ASSESSING THE HOME ECONOMIC EDUCATION AWARENESS LEVEL AMONG JUNIOR SECONDARY SCHOOL STUDENTS
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ABSTRACT

This study was carried out on assessing the home economics education awareness level among junior secondary school students in Ekpoma, Edo State. Specifically, the study ascertaining if the students offer home economics as a subject in school; find out the competency level of their home economics teachers; find out if the students engage in home economics practical; and examine the awareness level of students in home economics. The study employed the survey descriptive research design. A total of 100 responses were validated from the survey which comprised 4 selected secondary school students in Ekpoma, Edo state using purposive sampling method were 25 students each from the selected schools were selected for sampling. Self-constructed and validated questionnaire was used for data collection. The collected and validated questionnaires were analysed using using simple percentage analysis. The findings of the study revealed that the students offer home economics as a subject in their schools; the home economics teachers are full time teachers; the home economics teachers are highly competent; the students engage in home economics practical in their schools and the students level of awareness in home economics is very high. The study recommend School administrators should employ home economics teachers who are well trained with the requisite qualifications in their field. More so, Home economics practical should be made compulsory in secondary schools so as to help the students have a reality learning of what they are taught.

CHAPTER ONE 

INTRODUCTION

1.1
Background of the study

Education is the process of receiving or giving systematic instruction, especially at a school or University. Students are enrolled into schools to acquire formal education outside their family. A student is a person enrolled in a school or other educational institution and who is under learning with goals of acquiring knowledge, developing professions and achieving easy employment at a particular field. The curriculum of secondary education is made in such a way that all the necessary subjects the child is meant to offers and knowledge needed at any level is included in the curriculum.

Among the many subjects offered in Junior secondary school, home economics is included in is been continued in the senior secondary school as food and nutrition. Home economics is a subject that concerns cooking, nutrition, housekeeping, personal finance, personal wellness, and consumer issues. Home Economics combines aspects of science, nutrition, cooking, parenting skills and finance. Students learn about the inter-relationships between diet, health, family, home and choice and the management of resources. Home Economics delivers vital skills that enable students to lead effective lives as individuals and family members as well as members of the wider community. These knowledges is impacted in the students through a teacher. 

Home Economics as a course in the Nigerian educational system dates as far back as 1840s or even earlier and taught as domestic science. Domestic science was taught in mission and government schools to girls and women, with a lot of improvisation for the teaching of the subject. Today the course is regarded as a very important subject, unique and broad based. 

There is increased support of world and international agencies like UNICEF, UNESCO, FAO, WHO, CESAC, Federal ministries of Agriculture and Education. They organize and finance conferences, training in Home Economics and related fields. They also support researches in the area. Today their activities have made the national planners and Nigerian citizens realize the importance of Home Economics for family living and national development, (Nwaiwu,1988)

Enough emphasis is given to the teaching of Home Economics in primary and secondary schools, vocational and technical schools, Colleges of Education and universities. The teaching of Home Economics has taken a new dimension to meet today’s human needs, in its present development and its potential values as it prepares individuals to be self-reliant and self-employed, it reduces the rate of unemployment in the country. 

Home Economics programme if properly implemented in our school systems, it will bring about a positive transformation of the citizens.

A teacher is also called an educator is a person who helps students to acquire knowledge, competence or virtue. A teacher's professional duties may extend beyond formal teaching. Outside of the classroom teachers may accompany students on field trips, supervise study halls, help with the organization of school functions, and serve as supervisors for extracurricular activities. In some education systems, teachers may be responsible for student discipline. Rumberger, R. W and Sun Ah Lim, S. (2008).
The level of exposure teachers give to their students makes them to be fully aware of what that subject entails and that will help them defend it externally. Awareness in this context is the level of knowledge or perception the students have about a particular subject. The major excitement of a teacher is seeing your students have vivid understanding of the subject you teach them.

