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[bookmark: _TOC_250036]ABSTRACT
This   study   titled   ―Assessment   of   the   Implementation   of   Christian   Religious   Knowledge Curriculum in Junior Secondary Schools in Kaduna state‖ examined the extent to which the curriculum has been implemented and its impact on the academic and moral growth of students. It as well examined the influence of teachers and environment on the implantation of the curriculum. The study was borne out of the growing perceptions which attributed students‘ failure in external examinations and decline in morality among the youths to in-effective implementation of religious curriculum in secondary schools across the country. Survey research method was adopted in the study. The population of the study was made up of all Junior Secondary School teachers in Kaduna State. The State has a total of three thousand one hundred and five (3105) JSS teachers out of which three hundred and fifteen (315), representing 10% of the total population, were selected for the study using random sampling method. Three hundred and twelve (312) copies of returned questionnaire were validated and used for the analysis of result accordingly. The data were analyzed using frequencies, percentages, mean and chi square. The results revealed that the level of the implementation of CRK curriculum in JSS in Kaduna State was satisfactory and that the extent of the implementation of the curriculum has had considerable impact on the academic and moral growth of students.   Teachers are indispensible in curriculum implementation, and environmental factors are also strong determinants for effective curriculum implementation. In view of these findings, it has been recommended that regular supervision should be maintained to guide and encourage young and in-experienced teachers.   Recruitment of teachers should be based on professional qualifications and provision be made for in-service and workshops should be organised to keep the old teachers up-to-date. In addition, efforts toward making the school environment conducive for learning should be given top priority.

CHAPTER 1

INTRODUCTION

1.1 [bookmark: _TOC_250035]Background to the study

Fundamental to all subjects taught in Nigerian secondary schools is curriculum. Curriculum is the structure that embodies the processes through which educational objectives are obtained. It entails the organization, balance and presentation of the instructional contents in the classroom and the processes through which it is delivered. Curriculum, according to Ikechukwu (2014), is a guiding programme for effective teaching and learning. It is an educational programme without which education could hardly be organized. Studies and researches have shown that a major setback in education is not curriculum construction, but its implementation. The ability to put the curriculum (content and instructional guidelines) into practice in the classroom is curriculum implementation. Curriculum implementation is the actual engagement of learners with planned learning opportunities.
Curriculum implementation entails putting into practice the officially prescribed courses of study, syllabuses and subjects. The process involves helping the learner acquire knowledge or experience (Chaudhary, 2015). It is important to note that curriculum implementation cannot take place without the learner. The learner is therefore the central figure in the curriculum implementation process. There are various factors that influence Curriculum Implementation like the learners, resource materials and facilities, the teacher, the school environment, culture and ideology, instructional supervision and assessment (Chaudhary, 2015).
Curriculum implementation is a stage in curriculum processes when in the midst of learning activities, teachers and learners are involved in negotiations aimed at promoting learning. The teacher adopts the appropriate teaching methods and resources to guide learning.

 (
100
)
The learners, on their parts, are actively involved in the process of interaction with learning activities. This process made Offorma (2005) to define curriculum implementation as the transmission of the planned curriculum into operational curriculum. The major implementers of the planned curriculum are the teachers. They set up learning opportunities aimed at enabling learners acquire the desired knowledge, skills, attitudes and values. The teacher is the dominant figure in curriculum implementation process. He is the final decision maker concerning the actual learning opportunities to be provided to his learners. How he plans and presents his lessons, guides and evaluates learners involved in the lessons is very crucial in curriculum implementation. Indeed, as the ultimate implementer of the curriculum, the teacher translates the curriculum into real classroom operation. This is done focusing on the syllabus which is derived from the curriculum.
While the curriculum represents the total planned programmes for all the school subjects in some years, the syllabus contains recommended topics and selected learning experiences aimed at meeting the set educational goals. The syllabus is further broken down into scheme of work, unit plan and lesson plan by subject teachers in the schools respectively for transmission to students. The scheme of work is the splitting of the recommended topics and selected learning experiences contained in the syllabus into manageable portions on term and yearly basis. This is done with a view to guide the teachers in making instructional plans as it stipulates specific topics to be covered within a term or session. On the other hand, unit plan is the identified closely related subject matters and learning experiences which constitute the unit of work meant to be taught within a few weeks, for example, between two and six weeks. A further split of the unit produces the lesson from which the teacher designs a lesson plan for effective delivery of the lesson to students in the classroom. A lesson plan is an orderly and sequential arrangement of

the lesson, comprising of the subject matter to be taught, the instructional objectives to be achieved and the performance activities of both the teacher and learners in the course of lesson delivery (Ikechukwu and Ugwuozor, 2014). This is, indeed, a very critical point in curriculum implementation.
The  term  ―evaluation‖  generally  applies  to  the  process  of  making  a  value  judgment. Curriculum evaluation aims to examine the impact of implemented curriculum on student (learning) achievement so that the official curriculum can be revised if necessary and to review teaching and learning processes in the classroom. Assessment of Curriculum implementation is therefore concerned with its effectiveness, efficiency and appropriateness. It is concerned with reaction of students to the learning experiences. How do students react to a learning experience? Did they like it? In the immediate sense, did they perceive it to be of value? Assessment is measurement of what has been taught and learnt, its attendant outcomes and developing a continuous programme for ensuring that needs of the students and that of the educational system are met (Wolf, 2006).
According to Nevenglosky (2019), barriers to effective curriculum implementation included changes in skills and knowledge to implement curricula with fidelity. These changes require teachers to possess the skills and knowledge to implement curricula with fidelity (Wiles & Bondi, 2014). Adopting new curricula requires teachers to feel confident in the delivery and purpose of the materials they use in order to ensureaccurate implementation. Teachers are therefore central to whether a curriculum is delivered consistently, effectively, and with efficacy to enable the support of student progress and growth.
Christian Religious Knowledge (CRK), as one of the subjects approved by the National Policy on Education to be taught in secondary schools in Nigeria, it is not therefore an exception

in the processes of curriculum implementation. Therefore, misinterpretation and misapplication of the stages and resources involved in the implementation of the planned curriculum can lead to faulty input and its resultant faulty output. When this occurs, the set objectives of CRK as a subject could be jeopardized. Indeed, there may be little to doubt, why critics tend to blame mounting social ills among students and the teeming youths in the society, as well as poor performances of students in CRK on defective implementation of the planned curriculum for the subject. Consequently, this study emerged to ascertain the extent of the implementation of CRK curriculum in secondary schools in Kaduna State, as well as the factors militating against effective implementation of CRK curriculum, with the junior arms of secondary schools as point of focus.
1.2 [bookmark: _TOC_250034]Statement of the problem

The objective of Christian Religious Knowledge curriculum is to groom the students to be morally sound, disciplined and dedicated to dignity of labour, and to be good citizens. Hence, CRK has been approved by the National Policy on Education (NPE) as one of the subjects to be taught and studied in secondary schools in Nigeria (NPE, 2013). The aim is to encourage students to participate in those activities which foster personal discipline, character training, tolerance, reconciliation and peaceful co-existence. In addition, the teaching of CRK in the secondary schools is aimed at providing opportunities for Nigerian youths to learn more about God and the divine order, with a view to produce well-ordered personalities and citizens with commendable characters.
Despite these rich objectives of CRK curriculum for our secondary schools, however, there is a growing perception suggesting that CRK curriculum is not effectively implemented in the Nigerian secondary schools, as no much impact on the lives of the receiving students seems

to have been observed over the time. This has been hinged on the assumption that the set moral objectives of CRK curriculum have not surfaced in the behaviour of the students as moral decay appears to be the rule of life in the society today. For example, youth‘s involvement in some negative social practices, like drug abuse, permissiveness, armed robbery, racial violence, prostitution, indiscipline, examination malpractices and other moral vices have been interpreted in some quotas to suggest that Religious Education has lost its purpose.; and hence the curriculum designed for the religious subjects in the Nigeria secondary schools is either deficient, with regard to moral building of the future generations as contained in the national philosophy and educational goals, or it has not been effectively implemented (Ikechukwu and Ugwuozor, 2014).
Furthermore, studies have shown alarming poor performances of students in CRK external examinations such as the West African Examination Council (WAEC), National Examination Council (NECO), and General Certificate of Education (GCE). For example, WAEC Chief Examiner‘s reports of 2008, 2009, 2010 and 2011 indicated poor achievement of students in CRK Senior School Certificate Examination (SSCE) and General Certificate of Education (GCE) respectively (WAEC Chief Examiner‘s reports, as cited in Ugwu, Ogwu and Igbokwe, 2017). These failures, in the view of analysts, were blamed on the schools and CRK teachers‘ inability to effectively implement the planned curriculum for secondary school programme accordingly.
Whatsoever may be the situation, this study sets out to assess the factors militating against the implementation of CRK curriculum for secondary schools, the extent to which it is being implemented at the Junior Secondary Schools (JSS) in Kaduna State. The JSS is being chosen because students in this level fall into the developmental stage described by social

psychologist, such as Lawrence Kohlberg, as state of identity confusion (Kohlberg, as cited in Santrock, 2000). Beside this, the JSS is a foundation building ground for successful Senior Secondary School (SSS) which is a stepping ladder to tertiary education. The study is undertaking with a view to proffer solutions to identified problems as applicable.
1.3 [bookmark: _TOC_250033]Objectives of the study

The main objective of this study is to determine the extent to which the CRK curriculum has been implemented in Junior Secondary schools in Kaduna State. However, the specific objectives for the study include:
1. determine the extent to which teacher factors affects implementation of the CRK curriculum towards moral development of Junior Secondary school students in Kaduna State
2. determine the effects of instructional materials on implementation of the CRK curriculum in junior secondary schools towards academic development of students in Kaduna State;
3. determine the effects of environmental factors such as family background of children, school environment and funding of education on implementation of the CRK curriculum in junior secondary schools in Kaduna State.
1.4 [bookmark: _TOC_250032]Research Questions

1. What are the influences of teacher related factors on the implementation of CRK curriculum in Junior Secondary School of Kaduna state?
2. What are the influences of instructional materials on the implementation of CRK curriculum in junior secondary schools in Kaduna State?
3. What are the influences of environmental factors such as family background of children, on the implementation of CRK curriculum in junior secondary schools in Kaduna State?

1.5 [bookmark: _TOC_250031]Research Hypotheses

HO1: There is no significant relationship between teacher related factors and implementation of CRK curriculum for moral growth and academic improvement of junior secondary school students in Kaduna State.
HO2: There is no significant relationship between instructional materials for implementation of CRK curriculum for academic development of junior secondary school students in Kaduna State.
HO3: Environmental factors such as family background of children, school environment and funding of education have no significant relationship with the implementation of CRK curriculum in junior secondary schools in Kaduna State.
1.6 [bookmark: _TOC_250030]Significance of the study

The study investigate the extent to which CRK curriculum for secondary schools has been implemented in Junior Secondary Schools in Kaduna State and its value to the academic and moral development of students. The factors militating against effective implementation of CRK curriculum were also investigated. Consequently, the academic qualifications and years of teaching experience of CRK teachers were examined. This was aimed at establishing the extent to which teachers‘ educational qualifications and years of teaching experience could enhance or marred the effective implementation of the curriculum, especially, at the junior level of secondary school programme. Environmental factors, which comprise of socio-economic, political and structural condition as well as infrastructural facilities of the schools have also been investigated. This was aimed at establishing the extent to which prevailing situations in a given environment could condition the implementation of CRK curriculum in junior secondary schools in the state.

In practice, the findings and recommendations of this study would be useful to school administrators and classroom teachers, political actors and policy makers as well as students and future researchers. The school administrators will be sensitized to the need for providing relevant teaching equipment in the school and the over-riding importance of supervising instructions, and making available post service and in-service training for teachers. This would spur erstwhile teachers who are lagging in their duties to sit up and also improve their educational qualifications so as to ensure effective lesson delivery in the classroom. In addition, the teachers would be encouraged by the findings of this study to key into available programmes such as workshops and symposiums where they can acquire more knowledge on how to improve their teaching skills, for example, improvisation of teaching aids where they are lacking or insufficient.
For political actors and policy makers, the findings of this study would created an awareness of what is in contradistinction to what ought to be. This is crucial in modifying the approaches to problem situations, decision-making and curriculum innovation. This is crucial in that it would served as a pointer to the need to reckon with the requirements for implementing a given curriculum and thus give it the desired attention right from the planning stage. For example, the availability of teachers to execute the planned curriculum, the resources needed for implementing the planned curriculum, and influence of environment on children‘s school achievements will be addressed before the planning is completed. This would goes a long way to enhance effective implementation of the curriculum so constructed.
With regard to students and future researchers, the findings of this study would be of immense value to them. For the students, it is hoped that the result of this work will bring about the required awareness and the social change embedded in the objectives of CRK as contained in the curriculum. It is also hoped that the students are stimulated by the results of this research to

acquire competent knowledge to cope with life challenges so that they can live good and useful life in the society. The result of this work would also be useful to future researchers, especially those researching on curriculum crises, as it guides them on the whole bulk of the requirements in curriculum processes and thus point out the deficient areas that may need fresh investigation or replication. No doubt, the findings and recommendations of this research helps to challenge, motivate and promote further research in CRK curriculum crises as well as in other disciplines.
1.7 [bookmark: _TOC_250029]Scope

This study assessed the implementation of CRK curriculum in Junior Secondary Schools in Kaduna State. It is aimed at establishing the extent to which the CRK curriculum for junior secondary schools has been implemented. Consequently, the investigation covered teachers‘ factors in curriculum implementation. This includes effects of teachers‘ academic qualifications and years of teaching experience on the implementation of CRK curriculum and other teaching related issues. The study also covered public and students‘ interest and attitude toward CRK as a subject in secondary school. Effects of environmental factors on the implementation of CRK curriculum formed part of the investigation in this work. This covered the influence of family background and school environment on academic achievement as well as inadequate funding of education. The view of teachers, school administrators, and stake holders were sampled using questionnaire.
Even though the challenges of curriculum implementation are not applicable to CRK alone, CRK appears to be one of the teaching subjects in our secondary schools which have suffered neglect for quite some time now. This, no doubt, justified the choice of the subject for investigation in this research. The investigation covered all junior secondary schools in Kaduna State. Kaduna State is chosen for the study because it is one of the States in Nigeria which host

almost all the ethnic tribes which make up the diversity of Nigeria. Although the study has been limited to Kaduna State, however, due to the proportional representation of the diversity of Nigerians‘ in the state, it is believed that result of the study obtained from this type of representational settlement could be generalized or fairly replicated in other States of the Federation.

CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1 [bookmark: _TOC_250028]Introduction

This chapter reviewed diverse literatures relating to the present study. Consequently, the place of secondary education in the educational system of Nigeria was reviewed. This traced the origin of secondary education and the establishment of secondary school in Nigeria. The importance and necessity of Christian Religious Knowledge as part of the secondary school curriculum was presented in this chapter. The chapter reviewed teachers‘ factors in curriculum implementation where features such as teacher quality and curriculum implementation, as well as pedagogical related issues were reviewed.
Furthermore, the review covered the relevance of instructional materials to curriculum implementation. Also reviewed under this caption is knowledge and application of Information and Communication Technology (ICT). Public attitude toward the study of CRK in secondary school was likewise reviewed. Reviewed in line with this are students‘ interest and attitude toward the subject and gender factor in learning and academic achievement. Review of environmental factors in relation to implementation of CRK curriculum was also given attention. This was streamlined into influence of family background and school environment on educational achievement of children and the problem of inadequate funding of education.
2.2 [bookmark: _TOC_250027]Implementation of school curriculum

Curriculum implementation entails putting into practice the officially prescribed courses of study, syllabuses and subjects. The process involves helping the learner acquire knowledge or experience (Chaudhary, 2015). It is important to note that curriculum implementation cannot take place without the learner. The learner is therefore the central figure in the curriculum

implementation process. There are various factors that influence Curriculum Implementation like the learners, resource materials and facilities, the teacher, the school environment, culture and ideology, instructional supervision and assessment (Chaudhary, 2015). These are explained below:
The Teacher

According to Chaudhary (2015), the teachers view their role in curriculum implementation as an autonomous one. They select and decide what to teach from the prescribed syllabus or curriculum. Since implementation takes place through the interaction of the learner and the planned learning opportunities, the role and influence of the teacher in the process is indisputable. If the teacher is to be able to translate curriculum intentions into reality, it is imperative that the teacher understand the curriculum document or syllabus well in order to implement it effectively. The teacher plays a significant role in designing the curriculum. Teachers must be involved in curriculum planning and development so that they can implement and modify the curriculum for the benefit of their learners.
The Learners

Chaudhary (2015) was of the view that the learners are also a critical element in curriculum implementation. While teachers are the arbiters of the classroom practice, the learners hold the key to what is actually transmitted and adopted from the official curriculum. The official curriculum can be quite different from the curriculum that is actually implemented. The learner factor influences teachers in their selection of learning experiences, hence the need to consider the diverse characteristics of learners in curriculum implementation. For example, home background and learner ability can determine what is actually achieved in the classroom (Chaudhary, 2015).

Resource Materials and Facilities

According to Chaudhary (2015), no meaningful teaching and learning take place without adequate resource materials. This applies to curriculum implementation as well. For the officially designed curriculum to be fully implemented as per plan, the government or Ministry of Education should supply schools with adequate resource materials such as textbooks, teaching aids and stationery in order to enable teachers and learners to play their role satisfactorily in the curriculum implementation process. In Curriculum Implementation, it is suggested that the central government must also provide physical facilities such as classrooms, laboratories, workshops, libraries and sports fields in order to create an environment in which implementation can take place. The availability and quality of resource material and the availability of appropriate facilities have a great influence on curriculum implementation (Chaudhary, 2015).
Interest Groups

Interest groups could constitute a major factor of influence in curriculum implementation. A number of these groups exist in almost all societies. These include parents, parents‘ and teachers‘ associations, religious organizations, local authorities, companies and private school proprietors. These groups can influence implementation in the following ways:
Provide schools with financial resources to purchase required materials. Demand the inclusion of certain subjects in the curriculum.
Influence learners to reject courses they consider detrimental to the interests of the group. It is therefore important to involve these groups at the curriculum planning stage (Chaudhary, 2015).

The School Environment

The school environment is another factor that influences curriculum implementation concerns the particular circumstances of each school (Chaudhary, 2015). Schools located in rich socio-economic environments and those that have adequate human and material resources can implement the curriculum to an extent that would be difficult or impossible for schools in poor economic environments (Chaudhary, 2015).
Assessment

Assessment in the form of examinations influences curriculum implementation tremendously. Due to the great value given to public examination certificates by communities and schools, teachers have tended to concentrate on subjects that promote academic excellence and little else. This action by the teacher obviously can affect the achievement of the broad goals and objectives of the curriculum (Chaudhary, 2015).
Curriculum implementation refers to how teachers deliver instruction and assessment through the use of specified resources provided in a curriculum. Curriculum designs generally provide instructional suggestions, scripts, lesson plans, and assessment options related to a set of objectives. Such designs focus on consistency to help teachers successfully implement and maintain the curricular structure in order to meet various objectives (Wiles & Bondi, 2014). As noted earlier, Wiles and Bondi (2014) defined horizontal alignment as similar instructional practices and curriculum use between teachers in the same grade level, and vertical alignment as similarities in instructional practices and fidelity of curriculum implementation between the previous and following grade levels. Having curriculum alignment between the same grades and the preceding and following grades levels offers consistency in supporting learning objectives and expectations designed to promote student preparedness and growth (Tweedie & Kim, 2015).

Understanding the beliefs and concerns of teachers can provide insights into whether curriculum implementation will meet with success or failure. McNeill et al. (2016) and Rakes and Dunn (2015) have all substantiated this notion by addressing the impact of teachers‘ beliefs about given objectives in science curricula. McNeill et al. (2016) found that teachers‘ beliefs significantly influence their decisions for instruction. If beliefs play such a vital role, then taking time to learn about teachers‘ concerns, values, and perceptions should improve the implementation process by proactively addressing these areas (Al-Shabatat, 2014; Rakes & Dunn, 2015). One of McNeill et al.‘s (2016) primary recommendations included preparing teachers through PD and collaborative opportunities; specifically, professional development should make sure that teachers fully understand the objectives and receive time to try the new curriculum with a class to support teacher learning. The need for teacher understanding and efficacy when implementing a new curriculum is apparent, especially considering the impact of these factors on student learning.
Curriculum implementation is a stage in curriculum processes when in the midst of learning activities, teachers and learners are involved in negotiations aimed at promoting learning. The teacher adopts the appropriate teaching methods and resources to guide learning. The learners, on their parts, are actively involved in the process of interaction with learning activities. The curriculum implementation process described above can be illustrated diagrammatically as shown in figure 1 below:

Figure 1: Diagram of curriculum implementation process
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Source: Ikechukwu (2014).

