, so most likely to raise children that do not understand the supremacy of GOD. Before now, it was easy to indoctrinate such children by making learning from religious scholars mandatory, but in this era of ICT and Internets, one wonders how effective these methods are. We must equip our women to positively impart on our children moral values and virtues through girl-child education.

Social Empowerment: Education puts our ladies in the right position and form to associate with the right group of people, marry their choice of men, make the right contributions and help the man develop sustainable environment. With education, they are hygienically sound to guide against diseases and illness in and around the families, cook balanced meals for the family, attract the right kind of friends to the family and generally make homes more enjoyable, comfortable and entertaining. Better educated women are better able to manage life in a changing social, economic and cultural environment (Mango 2003).

Psychological Empowerment: Education psychologically empowers people, especially women, giving them a true and proper image of themselves, boosting their self respect and making them the mothers and wives that we love. Psychologically empowered mothers are able to effectively and efficiently run their home, train their children, resist negative grandmother and cultural effects on child upbringing and help the community in several developmental projects. For instance, in a study by Bedri (1995), harmful advice from grandmothers included- circumcision after delivery, short birth intervals, and avoidance of contraception and child marriages at age 14. Only an educated woman can effectively say no to these advice.

Woman can do wonders in encouraging and strengthening her spouse at times of challenges and weakness, brings ideas that turn the tides of
life and inspires towards extraordinary performances as well as
standing as a wall of might at times.

Intellectual empowerment: Although intelligent is not truly a product of education, education however illuminates and refines intelligence. It panel it into useful forms and makes intelligence a resource of undesirable value. Education informs people thereby preventing deformation. And when a woman is informed, she informs her world. The destiny of nations and peoples lies in the hand of the intelligent few. Majority of exploits have over the years been identify through educated and intelligent women. In Nigeria today, the list is in exhaustible.
PARENTAL ATTITUDE AND INVOLVEMENT IN FEMALE CHILDREN’S EDUCATION

Parental involvement is the strongest predictor of child educational outcomes. This dimension is associated significantly with children's motivation to learn, attention, task persistence, receptive vocabulary skills, and their low conduct problems. Family involvement in education has been identified as a beneficial factor in young children's learning (2001; U.S. Department of Education, 2000). It is, therefore, a key component of national educational policies and early childhood programs. Much of the research on parent involvement, attitude and perception to female child education, as it relates to female children's outcomes, has emphasized the relationship between specific parent involvement behaviors and children's achievement. Parental involvement at school (e.g., with school activities, direct communication with teachers and participation at PTA meetings) is associated with greater achievement in a child’s academic excellence (Griffith, 1996; Reynolds, 1992; Sui-Chu & Willms, 1996). Higher levels of parent involvement in their children's educational experiences at home (e.g., supervision and monitoring, daily conversations about school) have been associated with children's higher achievement scores in reading and writing, as well as higher report card grades (Epstein, 1991; Griffith, 1996; Sui-Chu & Willms, 1996; Keith et al., 1998). Other researches have shown that parental beliefs and expectations about their children's learning are strongly related to children's beliefs about their own competencies, as well as their achievement (Galper, Wigfield, & Seefeldt, 1997). Parents who evidenced high levels of school contact (volunteering in the classroom, participating in educational workshops, attending PTA meetings) had children who demonstrated greater social competency than children of parents with lower levels of school contact (Parker et al., 1997). It was hypothesized that home-based involvement and positive attitude toward female child education would be most strongly associated with positive classroom learning outcomes and that direct school-based involvement would predict lower levels of conduct problems. Home-Based attitudes of parents in activities such as reading to a child at home, providing a place for educational activities, and asking a child about school, evidenced the strongest relationships to later preschool classroom competencies. These activities were related to children's approaches to learning, especially motivation and attention and persistence, and were found to relate positively to receptive vocabulary. 