1.2
Statement of the problem

Home economics education nowadays have been seen as a subject that merely deals with food and nutrition in schools. Students when asked what the subject entails, sees it as subject that teaches them how to cook and eat well.  However, home economics does not concern only with cooking and nutrition; it involves housekeeping, personal finance, personal wellness, and consumer issues. One major thing in secondary schools nowadays is that home economics teachers hardly engage their students in different practical in their course of study. Students are sometimes not assessed to know their level of understanding and knowledge of the subject and how it involves their everyday lives. Thus, this study tends to assess the level of awareness of home economics education among secondary school students.

1.3
Objective of the study

The primary objective of this study is to assess the home economic education awareness level among junior secondary school students. Specifically, to:

Investigate if the students offer home economics as a subject in school.

Find out the competency level of their home economics teachers.

Find out if the students engage in home economics practical

Examine the awareness level of students in home economics

1.4
Research Questions

The following research questions guide this study:

Do you offer home economics as a subject in your school?

How do you rate the competency level of your home economics teacher?

Do you engage in home economics practical in your school?

How would you rate your awareness level in home economic?

1.5
Significance of the study

This study on assessing the home economics education awareness level among junior secondary school students will be of immense benefit to school administrators and home economics teachers in both private and public schools to know the need to teach home economics effectively in school and the role the awareness will play in the lives of their students. Also, the study will bring to the knowledge of the students the need to learn home economics in schools and to be serious with the subject. The study will further be of benefit to educational and curriculum policy makers to know the need to enforce compulsory practical in the teaching and learning of home economics in schools. This study will also add to existing literature on this domain for scholars and students will might carry out further research on this topic.

1.6
Scope of the study

This study focuses on assessing the home economics education awareness level among junior secondary school students. The study investigates if the students offer home economics as a subject in school; the competency level of their home economics teachers; and if the students engage in home economics practical. The study is limited to selected schools in Ekpoma, Edo State.

1.7
Definition of terms

Home Economics: This is a subject that concerns cooking, nutrition, housekeeping, personal finance, personal wellness, and consumer issues.

Awareness: Knowledge or perception of a situation or fact. 

Education: The process of receiving or giving systematic instruction, especially at a school or University.

Students: a person enrolled in a school or other educational institution and who is under learning with goals of acquiring knowledge, developing professions and achieving easy employment at a particular field.

CHAPTER TWO

REVIEW OF RELATED LITERATURE

Introduction

Literature review refers to the critical examination of state of knowledge including substantive findings as well as theoretical and methodological contribution to a particular topic. In line with this definition, the literature reviewed revolved around the exploration of the intrinsic meaning of variables under study.

Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in four sub-headings:

Conceptual Framework

Theoretical Framework, and

Empirical Review,

2.1 CONCEPTUAL FRAMEWORK

Classroom

A classroom is a space provided in a school where students gather and the teacher meets them for lectures. It is a room designated for teaching and learning. Classroom is a room set aside and specifically designed and furnish for the purpose of teaching and learning (Akinwumiju & Agabi 2008) in (Agabi, et al., 2013). A classroom is one of the facilities a school must have. Agabi, Onyake and Wali succinctly put: a school is not complete without at least one block of classroom to facilitate organized teaching and learning. A classroom is very important because it facilitate teaching and learning. A conducive classroom environment increases the desire for knowledge and heightens creativity in learners, (Agabi et al., 2013). The classroom protects learners from the erratic weather condition such as rain, wind, and extreme weather conditions (Agabi et al., 2013). The classroom, with the aid of its facilities such as: the writing board, classroom seats and instructional materials, enhances teaching and learning. For the classroom to be useful for the purpose it was meant to serve, teaching and learning, it has to be organized and maintained. This brings about the concept of classroom management. Classroom management refer to the sum total of plan of actions taken by the teacher in the classroom to bring about a conducive classroom environment that supports teaching and learning leading to success and achievement. Mecreary (2010) in Agabi, Onyeieke and Wali, (2013) defined classroom management as the process and strategies an educator uses to maintain a classroom environment that is conducive to students learning and success. Similarly, Dollad and Christensen (1996) defined classroom management as the action a teacher takes to bring about an environment that support and make easy instructions, academic, social and emotional learning.