Beside the teachers, there are other factors which cannot be over sighted when discussing curriculum implementation. These include the structural and infrastructural facilities of the school, as well as socio-political and economic factors; all of which, hereafter will be classified as environmental factors. Environment, in this regard, is the total circumstances surrounding a

person. Environment provides a network of forces and factors which surround, engulf, and play on the individual. As a result, the development of any particular human characteristics is related to a subject or sub-environment of the total set of environmental forces (Bloom, as cited in Gotan, 2005). Hence, Umoh (2006) posits that nature only provides the raw materials in form of potentials, but it is the school environment that determines the extent of development; as the school set-up, administration and execution of educational activities have a greater variable in a students‘ entire life. Indeed, due to the considerable influence environment has on children‘s school achievements, environmental factors need to be reckoned with, especially, when dealing with issues relating to curriculum processes at large and curriculum implementation in particular.
2.3 [bookmark: _TOC_250026]Evaluation and Assessment of curriculum Implementation

According to Jaya (2017), curriculum evaluation measures extent of achievement or goals of learning activities are carried out. Its aimed at assessing the success and consistency of achieved educational goals in line with the planned objectives Thus evaluation shows the direction in terms of educational achievement and consistency in measurement of success in achieving educational objectives. Jaya (2017) was of the view that evaluation included components needs, analysis and feasibility study as a first step, curriculum design, planning and development in accordance with the needs of educational institutions and the learning process as a step in curriculum implementation. Curriculum evaluation assesses its weakness, success, adherence and development. Thus, evaluation of curriculum implementation included implementation of learning processes done after the planning is implemented in learning to determine whether the goals were implemented according to the curriculum. According to Jaya (2017) educational goals can be achieved through a curriculum that is reliable and valid, also through a proper evaluation of the process to  renew and fulfill social needs  required. The

effectiveness of a curriculum can be seen from the implementation through learning that determined whether a curriculum choice needs to be revised or maintained (Afzal, 2011).
In assessing curriculum implementation, the major objective would be whether the intended purposes of the curriculum have been achieved or not achieved or whether the implementation is being done as intended and set objectives being achieved. This require taking into consideration the expectations, what students have been able to know and can do, the extent of motivation acquired and the courage of teachers to meet the identified needs of students. Others would be evidence to tell how well the students have learned and feedback that helps teachers, students and parents make good decisions to guide instructions (Suharsimi , 2013).
2.4 [bookmark: _TOC_250025]Factors militating against curriculum implementation

Among factors militating against curriculum implementation according to Nevenglosky (2019), included changes in skills and knowledge to implement curricula with fidelity. These changes require teachers to possess the skills and knowledge to implement curricula with fidelity (Wiles & Bondi, 2014). Adopting new curricula requires teachers to feel confident in the delivery and purpose of the materials they use in order to ensure accurate implementation. Teachers are therefore central to whether a curriculum is delivered consistently, effectively, and with efficacy to enable the support of student progress and growth. Nevenglosky (2019), opined that Curriculum designs generally provide instructional suggestions, scripts, lesson plans, and assessment options related to a set of objectives. Such designs focus on consistency to help teachers successfully implement and maintain the curricular structure in order to meet various objectives (Wiles & Bondi, 2014). Wiles and Bondi (2014) were of the view that the teacher plays a significant role especially in instructional practices along with fidelity of curriculum implementation between the previous and following grade levels. Having curriculum alignment

between the same grades and the preceding and following grades levels offers consistency in supporting learning objectives and expectations designed to promote student preparedness and growth (Tweedie & Kim, 2015).
Teacher Roles

The roles of teachers remain instrumental in the success or failure of a curriculum (Loflin, 2016). In many cases, researchers have supported the need to thoroughly understand teachers‘ roles and concerns during the implementation of a new curriculum (Hall & Hord, 2015). Of the many roles defined in the literature, teacher fidelity stands out as being important but also for being inconsistent among teachers (Loflin, 2016). Jess, Carse, and Keay (2016) found the need to prepare and train teachers to meet the objectives of a curriculum; specifically, the authors‘ focus was on the curriculum-development process and the role of the educator. Jess et al. (2016) argued that teachers need the capacity to design developmentally appropriate learning tasks that are aligned to curricular expectations. The focus of training and professional development requires an emphasis on teaching how best to interpret the curriculum so that students‘ needs will be aligned with appropriate instructional practices (Jess et al., 2016). One way to support this situation, as Jess et al. (2016) recommend, includes allowing teachers primary involvement in curriculum development and the process of alignment as it pertains to knowing student needs, and then instructing accordingly. The authors found that understanding how teachers perceive their roles in curriculum development and implementation provides insight into teachers‘ concerns about implementing a new curriculum (Jess et al., 2016).
Understanding the beliefs and concerns of teachers can provide insights into whether curriculum implementation will meet with success or failure. McNeill et al. (2016) and Rakes and Dunn (2015) have all substantiated this notion by addressing the impact of teachers‘ beliefs

about given objectives in science curricula. McNeill et al. (2016) found that teachers‘ beliefs significantly influence their decisions for instruction. If beliefs play such a vital role, then taking time to learn about teachers‘ concerns, values, and perceptions should improve the implementation process by proactively addressing these areas (Al-Shabatat, 2014; Rakes &Dunn, 2015). One of McNeill et al.‘s (2016) primary recommendations included preparing teachers through PD and collaborative opportunities; specifically, professional development should make sure that teachers fully understand the objectives and receive time to try the new curriculum with a class to support teacher learning. The need for teacher understanding and efficacy when implementing a new curriculum is apparent, especially considering the impact of these factors on student learning.
To ensure that curricular innovations are implemented with fidelity, instructional practices should be aligned to the specific learning goals provided in the curriculum(MacDonald, Barton, Baguley, & Hartwig, 2016; Phillips, Ingrole, Burris, & Tabulda, 2017).Curricular implementation encompasses different components, including the delivery of the curriculum through resources and instructional practices. To implement curricula with fidelity, instructional practices must align with the curriculum as well as support the individual needs of the students (Causarano, 2015). In addition, teacher preparedness for curriculum implementation plays a vital role (McNeill et al., 2016). Causarano (2015) specifically found this to be true through a study evaluating the quality of math instruction in an urban school and the impact on student-teacher relationships. The findings from their study supported the need for teachers to know the curriculum well to strengthen instructional practices. Content instruction depends on the quality of the explanations the teachers offer (MacDonald et al., 2016). MacDonald et al.(2016)

reinforce the need for quality instruction and commitment through their recommendation that PD should help teachers deliver the prescribed curriculum.
Sometimes the problem with implementation results from a problem with the curriculum itself (Caropreso, Haggerty, & Ladenheim, 2016). Bell (2015) analyzed the advantages and disadvantages of an English grammar curriculum; specifically, the guidance and directives provided to support teachers. Though Bell found the curriculum to be accurate overall, he found that the materials lacked pedagogical guidance to help teachers understand the lessons accurately enough to teach them. Bell pointed out another necessary component when considering the adoption of a new curriculum, but he reinforced how proper training played into implementing the curriculum with confidence (Caropreso et al., 2016; McNeill et al., 2016). Bell found that a lack of training or guidance for curriculum hindered accurate delivery to students. Once again, this type of barrier has been found to influence student growth and learning (Causarano, 2015).
Curricular Alignment

Having curricular and instructional alignment between grade levels is necessary to support student achievement and to meet learning objectives; in turn, alignment is supported when teachers choose to implement the curriculum with fidelity (Early et al., 2014; Wiles & Bondi, 2014). Research on schools in various states has shown that a lack of fidelity with the curriculum hinders alignment between classes in the same grade and grade levels and creates instructional inconsistencies among teachers (Early et al., 2014). Early et al. (2014) and Wiles and Bondi (2014) showed low student performance and gaps in the knowledge necessary for the following grade level. Numerous researchers have identified the need to clarify which factors support or prevent alignment (Causarano, 2015; Early et al., 2014; Polikoff & Porter, 2014; Tweedie & Kim, 2015).

Curriculum alignment has proven to be important for student success based on the values and needs expressed by students (Tweedie & Kim, 2015). Tweedie and Kim (2015) found various areas of misalignment, as perceived by students; their findings called attention to areas not covered in the curriculum that then created learning gaps. Certain aspects, such as social acculturation, proved to be overlooked by instructors and curriculum planners in the process of learning English, which was something students rated as vital to success in school (Tweedie &Kim, 2015). Such exclusions point to an area of misalignment that prevents students from fully connecting to and understanding the objectives of the curriculum.
Prior research has shown that breakdowns in alignment often occur because of barriers caused by teachers (Early et al., 2014). Early et al. (2016) identified one hindrance to alignment from teachers who struggle with conflict during collaborative opportunities. The authors discovered that even though collaborative opportunities existed, skills for negotiating challenges or conflicts proved difficult for the participants. These findings provide two important points: (a) the concerns of teachers require evaluation before beginning collaborative co-teaching groups, and (b) this unpreparedness hinders alignment because of conflicting roles in student support. Causarano (2015) offered a different perspective on how teachers view curriculum alignment and preventative barriers; he argues that teachers‘ self-reflective practices improve curriculum alignment and instruction. Other researchers, however, have found that curricular and instructional quality and teacher preparedness influence alignment (Early et al., 2014; Tweedie & Kim, 2015). The need for self-reflection determines what aspects of a literacy curriculum (for example) align accordingly in order to prepare teachers with the tools necessary for preparing students. Causarano (2015) highlighted the need for alignment as well as increased understanding into the requirements for teachers to effectively implement curricula and align

instructional practices. The promotion of self-reflective practices, according to Causarano (2015), offered further insight into the barriers to the successful implementation of a new or revised curriculum. Causarano argued that because the effects of a lack of alignment will potentially harm students, teachers‘ abilities to reflect on their practices should be supported.
In contrast to the literature that Polikoff and Porter (2014) presented in their study on the connections between alignment and implementation, the authors (2014) found no evidence of an association between teacher effectiveness and instructional alignment. These findings later supported Causarano‘s study (2015). Polikoff and Porter (2014) explored the possible connections between instructional alignment, pedagogical quality, and student learning and state mandated benchmarks but found no connection. This result created questions about how to effectively measure these categories and whether or not instructional alignment between standards and delivery of the curriculum are connected to pedagogical quality. Because no evidence supports a connection, the question also arises about how to effectively measure alignment as it is connected to the role of the teacher.
Curriculum Fidelity

When considering the roles that teachers take on in the execution of an innovation, it is necessary to fully understand teachers‘ concerns within specific areas of change (Lochner et al., 2015). One of the leading roles of the teacher includes delivering a curriculum with fidelity, which means implementing the curriculum faithfully and keeping in step with its purpose and design. Fidelity and the trust association for curricular implementation can highlight teacher attitudes toward a curriculum. McShane and Eden (2015) offer insight into this problem with their study examining alignment between teacher implementation and the intended design of the curriculum. Thus, the study focused on whether teachers implemented the written curriculum

with fidelity; the analysis also emphasized the vital role teachers‘ play in successful new- curriculum implementation (Budak, 2015). Some curricula remove the opportunities for decision-making in teacher instruction, which ignores or minimizes teachers‘ skills, strengths, and experience (Budak, 2015). Considering the vital role teachers play, determining what exactly has caused a lack of fidelity could help in determining if the curriculum itself is the problem (Hondrich, Hertel, Adl-Aminik, & Klieme, 2016). Hondrich et al. (2016) maintain that teachers may be more effective if they are given the freedom to adapt and modify a curriculum when warranted, yet the instructional support a given curriculum offers often supports student engagement within the specific curricular tasks the curriculum outlines.
Teachers‘ beliefs about educational practices influence the actions that occur in the classroom, which can offer possible reasons for a lack of fidelity (Budak, 2015). The role of fidelity in accurately determining if a curriculum has achieved its intended purpose calls attention to another reason that teachers‘ roles require consideration. When a curriculum is implemented with fidelity, researchers can achieve accurate insights into whether the curriculum has met its intended objectives, which can then provide a better measure of student performance (Budak, 2015).
Because teacher fidelity influences student learning and the successful implementation of a curriculum, assessing fidelity requires research. Piasta, Justice, McGinty, Mashburn, and Slocum (2015) have identified four dimensions for assessing fidelity: (a) adherence, (b)exposure,
(c) quality of program delivery, and (d) participant responsiveness. Fidelity is multidimensional because a curriculum generally consists of many components necessary for full implementation; teachers often choose specific aspects of a curriculum to implement while disregarding others based on personal variables such as beliefs, concerns, or contradictions in philosophy (Budak,

2015; Hondrich et al., 2016; Piasta et al., 2015). Piasta et al. determined that most teachers who choose to implement with high fidelity experience gains in student literacy skills. This data supports the need to prepare and train teachers accordingly in order to understand the impact that fidelity has on students (Piasta et al., 2015).
When studies consider fidelity, questions often arise about the reasons that teachers choose not to implement a curriculum as prescribed. In Brighton, Moon, and Huang‘s study(2015), teachers reported that administrators primarily emphasized fidelity to the program, even though the program did not meet the needs of advanced readers. Teachers who strayed from the curriculum claimed to have done so to meet the academic needs of their students. In this instance, fidelity to the reading curriculum created a lack of challenge and rigor for the more advanced students; this situation then created a learning plateau for those students (Brighton et al., 2015).
Administrative and Professional Support

Researchers have identified administrative and professional support as being necessary for teacher success and the implementation of new initiatives (Bakir, Devers, & Hug; 2016; Bautista, Ng, Múñez, & Bull, 2016). Areas of support fall into different categories, but administrative influence, related administrative roles, and professional development opportunities are prioritized within the literature, thus supporting the need to highlight these areas for the successful implementation of a new curriculum (Cetin, 2016).
Administrative Influence

Over the years, many studies have determined the contributors to success and failure for new initiatives—specifically new-curriculum implementation—and have found that the administration‘s attitudes and perspectives influence teacher perceptions (Derrington

&Campbell, 2015). An administrator who presents a negative attitude toward the initiative may cloud the perspectives of the teachers and could hinder the onset of implementation. Derrington and Campbell (2015) described principals‘ perceptions and concerns for the implementation of policies for new teacher evaluation practices; their study, which focused on understanding which types of support the principals who implement this change desire the most, found that principals expressed a lack of time as their primary frustration. The principals‘ dominant concern was related to time constraints. The study‘s primary finding was that concerns that failed to be addressed early in the process could potentially derail the change and hinder any possible results (Derrington & Campbell, 2015; Hall, 2015).
A principal‘s influence during an innovation ties directly to trust building and the foundations for fostering mutual respect (Park & Ham, 2016). Mehdinezhad and Mansouri (2016) corroborated this notion by investigating teachers‘ self-efficacy and principals‘ leadership traits. A significant relationship was proven to exist between these two areas. A principal‘s positive influence and support of teachers‘ intellectual growth stood out as key areas in support of teacher efficacy. Self-efficacy is important for principals to positively influence and encourage teachers while the teachers are experiencing changes that require action (Budak, 2015). Similarly to research presented by Mehdinezhad and Mansouri (2016), Budak (2015)found trust building to be vital, in addition to principals‘ attitudes about setting visions and goals for establishing a positive culture that is conducive to change. Establishing a shared vision, empowering staff, and building healthy relationships all allow principals to better understand teachers‘ strengths and weaknesses, which then establishes trust and creates a positive influence over the staff (Torres, 2016).

Professional Development

Professional Development (PD) offerings are key for supporting teachers in new initiatives (Smit & du Toit, 2016). One benefit of PD includes teachers‘ increased comfort and skill levels for implementing new curricula. Relevant and effective PD has been found to promote confidence and a greater understanding of objectives (Lia, 2016). Having time and conducting research to develop meaningful PD that will consider the needs, concerns, and experiences of the teacher will be valuable and likely to influence positive growth for the teacher (Lia, 2016).Coldwell (2017) found a connection between teacher confidence and PD. Coldwell (2017) found that PD increased skills knowledge, which enabled teachers‘ confidence in specific content areas; this in turn led to increased job satisfaction and professional motivation. A vital point in PD effectiveness includes the influencing factors and concerns that could potentially direct the outcomes of the PD. PD quality, personal motivation, organizational support, and government mandates all fall under areas for teachers‘ concerns and barriers to implementing a curriculum with fidelity. These factors all influence how teachers respond to PD (Coldwell, 2017).Several studies have found that teacher efficacy stands out as an area supported by effective and relevant PD (Margolis, Durbin, & Doring, 2017). The authors assessed teacher efficacy in integrating new curriculum standards into content areas in classroom teaching. The authors found efficacy to be a primary factor in a teacher‘s competency level when integrating different content areas into an agriculture curriculum. They recommended ongoing and relevant to meet the needs of midcareer teachers. Maintaining teacher confidence and reducing anxiety through deliberate choices in PD content both help to support teachers through curriculum changes (Margolis et al., 2017).

Kyndt, Gijbels, Grosemans, and Donche (2016) explored different types of PD and their related effects on teachers. Kyndt et al. (2016) offer further insight into teachers‘ attitudes and beliefs as well as the concerns they experience from curriculum implementation through informal learning for professional growth. Teacher collaboration, team planning, or even mentoring may all be classified as informal learning opportunities. Informal learning, though not organized (as formal PD is), allows teachers to work together to reduce the feelings of isolation they often experience (Kyndt et al., 2016). Perhaps most important, as Kyndt et al. (2016) note, is that experience and age do not appear to affect new learning as much as personal attitude does. Understanding the differences in attitudes could help to break down the barriers to full curricular implementation. What this situation shows is that PD does not always need to be formal; most teachers hope that PD will be relevant to their content areas and will allow them to collaborate and problem-solve.
As the literature has pointed out, understanding teacher concerns helps administrators when choosing the PD that will be most relevant to teachers (Bakir et al., 2016). Bautista et al.(2016) substantiated this notion through a study in which they investigated teacher beliefs, priorities, and PD needs when implementing a curriculum. Bautista et al. (2016) found that teachers commonly showed eagerness for opportunities to strengthen their expertise in curriculum areas, and they needed PD to do so. Teachers‘ beliefs also influence their views of the curriculum. For example, if teachers perceive themselves as being unprepared or unfamiliar with a curriculum, then these beliefs will influence how they respond to and teach the curriculum
2.5 [bookmark: _TOC_250024]The place of secondary education in Nigeria’s educational system

The importance of secondary education in the educational system cannot be overemphasized. Apart  from serving as the link between primary and  tertiary education, it

provides opportunity for a child to acquire additional knowledge, skills, and traits beyond the primary level (Ige, 2013). Chinelo (2011); Ige (2011); Yusuf (2009); and Osho and Osho (2000) concurrently pointed out that the major factor that necessitates the acquisition of secondary education in Nigeria is that the education provided at the primary level has been proved to be insufficient for a child to acquire permanent literacy, communicative and numeracy skills expected from him/her at the end of the training. The origin of secondary education in Nigeria can be traced to the inception of western education which was introduced by Christian missionaries in 1842. At the onset, only primary education received a boost from the Christian missionaries because it was used as an avenue to woo children into Christianity. Government‘s attention to secondary education started some decades after the development of primary education, particularly when the need for outputs of primary schools to further their education in secondary schools became paramount (Adesina, as cited in Ige, 2013).
Records have shown that the first secondary school was established by Church Missionary Society (CMS) in 1859; and this was the CMS Grammar School, Bariga, Lagos. The colonial government, for a very long time, did not complement the efforts of the Christian Missions in providing secondary education until 1909 when King‘s College, Lagos was established as the first government‘s owned secondary school (Adesina; Fafunwa; as cited in Ige, 2013). According to these scholars, many ordinances, edicts and bye laws were promulgated to improve the state of secondary education in Nigeria. Throughout the period of stewardship of the Colonial Governments in Nigeria, there were few secondary schools to provide secondary education for those that were then willing to acquire it. Statistics indicate that the number of secondary schools increased from 161 in 1955 to 275 in 1956; 297 in 1957; 303 in 1958; 305 in 1959 and 311 in 1960. Since the attainment of the country‘s independence status in 1960,

secondary education has continued to grow in number and enrolment. For example, statistics have shown that the number of secondary schools increased from 1,227 in 1960 to 1,654 in 1965; 6, 231 in 1985; 6,279,462 in 2004; 6,398,343 in 2005 and 6,536,038 in 2006; and enrolment
increased from 168, 309 in 1960 to 252, 586 in 1965; 3, 807,755 in 1985 and 6,536,038 in 2006 (Ukeje; FGN; as cited in Ige, 2013).
Indeed, secondary education is provided for children after primary education. It prepares them for tertiary education accordingly. Ige (2011) and Yusuf (2009) stated that secondary education is aimed at developing a child better than the primary level, as it is obvious that primary education is insufficient for children to acquire literacy, numeracy, and communication skills. In Nigeria today, secondary school can be owned by government (State or Federal), individuals or community. Following the emerging trends in the educational system, especially the introduction of 6-3-3-4 system, the secondary school has been divided into two phases: the Junior Secondary phase and the Senior Secondary phase respectively.
The Junior Secondary School (JSS) phase covers the first three years of secondary education. The curriculum at this phase is pre-vocational and academic in scope. Core, pre- vocational and non-prevocational subjects are included in the curriculum. The core subjects include: English Language, Mathematics, French, and a major Nigerian language other than that of the environment, Basic Science, Social Studies, Citizenship Education, and Basic Technology. The pre-vocational subjects include Agricultural Science, Business Studies, Home Economics, Local Crafts, Fine Arts, Computer Education and Music while the non-prevocational subjects include Religious Knowledge, Physical and Health Education as well as Arabic. Certification at the end of this phase depend on the performance of a student in Continuous Assessment (CA) and the results of Junior School Certificate Examination (JSCE), being coordinated by State

