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ABSTRACT
If you educate a female then you have successfully educated a community, goes the sayings: so female – child education has become a contemporary issue to community in the world because girls/women are usually discriminated against in all spheres of life including education. It is based on this, that this project examines the female – child marginalization and with unequal access to education compared to male counterpart in Konshisha Local Governemrnt Area of Benue State. In carrying out the research above, data were collected through questionnaires administration and in depth interview. The simple percentage analysis method was used to analyze the responses elicited from 400 respondents and Chi-Square was used to analyze the hypothesis. The study reveals that cultural practices serve as hindrance to female-child education and that inaccessibility of the female – child education makes vulnerable diseases such as HIV/AIDS, early marriage, denial of fundamental rights and child labour. The project concluded that if female-child education is fostered, she will be self-reliant, adequately socialize and well empowered to contribute meaningfully to the community as well as skills of problems solving to an appreciable extent. The paper therefore recommends that education should be made accessible to the female-child at all levels and awareness programme should be mounted to redeem the image of the female-child to make the world a better place for her to live.


CHAPTER ONE
1.0. [bookmark: _GoBack]INTRODUCTION
It is a widely accepted fact that the main pointer to social and technological advancement of any community is the level of educational development of its citizens. The role that education plays in the improvement of the quality of people’s lives, acceleration of economic growth, harnessing of human intellect and potentials, realization of political stability, appreciation of tolerance and the institution of peace and unity, cannot be quantified. (Jasada, 1999). Education is an important means through which the society reproduces itself, passes its main characteristics to the next generation as well as a dynamic instrument of change and development (World Bank, 1994). Education is therefore not for the purpose of white – collar jobs alone, but for the individual and societal development, hence it is desirable that everyone should have it including the female. The female – child being the future homemaker and custodian of social, cultural and developmental values of the society, needs to be educated at least to secondary school level. An educated woman may have the ability to make a modern home, maintain a higher standard of cleanliness and attractive surroundings, socialize with her children, and maintain stable marriage and other ways of life necessary for human survival.
Educated female develops essential life skills, including self-confidence, the ability to participate effectively in societal welfares and protect herself from HIV/AIDs infection, sexual exploitation and pressures for early marriage and complicate child birth (Abdul, 2003). The educated female also gains the skills and competence for gainful employment which enables them to be an economically productive member of the society, likely mothers to send their children especially girls to secondary schools. The educated female marries late and has fewer children to nourish them better, healthier and less likely to face child mortality. Female-child education is very important for the overall development of the Konshisha. The place of women in the overall development of any society is fundamental such that any deliberate neglect of their education could point to danger for the entire society. As it is often said, to teach a man is to teach an individual but to teach a woman is to teach a family and the whole nation (Frederick, 1998). This is because she would pass on her knowledge to her peers and other family members particularly her daughters, thereby multiplying the effects of her own education.