The attitude of the parents towards female child education signifies the supporting nature of family in their children’s education. The parental attitude can be negative or positive. The negative attitude of the parents regarding education and schooling can prevent their children from getting education. With less parental support in school work and low level of motivation, poor self-esteem as well as poor academic performance of female children can result. Positive attitude of the parents can be beneficial to their children in many cases and can be reflected in improvement in class performance, creating interest among children to learn, and higher achievement scores in reading and writing (Anderson-Levitt, 1994). 

The growing awareness regarding female child education makes many families value their female children’s education and act favorably towards schooling and education of their female children. They become a part of the decision making process of school, and decide their children’s future regarding higher education (Samal, 2012).

From the above discussion, it is evident that the parents’ positive attitude towards a female child’s education is important in determining school attendance and academic achievement of the child. Favourable attitude towards schooling and education enhances parental involvement in children’s present and future studies. However, this study examines whether parents exhibit a positive and favourable attitude towards their female children’s education as a result of increasing awareness of values of education through Government endeavours and initiatives. If the results indicate favourable attitude of the parents, it is indicative of success of these endeavours as well as better future of the disadvantaged girls (Palm, 1993).

EFFECT OF PARENTAL ATTITUDE ON THE FEMALE CHILD’S EDUCATION

Many researchers such as Anderson-Levitt (1994) recognize the important role a strong positive bond between homes and schools play in the development and education of female children (Sanders & Sheldon, 2009; Richardson, 2009; Sheldon, 2009; Edwards & Alldred, 2000; Henderson & Berla, 1994). The theories put forward have been supported, and reaffirmed, by numerous studies that have shown that good cooperation between schools and parents can lead to academic achievement for students, as well as to reforms in education. Research has also shown that successful students have strong academic support from their involved parents (Sheldon, 2009).

Performance at School

Research findings suggest that parents’ attitudes, along with their behaviour and activities with regard to their children’s education, do affect academic achievement in a positive way (Hui-Chen Huang & Mason, 2008). There appears to be general agreement about the effects the family can have by being involved with their children’s education. Students earn higher grades, they enroll in higher education, and their attitude towards school becomes more positive if the family, the community and school all work together (Henderson & Mapp, 2002). In addition, Henderson & Berla (1994) claim that parental involvement in their children’s education affects their school attendance, more students graduate, and behaviour of students’ improves.

Bryk & Schneider (in Sanders & Sheldon, 2009) maintain that schools become successful when a strong and positive relationship among students, parents, teachers and the community has been established. All students are more likely to experience academic success if their home environment is supportive (Sanders and Sheldon, 2009; Henderson and Berla, 1994).

Gutman & McLoyd (2000) carried out research with the aim of ascertaining the parental behaviour of typical successful female students and comparing them with other female students who were encountering behavioural and academic problems. Their findings suggest that parents of academically successful female students used a more specific approach to assist their children with schoolwork. For instance, they had more supportive communication with their children than the parents of less academically successful students. In addition, they frequently checked their children’s progress by contacting the school, and maintained positive relationships with school

Staff whereas the parents of less achieving children seldom contacted the school. Sheldon (2009) concurs with this, and claims that parental involvement and a supportive home environment are no less important for academic success, than quality teaching and committed and caring teachers are. 

Furthermore research has provided ample evidence that parental involvement affects achievement in core subjects such as English, Mathematics and Science, and the behaviour of students, their school attendance and their attitude and adjustment to school (Sheldon, 2009; Sanders and Sheldon, 2009). According to Jerry Trusty (in Henderson and Mapp, 2002), student perception of their parents’ attitudes and expectations are also highly effective and influential in their education. Moreover, students who feel their parents’ support for their education and have good communication are more likely to continue their studies past high school.

Non – Academic Outcomes of Parents attitudes towards female children.

Research by World Bank (2013) has also proven that parental attitudes towards their female children’s education do not only affect academic outcomes, but also non-academic outcomes, such as students’ school attendance and their behaviour and attitude towards school (Henderson & Berla, 1994). Other studies suggest that parents, who maintain positive attitude towards their female children’s education, can assist their children with transition from one school level to another school level, or from one school to another (Sheldon, 2009).