Ministries of Education or Federal Ministry of Education (if owned by Federal Government). A child has to sit for the Junior School Certificate Examination (JSCE) at the end of this phase. A child with minimum number of passes in the subjects including English Language and Mathematics is qualified to proceed to the Senior Secondary School (SSS) level where he/she will be trained for additional three years. A child that fails the JSCE (that is those without the minimum passes including English Language and Mathematics is expected to enroll in technical college, an out-of-school vocational training centre or an apprenticeship scheme, in line with the 6-3-3-4 system of education (Ige, 2013).
On the other hand, the Senior Secondary School (SSS) phase covers the next three years of secondary education. It has wider scope than the JSS phase. It is aimed at broadening the knowledge and skills of the students beyond the JSS level and thus prepare them for further education. It is academic and vocational in scope. A student has to offer a minimum of seven and maximum of eight subjects, comprising the six core subjects: English Language, Mathematics, a major Nigerian language, one science, an art, and a vocational subject. One or two other electives are to be selected from the art, science, technical, social science, and vocational subjects. Certification at the end of this phase depends on the performance of a student in the Continuous Assessment (CA) and Senior School Certificate Examination (SSCE) coordinated by West African Examinations Council (WAEC) and National Examinations Council (NECO). A child must obtain a minimum of five credits at not more than two sittings including English Language and Mathematics to be able to proceed to tertiary level of the educational system (Ige, 2013).
In Nigeria, secondary education is aimed at preparing an individual for useful living within the society and to pave way for higher education. Specifically, it is aimed at:

1. Providing all primary school leavers with the opportunity for education of higher level irrespective of sex, social status, religious or ethnic background;
2. 	Offering diversified curriculum to cater for differences in talents, opportunities, and future roles;
3. 	Providing trained manpower in applied science, technology and commerce at sub- professional grades;
4. Developing and promoting Nigerian languages, arts and culture in the context of the world‘s cultural heritage;
5. Inspiring students with a desire for self improvement and achievement of excellence;

6. 	Fostering national unity with an emphasis on the common ties that unite us in our diversity;
7. 	Raising a generation of people who can think for themselves, respect the views and feelings of others, respect the dignity of labour, appreciate those values specified under our broad national goals, and live as good citizens; and
8. Providing technical knowledge and vocational skills necessary for agricultural, industrial, commercial, and economic development (NPE, 2004).
From the foregoing, it can be deduced that, a perusal of these objectives would reveal that secondary education is unique in the educational development of a child, being not just the link between primary and tertiary education, but also a foundation for moral growth and useful living in the society. The knowledge, skills, values, and traits which a child is expected to acquire at this stage of the educational system, will, no doubt, complement those acquired at the primary level; and when these are combined, they will prepare such child not just for tertiary education, but also for conformity with the norms and ethics of the society. Indeed, these objectives, if

properly inculcated in the child, such child will turn out to be an icon both in character and action.
2.6 [bookmark: _TOC_250023]Christian Religious Knowledge as part of secondary school curriculum

The teaching of Christian Religious Knowledge (CRK) could be dated back to 19th century with the pioneers of Nigerian Education (Banjo, 2003). The idea of having a curriculum for education in Nigeria has been traced to 1969 when a national curriculum conference was inaugurated to address public criticism of education inherited from colonial government (Ogunnu, 2000). Since then, the curriculum has been undergoing review and improvement. Whatsoever review that has taken place, CRK features permanently in the secondary school curriculum. It features as non-prevocational elective subject group ‗C‘ for JSS and a core subject group ‗A‖ for SSS in subsequent reviews. The retention of CRK in the curriculum may be due to
the fact that it is capable of producing individuals with moral integrity who will turn out to be valuable members of their immediate communities and the society at large.
Christian Religious Knowledge is one of the subjects approved by the National Policy on Education (NPE) to be taught and studied in the secondary schools in Nigeria (NPE, 2013). The aim of the subject among others is to encourage students to participate in those activities, which foster personal discipline, character training, tolerance, reconciliation and peaceful co-existence. Scholars view the aims and enclosure of CRK in the list of subjects to be taught in secondary schools in varied ways. For example, Asogwa and Echemazu (2011) state that CRK provides opportunities for Nigerian youths to learn more about God in order to produce well-ordered personalities or citizens of strong characters for the nation. Similarly, Ede and Odo (2006) maintained that the teaching of CRK in our secondary schools is capable of producing people

that will be able to make good and productive life choices, and thus become valuable members of their communities.
In the view of Onah (2008), CRK teaches students to respect and tolerate people of other religions, nationalities and ethnic groups. This is in consonance with the expression of Deluxe (2005) who states that the aim of CRK is to develop the students in understanding religious traditions and to appreciate the cultural differences in the world around them. These assertions complement the definition of education put forward by Ofoefuna (2006) who sees education as
―the transmission of an inheritance, a culture and a creed‖. This implies tradition, good and bad, and a system of unfolding which enables man to become aware of himself as a being which has been described as spirit, body and soul. Nigerian Educational Research and Development Council (NERDC) complements these assertions as it states that the aim of CRK as a teaching subject in secondary schools in Nigeria is to instill discipline and enhance empowerment in Nigerian youths; and that CRK is an informative and life changing subject which helps the youth to improve their attitude to God and to their fellow mankind (NERDC, 2010).
Drawing inferences from the foregoing, it is indeed not an error to say, as did Ugwu, Ogwu and Igbokwu (2017), that CRK forms the moral foundation and teaches ethics of life to the students. The expression of Ikechukwu and Ugwuozor (2014) which states that CRK as a subject helps to streamline the thought, character, moral and aspiration of the students, no doubt, supports this claim. Indeed, CRK, according to them, also offer hope for the future integrated, disciplined, harmonious and progressive society. No doubt, Ayogu (2008) noted that without a sound or strong moral foundation, especially as imbedded in the objectives of CRK curriculum, every society and every nation is eventually bound to collapse. This attests to the paramount place of religion in the society at large and the teaching of CRK in our secondary schools in

particular. In practice, it implies that religion binds the society together by the tenets and principles it teaches.
Religious Education is a vast subject and it is taught at all levels of education in the country. Religion, from biblical notion, can be seen as a relation in which man stands to God; conscious of God‘s absolute majesty and infinite power, and man‘s insignificance, helplessness and dependence on God. This relationship between God and man arises from the fact that man was created in the image of God and therefore a creature of God, a religious entity and a moral being (Akubue, 1992). Relating to this is the view of Ocheoha (2005), thatman being the image bearer of God, is expected that his person and social emotional attachments, ambition and evaluation should be generally governed religiously. One characteristic of this religious self is that man was created with a view to serve. This suggests that religion is more than a mere feeling of dependence, rather it challenges man to be active in submission to him who one adores and worships. In line with this view, Igbouluchukwu (2007) opined that in Christianity, religion demands that man must strive to render Christian service. Thus, for him, the aim of Christian Religious Education in the school is to promote and sustain man‘s religious life. This view brings to mind the definition of education put forward by scholars such as Akubue and Ivowi. Akubue (1998) defined education as ―all man‘s activities which enable him to realize himself and to live fully as  human  being‖;  also,  ―a  process  of  influencing people,  young or  old  so  that  they may become  worthy  human  beings‖.  Ivowi  (2007)  defined  education  as  ―a  process  of  relating individual to society, so as, to secure the full development of personality which should include intellectual, physical, social, emotional and spiritual formation‖. In all these definitions, the totality of man as a special being has been brought to bear. The need for man to pattern his life after the ultimate and revered image of God which he bears has also been pictured out here. This

implies that man must be educated with the tenets and principles of religion. Without religious education, man‘s education is not complete. For the society to be sustained and function optimally, religious education is sacrosanct. No doubt, a sociologist, Emile Durkheim once said
―religion is the society and the society is religion‖ (Durkheim, as cited in Haralambos and Heald, 2006).
No wonder, some scholars defined religious education as invitation to pattern of thought which expressed itself in man‘s spiritual dimension; and that religious education is interested in developing spiritual insight which cannot be proved by science and technology. Hence, according to Akubue (1992), religious education is not merely a matter of telling students about God, rather, it extends to the question of showing them, in the course of their development from childhood to adulthood, how all of life is threatened by the drifting away of man from God, which suggests that the central question is one of the full restoration of man.
From the on-going line of thought, one can simply say that the main task of religious education is to guide students in such a way that they can attain intellectual and moral perfection, discipline themselves both mentally and morally, and face their daily and future challenges with the traditions of the past. The view of Omali (2001) complements this expression when he said Christian religious knowledge is a subject concerned with the up-bringing, instructing and informing students on Christian beliefs and practices as found in the Holy Bible and Christian traditions.
On this, Okonkwo (2004) added that religious education has the duty of making students understand that they have a supernatural destiny and seeing that their intellect is trained and enriched not only by the study of science and arts of natural order, but also by the study of revealed truths. Indeed, it is important to state here as did Ugwu, Ogwu and Igbokwe (2017) that

the CRK curriculum for Secondary Schools is designed to teach not only the content of the Holy Bible, but also desirable moral lessons. This is to say that CRK curriculum is capable of instilling in the learners the desired philosophy and educational goals of the nation.
2.7 [bookmark: _TOC_250022]Teachers’ factors in curriculum implementation

Obanya (2004) defines curriculum implementation as day-to-day activities which school management and classroom teachers undertake in pursuit of the objectives of any given curriculum. In another presentation, Obanya (2007) contends that effective curriculum is the one that reflects what the learner eventually takes away from an education experience, which he termed ‗the learner curriculum‘. He notes that in many cases, there would be gap between the intended curriculum and the learned curriculum, and defined effective curriculum implementation as concerned with narrowing such a gap as much as possible. This brought to mind the observations of many scholars who identified defective curriculum implementation as a major setback for attaining goals of education in Africa at large and Nigeria in particular.
Curriculum implementation, according to Chikumbi and Makamure (2000), entails putting into practice the officially prescribed courses of study, syllabuses and subjects. Putting the curriculum into operation, however, requires an implementation agent. The teacher is always identified as a major agent in curriculum implementation process. Curriculum implementation therefore refers to how the planned or officially designed course of study is translated by the teacher into syllabuses, schemes of work and lessons to be delivered to students. Hence, implementation is said to have taking place when the teacher‘s constructed syllabus, his personality, teaching materials and the teaching environment interact with the learner. Implementation further takes place when the learner acquires the planned or intended

experiences, skills, knowledge, ideas and attitudes which are aimed at enabling him function effectively in the society.
In view of their position in curriculum implementation, Achimugu (2005) asserts that teachers are the fulcrum on which the lever of educational system rests. This implies that without teachers to interpret, translate and transmit the intended educational goals to the learners, the set goals will be worthless no matter how essential and crucial they might have been conceived. This is because they cannot be achieved if these vital implementation agents (teachers) are not there to implement the planned curriculum. The functions of the teachers is second to none when it comes to curriculum processes generally and curriculum implementation in particular. In line with this view, Nsongo (2001) posits that CRK teachers have major part to play in implementation of the curriculum.
Interestingly, Njoku and Njoku (2015) averred that teachers‘ commitment is paramount to implementation of any given curriculum, and that if CRK teachers are committed to their duties, understand the pedagogical and theological aims of the subject, then, implementation of the content would be achieved. Indeed, the expression of Fadipe (2003) supports this claim when he said beside the students, teachers are the largest and most crucial inputs of educational system who influence to a great extent the quality of educational output. No wonder, in the National Policy on Education (NPE, 2004), it is stated that no educational system can rise above the quality of the teachers.
However, it is highly lamentable that in spite of the role of teachers in educational system, findings from assessment carried out concurrently by Moja (2000), Omorege (2005), FME (2003) and CBN (2010) have revealed that issues of inadequacy and low quality teachers in secondary schools in Nigeria are prevalent. The report of road map for Nigerian Education

Sector by Federal Ministry of Education (FME, 2009a) specifically revealed that there was shortfall of 581 teachers in Junior Secondary Schools and 39,023 teachers in Senior Secondary Schools respectively. Obanya (as cited in Wasagu, 2006), also reported the findings of a study of Secondary Education in four States in Nigeria - Enugu, Kaduna, Lagos, and Rivers - as follows:
1 There were shortfalls in the supply of secondary school teachers in the four States;

2 The shortfall affects every subject taught at the secondary schools;

3 Subjects such as Religious Studies and Commerce were characterized by shortage of teachers:
4 Mother tongue languages (Hausa, Igbo and Yoruba) were also characterized by inadequate teachers;
5 Mathematics and technical/vocational subjects topped the list of teacher‘s deprived subjects, and
6 	Lagos, the most economically endowed among the four States had the highest list of teachers‘ deprived subjects.
In addition, the report of United Nation Educational, Scientific and Cultural Organization (UNESCO) on 2005/2006 academic session indicates that the enrolment at the Junior Secondary Schools was 3,624,163; while the number of teachers was 61,938, out of whom 73.3% were qualified while 26.7% were not qualified to serve as teachers in this segment of the educational programme. Within the same year, the number of teachers at the Senior Secondary Schools was 74,841, out of whom 73% were qualified while 27% were not qualified (UNESCO, 2006).
At times, the recruitment of under-qualified teachers in the secondary schools as well as the inability of teachers to show commitment to teaching has been attributed to the kind of attention given to the teaching profession by government and the general public. In Nigeria, just

as Achimugu (2005) has rightly pointed out, teaching has always been viewed with a very low status, and so also is the remuneration attached to the profession. This, no doubt, compelled many qualified teachers to opt for more profiled and lucrative jobs at the expense of the teaching profession.
Complementing this expression is the view of Akpan (2018) when he said that education sector which is critical for development has been neglected and left in the hands of those with poor brain. The best brain, according to him, are mostly being attracted to disciplines like medicine, engineering and other highly paid professions because of the high premium the country placed on them with welfare packages. This, in his conclusion, explains why the country is grappling with serious challenge of quality of education, especially at the basic levels where most of the teachers are not qualified. Indeed, for those who remained in the teaching line, not all endeavour to give out their best.
It was on this note that Ajiboye (2018) called on government at all levels to give priority to training and welfare of teachers so as to enable the advancement of the education sector. He added that the role of teachers in national development cannot be overemphasized, as development cannot take place if there is no quality education, and teachers are the drivers of that quality education. To buttress his point, he quoted an America journalist and author, Thomas Fireman, who once said ―the yardstick for measurement of a country‘s performance in the 21st century is not in its oil reserve or goldmine, but the number of its effective teachers, committed parents and serious students‖. Similarly, Dogo (2018) called for upward increase in the remuneration of teachers, as he pointed out that a teacher who is emotionally stressed due to poor income, poor living condition, cannot give out the best required of him.

Consequently, as pointed out in studies conducted by Achimugu (2005), Ajayi and Shofoyeke (2003), Adeyemi and Ige (2002), and Famade (2001), many among the teachers get themselves involved in unwholesome practices such as examination malpractices, absenteeism from school and classes, late coming to school and classes, inappropriate and non-keeping of records, trading within and outside school and commercial driving during class hours, immoral relationship with female students, extortion of money from students, and drinking and smoking during official hours. These lackadaisical attitudes are capable of contributing to a great extent the un-seriousness, indiscipline and poor academic performance of students in schools which have continued to be of concern, not only to parents and analysts, but to the general public as well. Indeed, where these unethical practices prevail, effective implementation of the planned curriculum will be in doubt.
In reality, the foregoing facts imply that many people get involved in the teaching profession without the passion for it, but just to make ends meet. This is, indeed, ridiculous, as teaching pupils without the love for teaching as a profession will not produce the required result. In CRK, it is apt to say teaching students CRK lessons without the love for the subject and the love of Christ being practiced by the teacher, the whole process will not yield positive impact on them. An effective teacher needs to have passion for his job as well as being just and equitable. In this regard, Njoku and Njoku (2014) averred that an effective teacher must be approachable, considerate, has respect for all, promotes value diversity, fair and just, encourage pupils to learn, generous with praise and apply good network of resources in administering his duty. No doubt, teachers with deep knowledge of the subject are masters of the contents and could always make appropriate use of skills to manipulate their lessons, thereby making effective implementation of the subject possible.

2.7.1 Teacher quality and curriculum implementation

Teacher education dates back to the time formal education was first introduced in Nigeria. The expansion of the school system, which was occasioned by the broadening of the curriculum to meet the ever-changing demands of the society, necessitated the need for professional training of teachers to conform to the duty of effective transfer of knowledge and enhancement of the learner‘s cognitive growth. The national Policy on Education (as revised in 2014) lists the aim of teacher education as follows:
i. enhancement of teachers‘ commitment to the teaching profession;

ii. helping teachers to fit into the social life of the community and society at large and the enhancement of their commitment to national objectives; and
iii. Provision of teachers with intellectual and professional background adequate for their assignment and changing situations.
In view of the above, the government expanded teacher education to meet the requirements of teaching professionalism. Consequently, new programmes such as competency- based teacher education have been worked out to enable teachers update themselves and fit into the planned teaching services. Competency-based teacher education ensures that trainees are certified on the basis of having acquired specified competencies which are demonstrated and measured in actual performance. This implies that teachers‘ training programme was conceived as a possible solution to the seemingly insurmountable problem of the vicious cycle of poor quality teachers at all levels of the education system.
The role of teachers as models to students cannot be overemphasized. Teachers have the potentials for enhancing the quality of education by bringing life to the curriculum and inspiring students to curiosity and self-directed learning. They are important agents in achieving the set

educational goals. Indeed, Ajiboye (2018) was right when he said development can only take place if there is quality education and that teachers are the drivers of that quality education. Although Nigeria Certificate in Education (NCE) is the approved minimum qualification for teaching in the educational system (NPE, 2004), it has been reported that many secondary schools‘ teachers still parade lower qualifications, which implies that they are unfit for teaching (FME, 2007, 2009b). For example, UNESCO‘s report on 2005/2006 academic session indicates that out of 61,938 teachers employed in Junior Secondary Schools, only 73.3% were qualified while 26.7% were not qualified to serve as teachers in this segment of the educational programme. Similarly, within the same year, the number of teachers at the Senior Secondary Schools was 74,841, out of whom 73% were qualified while 27% were not qualified (UNESCO, 2006). The preponderance of unqualified teachers in secondary schools in Nigeria will, no doubt, have serious negative implication on the quality of education which students will acquire at the end, if other factors that may influence the training are constant.
Being that Christian Religious Knowledge as a teaching subject in schools is anchored on the understanding of Christians about their belief and religious practices, CRK teachers are expected to be modest in character, maintain high moral and academic standards, and be professionally trained to be knowledgeable in the subject so as to achieve meaningful learning. In addition, they are to be innovative, democratic, resourceful, and business oriented so as to be good modelers (Eze, 2016). In the same vein, Jarvis, who sees teachers as facilitators of students‘ learning, producers of professionals, creators of productive and conducive learning environment, posits that the total impact of the teacher‘s personality and attitude in the classroom will affect learning and that teachers‘ dispositions can help students to acquire and develop the skills, knowledge, norms and moral values they need after school (Jarvis, 2000).

These accolades, notwithstanding, in order to understand and diagnose professionally, what is going on in the classroom, CRK teachers are expected to possess certain competences capable of promoting learning in the right direction. To effectively implement the set goals of education, especially in this era of globalization characterized with technological and information explosion, CRK teachers are indeed, expected to keep abreast with current trends in their discipline by seeking for professional development that can help them improve their performance as well as students‘ learning abilities accordingly.
In this regard, Jarvis (2000) listed the following attributes as necessary for CRK teachers to possess.
i. Psychological attributes that would enable adaptation to new changing situation and cope with unexpected difficulties.
ii. Technical abilities which include the ability to assess the progress and difficulties of learners.
iii. Ability to control teaching in the classroom so as to maximize learning.

iv. Familiarity with the syllabus and materials being used and make necessary innovations as the situation demands.
v. Professional understanding which refers to the knowledge acquired as trained CRK teacher and modern scientific methods of language teaching.
Indeed, the finding of the study carried out by Choi (2003) indicated that teachers‘ qualifications strongly influence students‘ learning which is in accord with the foregoing submissions. Although some researchers have argued that advanced degree has no strong influence on teaching quality (Friedman, 2000), it is indisputable to state here that, for efficient and effective curriculum implementation, it is important that teachers should be professionally

qualified to teach. This attest to the expression of Sonny Echeno where teachers were advised to upgrade themselves to fit in the teaching profession; and that any teacher who could not present the prerequisite qualification for the teaching profession by the year 2020 would be pushed out of the system. Hence, teachers were further advised to take advantage of professional examinations made available in 35 States of the Federation and online resource materials to guide them as teachers (Echeno, 2018).
With the continuous innovations and development of general and pedagogical knowledge and constant changes taking place in the education system, Eze (2016) observes that it may not be possible to equip the students‘ teacher with all the required knowledge and skills for the whole of his life in the teaching profession. Therefore, to improve his teaching skills, the teacher needs to embrace himself through in-service training and innovations in order to be in line with changes in the society. This will help him to be competent and well-acquainted with the procedure for the utilization and operation of all educational technological devices like televisions, video tapes, overhead projectors, film strips, computer and computer devices, Information and Communication Technology (ICT), et cetera. In accord with this, Dogo (2018) has solicited for opportunity to be provided for teachers‘ professional development through training and retraining, so as to equip them with current best practice in the delivery of quality teaching.
These views complement the suggestion of Ajeyosemi (2005) that teachers at all levels of education system should be empowered to provide ICT based training to the students, as this will enable them contribute meaningfully to national development. The suggestion for empowerment of teachers with ICT based knowledge has been informed by the fact that the use of computer can solve tedious and time consuming teaching and learning situations much easily. For

example, the computer can process, interprets and presents information, while television and video store and expose the learning contents.
This leads to what Busari (2018) termed problem of instructional materials, multimedia and ICT. Instructional materials, in his view, are the tools designed majorly to assist teachers in explaining a topic to the learners, and to enhance the learners‘ ability to grasp the educational information disseminated. He pointed out that instructional materials are available in various forms, among which are textbooks, consumables, learning laboratories, slides films, film strips, recordings and learning charts. Oshinaike and Adekunmisi (2012) described multimedia as the combination of various digital media types such as text, images, sound and video into an integrated multi-sensory interactive  application which is capable of conveying messages or information to a given audience. On the other hand, Nidhi (2018) defines ICT in education as the computing and communication services and character that variously support teaching, knowledge and a variety of performance. Indeed, the CRK teacher who possesses the knowledge and application of ICT has the ability to stimulate learners through visual and auditory measures. Christian Religious Knowledge teachers are often considered   as   models   whose experiences of the truth of the word of God should be seen in their lives. They are considered as embodiment of knowledge from whom much is expected.	To live up to such expectation,
Ganang (1990) has opined that CRK teachers need to be academically and professionally competent. Therefore, he listed some attributes required of CRK teachers as follows:
1 He must be morally and spiritually upright, that is, he must be committed to principles of morality as the fruit of religion.
2 He must be emotionally balanced, being temporal in all circumstances.