Teachers in the classroom are the managers of the classroom activities. He is concerned with maintaining order, regulating the sequence of events and directing his own attention towards achieving educational goals. Classroom management plays a very important role in the teaching and learning process. Marzono (2003) said a classroom that is well managed will provide an environment in which teaching and learning can flourish. The success of any educational system depends largely on the effectiveness of classroom management. Classroom management techniques have been divided into two major components, behavioral management and instructional management (Martin & Sass, 2010).

Teacher

A teacher is also called an educator is a person who helps students to acquire knowledge, competence or virtue.

Informally the role of teacher may be taken on by anyone (e.g. when showing a colleague how to perform a specific task). In some countries, teaching young people of school age may be carried out in an informal setting, such as within the family (homeschooling), rather than in a formal setting such as a school or college. Some other professions may involve a significant amount of teaching (e.g. youth worker, pastor). Oluwadare, O.I. and Julius, O. (2011).
In most countries, formal teaching of students is usually carried out by paid professional teachers. This article focuses on those who are employed, as their main role, to teach others in a formal education context, such as at a school or other place of initial formal education or training.

Teachers are the representatives of both their content areas and their schools. How teachers present themselves makes an impression on administrators, colleagues, parents, and students. Often a student links the preference for a particular subject to a teacher and the way the subject was taught. A teacher who exudes enthusiasm and competence for a content area may transfer those feelings to the students. In addition, how the teacher relates to the pupils has an impact on the students' experience in the class. The teacher's personality is one of the first sets of characteristics to look for in an effective teacher. Many aspects of effective teaching can be cultivated, but it is difficult to effect change in an individual's personality. Ready, D.D. (2010). 

Duties of a Teacher

A teacher's role may vary among cultures. Teachers may provide instruction in literacy and numeracy, craftsmanship or vocational training, the arts, religion, civics, community roles, or life skills.

Formal teaching tasks include preparing lessons according to agreed curricula, giving lessons, and assessing pupil progress.

A teacher's professional duties may extend beyond formal teaching. Outside of the classroom teachers may accompany students on field trips, supervise study halls, help with the organization of school functions, and serve as supervisors for extracurricular activities. In some education systems, teachers may be responsible for student discipline. Rumberger, R. W and Sun Ah Lim, S. (2008).
Awareness

Awareness is the state of being conscious of something. More specifically, is the ability to directly know and perceive, to feel, or to be cognizant of events. Another definition describes it as a state wherein a subject is aware of some information when that information is directly available to bring to bear in the direction of a wide range of behavioral actions. The concept is often synonymous to consciousness and is also understood as being consciousness itself. 

The states of awareness are also associated with the states of experience so that the structure represented in awareness is mirrored in the structure of experience

Home Economics

Home economics, or family and consumer sciences, is today a subject concerning cooking, nutrition, housekeeping, personal finance, personal wellness, and consumer issues. In the past, it was mainly just about cooking and housework. 

Home economics courses are offered around the world and across multiple educational levels. Historically, the purpose of these courses was to professionalize housework, to provide intellectual fulfillment for women, and to emphasize the value of "women's work" in society and to prepare them for traditional gender roles.

Home Economics is one of the subjects in the Technology Education Key Learning Area (TE KLA) at junior secondary level. It comprises major areas of study on food, clothing, home and family which intertwine with the six knowledge contexts proposed in the Technology Education Key Learning Area Curriculum Guide (Primary 1 – Secondary 3). The six knowledge contexts are: Information and Communication Technology, Materials and Structures, Operations and Manufacturing, Strategies and Management, Systems and Control and Technology and Living. The knowledge and skills that students learned across the following Key Learning Areas at junior secondary level laid the basis for their further study of the related subject in the new senior secondary curriculum. 