Also Children’s behaviour, both in school and out, is closely related to the family dynamics and their home environment. Snyder & Patterson (in Sheldon, 2009) came to the conclusion that there are certain factors that are predictive of misbehaviour among girls. These factors are, for instance, neglectful and passive parenting styles, lax disciplinary approaches, inadequate strategies to solve problems, poor parental monitoring, frequent conflicts within the home and passive parental attitude towards their female children’s education.

Among educators, it is generally understood that students’ family life does affect the behaviour of students. Therefore, the goal of many schools is to improve student behaviour by focusing on a partnership program with parents (Sanders & Sheldon, 2009). Focusing on such a partnership may, in addition, help to improve their academic achievement. Thus, better behaviour of students help to improve their academic achievement (Sheldon, 2009). A study of 827 African American eight graders found that how students perceive their family support for academic achievement positively influences their behaviour. The improved behaviour in turn positively and significantly influences their school grades (Sanders & Sheldon, 2009). Richardson (2009) claims that better behaviour, among students, is one of the major benefits of parental involvement.

As the discussion in this chapter has illustrated, there is a steady and growing body of evidence of how important good parental attitude is in improving female student’s academic achievement. Parental involvement has a positive effect on test scores and grades in core subjects, such as reading, math and science. However, the effect of parental involvement is not only on the academic side, but also on the non-academic outcomes, such as school attendance, student behaviour in school, student attitudes towards school, and their social skills. It has been argued by Palm (1990) that these benefits hold for students of all ages, across educational, economic and racial and ethnic background. Thus, generally it is accepted that in order for female students to excel in school, they need the support and encouragement from their parents. It is of importance that as a matter of urgency that schools need to establishes a trusting relationship with parents and to regard them as partners in their children’s education. Such relationship influences how parents become involved in their children’s education and reinforces their willingness to be actively involved. Studies have shown that parents consider their assistance with schoolwork to be particularly effective for their child’s academic achievement. In addition, students themselves, claim to do better in school, at least some of the time, if they receive help from their parents. 

Since a myriad of studies by Sheldon (2009) and Sanders & Sheldon, 2009) have shown the importance of parental positive attitude in female children’s education, it is vital for both parents and schools to acknowledge that and establish such partnerships. Parental involvement not only influences students’ academic achievement and behaviour but also whether female students continue their studies or not. To become involved in our children’s education is something most of us can do, regardless of our socio-economic status and situation. For instance, we should all be able to monitor our children’s homework and be supportive and inquisitive about their schoolwork. Therefore, schools should do their utmost to encourage and emphasize partnership between schools and homes (Sheldon, 2009; Sanders & Sheldon, 2009).

Since there is so much at stake, it must be considered essential for schools to build a bridge between schools and homes, where parents feel welcome and valued and trusted by teachers. Teachers need to build a strong and trusting relationship with parents. It will be much more likely for parents to become actively involved with their children’s education, if the school cultivates a rich and inviting atmosphere at school. Research has shown us that this kind of a strong partnership between parents and schools is more likely to produce successful students who achieve academically (Samal, 2012).

THE NEED FOR PROPER ATTITUDE TOWARDS FEMALE CHILD EDUCATION

A key to reducing the cycle of poverty lies in an educated, healthy, and productive citizenry that is able to provide for the next generation. Education is one of the most important means of empowering women with the knowledge, skills and self-confidence necessary to participate fully in the development process (Sheldon, 2009; Sanders & Sheldon, 2009).

Adolescent girls hold a considerable yet untapped potential for accelerated national growth; their educational attainment, level of involvement in the labor force, and capability as caretakers of the next generation have a great impact on entire communities. There are about 600 million adolescent girls in developing countries and the 10-to-24-year-old age group is the fastest-growing segment of the population (Population Reference Bureau, UN, 2010). This demographic trend can boost the economic prospects of developing countries by providing opportunities to these young people. 