3 He must be personally interested in and believe in what he is teaching. It is worthless for teachers to teach what Christians believe about religion and the Bible by projecting their doubts and perplexities into the lessons. Teaching CRK cannot be a mere commercial venture.
4 He must be of good report in the community.

5 His primary responsibility is to effect challenge in the life of his students. There are chances that will make them better citizens and Christians.
6 He must be capable of leadership. This involves the nature of personality, and the power to attract others to himself. He must have clear insight into the nature of the problems of his students and have love for others as well as possess techniques and skills. He must influence students through his personality and character more than his teaching.
7 He is a learner and a researcher as he studies to prepare for his lesson. He learns from his students, colleagues and others.  Because of this, ―he‖ must be conversant with the most important works of scholars in the field of biblical studies and allied fields. He needs to assimilate them so that apart from being knowledgeable, a clear conception of religious value and the value of the Bible will pervade his teaching.
8 He is a growing personality. Religious teaching is intensively personal and reveals what you are rather than what you know. The teacher teaches more by what he is than what he teach, and
9 He must be worthy of admiration. This includes his mode of dress, clarity of voice, and mannerisms and is physically fit. He must be honestly interested in his studies.

2.7.2 Pedagogical related issues

Pedagogy simply means the science or profession of teaching. It is the discipline that deals with the theory and practice of education. It entails the study of how best to teach. In other words, pedagogy simply means teaching methodology. The influence of educational methods comes from the fact that the content of any curriculum cannot be learned efficiently unless it is presented in a specific way. Inadequacy of methods may affect learning and cause undue wastage of time while application of modern and adequate methods enhances and influences students‘ academic performance (Abdul-Rahman Salih, as cited in Zaiton and Hishamuddin, 2012).
Other challenges said to have been stalling the effective implementation of CRK curriculum include lack of or inadequate instructional aids, inability of teachers to make proper use of the available aids or improvising for them where there is none, abstract and vast nature of CRK content, as well as lack of knowledge or inability of the teacher to diversify teaching pedagogy. For example, Gbenda (2004) highlighted poor teaching aids and teaching methods adopted by non professional teachers as major causes of poor achievement in the subject. Furthermore, studies conducted concurrently by Obilom (2005) and Duru (2005) have revealed that the traditional teaching methods such as inquiry/discovery, discussions, questioning and lecture methods adopted by teachers respectively in delivering lesson in the classroom are teacher-centred; and hence contributed to a great extent to poor performance of students in various school subjects including CRK. These assertions have been complemented by the findings of a study carried out by Abdulhamid (2010) which found that lecture method used by teachers have made many students lost interest in learning; and has as well resulted in reduced students enrollment in some subject areas. He further observed that the use of lecture method set

the teacher as the only active participant in the class while the students are complete observers or admirers throughout the lesson.
Christian Religious Knowledge, like every other subject, has five features. These include a set of rational theoretical formulation, inherent capacity for growth, applicable solution to human problems, organized body of knowledge and a degree of uniformity with other areas of academic activities. These important values attached to the study of CRK in schools cannot be achieved if teachers do not utilize effective teaching method that appeals to all the senses of students in leaning situations (Obanya, 2004). Agwu (2005) defines teaching method as the overall plan for the orderly presentation of content of learning materials. Usually, a method is driven by a philosophy or an assumption about how students learn in school. Teaching method is therefore, a general process the teacher adopts in presenting his lesson to students in the classroom. Thus, the important index in the teaching and learning process is that the students learn an experience at the end of a given teaching (Aguokogbuo, 2005). No doubt, Isukpa (2014) has pointed out that the use of good teaching method in teaching of CRK plays an important role in harmonizing classroom instruction.
The poor performance of students in CRK has been attributed to dearth of teachers of CRK which compelled some school management to assign the subject to any teacher that can read and interpret the bible, and that these alien teachers who are not abreast with CRK concepts, most often than not, find it difficult to transfer knowledge meaningfully to the learners (Njoku, 2015). It was in view of this that Obayi (2000) has earlier suggested that for effective teaching and learning to take place there must be qualified teachers who are ready to employ appropriate methods in their teaching; while Novak & Canas (2006) have observed that CRK teachers need to encourage their students by adopting more versatile teaching methods.

The theory of constructivism, developed by John Dewey, sees learning as the active participation in various activities within and outside the classroom. Therefore, the inability of teachers to use methods that encourage students‘ active participation could lead students to laziness and role memorization, which kills their interest and attitudes towards the learning of CRK (Dewey, as cited in Isukpa, 2014). The theory of multiple intelligences, developed by Howard Gardner, holds the view that human being has five separate intelligences (visual/spatial, verbal and logical, body/kinetic, musical, and inter-personal intelligence respectively). Gardner recognized each of these intelligences as equally important to learning. These intelligences provide the foundations for visual arts, music, dance, and drama, and through these art forms, most students will not only find the means for communication and self-expression, but the tools to construct meaning and learn almost any subject effectively. Therefore, if educators teach their students using methods that utilize these intelligences, the students‘ learning processes would be promoted (Gardner, as cited in Iukpa, 2014).
Indeed, organizing for effective teaching of Christian Religious Knowledge is centered on certain factors such as ―what to teach‖, ―when to teach‖ and ―how to teach‖. The teacher does not only teach the most relevant, meaningful and useful materials for specific students, he must also recognize and adopt a good and well-researched method of teaching that guarantees better understanding and also stimulates and motivate students‘ achievement (Abdukamid, 2010). Non- employment of diversified teaching methods in classroom delivery by most teachers of CRK may be due to narrow horizon of teachers‘ knowledge of the fast growing changes in the society, and the need to adapt to the changes so as to meet the learning requirements of learners in the changing generations. In this regard, Njoku and Njoku (2015) have observed that teachers are rarely exposed to seminars and workshops, and as such are not abreast with current trends in

their fields, and that non attendance of workshops and seminars affect teachers‘ methods, techniques and approaches in teaching.
It is obvious that teachers who are current in their fields of work could manipulate instructional aides, harmonize vast content and manage the given time to ensure effective curriculum implementation. To ameliorate these setbacks, Njoku (2012) has earlier suggested the need for teachers to upgrade their teaching skills in order to keep up with the demands of the fast changing society. This can be best achieved through attendance of workshops, seminars, symposia and in-service programmes, to mention a few among others.
2.8 [bookmark: _TOC_250021]Instructional materials and curriculum implementation

Infrastructural facilities in the school setting are the material resources that facilitate effective teaching and learning in schools. Jaiyeoba and Atanda (2003) posited that they are things which enable a skillful teacher to achieve a level of instructional effectiveness that exceeds what is possible when they are not provided. Availability of infrastructures and facilities in the right quantity and quality is germane in education provision. A school with inadequate classrooms and facilities such as chairs, lockers, libraries, textbooks, laboratories, and workshops will be uncomfortable for pupils/students to learn (Ige, 2013).
Contemporary scholars and educators have developed competing instructional methodologies that could be employed in learning. This is because an important characteristic of instruction is based on the stimulation provided by the instructional materials, be they objects, events or even people. Such materials for instruction include textbooks, filmstrips, television, tapes, maps, models, audio-visual equipment, picture, chalkboard or any other object that can stimulate the sense perception. Therefore, validated and organized sets of materials and resources for classroom instruction have the force of making teaching very effective. The teacher who is

gifted with some artistic and imaginative ability can impart to students an enormous learning experience through the imaginative production and use of visual aids in the classroom. Through the aid of pictures, diagrams and maps, children are able to illustrate a story that they have heard or an important event in their lives (Gotan, 2005). Lauding the significance of materials and resources for instruction, Nchor noted that they have the potential to supply a concrete basis for conceptual thinking and reduce meaningless responses of students, increase the propensity of the brain to retain what has been learned for a long period, make learning interesting as they offer experiences that reflect real life situation and take care of differences that may exist among learners (Nchor, as cited in Gotan, 2005).
Important as these materials are, studies indicate that a vast number of teachers fail to make positive impact in students‘ learning because they have continued to hold tenaciously to the use of traditional and the old sit and listen method of instruction. For example, while accepting that instructional materials are not educational luxuries, Nwankwo (as cited in Gotan, 2005) observed with concern that many teachers do not realize the need for instructional materials, and that even the few that are present in some schools were not put to use. It thus, appears that many teachers feel satisfied to walk into the class with only chalk and Bible in hand.
Furthermore, the report of CBN, (2010) indicates that there are inadequate infrastructures and facilities in many secondary schools in Nigeria. This report complements the expression of Ahmed (2003) when he states that in most secondary schools in the country, teaching and learning take place under un-conducive environment and lacking the basic materials, and that this hindered the fulfillment of educational objectives. Indeed, there is little to doubt as teachers in Kaduna State, in the events marking world teachers‘ day, have called on the State government

to address the rot in school infrastructures and to also provide adequate instructional materials so as to improve the quality of teaching and learning in public schools.
The teachers further lamented that most public schools, particularly in rural areas, lacked relevant infrastructural materials to enhance teaching and learning. It was noted that school infrastructures and other teaching facilities were in terrible state, with public primary and secondary schools in rural areas worst affected. For example, beside pupils sitting on bare floor for lessons, it has been pointed out that there is scarcity of textbooks in most schools, especially primary schools in rural areas where only 3 textbooks in English Language and other core subjects are made available per class of 10-20 pupils (Boman, 2018). Similarly, Dogo (2018) called on government to improve what he described as the gory situation of schools in rural areas. He pointed out that the government is paying undue attention to public schools in urban centres, leaving the ones in rural areas with inadequate teachers, no furniture and classrooms, and that some of the pupils are receiving lessons under trees. No wonder, Ajayi (2002) and Omoregie (2005) concurrently exclaimed that in spite of the role of secondary education, it is riddled with crises of various dimensions and magnitude, all of which combine to suggest that it is at a crossroad.
In an attempt to derive reasons for the reluctance of some teachers in using teaching aids, the blame was attributed to the difficulty involved in the provision of the teaching aids and their usage accordingly. Based on this, Makinde encouraged improvisation of aids from local materials as he states thus:
Professional teaching aids - sophisticated machinery such as projector, tape recorder, videotape machines - will rarely be relevant to the individual teaching situation … the teacher is to face the challenge of improvising teaching aids to make his lessons directly relevant to the immediate environment and certainly more interesting for his students (Makinde, as cited in Gotan, 2005, p. 62)

Indeed, there is no gainsaying a farmer can achieve bountiful harvest without applying the right farm tools and chemicals such as fertilizers, herbicides and pesticides, so also is the business of education. Education cannot thrive well, no matter how excellent and superfluous its planned curriculum may be, if the required resources and facilities are not properly invested to spur it into action. Thus, for effective implementation of the educational curriculum for secondary school in general and the CRK curriculum in particular, government, society and teachers‘ factors need to be addressed accordingly.
2.8.1 Knowledge and application of ICT in teaching and learning process

One of the tasks of educators is to identify and prioritize efficient ways of improving the process of teaching and learning in order to enhance learning outcome. In carrying out this function, teachers have been known to utilize different methods and strategies and to employ a wide range of instructional materials to stimulate students‘ interest and enhance performance. However, in recent times, information and communication technology (ICT) has been identified as a relevant, functional and useful instrument to facilitate teaching and learning at all levels of the educational system (Ezeh, 2013).
Research studies carried out concurrently by DFES (2003), Obikese (2007), Valasidou and Bousiou-Makridou (2008) have indicated that the use of ICT has indeed contributed positively to stimulate students‘ interest and improve achievement in many subjects. Information and communication technology, in the view of Nworgu (2007), has been used as a modern educational material to enhance instruction and improve learning outcome. It is also used as a teaching strategy to encourage students‘ interactive instructional approach and promote achievement. This complements the report of Nnaobi (2003) which states that computer aided instruction enhance students‘ performance in chemistry more than the use of traditional

instructional material. Mohammed, Mwanse and Chundung (2003) also observed that the use of computer in teaching scientific concepts exerted positive effects on students‘ attitude and achievement. Also, a British based research studies provided further credible evidence that the exposure and effective use of ICT in teaching secondary school Mathematics, English and Sciences, produced strong positive effects on students‗ interest, motivation and attainment (BECTA, 2003). Furthermore, a survey study by Valasidou and Bousiou-Makridou (2008) has found that students who are availed of ICT in learning at home and in the school environment scored higher in political science than those who did not make use of the modern technology.
Despite the influence of Information and communication technology in education and its positive impact in teaching and learning, it has been observed that very little has been done in the application of ICT in teaching and learning of Christian Religious Knowledge. Thus, in an attempt to bridge the gap, Kosoko-Oyedeko and Tella (2010) carried out a research on teachers‘ perception of the contribution of ICT to pupils‘ performance in Christian Religious Education. Although the result was positive, Ezeh (2013) observes that the inadequate use of ICT in learning and teaching in Christian Religious Knowledge inhibits students‘ exposure to appropriate experience which students ought to perceive as functional, useful and interesting. This observation was hinged on the fact that the achievement of secondary school students in CRK, in the recent past, has been reported to be very poor and below average in the West African Senior Secondary Certificate Examinations (WAEC Chief Examiners Report, as cited in Ezeh, 2013). Part of the report attributed the poor performance to students‘ lack of familiarity with the prescribed passages in the Bible and their inability to relate biblical stories to life in the society. Perhaps, the application of ICT in the process of teaching and learning would have ameliorated the menace.

The concept known today as Information and Communication Technology (ICT) has been defined as a diverse set of technological tools and resources which is used in creating, communicating, disseminating, storing and managing information (Iwu, Ike and Chimezie, 2006). ICT facilities include such technological instruments like the computer and internet devices, projectors, printers, radio and television broadcasting, teleconferencing, et cetera. Scholars such as Tinio (2002), Nnaobi (2003), Youssef and Dahmani (2008), and Kosoko- Oyedeko and Tella (2010) have pointed out the many positive benefits of the use of ICT facilities in teaching and learning various subjects. The use of ICT facilities in teaching and learning is said to promote students‘ intellectual abilities and enhance their performance (Punie, Zinnbauer, and Cabrera (2008)). It was however observed that literature of empirical studies showing the effect of ICT on students‘ achievement in Christian Religious Knowledge was still lacking. This may be due to the fact that ICT was yet to be properly utilized in the teaching and learning of the subject. Hence, there is therefore a felt need to adequately apply the use of ICT in the teaching and learning of CRK so as to enhance the opportunity for empirical studies in this field to fill the vacuum.
2.9 [bookmark: _TOC_250020]Public attitude toward the study of CRK in secondary schools

Studies have indicated that there is little or no emphasis on Christian Religious Knowledge in most schools despite the moral role of the subject. For example, a study conducted by Bako on the attitude of students toward the study of Christian Religious Knowledge has shown that the reaction of students towards the study of the subject was generally negative, and that the dislike for the subject was necessitated by the belief that the subject does not have any economic value in return for their efforts. Furthermore, it has been observed that CRK has continue to suffer State neglect by some States in Nigeria, and that some of the States have gone

to the extent of making public pronouncements discrediting the study of the subject. Therefore, even where students recognized the importance of the subject and develop interest in offering it in their school days, they were discouraged due to the fact that, in most cases, government failed to recognize and accept the subject for employment (Bako, 1991). Indeed, if the curriculum of CRK is to be effectively implemented, positive attitude by parents, government and the general public toward the subject is very important. This will ensure optimal performance on the parts of the students and the extent to which the subject will affect their attitudes generally.
Other reports have revealed that sometimes negative comments are being made by other members‘ of the staff concerning the subject especially during assemblies or career choice forum. These comments demean the status of the subject thereby making students to have negative attitude towards it. For example, Ucha (2004) pointed out that the way the society and parents view the subject affects the students‘ choice and interest for it. Indeed, nowadays, youths seem to consider religious instruction old fashioned, possibly, pertinent in the past but inappropriate to the present. This problem has been worsened with the spread of advanced technology that finds secular subjects taking priority over religious subject in preparing young people for the goals they hope to achieve. Reiterating the importance of CRS in teaching societal values, Ucha advocates for positive view of the subject so that its desired goals in the life of the learners would be achieved, especially now that society is at the crossroad in terms of moral decadence. Complementing the advocacy of Ucha, Ndarwa (2007) opined that CRK as a subject should be considered equally important like the sciences and languages as prerequisite for admission into higher institutions. All these views point to the fact that teachers, parents and the society at large need to be positive concerning the teaching and learning of CRK, if the subject must achieve its major goals in the learners.

2.9.1 Students’ interest and attitude toward CRK

Students‘ interest is another factor that determines students‘ academic achievement in schools. Interest can be defined as a psychological state of having an affective reaction to and focused attention for particular content and/or the relatively enduring predisposition to re-engage particular class of objects, events, or ideas (Omebe, 2005). Dewey (as cited in Long, 2007) defines interest as the formation of a relationship between a person and an object. Interest could also be essentially a function of the perceived likelihood to succeed on a specific group of tasks and the value of a consequence of doing well (Ainley, 2002). The way each person learns depends on interest. For instance, some students prefer to learn complete subject matter by heart while others search for meaning. Students‘ differences in learning preferences have often been related to a number of individual factors such as motivation and perception of one‘s ability. Interest is very important in one‘s educational and life success. This is because ones action towards anything depends largely on one‘s interest on that thing. Interest drives one towards action especially when such action benefits one thereby forming a relationship between a person and an object. For example, a study conducted by Adedeji (2007) has found that interest of students‘ in mathematics affect their academic achievement in the subject.
Hornby (2010) defined interest as the quality that something has when it attracts somebody‘s attention or makes them want to know more about it. Silvia (2006) sees interest as a feeling or emotion that causes attention to focus on an object, event, or process. The term is used as a general concept that may encompass other more specific psychological terms, such as curiosity and to a much lesser degree surprise. Ugwu (2005) maintained that interests in psychology of learning are those mental activities that awaken the sense of participation, sense of belongings and sense of activity. This interest differs in individual perception and ability and it is

characterized by choice and quality of something or activity. This study adopts the definition of interest postulated by Isukpa (2014) which sees Interest as the mental state of students in relation to teaching and learning of Christian Religious Knowledge in secondary schools. It is also the relative reaction of students and their behaviour in teaching and learning of CRK.
Students‘ effective learning outcome in secondary and other institutions of learning in recent times have been the concern of stake-holders in Nigerian education system (parents, guardians, teachers, counselors and government). This is because success in education is highly instrumental to the development of a nation. This includes scientific and technological development, socio-economic and political advancement, as well as success in life generally (Ntamu, Owulu and Monity, 2016). Various subjects taught to students in secondary schools, according to Abioye and Adekunle (as cited in Ntamu, Owulu and Monity, 2016) have their unique values and importance to the whole education process. Hence, the uniqueness of Christian Religious Knowledge is said to be in its dual function of simultaneous development of the intellectual ability and moral character of the students.
This notwithstanding, it has been observed that many students are running away from CRK as a subject especially at the senior secondary level where selection of subjects is applicable. Lawal (2010) complements this expression when he said poor performance occurs yearly and more students are running away from the subject of CRK. Similarly, Butler and Uren (as cited in Lawal, 2010) have observed that lack of interest on the part of students make them to perform poorly in their academic achievement. Undoubtedly, the alarming rate of poor performance in Christian Religious Knowledge has generated growing concern from various quarters, the parents, teachers, schools and the government. Indeed, Lawal (2002) has earlier noted that the performance of students in CRK is diminishing and poor.