History of Home Economics

Although principles of domesticity were being taught as early as the mid 19th century, the term “home economics” was not applied to this area of study until the early 20th century. An increasingly literate population and the greater availability of printed materials in the 19th century catalyzed the consumption of literature on homemaking. Furthermore, in 1862, the Morrill Act was passed, establishing land-grant colleges in each state that were open to women, and that were mandated to foster research and instruction in practical areas of endeavor. At this time, the application of scientific theories and techniques modernized activities associated with home economics, such as cooking, laundry, sewing, housecleaning, care of the sick, and sanitation. This in turn led to the implementation of courses in “domestic science” at the end of the nineteenth century. In 1899, with the establishment of the Lake Placid Conferences, the term “home economics” was decided upon and activists began to call for the teaching of home economics in schools across the country. In 1908, conference participants formed the American Home Economics Association which went on to lobby federal and state governments for funding to facilitate the research and teaching of home economics.

In 1917, the Smith-Hughes Act mandated an emphasis on and provided funding for occupational preparation in home economics classes. Although this act undermined and codified gender roles in the field of home economics, it also established an important link between the federal government and the field of home economics which  “sought to elevate and enlarge women’s roles in the home and in society” (Stage 79). The study of home economics aimed to  “prepare student[s] for effective discharge of duties within the home and give scientific preparation for efficient administration of household affairs” (Calvin 1). Home economics also gained popularity in response to the perceived breakdown in society in the early 1900’s as a result of urbanization, industrialization, and immigration.

The Vocational Education Act of 1963 diminished the funding that the field had been receiving from the Smith-Hughes Act. Funding was only to be provided for home economics education that lead to gainful employment. Relatedly, in the 1960s and 1970s, home economics came under fire with changing societal norms for women at home and in the workplace. Many schools dropped these programs and in some cases the educators of this profession were criticized for their lack of sympathy towards modern feminism. However, home economics legitimately created opportunities for women and greatly impacted American society, creating vocational and economic opportunities for women and educating boys and men about domestic skills.

The Need for Home Economics Education
Nigeria, as a developing country has myriads of problems. Besides political problems leading to political assassination and post-election crisis, the frightening dimension is youth restiveness. The youth are restive because majority of them are idle, which confirms the adage that says, “an idle mind is the devils workshop”. The youth are demonstrating this by engaging in criminal activities, while the females are into high level prostitution, trafficking in hard drugs etc. Majority of youth have now realized that the certificate they collect after four to five years in school have no additional skills. This is so, because education, according to Fafunwa (2004), is to produce an individual who is honest, respectful, skilled, cooperative and who would conform to the social order.

To redress the situation, education should be geared towards empowerment. They youth should be empowered with vocational and technical skills which would make them self-reliant or become employable in different sectors of the economy.

The teaching of Home Economics at all levels of education becomes very paramount to meet the requirements of the hospitality industry. At the national level, there is a clarion call for vocation and technical education, because this is utilitarian type of education designed to develop skills, abilities, understanding, attitude, appreciation of hard work and to impact the knowledge so gained in useful and productive ventures.

As in other areas of vocational and technical education, the teaching of home economics exposes the individuals to experiences that provide the manipulative, cognitive and attitudinal skills that would make them acquire all round education.

To achieve the above, there are needs that must be satisfied and they include;

The need for a comprehensive curriculum

Setting up of Home Economics Curriculum objectives should be based on the needs and demands of the society for which the curriculum is meant, NERDC (2006). The needs of the changing society almost always involves the care of the young inexperienced and the many services that the society itself demand in order to survive. In caring for the individual as well as the survival of the society there is need to make use of some tools and these tools are the subject matter of the curriculum (Nwaiwu, 1988). In a changing world like this when Home Economics is shifting from the classroom into the hospitality industry, Home Economics curriculum should be able to equip students in the services of hotels, hospitals, tourism and leisure centres, Olaitan (1991).  