On average, girls with higher levels of education are more likely to participate in the labor force, engage in paid employment, earn more for their families over their lifetimes, and have healthier children who stay in school longer (Population Reference Bureau, UN, 2010). Girls receive a higher economic return on investment in education than boys, and there are especially high wage gains from secondary education for girls. Female secondary education has an 18 percent return in the form of eventual wages, compared with 14 percent for males (Population Reference Bureau, UN, 2010). In addition, girls with secondary schooling are up to six times less likely to be married as children than those with little or no schooling. The educational attainment of adults in the household also positively affects children. In many countries, maternal education levels have a greater influence over school enrollment of children than the education level of fathers (Hillman, 2004). 

Cultural Inhibition on Female Education

Although Edo State has several wonderful and enviable cultures, there are some cultural practices that mitigates against girl child education. These include girl child marriages, which over the year have denied several girl children the opportunity to acquire formal education or to drop out half way in some cultures a girl child is given to another family for upkeeps and training, in some Sadakar where girls (usually under-aged) are freely given to people as wives (Oleribe 2002), etc. previous reports has shown that early marriages, teenage pregnancies, gender inequalities in society contribute to poor scholastic performance and force girls to drop out of school. Sarwa and Sheikh (1995). Similarly, there is a belief that girls do not need formal education and are deprived of the opportunity for skilled work:

i.Fear of sexual harassment and molestation: Parents and guardians deny their girl children access to school because of their fear of sexual molestation of all kinds. Also their lack of trust on these innocent children makes them prevent them from attending schools since they are not sure what evils they will get involved in. The fact that majority of teachers are males have not helped issues at all.

ii. Child exploitation: This is the commonest cause for denial of female education  in this community. Child labour keeps girls out of school, whether in the home as house workers, caretakers of younger siblings, or in the workforce (Mango 2002 ). It is not common to see girls, who ought to be in schools hawking several wares and consumable goods during school hours along the roads and streets in Edo State. They are found in large numbers in the market selling for their parents and guardians. They are also seen in farms during school hours helping their parent’s plant, weed or harvests farm produuts. At home they act as nurses maids and cooks meals for the whole family.

iii. Cultural indoctrination: Many children were culturally indoctrinated and made to believe that education western type-is not needed and thus advised to run their lives without it. Girls were made to believe that their place of fulfillment is in their husbands home and since education (to them) is not needed they only need to marry and make babies, and thus they should focus just on getting the right man, accepting the parentss choice and making such a man happy. This level of indoctrination has made all girl children focus on marrying rather than studying. Thus, even the few that were privileged to go to school cannot wait for the right time, so whenever the man arrives they drop out of school.

iv. Poverty: Parental economic poverty is blamed as a major cause of girl child education. Today, poverty is the greatest crisis in the world and its inadequate global response have greatest impact on children, especially girls, however, although poverty has a role to play in preventing girl-child education and to so they are intertwined in a circle causing and perpetuating each other.

2.2  Empirical Review

The research of this kind has been done by different researchers in order to look to the issue of girl-child education and its evaluation. Most of the related resources have their research questions, basic assumption, hypothesis different in one way or the other, this research work. This study is peculiar unique in the sense that nobody looks to the separates attitudes of male parents, female parents, societal attitudes and girls attitude towards education. The school system and the female education is another thing that made the work different.

People like Daniel M. (1988) in Niger State and Tamimu (2004) of Kauru Local Government in Edo State were some of the researchers that conducted research in the area of study.

Mazuba Daniel and Tanimu have conducted research and came up with these recommendations.

Girl-child herself should be properly enlightened especially by women organization to know that she needs to be properly and extensively educated

Any belief that puts girl-child to a disadvantage should be completely and permanently eradicated. For example early marriage (child marriage) which reduce the role of girl-child in the society to a mere marrying and bearing of children

Government should treat girl-child specially with a view to bridge the gap that existed for long.

it should be made clear to parents/guardians and prospective husbands of girl-children that education of a woman is so important to both her parents, husbands and children to the society. Their role is more than marrying or bearing children.