There seems to be a connection between the attitudes of students regarding learning of Christian Religious Studies and their academic performance. Sometimes students develop negative attitude to a subject due to some factors associated with the teachers and vice versa. Either way, it hinders students‘ performance. Butler and Uren (as cited in Lawal, 2010) note that at about age 17, most adolescents reach a crisis in the process of shaping their attitudes to religious beliefs and practices, and have thus suggested that this may serve as a factor for the dilemma or lack of interest of many students toward religious subject such as CRK.
Lewis (as cited in Lawal, 2010) has also confirmed in his study that attitude towards many school subjects can be affected by a host of factors, such as student‘s ability, developmental crisis, lack of textbooks, teachers and school environment. .Personal ambitions on the part of the students motivate them to learn. It is an intrinsic attitude towards learning and success. While stressing the importance of interest in a student in order to attain teaching, Folayan  (as  cited  in  Lawal,  2010:423)  commented  thus:  ―The  most  significant  finding  of  the analysis of factors influencing the choice of courses [subject…] is that more than half of respondents choose their subjects as they found them most interesting‖. Oyetunji further emphasized on the training of teachers when he states thus:
The number of unskilled teachers of English in West Africa is still very large and discouragingly alarming. It is not only their unawareness of modern techniques but also their mistaken confidence in their own effectiveness which militate against their improvement (Oyetunji, as cited in Lawal, 2010, p. 423)


The above shows that there is need for every teacher to be trained in his subject before teaching, as interest can be achieved through the application of effective method of teaching and learning in the classroom.

The major challenge facing the school system in Nigeria is how to improve the dwindling students‘ learning outcome. The knowledge strand of CRK which is emphasized in schools is further reinforced by Bible classes/sermons in churches, at home as well as bible study programs on radio and television, which in most cases, if not all, the students of CRK do participate. It is thus expected that students‘ achievement and interest in the subject should be more appreciable compared to what is obtainable. However, researchers have identified various factors as influencing learning outcomes. Perhaps the most important of these factors is the question of attitude of the learner. Attitudes are positive or negative feelings that an individual holds about objects or ideas, (Adebiyi, 2006). King (1981) declared that attitudes are generally regarded as enduring, though modifiable by experience and or persuasion and are also learnt rather than innate. The author went further to say that achievement of any learner will to a great extent depend on his attitude towards the learning materials, hence there is the general belief that a positive attitude more often than not leads to successful learning.
Studies have confirmed that attitude towards many school subjects can be affected by a host of factors, such as student‘s ability, age, sex, developmental crisis, lack of textbooks, teachers, peer influence and school environment. For example, an investigation conducted on the attitude of secondary school students towards Christian Religious Knowledge has revealed that most students who offer the subject do so not because they are interested in it, but as an additional subject to complete the number of subjects required in the Senior School Certificate Examination. Some would say ‗I offer it because I am a Christian‘ (Simonton, 2001).
In his study on students' attitude towards Christian Religious Education (CRE) and their academic performance in CRE in Lelan Division of West Pokot District, Kenya, Cheben (2002) found that students' performance in Christian Religious Education in the Kenya Certificate of

Secondary Education was affected by a series of conditions and attitudinal factors that existed in the school and home environments. The study was aimed at establishing the indicators of positive attitude, and to identify strategies that could be instituted to undo the negative factors that do not promote effective learning, teaching and assessment of the subject. The research further determined whether lack of updated teaching and learning resources has an influence on students' achievement and performance in Christian Religious Education.
Kasomo (2011) carried out a similar study on students‘ attitudes and the teaching of Christian Religious Education (CRE) in Secondary Schools in Kenya. Using both closed and open-ended questionnaire administered to participants in nine secondary schools. Kasomo‘s findings contradicted that of Cheben as it was concluded that the different background of the respondents did not influence their attitude toward CRE. This entails that attitude and interest may be countless in the academic achievement of students. However, sex has been identified in Kasomo‘s study as an important affective factor that plays specific roles and influences students‘ learning.
In either case, however, the findings of a study by Onah and Ugwu (2010) complements the claims of Kasomo, when the result revealed that school location and students‘ interest had no significant effect on performances in physics, and that performance of students at the secondary school level depends on sex (gender), teacher qualification and laboratory facilities. Onah and Ugwu investigated factors that predict students‘ performances in secondary schools physics in Ebonyi North Educational Zone of Ebonyi State. The factors studied in relation to their relative effects on performances in secondary school physics include teacher qualification, gender, laboratory facilities and resources, school location and interest of students.

2.9.2 Gender as a factor in learning and academic achievement

In a study to assess factors affecting academic achievement of Students in Senior School Certificate Examination (SSCE) in Christian Religious Knowledge, Lawal (2010) held that there is a significant difference in academic achievement scores of male and female students in Christian Religious Knowledge. To be specific, female students were said to have had better academic achievement scores in Christian Religious Knowledge than their male counterparts. Hence, it was concluded that sex also influences interest and performance in CRK. No doubt, Ntia (1995) and Ohiri-Aniche (2000) have noted that the influence of sex on performance in CRK is worthy of examination, as it seems to be a general trend that females tend to be more religious than males.
Similarly, Abdu-Raheem (2012) carried out a study on the influence of gender on secondary school students‘ academic performance in southwest, Nigeria. The results of 2003/2004 to 2007/2008 West African School Certificate Examinations (WASCE) were collected on English Language, Mathematics, Biology, Chemistry, Physics, Economics, Geography, Government, Yoruba, Christian Religious Studies and French from 10 Secondary Schools selected from 5 States in Nigeria. The samples consisted of 2,305 students, using Chi- Square for data analysis. The study revealed that male and female students performed equally in English language. Males performed better than females in Mathematics, Science and Social Science while females also did better than males in CRK, with a Chi-square value of 7.78, p < 0.05.
Also, Adepoju and Ogurinade (2006) in their study of students‘ factors as correlates of academic achievement in Junior Secondary School Religious Studies found out that gender was not a significant contributor to academic performance in CRK. Another student variable that has

been considered to influence students‘ academic performance is age. Cognitive development and maturity (which are associated with age) are necessary for a worthwhile performance of students. Indeed, age of the individual, according to Ukwueze (2007), as it increases, usually affects the various developmental changes. It also affects every area of human performance. Therefore, it has become necessary to examine the extent to which age affects the academic performance in CRK. Consequently, Oloepoenia (2005), in her study of the influence of age on academic performance of students in Economics reported that high but negative correlation exists between age and performance in the subject. The implication of this is that students achieve better grades in Economics at younger age. One then may wonder if the same trend would be observed for CRK at Senior Secondary School level.
Furthermore, in a study on students‘ factors as correlates of academic achievement in Junior Secondary School Religious Studies in the 2005 Osun State Junior School Certificate Examination (JSCE) in CRK; Adepoju and Ogurinade (2006) revealed that age was not a significant contributor to academic performance in CRK. This further implies that older and younger students would have no significant difference in their achievement in JSCE CRK. Jabor, Machtmes, Kungu, Buntat and Safarin (2011) reiterated that the action of delaying school promotion to give certain advantage to some students or retaining students in certain class to ensure students achieve certain level of performance could be a futile effort to enhance students‘ performance. Hence, they concluded that when students are older than their classmates, their average academic performance decline and continue to decline as they grow older.
Still on age and achievement, Lehman (as cited in Simonton, 2001) has observed correlation between age and achievement in a series of studies conducted. Also, New Zealand Center for Educational Research and Development (NZCERD, 2009) reported that students do

better at the secondary level than at the primary level. This implies that learning is enhanced with maturity. Moreover, a study by White (as cited in Ntamu, Owulu and Monity, 2016) has shown that as students become older, the correlation between age and school performance diminishes. The foregoing have no doubt support the claims that age and sex have significant impacts on students‘ learning ability and academic achievement generally.
2.10 [bookmark: _TOC_250019]Environmental Factors and implementation of CRK curriculum

2.10.1 Influence of family background and school environment on educational achievement of children
When discussing the relationship of socio-economic background of children and academic achievement, it is indispensible to identify income as an important indicator of possessions, life style, and place of living. Just as applicable in most parts of the world, sociologically, the Nigerian society has been stratified into upper class, middle class and lower class respectively. The upper class consist of the extremely rich, the middle class consists of the average rich, while the lower class comprises of the poor and least privilege ones in the society (Haralambos and Heald 2006).
While relating socio-economic background of children to academic achievement, Okoroh (as cited in Gotan, 2005) states that the social class to which one belongs can influence his children‘s achievements at school. In the same vein, Hopkins and Stanley (as cited in Gotan, 2005) stress that socio-economic status is related to many educational characteristics of pupils such as achievement, motivation, dropping out of school and academic achievement.
This has further been backed by the claim of Dubey, Edem and Thankur that children of middle and upper classes tend to do better in their educational achievements. This claim was supported with the view that children from the middle and upper classes are not only motivated

by their parents, but they are also provided with relatively adequate environment stimulation which help them to progress educationally (Dubey, Edem and Thankur, as cited in Gotan, 2005). The relative educational advantages upper and middle class children have over the lower class children are succinctly expressed by these scholars when they said upper class children have better chances of being admitted into good quality post primary institutions; and that good performance can be expected from children in the upper classes who have had more advantaged homes, social environment and primary schooling.
Relating this to a religious background, Goldman (as cited in Gotan, 2005) concludes that if a child comes from a home where the Christian religion is practiced actively; for example, regular church attendance, encouragement of private prayers, and regular discussion of religious subjects, the motivation will be higher compared to a child who comes from a home where religion is treated with indifference. In consonance with this, Ndu (as cited in Gotan, 2005) asserts that home background brings about individual difference in behaviour and school achievement, and that in stable and happy homes, parents encourage their children, make books available for them, show interest in their school works and provide quiet corners where they can study.
Educated parents are also known to encourage their children to aspire to be as well educated as they are. For example, in a monitoring report of European Union (EU), it has been stated that the level of educational attainment of parents could influence the academic achievement of their children (EU, 2013). Certainly, parents are the first teachers for children and their awareness and educational background go a long way to influence the children‘s growth socially, morally and academically. While children from educated family background could be influenced positively, the illiteracy of parents  could have negative effects on the

learner‘s academic and religious acts due to lack of support, motivation and reinforcement (Alokan, Osakinle and Onijingin, 2013). Likewise, Muola (2010) posits that the family background constitutes a distinct variable in student‘s life because it influences the student physically, intellectually and emotionally. In the same vein, Fantuzzo and Childs (2000) believes that the impact of environment in which the students reside and live cannot be underestimated. This is considered to be consequential for child developmental outcomes such as cognitive ability, school readiness and academic achievement, as well as ethical and emotional adjustment.
These buttresses the view of Okoroh when he posits that stimulation from the home background will no doubt serve a great deal of motivation to the children. He said thus:
Stimulation from parents includes adequate provision of audio-visual materials in the house, such as radio, television, newspapers and books. The reading habits of parents also stimulate children. Stimulation is also done by taking children to places of academic interest such as the zoological garden, institutions of higher learning, when children have broad experiences they learn very easily in school. But children who lack adequate stimulation may be backward in class…. The backward child may not be able to engage in elaborate abstract thinking, since he has very few experiences to reflect on (Okoroh, as cited in Gotan, 2005, p. 82).

In addition, he noted that backwardness is a temporary feature, which can be changed through environmental enrichment. This, however, challenges teachers to stimulate the backward children by making use of concrete learning materials. As children from stimulating homes and non-stimulating homes bring to school different experiences, teachers can harness these experiences to enrich the learning environment, thereby motivating even those children from the poor home background to learn much easily. No wonder, Umoh (2006) posits that nature only provides the raw materials in form of potentials, but it is the school‘s environment that determines the extent of development. The school set-up, administration, and execution of educational activities have a greater variable in students‘ entire life.

Speaking also on the influence of socio-economic background of parents on children‘s school achievements, with specific reference to location of settlement - urban and rural - Ndu observed that emphasis on education and the amount of support given to schools vary from one locality to another. In addition, he pointed out that the important effect of geographical location is the differences between the educational conditions in urban and rural areas respectively. To explain the differences between urban and rural parents in the provision they make for their children and the difference between facilities available in schools in the two areas, his words are worthy of quoting here:
Parents in the rural areas are on the average poorer than those in the urban areas and therefore they are less able to provide their children with school requirements including school fees, textbooks, school dress, and other requirements. … parents in rural areas are less educated than those in the urban areas and so are less able to help their children with their school problems. The children in the rural areas are not as acquainted with cars, trains, mechanized toys, electrical gadgets, books, newspaper, which enrich education as children in towns (Ndu, as cited in Gotan, 2005, p. 83)


Indeed, the foregoing has highlighted the significant effect of family background and school environment on the school achievement of children. The review has revealed that different environmental variables must be put into consideration when planning curriculum for secondary schools‘ subjects in general and CRK in particular.
2.10.2 Problem of inadequate funding of education

The importance of funding in educational development is another factor to reckon with when dealing with issues relating to curriculum implementation, as no organization can carry out its function effectively without adequate financial resources at its disposal. According to Obe (2009), without adequate funding, standards of education at any level shall be tantamount to a mirage, which is, building castles in the air. Money is important in a school because it is used to

construct buildings, purchase needed equipment, pay staff‘ salaries and allowances, maintain the plants and keep the services going.
In Nigeria, with the exception of private owned secondary schools, secondary education derives its major fund from the annual allocation to the education sector. However, regrettably, allocation to the education sector on which secondary education depends has been consistently low in spite of the strategic role of the sector in the training of manpower for the development of the economy. Records have revealed that between 2000 and 2010, allocation to the education sector by Federal Government in Nigeria was not more than 14% of the annual budget (CBN, 2010). Also, Lawan (2018) laments that, against the 26% recommended by UNESCO, the Federal Government of Nigeria has failed to commit up to 10% of its budgetary allocation to the education sector. It is quite unfortunate, just as United Nations Development Programme (UNDP) has lamented, that this falls far below the allocation of countries such as Kenya, Malawi, Botswana, Angola, Sierra Leone and South Africa, all in Sub-Saharan Africa (UNDP, 2011).
By implication, when the tertiary education receives the largest share of education vote, which has always been the case, the remaining meager fund is shared between the primary and secondary education accordingly (Hinchlifee, 2002). To worsen the situation, the reports of FME (2007); CBN (2010); and Jaiyeoba and Atanda (2003) have concurrently indicated that the limited allocation to secondary education is being threatened by increase in enrolment. In theory, it has been behooved on the States to make provision for secondary education in form of running grant to schools on term or session basis. Unfortunately, complaints of inadequate funding for the development of secondary education in Nigeria abound (Omoregie, 2005, Jaiyeoba and Atanda, 2003, FME, 2003, and Moja, 2000).

Further evidence can be seen in the maiden report of World Bank (WB) on Human Development Index (HDI), where Nigeria was ranked 152nd out of the 157 countries captured in the report. The president of the WB Group, Dr. Jim Yong Kim, disclosed this at its annual meeting in Bali, Indonesia, which was focused on two key development issues, climate change and human capital development. Like many other African nations, Nigeria, according to the WB boss, is in the red zone because her health and education budget is too low (Ujah, 2018). This was, indeed, a wake-up call to Nigeria as well as other African nations on the need to invest massively on education. Poor funding leads to insufficient and decay infrastructural facilities in secondary schools, which is one of the environmental factors that can stall effective implementation of a given curriculum (Ahmed, 2003).
2.11 [bookmark: _TOC_250018]Empirical Studies

Nevenglosky  E.  A.  Cale  C  and  Aguilar  S.  (2019).  Investigated  ―Barriers  to  effective curriculum implementation‖. The study was carried out in the United State of America. The participants included teachers and administrators directly affected by the defined problem of the study. A total of 14 teachers teach phonics at the site, and four administrators oversee school faculty and operations (see Table 2; Appendix A). The sample size for this study was 10 (n=10). The deliberate selection of the sample size arose from the small school size and the desire to protect participant privacy and identity. The inclusion criteria for the participants and timeframes include the following standards necessary for participation in the study: (a) participants must be 21 years or older, (b) participants must teach phonics (the subject area being studied), (c) participants must teach in grades K–3, and (d) participants must be available for two 30-minute classroom observations (60 minutes total), and one 60-minute interview. Data were collected from interviews and field notes from observations were analyzed using a coding system to

highlight and identify similar/ dissimilar themes among the participants. Result of the data analysis revealed that Curriculum implementation entails putting into practice the officially prescribed courses of study, involves helping the learner acquire knowledge or experience and that it cannot take place without the learner who constituted the central focus. Among factors militating against implementation of curriculum identified were the learners, resource materials and facilities, the teacher, the school environment, culture and ideology, instructional supervision and assessment. The above study is similar to the present study. Both seek to identify and assess factors militating against curriculum implementation. The scope and place of study differs and the present study used quantitative data and is concentrated in Nigeria.
Chaudhary 2015), carried out a study on "Factors affecting curriculum implementation for students‖ University of Delhi, Delhi, India. The major objectives were: to define curriculum implementation, List factors that influence curriculum implementation, Identify determinants of curriculum implementation and Explain how to implement a curriculum. The study used content analysis. The of the analysis revealed that some of the factors that influence the implementation of a curriculum included the teacher, learners, interest groups, school environment along with Resource Materials and Facilities. The present study is similar to the above study. The previous study was concerned with Factors affecting curriculum implementation for students‖ University of Delhi, Delhi, India while the present study is assessing the implementation of curriculum in Junior Secondary Schools in Kaduna State. The previous study was generalized while the present study is restricted to CRK curriculum implementation and is located in Kaduna State Junior Secondary Schools.
In  the  topic  titled:  ―Teacher-related  factors  influencing  Christian  Religious  Education curriculum implementation in public secondary schools in Westlands Sub-County, Nairobi,

Kenya‖, Amugah (2017) attempted to establish the extent to which teachers‘ competence, methodology, attitude and use of teaching-learning resources could influence the implementation of Christian Religious Education (CRE) curriculum. The study was guided by the Rand Change Agent theory of curriculum implementation which emphasized that successful implementation of curriculum is characterized by teachers‘ participation in decision making and adaptation of change to the local setting. Descriptive survey research design was adopted in the study. The population of the study was made up of head teachers, Heads of Departments (HODs), CRE teachers and students in 10 public secondary schools in Westlands County, Kenya.
Consequently, 10 head teachers, 10 HoDs, 27 CRE teachers and 370 students were selected to form the sample size for the study using both purposive and simple random sampling method respectively. These made up the total sample size of 417 accordingly. Data were collected using both questionnaire and interview schedule. The data were analyzed using simple percentage, frequency, bar graph and pie chart accordingly. In a simple percentage, however, the findings of the study revealed that 40% of the CRE teachers were found lacking in the required skills for competence in curriculum implementation, while 50% were found lacking in ability to diversify approaches to teaching as lecture method only appeared to be the rule in their teaching pedagogy, and resource materials were limited to textbooks. Amugah‘s work, though based on Kenya situation, is very similar to the present study and it is worthy of replicating here and elsewhere. However, it differs from this study in that it perceives CRE curriculum implementation as a matrix function of teacher related factors only, while the present study goes beyond teachers‘ factors to environmental factors and general attitude toward CRK as well.
From   a   study   on   ―Effect   of   power   presentation   on   secondary   school   students‘ achievement in Christian Religious Studies in Nsukka Local Government Area of Enugu State‖,

Asogwa and Echemazu (2011) reported the extent to which the use of electronically based instruction materials can improve students‘ achievement in Christian Religious Studies. Experimental research design was used in this study. The study sampled 60 students from two intact classes randomly selected from public senior secondary schools in Nsukka. Christian Religious Knowledge Achievement Test (CRKAT) was used as an instrument for data collection. The data was analyzed using mean and the analysis of Covariance (ANCOVA). The results showed that students taught with power point presentations perform better than those taught conventionally. The effect of gender on the student‘s achievement when taught with power presentations is statistically significant. Based on these findings, it was concluded that gender is a factor that determines students‘ academic achievement in schools.
This work is an essential guide to the present study in that it experiments newer method of teaching against the traditional teaching methods such as lecture, discussion, story-telling and question method respectively. However, it differs significantly from the present study as its conclusion reveals that the study focused on gender as a variable in students‘ academic achievement. Meanwhile, the present work does not consider gender as a factor, but focuses on real challenging issues confronting the implementation of CRK curriculum in secondary schools, which include environmental factor, inadequate funding, teachers‘ competence, as well as societal and students‘ attitude toward CRK as a subject.
From  investigation  on  ―Impact  of  instructional  graphics  on  secondary  school  student‘s interest and performance in Christian religious studies in Onitsha, Nigeria‖, Aghadiuno (2017) observed that inadequate use of instructional materials and poor teaching method are factors impeding interest and performance of students in Christian religious studies. Quasi-experimental research design was adopted in this work. The population of the study comprised of all junior

secondary schools in Onitsha metropolis. Stratified sampling method was used to select one school each from Onitsha South and Onitsha North constituencies respectively. The school selected from Onitsha North was labeled ‗School A‘ and served as the experimental group intact class, while ‗School B‘ selected from Onitsha South served as the control group accordingly. A sample size of 50 students was randomly drawn from School A for experimental group while 40 students were also randomly picked from School B for the control group. This brought the total sample sized to 90. The experimental group was taught using instructional graphics package, while the control group was taught with the conventional method using chalkboard and textbook only.
At the end of 6 weeks experimental teaching, both groups were administered test questionnaire titled: Students‘ Christian Religious Knowledge Achievement Test (SCRKAT). The result of the test was analyzed using mean, standard deviation, and t‘test. The result revealed that students taught with instructional graphics package performed significantly higher (83.45) than those taught with the conventional  method of chalkboard and textbooks (51.42). This implies that the use of instructional graphics package can significantly improve the academic performance of students in Christian Religious Studies. Hence, the researcher recommends that the use of instructional graphics package should be encouraged in place of the conventional method of teaching.
Llike Asogwa and Echemazu, Aghadiuno experimented modified method of teaching using new generation instructional devices. This made her work to be quite admirable and could serve as a pointer to the present study. However, like Amugha, her work tends to focus on teachers alone as a factor in the implementation of CRK curriculum. Also, Llike Asogwa and Echemazu, she focused on methodology of teaching adopted by teachers in classroom lesson

delivery at the expense of other striking factors such as environmental effects, attitudes, as well as motivation on the part of the society and government toward CRK as a subject and CRK teachers as well. This therefore makes her work to vary from the present study which seeks to establish the effects of the above mentioned factors and other related issues on the implementation of CRK curriculum.
In his study titled: ―Factors affecting academic achievement of students in Senior School Certificate Examination (SSCE) in Christian Religious Knowledge‖, Lawal (2010) assessed the possible variables affecting the learning ability of secondary school students and their performances in CRK. 300 SS III students were randomly drawn from five secondary schools in Abeokuta North Local Government Area of Ogun State. Using questionnaire for data collection and Chi square for analysis of data, the results revealed that the calculated Chi-square value was 84.42, while the table value was3.84 at 0.05 levels of significant.
Based on this result, it was therefore held that:

1. Students who have positive attitude, interest and good perception of Christian Religious Knowledge perform better than those with negative attitude toward the subject.
2. 	Students from high socio-economic status perform better than those from low socio- economic background in Christian Religious Knowledge.
3. Students from private primary schools perform better than students from public schools in Christian Religious Knowledge.
4. Girls perform better than boys in Christian Religious Knowledge.