 The need for adequate background knowledge. There is need for constant training and retraining of Home Economics teachers so that they will have adequate knowledge of the subject to enable them implement the curriculum.
The need of individuals and families. The needs of individuals that should be taken into consideration are food, clothing, housing or shelter. Effort should be made to make sure that students eat foods stuffs that are available in their locality. They should know how to produce them, store them, prepare and serve them well. They should be encouraged to practice what they learn in school and at home, and by so doing, the family life style and standard would be improved. (Sutton, 1975).  In other words, the need of the individual is the need of every member of the family in general. The Home Economics department will go a long way to improve family life by improving that of the individual.
Home Economics Curriculum Aims  

The aims of the Home Economics curriculum are to enable students to: 

be responsible citizens and informed consumers willing to contribute to the well-being of individuals, families and society in terms of meeting basic human needs demonstrate good use of management and organizational skills in handling physical and socio-economic resources for self, family, community and society analyse contextual factors contributing to the well-being of individual, family and society with application of knowledge from the food science and technology strand or fashion, textiles and clothing strand devise and implement strategies to solve complicated problems in technological contexts, in particular, food / fashion, using a range of appropriate techniques and procedures evaluate critically the impact of social, cultural, economic, scientific and technological developments on the well being of individuals, families and society as a whole, further their studies and lifelong learning in food or fashion-related fields.

Qualities of a Good Home Economics Teacher

Teaching is a highly complex activity. This is partially because teaching is a social practice, that takes place in a specific context (time, place, culture, socio-political-economic situation etc.) and therefore is shaped by the values of that specific context. Factors that influence what is expected (or required) of teachers include history and tradition, social views about the purpose of education, accepted theories about learning, etc. Wasagu, M. A. (2009).
According to Wasagu, M. A. (2009), the competences required by a home economics teacher are affected by the different ways in which the role is understood around the world. Broadly, there seem to be four models:

the teacher as manager of instruction;

the teacher as caring person;

the teacher as expert learner; and

the teacher as cultural and civic person. 

The Organisation for Economic Co-operation and Development has argued that it is necessary to develop a shared definition of the skills and knowledge required by teachers, in order to guide teachers' career-long education and professional development. Some evidence-based international discussions have tried to reach such a common understanding. For example, the European Union has identified three broad areas of competences that teachers require:

Working with others

Working with knowledge, technology and information, and

Working in and with society. 

Scholarly consensus is emerging that what is required of teachers can be grouped under three headings:

knowledge (such as: the subject matter itself and knowledge about how to teach it, curricular knowledge, knowledge about the educational sciences, psychology, assessment etc.)

craft skills (such as lesson planning, using teaching technologies, managing students and groups, monitoring and assessing learning etc.) and

dispositions (such as essential values and attitudes, beliefs and commitment). 

The following are the qualities of a good home economics teacher:

Committed to the work 

Focuses on educational needs of the students Works with passion Keen to uphold the university’s values Enthusiastic about work and about teaching.

Encourages and appreciates diversity 

Does not stereotype or speak negatively of others Nurtures and encourages diversity Seeks and encourages understanding of, and respect for, people of diverse backgrounds.

Interacts and communicates respect 

Communicates effectively with others Encourages input from others, listening deeply and giving credit for their contributions Acts with integrity Provides a model of high ethical standards Shows a caring attitude.

Motivates students and co-workers 

Encourages students to achieve their goals Provides constructive feedback Monitors progress of students and fosters their success.

Brings a wide range of skills and talents to teaching 

Teaching is clearly presented and stimulates high-order thinking skills Presents difficult concepts comprehensibly Brings appropriate evidence to the critique Teaches memorably.

Demonstrates leadership in teaching 

Contributes to course design and structure Contributes to publications on education Evidence of self-development in an educational context Demonstrates creativity in teaching strategies Committed to professional development in education.

Encourages an open and trusting learning environment 

Creates a climate of trust Encourages students to learn from mistakes Helps students redefine failure as a learning experience Encourages student questions and engagement in the learning process Encourages student growth with appropriate behaviour based feedback.

Fosters critical thinking 

Teaches students how to think, not what to think Encourages students to organize, analyse and evaluate Explores with probing questions Discusses ideas in an organized way Helps students to focus on key issues Trains students in strategic thinking.