CHAPTER SUMMARY

In this review the researcher has sampled the opinions and views of several authors and scholars on the attitude of parents on female education. The works of scholars who conducted empirical studies have been reviewed also. The chapter has made clear the relevant literatures.
CHAPTER THREE

RESEARCH METHODOLOGY

3.1
Area of Study

Uhunmwonde is a Local Government Area of Edo State, Nigeria. Its headquarters is in the town of Ehor. It has an area of 2,033 km2 and a population of 120,813 at the 2006 census. The postal code of the area is 301. Hence is the area of the study.

3.2
Research Design

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the descriptive survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3
Population of the study

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitutes of individuals or elements that are homogeneous in description. 

This research was carried out on the attitude of parents towards female education using selected schools in Uhunmwonde Local Governemnt Area of Edo State Nigeria as case study. The selected schools are; Umagbae Grammar School; Eyaen Secondary School; Elaiho Grammar School; Uchieghudu Government School and Obadan Mixed Secondary School. Therefore parents of the above listed schools form the population of this study.

3.4
Sample size determination

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 

3.5
Sample size selection technique and procedure

In this study, the purposive sampling technique was adopted by the researcher due to large population of the study. Hence the researcher purposively selected 150 parents of the selected five (5) schools as the sample size comprising 30 parents from each of the schools to make the sum of 150 parents.

3.6 Research Instrument and Administration

The research instrument used in this study is the questionnaire. A 15 minutes’ survey containing 11 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section inquired about the responses, demographic or personal data; while the second section were in line with the study objectives, aimed at providing answers to the research questions. The research instrument (PPTFE) was administered to the enrolled participants.
3.7
 Method of data collection

Primary and secondary sources of data collection were used. The primary sources include oral interviews and questionnaires while the secondary sources include textbooks, journals, internet, published and unpublished articles.

3.8
Method of data analysis

The responses were analyzed using the frequency tables, which provided answers to the research questions. 

3.9
Validity and Reliability of the study
The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
DATA PRESENTATION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. Out of the sum of one hundred and Fifty (150) questionnaires administered, only 100 were returned and validated. The analysis of this study is based on the number of questionnaires returned and validated.
Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	75
	75%

	Female
	25
	25%

	Ethnic
	
	

	Hausa
	14
	14%

	Yoruba
	33
	33%

	Igbo
	53
	53%

	Age
	
	

	21-30
	22
	22%

	31-40
	30
	30%

	41-50
	32
	32%

	51 +
	16
	16%

	Education
	
	

	WAEC
	21
	21%

	HND/BSC
	57
	57%

	MASTERS
	20
	20%

	PHD
	08
	08%

	Marital Status
	
	

	Single
	10
	10%

	Married
	52
	52%

	Separated
	13
	13%

	Divorced
	13
	13%

	Widowed
	11
	11%


Source: Field Survey, 2021

ANSWERING RESEARCH QUESTIONS

Question 1: Does the teaching of female education make teenagers become juvenile delinquents and drop out of school?

Table 4.2: Respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	30
	30

	No
	51
	51

	Uncertain
	19
	19

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 30 respondents constituting 30% said yes. 51 respondents constituting 51% said no. While the remain 19 respondents constituting 19% were uncertain.

Question 2: Does the teaching of female education encourage promiscuity?

Table 4.3: Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	33
	33

	No
	49
	49

	Uncertain
	18
	18

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 33 respondents constituting 33% said yes. 49 respondents constituting 49% said no. While the remain 18 respondents constituting 18% were uncertain.

Question 3: Should female education be taught at home or at school?

Table 4.4: Respondent on question 3

	Options
	Frequency
	Percentage

	Home
	22
	22

	School
	48
	48

	Uncertain
	30
	30

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 22 respondents constituting 22% said yes. 48 respondents constituting 48% said no. While the remain 30 respondents constituting 30% were uncertain.

Question 4:  Should female education be encouraged and incorporated into the school curriculum?