5. Arts oriented students show more superiority in Christian Religious Knowledge compared to science students.

Consequently, recommendations that can enhance students‘ achievement in the subject were made with a view to ameliorate the dwindling interest and attitude of students toward CRK as a subject.
Lawal has carried out an extensive investigation quite similar to the present study as he goes all out to touch on multiple features which may be capable of influencing the implementation of CRK curriculum in secondary schools either positively or negatively. Lawal‘s work, no doubt, could serve as a formidable guide to the present study which delves into unraveling the circumstances affecting effective implementation of CRK curriculum in secondary schools in Kaduna State. However, his work differs slightly from the present study in that, like Asogwa and Echemazu (2015), Lawal also emphasized gender as a factor in the implementation of CRK curriculum.
In  the  study  titled:  ―Challenges  to  effective  implementation  of  Christian  Religious Studies among secondary school pupils in Ebonyi state‖, Njoku and Njoku (2015) have found that several factors pose challenges to effective implementation of the subject in secondary school accordingly. The study adopted descriptive survey design. The population comprised of all CRS teachers in public secondary schools in the area of study. 200 CRS teachers were selected out of the total 232 to form the sample size using purposive sampling method. Fixed response questionnaire was used to collect data from the respondents. The data was analyzed using mean score of the respondents.
The results revealed that effective implementation of CRS curriculum among secondary school pupils in Ebonyi State has been hindered by many factors, which include insufficient time allocated to the teaching of CRS, vast nature of the curriculum and syllabus, teachers beliefs, abstract contents of CRS, lack of concrete instructional materials, and poor understanding of the

pedagogical and theological aims of the subject by teachers. Based on the findings, recommendations were made for effective implementations of CRS curriculum with a view to achieve the desired goals of the subject in the lives of learners. Njoku and Njoku‘s work is quite expedient to the present study as it attempts to establish constructive challenges of CRS curriculum implementation. Although their work was based in Ebonyi State which is a predominantly Christian State where attention to CRS would be reasonably high, it is worthy of replicating in Kaduna State where religious divide is highly visible.
2.12 [bookmark: _TOC_250017]Summary

The literature reviewed the place of secondary education in the educational system of Nigeria. The origin of secondary education was traced to the inception of Western education which was introduced by Christian missionaries in the mid-19th century. Precisely, secondary education began with the establishment of secondary school by Church Missionary Society (CMS) in 1959. This was necessitated by the fact that the primary education provided earlier was becoming insufficient for acquiring literacy, numeracy and communication skills required of children. Further objective of secondary education was to prepare the individual for useful living within the society and to pave way for higher education.
The literature established that emerging trends in the educational system and sporadic increase in enrollment brought about the splitting of secondary school into Junior Secondary School (JSS) and Senior Secondary School (SSS) and both function as separate and independent schools respectively. In addition to the splitting of secondary school into JSS and SSS, the literature has revealed that the idea of having a curriculum for education in Nigeria dated back to 1969 when a national curriculum conference was inaugurated to address public criticism of education inherited from colonial government. Since then, the curriculum has been undergoing

review and improvement. Whatsoever review that has taken place, however, CRK features permanently in the secondary school curriculum.
Teachers‘ factors in curriculum implementation were also reviewed. The review revealed that teachers are the fulcrum on which the lever of educational system rests. However, as vital as these individuals are to curriculum implementation, the review indicates gross neglect of their status and welfare by government, school administrators and the general public. This lack of motivation has caused many skilled and professional teachers to abandon the teaching profession for more high profile and lucrative jobs in the society. This created gaps which were filled with non-professional teachers who are lacking in experience for teaching and commitment to teaching. This implies that many people get involved in the teaching field not with the passion for it, but just to make ends meet. It is an avoidable assault on the educational system if the government, employers of labour and the general public should do the needful.
The review has as well unfold that as a result of lack of training and retraining, most teachers of CRK find it difficult to diversify their approaches to teaching, and that they are lacking in experience to use modern and modified instructional materials such as Information and Communication Technology (ICT), graphic packages, Computer Assisted Instruction (CAI) and other electronic media. Hence, most of the teachers are still tied to the traditional system of oral delivery, chalkboard and textbooks only. This, according to findings of some studies, has made many students to lack interest in learning, and has as well reduced enrollment in some subject areas, including CRK.
Other challenges facing the implementation of CRK curriculum in secondary school as revealed by the review of literature include students‘ interest and attitude toward the subject, influence of family background and school environment on educational achievement of children,

and inadequate funding of education. The review has shown that due to lack of interest occasioned by teachers‘ related factors and poor performance, especially in external examinations such as SSCE set by WAEC and NECO respectively, many students are running away from offering CRK as a subject. Consequently, some students, especially at the senior secondary level, offer CRK not out of interest for it but to complete the required number of subject in the SSCE, or simply because they are Christians by religion.
Finally, the literature revealed that home background brings about individual differences in behaviour and school achievement. It was established that in stable and happy homes, parents encourage their children, make learning materials available for them, show interest in their school works, and provide quiet corners where the children can study. It was also established that the educational background and awareness of parents go a long way to influence the children‘s growth socially, morally and academically. It has as well been established that school environment determines the extent of development of the child as the school set up, administration, and execution of educational activities affect the entire life of children. It has also been revealed that government paid more attention to public schools in urban centres than rural areas, and this has crippled academic activities in rural areas where children have been compelled to learn under un-conducive condition due to dilapidated structures and non-provision of learning materials occasioned by inadequate funding of education. Indeed, stimulation from the home background and school environment will no doubt serve a great deal of motivation to the children.
The forgoing review has indeed revealed that a number of works have been done on issues and challenges relating to curriculum implementation in secondary school generally and the implementation of CRK curriculum in particular. However, more is still needed especially

now that CRK as a subject seems to be treated with disdain. This is very necessary as many students appear to be running away from the subject. Hence, this study sets out to assess the extent to which the curriculum of CRK has been implemented in junior secondary schools in Kaduna State and its effect on students. It also assesses factors affecting the implementation of CRK curriculum in secondary schools respectively. Thus, the findings and recommendations from this study will go a long way to address challenges facing the implementation of CRK in our secondary schools, and as a result, curtail the lack of interest in the subject which seems to prevail in the minds of several students.

CHAPTER 3

METHODOLOGY

3.1 [bookmark: _TOC_250016]Introduction

This chapter focuses on the methodology adopted for the study. Consequently, the chapter featured research design used for the study, population of the study, sample and sampling technique, sample size, instrumentation, validation and reliability of the instrument, procedure for data collection and analysis of data.
3.2 [bookmark: _TOC_250015]Research Design

Research design can be defined as the guiding principles aimed at achieving the objectives of a given research problem. Research design, according to Chaturvedi and Shweta (2015) is the plan, structure and strategy of investigation conceived to obtain answers to research questions and to control variance. It is the guiding models to be followed by the researcher. Survey research design is adopted for this study. The survey research design has been adopted because according, it allows for a representative sample for the entire population. This helps the researcher to obtain information from a sample of respondents for the purpose of testing hypotheses concerning the stated problem.
3.3 [bookmark: _TOC_250014]Population of the Study

Population refers to the aggregate of items or persons that possess the data necessary for a particular study. Ekeh (2003) considers population as the entire members of the universe being studied. On his part, Olaofe (2010) views population of a study as the entire area or total number the research is expected to cover. In the light of the above, the populations of this study consist of all Junior Secondary School Teachers in Kaduna State. Kaduna State has a total of four hundred and eleven (411) public Junior Secondary Schools (JSS) with a total of three thousand

one hundred and five (3105) teachers. The JSS spread across the three educational zones comprising of the northern zone, southern zone and the central zone accordingly.
3.4 Sample and Sampling Procedure Sample
Nkwocha (2004) defines sample size as the exact number of people or objects that make up the population used for a study and the percentage of the population the number represents. She recommends ten percent (10%) of the population to be used. In accordance with this, the researcher adopted 10% of the total number of JSS teachers in the three educational zones for the study. The computation goes as follows:
3105 x 10 = 31050 = 310.5 (approximately, 311).
100	1	100

The calculation shows that 10% of 3105 is 310.5, which can be approximated to 311. However, to make up for equal representation, the researcher deliberately added 3 to it, thus summing up to
315. Consequently, the sample size for this study was three hundred and fifteen (315) JSS teachers with one hundred and five each drawn from the three educational zones. Please see appendix D for details.
A sample refers to a portion of the population selected for study and sampling refers to the method of selecting sample from a large population. Amin (2005) defines sampling as the process of selecting elements from the population in such a way that the sampled elements can represent a given population of the study. This implies that a portion of a given population can be studied instead of the whole population. In line with this, therefore, the researcher selected fifteen (15) Junior Secondary schools (JSS) out of the four hundred and eleven (411) JSS in Kaduna State for the study. The selection of the schools was done in a way that five (5) schools

each were drawn from the three educational zones respectively. To avoid bias, and to give room for equal representation, the random sampling method was used in the selection of sample.
Olayiwola (2007) defines random sampling as a process in which sample of a study is selected in a way that chance of equal representation is ensured. The random sampling method was used in selecting sample for this study because it fulfills the requirements for inferential statistics. In random sampling, samples are drawn through raffle draw or table of random numbers. In this work, the raffle draw (also called ballot method) was utilized. To do that, the names of the schools in each educational zone were typed-written on pieces of paper, each folded, mixed thoroughly and poured on the ground, and then five (5) independent persons were called to pick one each. The ones picked were used for the study. Please see appendix D for details of the schools selected. Because the selection of these schools was made through random sampling method, the selected schools are believed to be representation of the entire JSS in the three educational zones of Kaduna State. Hence, the findings from the study can be generalized.
3.5 [bookmark: _TOC_250013]Instrumentation

A research instrument is a tool used in collecting data for a research study. The instrument used for this study is a structured items questionnaire. The questionnaire is divided into two parts. Part I consists of personal data of the respondents which include name of school, school location, gender, academic qualification, field of specialization, subject taught in school and years of teaching experience. Part II consists of structured items soliciting for the opinion of respondents with regard to the level of implementation of CRK curriculum for JSS and its effects on the academic and moral growth of students, teachers‘ factors in curriculum implementation, as well as effects of environment on academic achievement of students. The questionnaire was structured based on modified Likert scale rating:

Strongly Agree (SA) = 4	Agree (A) = 3

Disagree (D) = 2	Strongly Disagree (SD) = 1

3.5.1 Validity of the instrument

Validity of a research instrument entails the ability of the constructed instrument to actually measure that which it has been meant for. The instrument for this work was self- developed by the researcher. To ensure that the contents of the questionnaire measure the subjects of investigation, the constructed questionnaire was face validated by experts in measurement and evaluation as well as the researcher‘s supervisors and experts in the field of religion and teaching profession. The expert inputs of these professionals validated the instrument for use in this research.
3.5.2 Pilot study

A test retest approach was used in the pilot testing of the instrument. The questionnaire was administered on forty (40) teachers who were excluded from the three hundred and fifteen
(315) respondents used for the study. In this regard, teachers from Government Secondary School, Chindit Barracks, and Commercial College, both in Zaria were used for the pilot test. Cronbach‘s alpha correlation was used to establish the reliability of the instrument, and co- efficient of 0.779 (approximately: 0.78) was achieved. This is very close to 1 and can thus be accepted as 1 in line with Oku (2005), who argued that the closer the reliability coefficient lies to 1, it can be considered as 1. This implies that there is a significant correlation between the results of the test retest. Hence the instrument is valid for use in this work.
3.5.3 Reliability of the instrument

Reliability of a measuring instrument has been defined by Stangor (2004) as the extent to which the instrument is free from random error, thus measuring consistently overtime the

variables of interest. The reliability of the instrument in this research is determined using Cronbach‘s alpha and was obtained at 0.779 (approximately: 0.78) level of reliability. The reliability co-efficient is considered adequate for the internal consistency of the instrument. This is supported by Chaturvedi and Shweta (2015) who state that a survey instrument is acceptable when the reliability co-efficient is closer to 1. Hence, with the reliability co-efficient of 0.78, this can be approximated to 1. The instrument is considered to be reliable for use in this study (see appendix E for details).
3.6 [bookmark: _TOC_250012]Procedure for data collection

The researcher contacted principals of the schools selected for the study and discussed with them her intention to use their schools for a research study. On their kind permission, the research questionnaire was administered on teachers and Heads of Departments in the schools. The questionnaire was administered by the researcher with the help of research assistants. However, to enhance speed in the data gathering, the research instrument was dispatched to schools in remote areas through speed delivery services to the Principals who coordinated the administration of the questionnaire. The completed questionnaire was collected by the researcher and the research assistants while those of the schools in the remote areas were sent back to the researcher through dispatch services.
3.7 [bookmark: _TOC_250011]Method of Statistical Analysis

The data collected from the instrument were analyzed with the Statistical Package for the Social Science (SPSS), IBM version 20. Statistical procedures adopted in the analysis of the data include frequencies and simple percentages for the demographic variables. Frequencies, percentages and means were used in solving the research questions. The null hypotheses were tested with Chi-square. The hypotheses were tested at 0.05 probability level of significance.

CHAPTER 4
PRESENTATION AND DATA ANALYSIS

4.1 [bookmark: _TOC_250010]Introduction

Data collected towards assessment of implementation of Christian religious knowledge curriculum in Junior Secondary Schools of Kaduna State were statistically analyzed in this chapter. A total of 312 teachers collected across Junior Secondary Schools in the three Senatorial zones of the state were involved in the study. The data were analyzed with the Statistical Package for the Social Sciences (SPSS) IBM version 23 with interpretations of the results along the specific objectives and research question of the study. The chapter consisted of an analysis of the demographic characteristics of the teachers in frequencies and percentages and their opinion on the investigated variables. In the analysis of the objective and research questions frequencies and percentage along with mean scores were used. Decision on the items and variables were based on midpoint mean of 2.5 on a four point interval scale. The research hypotheses were tested along with a discussion of the findings at the end of the chapter.
4.2 [bookmark: _TOC_250009]Demographic characteristics of the respondents

The demographic variables of the respondents include location, gender, educational qualification and years of teaching experience. The variables are presented in tables of frequencies and percentages below.
Table 1: Classification of the respondents by location of their schools

	School Location
	Frequency
	Percent

	Rural
	90
	28.8

	Semi-urban
	87
	27.9

	Urban
	135
	43.3

	Total
	312
	100.0



The above table shows that 90of the respondents representing 28.8%are teachers from schools in rural areas of the State. Those who are from semi-urban areas are 87 (27.9%), while those from schools in urban settings were 135 (43.3%). This distribution shows that both rural and urban locations involved in the study have been fairly represented.
Table 2: Distribution of the respondents by gender

	Gender
	Frequency
	Percent

	Male
	143
	45.8

	Female
	169
	54.2

	Total
	312
	100.0




From the classification of the respondents in the table above, 143 (45.8%) were male while 169 or 54.2% were female. This classification reveals that the opinions of male and female respondents could be said to have been fairly represented in the study. This helps to take off gender bias from any conclusion made from the study as all decisions have been based on weighted mean scores which is devoid of numbers.
Table 3: Educational qualifications of the respondents

Teaching Qualification	Frequency	Percent
Diploma	42	13.5
NCE	119	38.1
BSC/BA/B.ED	100	32.1
MA/M.ED/MSC/PGDE	32	10.3
Others	19	6.1
Total	312	100
This table shows that42of the respondents representing 13.5% have Diploma while 119 (38.0%) possess the National Certificate in Education (NCE) as their highest educational qualifications. Those with BA, B.ED or B.SC degree were 100 (32.2%),32 (10.1%) possess the

higher degree of MA, ME.D, M.SC, PGDE while 19 (6.2%) representing others. By this distribution, it is assumed that the educational qualifications of the respondents have been proportionally represented in the study.
Table 4: Respondents’ years of teaching experience


	Years
	Frequency
	Percent

	05 – 15
	280
	89.7

	> - 15
	32
	10.1

	Total
	312
	100.0




From the classifications in the table above, 280 (89.9%) of the teachers have less than 15years of teaching experience while only 32(10.1%) of the teachers have been teaching for more than 15years. Considering that the Junior Secondary school curriculum span across three academic years from JSS I to JSS III, it could be said that the teachers have adequate years of experience to give valid information on the extent of the CRK curriculum implementation in the selected Junior Secondary Schools in the areas under study.
4.3 [bookmark: _TOC_250008]Answers to research questions

The major objective of this study is to assess the extent to which the curriculum of CRK has been implemented in Junior Secondary Schools in Kaduna State. This main objective was broken down into specific objectives with research questions. The opinions of the respondents
have been tabulated in frequencies, percentages (%) and mean scores ( X ). The midpoint used for decision is 2.5. This implies that the mean scores of 2.5 and above indicates agreement while
2.4 and below implies disagreement. In the presentation, the percentages in the table are calculated in terms of the total frequency of each statement; so also is the mean. Consequently, the frequencies and percentages of strongly agree and agree have been merged and discussed as

agree. Also, disagree and strongly disagree has been merged and discussed as disagree accordingly.
Research Question One: What are the influences of teacher related factors on the implementation of CRK curriculum in Junior Secondary School of Kaduna state? To determine the extent to which teacher factors affected the implementation of CRK curriculum towards moral development of Junior Secondary school students in the state, their opinions are tabulated in Table 5.

Table 5: Opinion of teachers on influences of teacher related factors on the implementation of CRK curriculum in the Junior Secondary Schools
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	Teacher related factors on the
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what students have been able to know and can do
3 Inability of teachers to meet the identified needs of students in the teaching of CRK
4 CRK teachers‘ personality and attitude affect the attitude of students as well as their learning ability and performances in the subject.
5 Teachers‘ qualifications strongly influence classroom delivery as well as students‘ learning and performance in CRK.
6 Employment of lowquality teachers to teach CRK leads to faulty implementation of its curriculum.
7 Lack of effective assessment by
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(Decision mean = 2.50)

The objective here is to find out effects of teacher factors on the implementation of CRK curriculum in junior secondary schools in Kaduna State and its effect on academic and moral growth of students. In table 5 above, 186 (59.6%) strongly agreed, 56 (17.8%) agreed with the expressed statement that lack of motivation of students by their teachers in the teaching and learning of CRK curriculum in is a teacher related factor affecting the implementation. But30 (9.6%) disagreed and 40 (13.0%) strongly disagreed with the opinion. The mean score of this assessment, which is 3.2, further supports the opinion that teacher factor in terms of inability to motivate students could account for ineffectiveness of the CRK curriculum implementation in Junior Secondary Schools of the state.
In response to the second item of the table, the teachers were of the opinion that inability of teachers to detect what students have been able to know and can do is responsible for the ineffective implementation of the curriculum. In this regard, 180 (57.7%) strongly agreed,91 (29.3%) agreedwith the opinion. The mean score was 3.4.But 26 (8.2%) disagreed and 21 (6.7%) strongly disagreed with this view. The teachers, response to the third in the table revealed that, 141 (45.2%) of the respondents strongly agreed and 124 (39.9%) agreed with the suggestion that inability of teachers to meet the identified needs of students in the teaching of CRK is part of the factor responsible to the ineffective implementation of CRK in the state Junior Secondary schools but 26 (8.2%) disagreed and 21 (6.7%) strongly disagreed this opinion. With a mean score of 3.2, which is higher than 2.5 used as midpoint for decision it could be concluded that most teachers agreed with the suggestion.
The effects of teacher‘ factor is further reflected in response to the next item of the table where 149 (47.6%) strongly agreed and 104 (33.2%) agreed respectively to the suggestion that CRK teachers‘ personality and attitude affect the attitude of students as well as their learning

ability and performances in the subject. But 43 (13.9%) and 16 (5.3%) of the teachers disagreed and strongly disagreed with the suggestion. In furtherance of the perceived effects of teacher factor in the implementation of the curriculum, 132 (42.3%) and 111 (35.6%) strongly agreed and agreed with the suggestion that Teachers‘ qualifications strongly influence classroom delivery as well as students‘ learning and performance in CRK. But 42 (13.5%) and27 (8.6%) of the teachers disagreed and strongly disagreed with the expressed opinion. And in response to item 6 of the table where it was suggested that employment of low quality teachers to teach CRK leads to faulty implementation of its curriculum,, 44 (14.4%) of the respondents strongly agreed and 89 (28.3%) agreed with the expressed statement but105 (33.7%) disagreed and 74 (23.6%) strongly disagreed.
Another aspect of teacher factor that affects the implementation of the curriculum was lack of effective assessment by teachers on evidence to tell how well the students have learned in the teaching and learning of the subject. In response to item 7 of the table, 117 (37.5%) and 45 (14.4%) of the teachers strongly agreed and agreed with the suggestion. But and 66 (21.2%) and 84 (26.9%) of the teachers disagreed and strongly disagreed with the suggestion. The mean score was 3.1. Coupled with the above is the problem of associated feedback for assessing the progress made by the students in the process of implementing the curriculum. This is reflected in response to the suggestion in item 8 of the table where 87 (27.9%) and 119 (38%) of the teachers strongly agreed and agreed respectively that lack of effective feedback from the teaching and learning of the subjects in the schools was associated with the ineffectiveness of the CRK curriculum implementation. There was a divergent opinion from 78 (25%) and 28 (9.1%) of the teachers who disagreed and strongly with the opinion. The mean score was 2.8 which implied that most teachers supported the view.