Encourages creative work 

Motivates students to create new ideas Fosters innovation and new approaches.

Emphasizes teamwork 

Builds links at national and international levels in education Encourages students to work in teams Encourages collaborative learning.

Seeks continually to improve teaching skills 

Seeks to learn and incorporate new skills, and information teaching Seeks feedback and criticism Keeps up to date in specialty.

Provides positive feedback 

Listens to students and discovers their educational needs Values students, never belittles Provides constructive feedback Helps and supports people to grow Teaches students how to monitor their own progress.

Enthusiasm

It has been found that teachers who showed enthusiasm towards the course materials and students can create a positive learning experience. These teachers do not teach by rote but attempt to invigorate their teaching of the course materials every day. Teachers who cover the same curriculum repeatedly may find it challenging to maintain their enthusiasm, lest their boredom with the content bore their students in turn. Enthusiastic teachers are rated higher by their students than teachers who didn't show much enthusiasm for the course materials. 

Teachers that exhibit enthusiasm are more likely to have engaged, interested and energetic students who are curious about learning the subject matter. Recent research has found a correlation between teacher enthusiasm and students' intrinsic motivation to learn and vitality in the classroom. Controlled, experimental studies exploring intrinsic motivation of college students has shown that nonverbal expressions of enthusiasm, such as demonstrative gesturing, dramatic movements which are varied, and emotional facial expressions, result in college students reporting higher levels of intrinsic motivation to learn. But even while a teacher's enthusiasm has been shown to improve motivation and increase task engagement, it does not necessarily improve learning outcomes or memory for the material. 

There are various mechanisms by which teacher enthusiasm may facilitate higher levels of intrinsic motivation. Teacher enthusiasm may contribute to a classroom atmosphere of energy and enthusiasm which feeds student interest and excitement in learning the subject matter.[16] Enthusiastic teachers may also lead to students becoming more self-determined in their own learning process. The concept of mere exposure indicates that the teacher's enthusiasm may contribute to the student's expectations about intrinsic motivation in the context of learning. Also, enthusiasm may act as a "motivational embellishment", increasing a student's interest by the variety, novelty, and surprise of the enthusiastic teacher's presentation of the material. Finally, the concept of emotional contagion may also apply: students may become more intrinsically motivated by catching onto the enthusiasm and energy of the teacher. 

Interaction with learners
Research shows that student motivation and attitudes towards school are closely linked to student-teacher relationships. Enthusiastic teachers are particularly good at creating beneficial relations with their students. Their ability to create effective learning environments that foster student achievement depends on the kind of relationship they build with their students. Useful teacher-to-student interactions are crucial in linking academic success with personal achievement. Here, personal success is a student's internal goal of improving themselves, whereas academic success includes the goals they receive from their superior. A teacher must guide their student in aligning their personal goals with their academic goals. Students who receive this positive influence show stronger self-confidence and greater personal and academic success than those without these teacher interactions. 

Students are likely to build stronger relations with teachers who are friendly and supportive and will show more interest in courses taught by these teachers. Teachers that spend more time interacting and working directly with students are perceived as supportive and effective teachers. Effective teachers have been shown to invite student participation and decision making, allow humor into their classroom, and demonstrate a willingness to play. 

Challenges Facing Home Economics Education in Nigerian Secondary Schools
Home Economics Education belongs to vocational and Technical Education so the challenges this body of knowledge faces also affects Home Economics Education.

1.Federal Government lukewarm attitude towards vocational andTechnical education programme in Nigerian universities.

Federal government of Nigeria has not come to appreciate the contribution of vocational and technical programme (of which Home Economics Education is one) to national development even though it is a tool to combat unemployment and poverty in our societies. 

2.
General negative attitude by the public.

Home Economics is a science based course, and most parents whose children are good in science courses would prefer their children to read engineering or medicine, because of the wrong impression that the place of a home economist is in the kitchen  or that the course only prepares youth for low status jobs.

3.
Poor attitude of female students towards Home Economics Education.

There is a general poor attitude of students, both male and female towards vocational education these days as a whole and Home Economics in particular.