Table 4.5: Respondent on question 4

	Options
	Frequency
	Percentage

	yes
	48
	22

	No
	22
	48

	Uncertain
	30
	30

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 48 respondents constituting 48% said yes. 22 respondents constituting 22% said no. While the remain 30 respondents constituting 30% were uncertain.

Question 5:  Should parent’s teacher attitude be a pivoted tool in the teaching of female education?

Table 4.6: Respondent on question 5

	Options
	Frequency
	Percentage

	yes
	88
	88

	No
	12
	12

	Uncertain
	00
	00

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 88 respondents constituting 88% said yes. 12 respondents constituting 12% were uncertain. There was no record for uncertain.

Question 6:   Does moral belief and ethics affect the teaching of female education?
Table 4.7: Respondent on question 6

	Options
	Frequency
	Percentage

	yes
	69
	69

	No
	11
	11

	Uncertain
	20
	20

	Total
	100
	100


Source: Field Survey, 2021
From the responses obtained as expressed in the table above, 69 respondents constituting 49% said yes. 11 respondents constituting 11% said no. While the remain 20 respondents constituting 20% were uncertain.

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.1 Introduction

This chapter summarizes the findings into the attitude of parents towards female education using selected schools in Uhunmwonde Local Governemnt Area of Edo State Nigeria as case study. The chapter consists of summary of the study, conclusions, and recommendations. 
5.2 Summary of the Study

In this study, our focus was to examine the attitude of parents towards female education using selected schools in Uhunmwonde Local Governemnt Area of Edo State Nigeria as case study. The study specifically was aimed at enlightening and educating parents on the need to encourage the teaching of female education and change their attitude positively towards the growth and development of great teenagers for nation building and development.

The study adopted the survey research design and randomly enrolled participants in the study. A total of 100 responses were validated from the enrolled participants where all respondent are parents of the 5 selected schools in Uhunmwonde Local Governemnt Area of Edo State Nigeria.
5.3 Conclusions

Based on the finding of this study, the following conclusions were made:

Teaching of female education does not make teenagers become juvenile delinquents and school dropouts.
Teaching of female education does not in any case encourage promiscuity.
Female education is best taught in schools than home due to the fact that most parents do not have teaching skills and others not being bold enough to teacher their children.
 Female education should be encouraged and incorporated into the school curriculum.
Parent’s teacher attitude should be a pivoted tool and  the most proper tool in the teaching of female education.
Moral belief and ethics significantly affects the teaching of female education.
5.4 Recommendations

Parents’ should not hesitate in providing female education to their female children.
There should be seminars and counseling services at schools in other to advice and educate parents on the need for female education.
Teachers and school, principals should engage in en1ightening the parents on the need for girl-child education for community and societal development. They should do that through PTA meetings or conducting a voluntary mobilization of the community members.
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

20-30
[  ]

31-40
[  ]

41-50   [  ]
51 and above [  ]

Religion

Christian
[  ]
Muslim
[  ]
Educational level

WAEC

[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others……………………………………………….. (please indicate)

Marital Status

Single
[  ]

Married [  ]

Separated [  ]

SECTION B
Question 1: Does the teaching of female education make teenagers become juvenile delinquents and drop out of school?

	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	


Question 2: Does the teaching of female education encourage promiscuity?

	Options
	Please Tick

	Yes
	

	No
	

	Uncertain
	


Question 3: Should female education be taught at home or at school?

	Options
	Please Tick

	Home
	

	School
	

	Uncertain
	


Question 4:  Should female education be encouraged and incorporated into the school curriculum?

	Options
	Please Tick

	yes
	

	No
	

	Uncertain
	


Question 5:  Should parent’s teacher attitude be a pivoted tool in the teaching of female education?

	Options
	Please Tick

	yes
	

	No
	

	Uncertain
	


Question 6:   Does moral belief and ethics affect the teaching of female education?
	Options
	Please Tick

	yes
	

	No
	

	Uncertain
	