The effect of teacher factor on the implementation of the curriculum is further demonstrated in response to item 9 where 59 (18.8%) and 135 (43.3%) of the teachers strongly agreed and agreed with the suggestion that poor teaching strategies adopted by some CRK teachers contribute to poor performance of students in the subject. But 74 (23.6%) and 44 (14.3%) of the respondents disagreed and strongly disagreed with the suggestion. Considering the higher percentage of agreement and the mean score of 2.7 which was higher than 2.5 used as the midpoint for decision making, this factor could be said to have some impact on the curriculum implementation. In response to the last item of the table, 76 (24.5%) and 135 (43.3%) strongly agreed and agreed with the suggestion that poor performance and disposition of some CRK teachers contribute to loss of interest by students and reduced enrollment in the subject which reflected the ineffective implementation of the curriculum in the Junior Secondary Schools of the state. These observations and the aggregate mean score of 3.0 for the table implied that teacher factor had some major adverse impact on the implementation of CRK curriculum in the selected Junior Secondary schools of the state.
Research Question Two: What are the influences of instructional materials on the implementation of CRK curriculum in junior secondary schools in Kaduna State?To determine the effects of instructional materials on the implementation of CRK curriculum in the Junior Secondary Schools towards academic development of students in the state, Table 6 showed the opinions of the teachers in frequencies and percentages along with the corresponding means.

Table 6: Opinion of teachers on effects of instructional materials on curriculum implementation

Sn	Strongly

Strongly

Mean

Effects of instructional materials on curriculum implementation
1 There are adequate instructional materials for the teaching of CRK in JSS towards moral growth of students in the society.
2 The contents of the CRK curriculum is adequate for teaching JSS students to apply the teachings and examples of Christ in their lives.
3 The contents of CRK curriculum and syllabus for JSS have been adequately covered within stipulated time.
4 Provision for instructional materials for the teaching and learning of CRK in this school is up to date
5 Instructional materials were always used when necessary in the teaching of CRK in this school.
6 The Classrooms and furniture in for teaching CRK in this school are the same with those used for teaching other subjects.
7 There is room for improvement in the provision of instructional materials for the teaching and learning of CRK in this school
8 Academic performance of students is proportional to the available instructional materials in this school
9 Due to effective implementation of the CRK curriculum, students have been able to link different elements of the curriculum with real life situations.
10 Students have improved considerably in their knowledge and skills due to guidelines provided by effective implementation of CRK curriculum for secondary schools.
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The objective here is to find out the effects of effects of instructional materials on the implementation of CRK curriculum in junior secondary schools. From the expressed opinions in Table 6, the respondents could be said to be of the view that the impact could be high. Among

such impact was the adequacy of instructional material for the teaching and learning of the subject. In response to the suggestion in the first item of the table, only15 (4.8%) and 18 (3.8%) of the teachers strongly agreed and agreed with the suggestion that there were adequate instructional materials for the teaching of CRK in the schools. Most(195or 62.5%) and 84 (26.9%) of the teachers disagreed and strongly disagreed with the suggestion. The mean score was 2.4 which was lower than the fixed decision mean of 2.5. The teachers agreed in item 7 of the table that there was room for improvement in the provision of instructional materials for the teaching and learning of CRK in this school. This was indicated with a mean score of 2.8 for the item. The teachers were of the view that the contents of the CRK curriculum is adequate for teaching JSS students to apply the teachings and examples of Christ in their lives. This was indicated with a mean score of 3.1 for item 2 of the table where the suggestion was made.
In item 3 of the table, the teachers agreed that the content of the CRK curriculum was adequately implemented. Their mean score for the suggestion was 3.1. In response to the suggestion in the table, 111 (35.6%) and 149 (47.6%) strongly agreed and agreed that the contents of CRK curriculum and syllabus for JSS have been adequately covered within stipulated time. Only 37 (12%) and 15 (4.8%) of the teachers disagreed and strongly disagreed with the opinion. In item 4 of the table, the teachers were of the view that provision of instructional materials for the teaching and learning of CRK in the school were not up to date. In response to the suggestion, 135(43.3%) and 24(7.6%) of the teachers disagreed and strongly disagreed with the suggestion. Only87 (27.9%) and66 (21.2%) of the teachers strongly agreed and agreed with the suggestion. The mean score was 2.3, showing that most teachers did not agree that instructional materials for teaching and learning of CRK in the schools were up to date.

The teachers agreed with a mean score of 2.8 that instructional materials were usually used for the teaching and learning of the subject. This is indicated in response to item 5 of the table where, 74 (23.6%) and 138 (44.2%) of the teachers agreed with the instructional materials were always used when necessary in the teaching of CRK in their respective schools. But 59 (18.7%) and 41 (13.5%) of the teachers disagreed and strongly disagreed with this opinion. In response to the suggestion that Classrooms and furniture in for teaching CRK in this school are the same with those used for teaching other subjects in item 6 of the table, 76 (24.5%) and 146 (47.6%) of the respondents strongly agreed and agreed with the suggestion. But 42 (13.5%) and 45 (14.4%) of the teachers disagreed and strongly disagreed with the suggestion.
In item 8 of the table, the respondents agreed with a mean score of 2.9 that academic performance of students was proportional to the available instructional materials used for the teaching and learning of the subject. In response to this suggestion, 82 (26.4%) and 47.1 (61%) of the teachers strongly agreed and agreed with the opinion. But 61 (19.7%) and 22 (8.8%) disagreed and strongly disagreed with the suggestion. The teachers were of the view that the implementation of the curriculum has enabled students to link different elements of the curriculum with real life situations. This was expressed in item 9 of the table, where 61 (19.7%) and 150 (48.1%) of the teachers strongly agreed and agreed with the suggestion. But 40 (12.5%) and 61 (19.7%) disagreed and strongly disagreed with the opinion. The teachers were of the view that students‘ performances improved with their implementation of the curriculum as indicated by 87 (27.9%) and 119 (38%) who strongly agreed and agreed with the suggestion. But 48 (15.4%) and 58 (18.7%) of the teachers disagreed and strongly disagreed with the expressed opinion. The mean score was 2.8 which showed that the expressed opinion could be said to be that of most teachers involved in the study. With an aggregate mean score of 3.0, it could be

concluded that teachers were of the view that instructional materials have major positive impact on the implementation of CRK curriculum in the state Junior Secondary Schools.
Research Question Three: What are the influences of environmental factors such as family background of children, on the implementation of CRK curriculum in junior secondary schools in Kaduna State? The opinions of the teachers on effects of environmental factors such as family background of children, school environment and funding of education on the implementation of CRK curriculum in the state Junior Secondary Schools are tabulated in Table 7.
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)Table 7: Opinion teachers on influences of environmental factors on CRK curriculum implementation in the Junior Secondary Schools
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serious challenges to effective implementation of the curriculum.
5 In most schools, especially rural areas, effective curriculum implementation has been hampered by un-conducive learning environment.
6 Non-provision of instructional and resource materials by some schools‘ management poses serious challenge to effective implementation of CRK curriculum.
7 Irregular supervision of class activities by some school administrators contribute to defective implementation of CRK curriculum.
8 Time allocated to CRK in some schools is insufficient for effective coverage of the verse contents of the subject.
9 Family background of the students influence the level of their academic achievement in CRK and this in turn affect the implementation of its curriculum.
10 Poor funding of education by government constitutes serious threat to effective implementation of educational curriculum generally and CRK curriculum in particular.
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The objective of table 7 above is to find out the effects of environmental factors on the implementation of CRK curriculum in the state Junior Secondary Schools. From the aggregate mean score of 3.0, the respondents could be said to have agreed that environmental factors had major influence on the implementation of CRK curriculum in the state Junior Secondary Schools. In response to the first item of the table for example, 169 (54.3%) and 105 (33.7%) of the respondents strongly agreed and agreed that negative attitude of the general public toward CRK discourage students‘ concentration in the subject. But27 (8.7%) and 11 (3.3%) of the teachers disagreed and strongly disagreed with the opinion. The mean score was 3.4, which implied that most teachers were of the agreement with the expressed view. This opinion could explain the teachers‘ response to item 2 of the table where 132 (42.3%) and 115 (37%) agreed with the suggestion that loss of interest in CRK by students contributes to poor performance in the subject. Though 43 (13.9%) and 22 (6.8%) of the teachers disagreed and strongly disagreed with the opinion but the mean score of 3.1 showed that it was generally held by most teachers.
In item 3 of the table, 132 (42.3%) and 98 (31.3%) of the teachers strongly agreed and agreed with the suggestion that poor performances in CRK reduced students‘ enrollment in the subject. Only61 (19.7%) and 21 (6.7%) of the teachers disagreed and strongly disagreed with the suggestion. The mean score for the item was 3.3 which implied a unanimous agreement among the teachers on the suggestion. A further emphasis of environmental effect on the curriculum implementation is shown in response to item 4 of the table where124 (39.9%) and 100 (33.7%) of the respondents strongly agreed and agreed with the expressed opinion that dilapidated structures in most schools, especially rural areas, posed serious challenges to effective implementation of the curriculum. Only 56 (17.8%) and 32 (10.1%) of the teachers disagreed and strongly disagreed with this view. In responding to the suggestion that most schools,

especially rural areas, effective curriculum implementation has been hampered by un-conducive learning environment in item 5 of the table, 67 (21.6%) and 105 (33.7%) of the teachers of the strongly agreed and agreed with the suggestion. But 95 (30.3%) and 45 (14.4%) of the teachers disagreed and strongly disagreed with the suggestion. The mean score was 2.6
The teachers agreed with a mean score of 2.7 that non-provision of instructional and resource materials by some schools‘ management poses serious challenge to effective implementation of CRK curriculum. In response to item 6 of the table, 66 (21.2%) and 124(39.9%) agreed with the suggestion. But 67 (21.6%) and 55 (17.3%) of the teachers disagreed and strongly disagreed with the suggestion that non-provision of instructional and resource materials by some schools‘ management could be said to have impeded effective implementation of CRK curriculum in the selected Junior Secondary schools of the state. This opinion was further emphasized in response to item 7 of the table where 87 (27.4%) and 130 (41.8%) of the teachers strongly agreed and agreed with the suggestion that irregular supervision of class activities by some school administrators contribute to defective implementation of CRK curriculum. Only 71 (22.6%) and 26 (8.2%) of the respondents disagreed and strongly disagreed with the suggestion and the mean score was 2.9.
Another environmental factor whose effect on the curriculum implementation was assessed was time allocation for the subject. In item 8 of the table, 59 (18.8%) and 138 (44.2%) of the teachers strongly agreed and agreed with the suggestion that time allocated to CRK teaching and learning in some schools was insufficient for effective coverage of the curriculum. Only 69 (22.1%) and 46 (14.9%) of the teachers had a divergent opinion on the suggestion by disagree and strongly disagreeing with the opinion. The mean score was 2.7. In response to the suggestion that family background of the students influence the level of their academic

achievement in CRK which in turn affect the implementation of the curriculum, 66 (21.2%) and 147 (47.1%) of the teachers strongly agreed and agreed with the opinion. But 61 (19.7%) and 38 (12%) of the respondents disagreed and strongly disagreed with the suggestion. The mean score was 2.8. In the last item of the table, 153 (49%) and 99 (31.7%) of the teachers strongly agreed and agreed that poor funding of education by government constitutes serious threat to effective implementation of educational curriculum generally and CRK curriculum in particular. Only 38 (12.1%) and 22 (7.2%) of the teachers disagreed and strongly disagreed with the opinion. The mean score was 3.2. The aggregate mean score for the table was 3.0 and is higher the 2.5used for decision for table. These observations from the table clearly implied that the teachers were of the view that environmental factors have major influence on the implementation of CRK curriculum in the state Junior Secondary Schools.
[bookmark: _TOC_250007]4.5     Test of hypotheses

The hypotheses formulated to test the statistical significance of the expressed opinion on the implementation of the CRK curriculum in the State Junior Secondary schools are tested here in line with the research questions of the study. Tests were carried out with the chi-square procedure at the fixed probability level of 0.05. The use of the Chi-square was informed by the univariate nature of the tests. The null hypotheses are tested as follows:
HO1: There is no significant relationship between teacher related factors and implementation of CRK curriculum for moral growth and academic improvement of junior secondary school students in Kaduna State.

Table 8: Chi-square test on level of the implementation of CRK curriculum in JSS in Kaduna State

	Item No.
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Total

	1
	186
	56
	30
	40
	312

	2
	180
	91
	28
	13
	312

	3
	141
	124
	26
	21
	312

	4
	149
	104
	43
	16
	312

	5
	132
	111
	42
	27
	312


6	44	89	105	74	312

	7
	45
	66
	117
	84
	312

	8
	87
	119
	78
	28
	312

	9
	59
	135
	74
	44
	312

	10
	76
	135
	59
	42
	312

	Total
	1099
	1030
	602
	389
	3120


Chi-Square = 344.023,DF = 27, P-value =0.000 ( critical value = 40.1)

This hypothesis was tested by subjecting the expressed opinions of respondents in table 5 to chi-square procedure to establish the extent of perceived relationship between teacher factor and the implementation of CRK curriculum Junior Secondary Schools of Kaduna State towards academic and moral growth of students. The observed chi-square value of this test is 344.023 obtained at 27 degree of Freedom while the value of chi critical is 40.1 obtained at 0.05 alpha levels of significance, (P > 0.05).By this observation, the null hypothesis which states that there is on significant relationship between teacher related factors and implementation of CRK curriculum for moral growth and academic improvement of junior secondary school students in Kaduna State is therefore rejected. This observation implied that teacher factor has a significant role in the effective implementation of CRK curriculum in the selected Junior Secondary Schools of the state.

HO2: There is no significant relationship between instructional materials for implementation of CRK curriculum for academic development of junior secondary school students in Kaduna State.
Table 9: Chi-square test on teachers’ factors and implementation of CRK curriculum

	Item no
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Total

	1
	18
	15
	195
	84
	312

	2
	102
	154
	30
	26
	312

	3
	111
	149
	37
	15
	312

	4
	87
	135
	66
	24
	312

	5
	74
	138
	59
	41
	312

	6
	76
	149
	42
	45
	312

	7
	40
	37
	135
	100
	312

	8
	82
	147
	61
	22
	312

	9
	61
	40
	150
	61
	312

	10
	87
	119
	48
	58
	312

	Total
	738
	1083
	823
	476
	3120


Chi-Square = 265.323, DF = 27, P-value =0.000	( critical value = 40.1)


This hypothesis was tested by subjecting the expressed opinions of respondents in table 6 to chi-square procedure. From the summary of the result in the table, instructional materials have a significant influence on the implementation of CRK curriculum in the state Junior Secondary Schools. The observed chi-square value of this test is 265.323 obtained at 27 degree of Freedom while the value of chi critical is 40.1 obtained at 0.05 alpha levels of significance, (P > 0.05).By this observation, the null hypothesis which states that there is no significant relationship between instructional materials for implementation of CRK curriculum for academic development of junior secondary school students in Kaduna State is therefore rejected. The observations implied

that teachers were of the view that instructional materials played a significant role in the implementation of CRK curriculum in the selected Junior Secondary Schools of the State.
HO3: Environmental factors such as family background of children, school environment and funding of education have no significant relationship with the implementation of CRK curriculum in junior secondary schools in Kaduna State.
Table 10: Chi-square test on environment and implementation of CRK curriculum

	Item no
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	Total

	1
	169
	105
	27
	11
	312

	2
	132
	115
	43
	22
	312

	3
	132
	98
	61
	21
	312

	4
	124
	100
	56
	32
	312

	5
	67
	105
	95
	45
	312

	6
	66
	124
	67
	55
	312

	7
	85
	130
	71
	26
	312

	8
	59
	138
	69
	46
	312

	9
	66
	147
	61
	38
	312

	10
	153
	99
	38
	22
	312

	Total
	1053
	1161
	588
	318
	3120


Chi-Square = 279.690, DF = 27, P-value =0.000	( critical value = 40.1)

This hypothesis was tested with the frequency counts in Table 7 where effects of environment on the implementation of CRK curriculum were evaluated. The test was carried out with the Chi-square procedure. The test proved that environmental factors have considerable effects on effective implementation of CRK curriculum in Kaduna State. This is indicated with the observed chi-square value of 278.690 obtained at27 degree of freedom. Being that the observed values of chi square, which is 278.690, is greater than the critical value of chi, which is
40.1 obtained at 0.05 alpha levels of significance (P > 0.05). There is enough evidence to reject the null hypothesis. Therefore, the null hypothesis which states that environmental factors such as family background of children, school environment and funding of education have no

significant relationship with the implementation of CRK curriculum in Junior Secondary Schools in Kaduna State is rejected. The result of the test implies that environmental factors could significantly influence the implementation of CRK curriculum in schools.
Summary of major findings

The findings from the analysis of data are summarized below:

1. There is significant relationship between teachers related factors and implementation of CRK curriculum for moral growth and academic improvement of junior secondary school students in Kaduna State. (P value = 0.000).
2. There is no significant relationship between instructional materials for implementation of CRK curriculum for academic development of junior secondary school students in Kaduna State(P value = 0.000)
3. Environmental factors such as family background of children, school environment and funding of education have significant relationship with the implementation of CRK curriculum in junior secondary schools in Kaduna State(P value = 0.000)
[bookmark: _TOC_250006]4.7     Discussion of results

This study assessed the implementation of Christian Religious Knowledge curriculum in the Junior Secondary Schools in Kaduna state. Three null hypotheses were tested in line with specific objectives and research questions of the study. The data analysis of HO1, which sought to establish the effects of teacher factor on implantation of CRK curriculum in JSS in Kaduna State towards the moral growth and academic improvement revealed that the relationship was significant. Among others, it was found that teachers‘ ability and inability to carry out some activities in the processes of teaching and learning of the subject adversely affected the implementation of the CRK curriculum in the Junior Secondary Schools involved in the study.