Even through the female population of school age in the country is large, but they are not attracted to vocational studies. Nsofor (2003). There is rather a preponderance of female students in the arts and social sciences, while the males prefer the medical and legal areas than the skilled area. Even where they offer Home Economics at the junior and or senior secondary schools’ examinations, there is always a tendency to drop them when they enter tertiary institutions for reasons that the course is expensive and time consuming.

4.
Challenges faced by tertiary institutions.

Tertiary institutions offering Home Economics face enormous challenges. Teachers get frustrated because there are a few or unavailable facilities to teach and carry out practicals. When this happens the products are found wanting when sent to the job market because they have not fully and confidently grasped the course content and course work effectively.

Lack of facilities has really been a major problem and students have to buy most of these items by themselves. These problems have made Home Economics in the tertiary institutions very expensive, (Flock 1974). Confirming the neglect of vocational and Technical Education by the government, Anyakoha (2005)    said, lack of modern equipment has also been a major problem as students read more about sophiscated equipment and have no opportunity of exploring such equipment for a firsthand information but resort to pictures in books.

Anyakoha, (2007), again complained that due to the combination of other courses, work in the Home Economics Department has become tedious, such that it is difficult to plan field trips, visits to industries, institutions and organizations where these equipment can be found to aid learning and facilitate class room work.

Due to lack of funds and aid from government and donor agencies to help build more practice houses, modern equipped food laboratories, textiles and sewing rooms, spacious demonstration centres and lecture halls, students and lecturers are clung to the old laboratories and the out dated facilities.

Library facilities are poor, books are lacking and the few books found are too old, and this makes research and learning very different on the part of the student.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter discusses the methodology used to carry out the study. The methodology is in respect of: research design, population, sample and sampling technique, research instrument, validity of the research instrument, reliability of the instrument, method of data collection, and methods of data analysis. 

3.2 Research Design

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3 Population

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitutes of individuals or elements that are homogeneous in description. 

This study was carried out to assess the home economics education awareness level among junior secondary school students using selected secondary schools in Ekpoma, Edo State as case study. The students from four (4) selected secondary schools in Ekpoma, Edo State form the population of the study.

The four (4) selected secondary school for this study are:

Premier Secondary School

Mount Camel Schools, Ekpoma

Ujemen Senior Secondary School

Emaudo Secondary School, Ekpoma

Statistics derived from the selected schools register shows that the population of secondary school students and teachers in Ekpoma, Edo State is 550.

3.4 Sample and Sampling Techniques

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the purposive sampling method to determine the sample size. Out of the 550 population, the researcher purposively selected 100 out of the overall population as the sample size which comprise of 25 students from each school from the four selected secondary schools in Ekpoma, Edo State.

3.5 Research Instrument.

The research instrument used in this study is the questionnaire. A 15 minutes survey containing 16 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.

3.6 Validity of the Instrument.

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study. 
3.7 Reliability of the Instrument

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.

3.8 Method of data Collection.

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources included oral interviews and questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.  

3.9 Method of Data Analysis.

The responses were analysed using the frequency tables, which provided answers to the research questions. 
CHAPTER FOUR

DATA ANALYSIS, PRESENTATION OF RESULTS AND DISCUSSION.

4.1 Preamble

This chapter presents the findings from the study as feedback from the respondents. As described in the previous chapter, frequency tables have been used in this chapter to present the outcomes from the study. Questionnaires were used to a large extent as an instrument of data collection. The researcher analyzed the chapter based on information gathered quantitatively and qualitatively. The questionnaires were distributed to a sample of 100 respondents comprising of 25 students each from the four selected secondary schools. 

4.2 Presentation and Analysis of Data

Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	40
	40%

	Female
	60
	60%

	Religion
	
	

	Christian
	90
	90%

	Muslim
	10
	10%

	Age
	
	

	13-15
	60
	60%

	16-20
	40
	40%

	21+
	00
	00%


Source: Field Survey, 2021

From the table above on the demography of the respondents, 40% of the respondents were male while 60% were female. 90% were Christian while 10% were Muslim. On their age, 60% were in the age bracket of 13-15 years, while the remaining 40% were in the age bracket of 16-20 years. 