These included, inability to detect what students have been able to know and can do, meet the identified needs of students in the teaching of CRK, teachers‘ personality and attitude affect the attitude of students as well as their learning ability and performances in the subject. Other such factors included qualifications, lack of effective assessment strategies along with feedback among others. These findings agreed with (Loflin, 2016) who in asserting the roles of teachers in curriculum implementation opined that the teacher remain instrumental in the success or failure of a curriculum.
The finding reflected the report of Jess, Carse, and Keay (2016) who found the need to prepare and train teachers to meet the objectives of a curriculum; specifically, the authors‘ focus was on the curriculum-development process and the role of the educator. The finding is in line with The finding of this study here is consistent with Eze (2013) who opined that to achieve meaningful learning, high moral and academic standards, the new Christian Religious Knowledge teacher must be professionally trained, be innovative, democratic, resourceful, business oriented, a modeler and be knowledgeable of the subject matter. The finding also agreed with Njoku and Njoku (2015) when they reported that effective implementation of CRS curriculum in Ebonyi State has been hindered by myriad of factors, among which are teachers‘ beliefs, lack of concrete instructional materials, as well as poor understanding of the pedagogical and theological aims of the subject by teachers.
The finding of this study is in line with Fadipe (2003) who reported that beside the students, teachers are the largest and most crucial inputs of educational system who influence to a great extent the quality of educational output, and a policy statement of National Policy on Education (NPE, 2004) where it is stated that ―no educational system can rise above the quality of the teachers‖. All these point to the fact that the better equipped the teachers are both

academically, morally and have job satisfaction, the more effective the implementation of the curriculum will be. To this end, Ajiboye (2018) was right when he said development can only take place if there is quality education, and that teachers are the drivers of that quality education.
This study found that instructional material has a significant relationship with the implementation of CRK curriculum in the state Junior Secondary Schools. In the test of the related hypothesis, the relationship was found to be significant. Among others, adequacy of instructional materials was found to positively influence teaching and learning as well as performances of students in the subjects. Though it was found that the implementation of the curriculum was not adequately associated with instructional materials for teaching and learning, the teachers‘ perception revealed that they played a significant role in the curriculum implementation. The finding here is consistent with Ugwu, Ogwu and Igbokwu (2017) who in emphasizing the role of instructional materials for the teaching of CRK opined that the subject forms the moral foundation and teaches ethics of life to students. It is, as well, in consonant with the statement of Ikechukwu and Ugwuozor (2014) when they said CRK as a subject helps to streamline the thoughts, characters, morals and aspirations of students. The finding is also consistent with the definition of curriculum by Patankar (2013) that a curriculum defines what the learner will learn and can possibly act as a guide when the learner learns the information from the lesson. The result of this test, no doubt, meets the aims of teaching CRK in JSS as spelt out by Nigerian Educational Research and Development Council which states that the aims of CRK as a teaching subject in secondary schools in Nigeria is to instill discipline and enhance empowerment in Nigerian youths, and that CRK is an informative and life changing subject which helps the youth to improve their attitude to God and to their fellow mankind (NERDC, 2010).

The study found that environmental factors such as family background of children, school environment and funding of education have significant influence on the implementation of CRK curriculum in the state‘ Junior Secondary Schools. Among others it was found that public attitude towards the subject could affect students‘ performance and interest. The conduciveness of the environment along with provision of facilities for teaching and learning were other environmental factors found to influence the effective implementation of the curriculum for the subject in the selected Junior Secondary Schools. This finding is consistent with that of Lewis when his study found that attitude towards many school subjects can be affected by a host of factors, such as student‘s ability, developmental crisis, lack of textbooks, teachers and school environment (Lewis, as cited in Lawal, 2010). The finding also supports the report of Muola (2010) who posited that family background constitutes a distinct variable in student‘s life as it can influence the student physically, intellectually and emotionally. In the same vein, the finding complements that of Fantuzzo and Childs (2000) who stated that the impact of environment is consequential to child developmental outcomes such as cognitive ability, school readiness and academic achievement, as well as ethical and emotional adjustment.
The finding is in line with the monitoring report of European Union (EU) which stated that the level of educational attainment of parents could influence the academic achievement of their children (EU, 2013). This brought to mind the assertion of Okoroh which states that the social class to which one belongs can influence his children‘s achievements at school (Okoroh, as cited in Gotan, 2005). In the same vein, this finding confirmed the view of Hopkins and Stanley which stressed that socio-economic status of parents is related to many educational characteristics of pupils such as achievement, motivation, dropping out of school and academic achievement (Hopkins and Stanley, as cited in Gotan, 2005).

The finding of this study revealed that poor funding of education, which has been classified as one of the environmental factors in this study, has greatly affected the effective implementation of educational curriculum generally and CRK curriculum in particular. Although it is the responsibility of States to make provision for secondary education in form of running grant to schools on term or session basis, records have revealed inadequate funding for the development of secondary education in Nigeria. For example, the reports of CBN (2010) and FME (2007) have concurrently indicated limited allocation of fund to secondary education despite increase in enrolment.

CHAPTER 5

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 [bookmark: _TOC_250005]Summary

This study assessed the implementation of the curriculum for Christian Religious Knowledge in Junior Secondary Schools in Kaduna State. Thus, the research focused on providing answers to questions such as the extent to which CRK curriculum has been implemented in Junior Secondary Schools in Kaduna State, effects of teachers‘ factors on effective implementation of the curriculum, and influence of environment on the implementation of the curriculum in the State. Literatures relating to this study were reviewed accordingly. The literature review was carried out with a view to identify works already done on the implementation of educational curriculum in Nigeria at large, and specifically, CRK curriculum in Kaduna State.
Consequently, a brief review of the history and place of secondary education in the Nigerian educational system was made in chapter two. The origin of secondary education in Nigeria was traced to the inception of western education introduced by Christian missionaries in 1842. The first secondary school was said to have been established by Church Missionary Society (CMS) in 1859 and this was the CMS Grammar School, Bariga, Lagos. The literature revealed that the need for secondary education came when the education provided at the primary level proved to be insufficient for a child to acquire permanent literacy, communicative and numeracy skills expected from him/her at the end of the training. Thus, besides serving as the link between primary and tertiary education, secondary education provides opportunity for a child to acquire additional knowledge, skills, and traits beyond the primary level.

Although the literature also revealed that the teaching of the Christian Religious Knowledge (CRK) dated back to 19th century with the pioneers of Nigerian Education (the missionaries), however, the idea of having a formal curriculum for education has been traced to 1969 when a national curriculum conference was inaugurated to address public criticism of education inherited from colonial government. Since then, the curriculum has undergone series of reviews and improvements with CRK being permanently featured in the secondary school curriculum.
The review also featured teachers‘ factors in curriculum implementation. To this end, it has been revealed that teachers are the fulcrum on which the lever of educational system rests. Thus, without teachers to interpret, translate and transmit the intended educational goals to the learners, the set goals will be worthless no matter how essential and crucial they may be. This is because they cannot be achieved if these vital implementation agents (teachers) are not there to implement the planned curriculum. The review further revealed that teachers are very crucial inputs of educational system as they have the potentials for enhancing the quality of education by bringing life to the curriculum and inspiring students to curiosity and self-directed learning. Consequently, the preponderance of unqualified teachers in secondary schools in Nigeria will, no doubt, have serious negative implication on the quality of education which students will acquire at the end, if other factors that may influence the training are constant.
The literature also reviewed the influence of environment on the implementation of secondary school curriculum. This covered family background of students and school environment. Funding of education was also reviewed under environmental factors. The review revealed that good performance can be expected from children in the upper classes who have more advantaged homes, social environment and primary schooling. It further revealed that

home background is instrumental to individual difference in behaviour and school achievement and that in stable and happy homes, parents encourage their children, make books available for them, show interest in their school works and provide quiet corners where they can study. On the issue of funding of education, the literature reviewed shown that fund allocation to the education sector on which secondary education depends has been consistently low in spite of the strategic role of the sector in the training of manpower for national development. Indeed, poor funding leads to insufficient and decayed infrastructural facilities in secondary schools, which is one of the environmental factors confronting effective implementation of a given curriculum.
To effectively carry out this investigation, the researcher designed a structured questionnaire which was vetted through face validity and test for reliability and consistency of items. The tested instrument was administered to a total of 315 teachers in 15 Junior Secondary Schools selected from each of the 3 educational zones in Kaduna State, out of which 312 were validated and used for the study. Data collected were analyzed with the Statistical Package for Social Sciences (SPSS) IBM version 25. Statistical procedure adopted in the analysis of data included frequencies, percentages and means. The null hypotheses were tested with chi-square, which is one of the inferential statistical methods of data analysis and test of significance was conducted at 0.05 level of significance. All the three hypotheses were rejected. The result revealed that implementation of CRK curriculum in Junior Secondary Schools in Kaduna State was significantly influenced by teacher factor, instructional materials and environmental factors which tended to constrain the implementation towards academic and moral growth of the students.

5.2 [bookmark: _TOC_250004]Conclusion

Going by the findings of this study, it is safe to conclude that:

1. Teacher factor constituted a significant influence on level of implementation of CRK curriculum in Junior Secondary Schools in Kaduna State.
2. The implementation of CRK curriculum in Junior Secondary Schools of the state was affected by inadequacy of instructional materials for teaching and learning.
3. 	Environment factor had a significant influence on CRK curriculum implementation in the state Junior Secondary Schools.
5.3 [bookmark: _TOC_250003]Contributions to knowledge

This study found that teacher factor, instructional materials and environmental factors significantly influenced the implementation of CRK curriculum in Kaduna State Junior Secondary Schools. Among others, the study revealed that the role of teachers could not be over emphasized and that the lack of effective implementation of CRK curriculum could be traced to teachers, instructional materials and environmental factors. The findings provide avenue for improvement in teaching and learning of the subject through consistent inspection and supervision of teaching and learning of CRK in the schools. For meaningful implementation with desired output in form of students moral and academic development, the findings revealed where efforts should be placed by stakeholders of the schools.
5.4 [bookmark: _TOC_250002]Recommendations

Based on the findings of this study, the researcher wishes to recommend as follows:

1. Regular supervision should be maintained to guide and encourage young and in- experienced teachers to teach within the contents of the curriculum along with training and employment of qualified teacher, in-service and regular workshop should be

encouraged to keep the old teachers up-to-date with current trends and approaches to teaching/learning process.
2. Provision of instructional material should be encouraged through PTA and other stakeholders of the state Junior Secondary Schools in the state
3. Efforts toward making the school environment conducive for learning should be given top priority by both the immediate schools‘ managements and the public funding agencies for education respectively.
[bookmark: _TOC_250001]5.4     Suggestion for further studies

This study investigated the implementation of CRK curriculum in Junior Secondary Schools in Kaduna State. The study could be replicated in other States of Northern Nigeria where the teaching of CRK in Secondary Schools appeared to be threatened.
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APPENDIX A

APPENDIX B LETTER OF INTRODUCTION

CRS Section,
Department of Arts and Social Science Education,
Faculty of Education, Ahmadu Bello University, Zaria.

November, 2018.

Dear Respondents,

The researcher is an M.Ed student of Ahmadu Bello University, Zaria in the above named department. This questionnaire seeks your response on a study topic titled: ―Assessment of the implementation of Christian Religious Knowledge in junior secondary schools in Kaduna State, Nigeria‖.You are please requested to express your opinions with all sincerity as they will be used for the purpose of this research study only. All information given by you will be handled with ultimate secrecy.As such, you have been advised not to write your name on the questionnaire.
Thanks.


Yours faithfully,


Florence OJENIYI.

QUESTIONNAIRE
Part 1:Personal Data

Fill in the appropriate option as applicable to you by ticking [√] the space provided against each item.
1.	Name of School:……………………………………………………………………………

2. School Location:

Rural [ ]   Urban [ ]

3. Gender:

Male [   ]	Female [  ]

4. Do you have professional teaching qualification?

Yes [   ]	No [ ]

5. Academic qualification:

ND [   ]	NCE [ ]

BA [ ]	B.Ed  [ ] B.Sc [   ]

MA [   ]	M.Ed [ ]	M.Sc [   ]	PGDE  [ ]

6.	Other qualifications specify.………………………………………………………………..

7.	Field of specialization…………………………………………………………………........

8.	Subject taught in school……………………………………………………………………

9.	Teaching experience:

0-15 years	[ ]	above 15 years	[ ]

Part 2:

Please express your opinion by ticking [√]the space provided at the end of each item. Use the following as guide to make your choice.
SA - Strongly Agree A	- Agree
D	- Disagree
SD - Strongly Disagree

Section A: determine the extent to which teacher factors affects the implementation of CRK curriculum towards moral development of Junior Secondary school students in Kaduna State

	S/N
	Teacher factors affecting the implementation of CRK curriculum towards moral development of Junior Secondary school students
	SA
	A
	D
	SD

	1.
	The lack of motivation of students by their teachers in the
teaching and learning of CRK curriculum in JSS.
	
	
	
	

	2.
	Inability of teachers to detect what students have been able to
know and can do
	
	
	
	

	3.
	Inability of teachers to teachers to meet the identified needs of
studentsin the teaching of CRK
	
	
	
	

	4.
	CRK teachers‘ personality and attitude affect the attitude of
students as well as their learning ability and performances in the subject.
	
	
	
	

	5
	Teachers‘ qualifications strongly influence classroom delivery as
well as students‘ learning and performance in CRK.
	
	
	
	

	6
	Employment of low quality teachers to teach CRK leads to faulty
implementation of its curriculum.
	
	
	
	

	7
	Lack of effective assessment by teachers on evidence to tell how
well the students have learned in the teaching and learning
	
	
	
	

	8
	Lack of effective feedback from the teaching and learning of the
subjects in the schools.
	
	
	
	

	9
	Poor teaching   strategies   adopted   by   some   CRK   teachers
contribute to poor performance of students in the subject.
	
	
	
	

	10
	Poor performance and disposition of some CRK teachers contribute to loss of interest by students and reduced enrollment
in the subject.
	
	
	
	



Section B: determine the effects of instructional materials on the implementation of CRK curriculum in junior secondary schools towards academic development of students in Kaduna State
	S/N
	Effects of instructional materials on the implementation of CRK curriculum
	SA
	A
	D
	SD

	1.
	There are adequate instructional materials for the teaching of
	
	
	
	

	
	CRK in JSS towards moral growth of students in the society.
	
	
	
	

	2.
	The contents of the CRK curriculum is adequate for teaching JSS
	
	
	
	

	
	students to apply the teachings and examples of Christ in their
	
	
	
	

	
	lives.
	
	
	
	

	3.
	The contents of CRK curriculum and syllabus for JSS have been
	
	
	
	

	
	adequately covered within stipulated time.
	
	
	
	

	4.
	Provision for instructional materials for the teaching and learning
	
	
	
	

	
	of CRK in this school is up to date
	
	
	
	

	5.
	Instructional materials were always used when necessary in the
	
	
	
	

	
	teaching of CRK in this school.
	
	
	
	

	6
	The Classrooms and furniture in for teaching CRK in this school
	
	
	
	

	
	are the same with those used for teaching other subjects.
	
	
	
	

	7
	There is room for improvement in the provision of instructional
	
	
	
	

	
	materials for the teaching and learning of CRK in this school
	
	
	
	

	8
	Academic performance   of   students   is   proportional   to   the
	
	
	
	

	
	available instructional materials in this school
	
	
	
	

	9
	Due to effective implementation of the CRK curriculum, students
	
	
	
	

	
	have been able to link different elements of the curriculum with
	
	
	
	

	
	real life situations.
	
	
	
	

	10
	Students have improved considerably in their knowledge and
	
	
	
	

	
	skills due to guidelines provided by effective implementation of
	
	
	
	

	
	CRK curriculum for secondary schools.
	
	
	
	



Section C: determine the effects of environmental factors such as family background of children, school environment and funding of education on the implementation of CRK curriculum in junior secondary schools in Kaduna State.

	S/N
	Environmental factors and the implementation of CRK curriculum
	SA
	A
	D
	SD

	1.
	Negative attitude of the general public toward CRK discourage
	
	
	
	

	
	students‘ concentration in the subject.
	
	
	
	

	2.
	Loss of interest in CRK by students contributes to poor
	
	
	
	

	
	performance in the subject.
	
	
	
	

	3.
	Poor performances in CRK reduced students‘ enrollment in the
	
	
	
	

	
	subject.
	
	
	
	

	4.
	Dilapidated structures in most schools, especially rural areas,
	
	
	
	

	
	posed serious challenges to effective implementation of the
	
	
	
	

	
	curriculum.
	
	
	
	

	5.
	In most schools, especially rural areas, effective curriculum
	
	
	
	

	
	implementation has been hampered by un-conducive learning
	
	
	
	

	
	environment.
	
	
	
	

	6
	Non-provision of instructional and resource materials by some
	
	
	
	

	
	schools‘ management   poses   serious   challenge   to   effective
	
	
	
	

	
	implementation of CRK curriculum.
	
	
	
	

	7
	Irregular	supervision	of	class	activities	by	some	school
	
	
	
	

	
	administrators contribute to defective implementation of CRK
	
	
	
	

	
	curriculum.
	
	
	
	

	8
	Time allocated to CRK in some schools is insufficient for
	
	
	
	

	
	effective coverage of the verse contents of the subject.
	
	
	
	

	9
	Family background of the students influence the level of their
	
	
	
	

	
	academic achievement in CRK and this in turn affect the
	
	
	
	

	
	implementation of its curriculum.
	
	
	
	

	10
	Poor funding of education by government constitutes serious
	
	
	
	

	
	threat to effective implementation of educational curriculum
	
	
	
	

	
	generally and CRK curriculum in particular.
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 (
LGA
NO
 
OF
TEACHERS
QUALIFIED
UNQUALIFIED
TOTAL
Ikara
49
45
4
49
Kubau
69
69
0
69
Kudan
22
21
1
22
Lere
176
155
21
176
Makarfi
54
40
14
54
SabonGari
264
245
19
264
Soba
79
72
7
79
Zaria
296
268
28
268
TOTAL
1009
915
94
1009
)Numbers of JSS teachers in Kaduna State by educational zone Northern Zone











Southern Zone

	LGA
	NO OF TEACHERS
	
QUALIFIED
	
UNQUALIFIED
	TOTAL

	Jaba
	67
	61
	6
	67

	Jema‘a
	53
	51
	2
	53

	Kachia
	84
	76
	8
	84

	Kagarko
	126
	115
	11
	126

	Kaura
	62
	61
	1
	62

	Kauru
	84
	72
	12
	84

	Sanga
	55
	53
	2
	55

	ZangoKataf
	164
	152
	12
	164

	TOTAL
	695
	641
	54
	695



Central Zone

	LGA
	NO OF
TEACHERS
	
QUALIFIED
	
UNQUALIFIED
	TOTAL

	BirninGwari
	54
	52
	2
	54

	Chikun
	307
	284
	23
	307

	Giwa
	77
	75
	2
	77

	Igabi
	154
	125
	29
	154

	Kaduna North
	448
	384
	64
	448

	Kaduna South
	280
	255
	25
	280

	Kajuru
	81
	72
	9
	81

	TOTAL
	1401
	1247
	154
	1401



Grand Total

	LGA
	NO OF
TEACHERS
	
QUALIFIED
	
UNQUALIFIED
	TOTAL

	23
	3105
	2803
	302
	3105



Source: Kaduna State school census report 2012/2013.


Appendix D: Names of schools and numbers of teachers sampled for the study Northern Zone
	Names of schools
	No of teachers sampled

	Government Junior Secondary School, Kwangila
	21

	Barewa College, Zaria
	21

	Government Day Secondary School, Soba
	21

	Government Junior Secondary School, KurmiKogi
	21

	Government Girls Secondary School, Zaria
	21

	TOTAL
	105


Southern Zone

	Names of schools
	No of teachers
sampled

	Government Secondary School, Kafanchan
	21

	Government Secondary School, Kachia
	21

	Government Junior Secondary School, Gangenrawa
	21

	Government Girls Secondary School, Zonkwa
	21

	Government Girls Day Secondary School, Zonkwa
	21

	TOTAL
	105


Central Zone

	Names of schools
	No of teachers sampled

	Government Secondary School, Kujama
	21

	Government Girls Secondary School, Kachia
	21

	Federal Government College, Malali
	21

	Government Technical College, Kajuru
	21

	Government Secondary School, Barnawa
	21

	TOTAL
	105



GRAND TOTAL

	15
	315



Source: Kaduna State school census report 2012/2013.

Appendix E: Result of pilot study Reliability
Scale: ALL VARIABLES

Case Processing Summary
	
	N
	%

	
	Valid
	38
	100.0

	Cases
	Excluded
	0
	.0

	
	Total
	38
	100.0


a. Listwise deletion based on all variables in the procedure.

Reliability Statistics
	Cronbach's Alpha
	Cronbach's Alpha Based on Standardized
Items
	N of Items

	0.779
	.776
	15



Item Statistics
	
	Mean
	Std. Deviation
	N

	The contents of CRK curriculum and syllabus for JSS have been adequately covered within stipulated time.
The contents of the CRK curriculum for JSS teach students to apply the teachings and examples of Christ in their lives.
The teaching of CRK in JSS has built in the students the foundation for moral growth and useful living in the society.
Students display peaceful relations because they have been taught in CRK lessons the importance of peaceful and harmonious co-existence
The acts of love, kindness and charity can be seen in the characters of students because they were taught in CRK lessons to be humble and to care for others, especially those in needs.
Moral decadence among the youths and young school leavers reflects faulty implementation of CRK curriculum in secondary schools.
Students perform poorly n CRK external examinations such as SSCE as a result of defective implementation of its curriculum. Through CRK, students have been taught to be open to dialogue and the search for mutual understanding.
Due to effective implementation of the CRK curriculum, students have been able to link different elements of the curriculum with real life situations.
Students have improved considerably in their knowledge and skills due to guidelines provided by effective implementation of CRK curriculum for secondary schools.
Lack of commitment on the part of teachers hindered effective implementation of CRK curriculum in JSS.
Going into the teaching profession just to earn a living is also a hindrance to effective implementation of the curriculum.
Teaching CRK without passion for it is on its own a hindrance to effective implementation of its curriculum.
CRK teachers‘ personality and attitude affect the attitude of students as well as their learning ability and performances in the subject.
Teachers‘ qualifications strongly influence classroom delivery as well as students‘ learning and performance in CRK.
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3.0000


3.0526


3.4737

3.4211

3.3684

3.4211


3.8421

3.6842

3.6842
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Summary Item Statistics
	
	Mean
	Minimum
	Maximum
	Range
	Maximum / Minimum
	Variance
	N of Items

	Item Means
	3.470
	2.579
	4.316
	1.737
	1.673
	.202
	15