Answering Research Questions

Question 1: Do you offer home economics as a subject in your school?
Table 4.2:  Respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	100
	100

	No
	00
	00

	Undecided
	00
	00

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, all the respondents constituting 100% said yes. There was no record of no

Question 2: Do you have steady home economics teacher?
Table 4.3:  Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	100
	100

	No
	00
	00

	Undecided
	00
	00

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, all the respondents constituting 100% said yes. There was no record of no.

Question 3: How do you rate the competency level of your home economics teacher?
Table 4.4:  Respondent on question 3

	Options
	Frequency
	Percentage

	Very High
	70
	70

	High
	30
	30

	Very Low
	00
	00

	Low
	00
	00

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 70% of the respondents said very high while the remaining 30% said high. This implies that their home economics teachers are competent.

Question 4: Do you engage in home economics practical in your school?
Table 4.5:  Respondent on question 4

	Options
	Frequency
	Percentage

	Yes
	100
	100

	No
	00
	00

	Undecided
	00
	00

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, all the respondents constituting 100% said yes. There was no record of no. This implies that the students engage in practical.

Question 5: How would you rate your awareness level in home economic?
Table 4.6:  Respondent on question 5

	Options
	Frequency
	Percentage

	Very High
	80
	100

	High
	20
	00

	Very Low
	00
	00

	Low
	00
	00

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 80% of the respondents said very high, while the remaining 20% said high. This implies that the students are fully aware of home economics education.

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.1 Introduction

This chapter summarizes the findings on “assessing the home economics education awareness level among junior secondary school students in Ekpoma, Edo State”. The chapter consists of summary of the study, conclusions, recommendations and suggestions for further studies. 

5.2 Summary of the Study

In this study, our focus was to assess the home economics education awareness level among junior secondary school students using selected secondary schools in Ekpoma, Edo State as case study. The study specifically was aimed at ascertaining if the students offer home economics as a subject in school; find out the competency level of their home economics teachers; find out if the students engage in home economics practical; and examine the awareness level of students in home economics.

The study adopted the survey research design. Population comprised the selected secondary school students in Ekpoma, Edo state from which 100 respondents were purposively selected as sample from 4 secondary schools comprising 25 students each from the 4 selected school. Self-constructed and validated questionnaire was used for data collection. The collected and validated questionnaires were analysed using simple percentage statistic.

5.3 Conclusions

Based on the finding of this study, the following conclusions were made:

The students offer home economics as a subject in their schools.

The home economics teachers are full time teachers. 

The home economics teachers are highly competent. 

The students engage in home economics practical in their schools. 

The students level of awareness in home economics is very high.

5.4 Recommendations

Based on the responses obtained, the researcher proffers the following recommendations:

School administrators should employ home economics teachers who are well trained with the requisite qualifications in their field.

Home economics practical should be made compulsory in secondary schools so as to help the students have a reality learning of what they are taught.

5.5 Suggestions for further studies.

The main focus of this study was on assessing the home economics education awareness level among junior secondary school students in Ekpoma, Edo State. The researcher therefore suggests for further research be conducted to explore this at different practical subjects in secondary school in Nigeria since this study was limited to Ekpoma, Edo State.
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(s) ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

13-15
[  ]

16-20
[  ]

21+
[  ]

Religion

Christian
[  ]

Muslim
[  ]

SECTION B

Question 1: Do you offer home economics as a subject in your school?
	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question 2: Do you have steady home economics teacher?
	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question 3: How do you rate the competency level of your home economics teacher?
	Options
	Please tick

	Very High
	

	High
	

	Very Low
	

	Low
	


Question 4: Do you engage in home economics practical in your school?
	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question 5: How would you rate your awareness level in home economic?
	Options
	Please tick

	Very High
	

	High
	

	Very Low
	

	Low
	