1.1. BACKGROUND OF THE STUDY
The project topic has its background extracted from Konshisha Local government of Benue state of Konshisha. 
Konshisha Local Government was first created out of the former Vandeikya Local Government Area of Benue State on the 28th February, 1983. The Local Government was however scrapped in 1984 by the military Government which came to power at that time. However, it was recreated on the 4th February, 1989 by the General Ibrahim Bagandiga Administration with its headquarter in Tse-Agberagba. Konshisha Local Government shares boundaries with Konshisha Local Government in the north, Gwer Local Government in the west, cross River State in the South and Ushongo Local Government in the east. Konshisha Local Government is named after River Konshisha which has its origin in Konshisha Local Government and the headquarter is named after Late Pa Agberagba Yonkyo, who established a big market in the area. Population: Konshisha Local Government has a population of about 225,672 (2006 census figures). It has a land mass of 10.089 square kilometres. It is indeed one of the largest in the state. Geographical Location: Konshisha Local Government Area is located on a levelled land in the North East of Benue State with three (3) Local Governments and a state on its boarders viz; Konshisha Local Government in the North, Gwer in the west, Ushongo and Vandeikya in the East with Cross River in the South. Konshisha Local Government Area lies between longitude 8o 400 East and Latitude 6o551 and 7o 231 North. It is situated in the Middle-Belt of Konshisha. Ethnic Composition: Konshisha Local Government Area comprises two ethnic groups which are the Tivs who dominate as the majority group in the Local Government Area, while the other group is the Egedes which form a minority. This Egede speaking group is a little extraction from Oju Local Government otherwise known as the Ucholo which is a little group from the Shangev-Tiev part of Konshisha Local Government Area.Konshisha Local Government has created five (5) Development Area offices and are located at these various places listed below:
· Yiav Development Area office - Gungul 
· Iwarev Development Area office – Korinya
· Mbaaka Development Area office - Tongu 
· Diiv Development Area office - Manta 
· Mbavaa Development Area Office - Amua 
These Development Area offices help in bringing the Government Administration closer to the people. These Development Area offices are headed by a Development Area Officer (DAO). Agricultural Potentials: The people of Konshisha Local Government are predominantly farmers and produce different variety of crops such as yams, cassava, rice, soya beans, Guinea corn, Groundnuts , oranges etc. Similarly, the people also do raise livestock. Some of the livestock reared in the area are goats, pigs, birds Fulani cattle and host of other domestic animals. Tourist attractions: Konshisha Local Government possess immense tourism potentials, unfortunately many remain unexploited. These tourist sites include:- Selagi Mountains: This is one of the beautiful tourist scenery in Konshisha which has interesting features. This mountain called “u wo-selagi”, according to history was said to be a refuge region for inhabitants within and outside Konshisha during war time. The “uwo-selagi” is situated in Mbagben District of Konshisha, a short distance from the Local Government Headquarters. More so, the mountain has water settled around it which is the major source of drinking water for the people around “Selagi” area.
During the course of researching for the necessary materials required for the work, it was discovered that the majority of the females in the local government as not educated. This according to our source can be traced to the general belief of the community that the education of a woman is useless and a waste of money since she will eventually end up in man’s house. Also it was gathered that the local government also hold this belief that educating a woman will delay her marriage and the more she gets old, the more her value depreciates.
1.2. STATEMENT OF PROBLEM
The following forms the statement of the study:
1. Ignorance among the people about educating female children in Igala.
2. Molestation of the female child in schools
3. Cultural negligence of Igala people towards educating the female child.
1.3. PURPOSE OF THE STUDY
The main objective of this project is therefore is to sensitize people on the fact that an end can only come to poverty cycle through educating the female – child. The female – child also should be educated so as to help her to compete in the world of men and to give her instrumental skills as well as intellectual development that will help her in making comprehensive judgment about the world around her. And at the same time be sensitized as to the importance of her being educated so as to fight for her rights.
1.4 SIGNIFICANCE OF STUDY
This study will be helpful to both government, public poligy maker and the general inhabitants of Koshishan Local government area. The study iwould be significant in following ways:
1. Would enable government to sensitize the rural communities on nthe importance of education a girl child
2. It limit the rate of child marriage and unwanted pregnancy among females in that locality
3. It would empower the girl child with confidence and expose her to proper way of contributing meaningfully to the society.
4. It would enlighten parents on the importance of training a girl child instead of sending them on house help job
5. It would move government non the importance of building more schools in order to encourage more female enrollment into school
6. It would limit the rate of school drop out among female children and reduce the rate of poverty in the community.



1.4. RESEARCH QUESTIONS
In this study, the researcher assures that for any research work the statement of research question is asked.
In this study the following assumptions are put forward for testing to enable the researcher produce a comprehensive and raid writhen work on the subject matter.
1. Can education of female children have a direct benefit to the people of Konshisha local government?
2. Should the education of the female genders be encouraged in the local government?
3. Is poverty the reason why female genders are not allowed to receive formal education?
4. Is there any more increase in food production in Konshisha local government as a result of not educating the female?
1.5 RESEARCH HYPOTHESIS
H0:    Girl child education does not have any impact on social development
HI:    Girl child education has a positive impact on social development.


1.7     Scope of the Study
This research work will be conducted in Konshisha Local government area of Benue State. Four Community development area was selected for this research all in the rural location of this area.
1.8     Delimitation of the Study
Finance for this for the general research work was challenge during the course of study. Unwillingness of the correspondents as it dealt with rural area was  also a constraint not be able to complete or willing to submit the questionnaires given to them.
However, it is believed that these constraints will be worked on by making the best use of the available materials and spending more than the necessary time in the research work. Therefore, it is strongly believed that despite these constraint, its effect on this research report will be minimal, thus, making the objective and significance of the study achievable.


CHAPTER TWO
LITERATURE REVIEW
[bookmark: _Toc43312039]2.1 INTRODUCTION
Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.
Precisely, the chapter will be considered in three sub-headings:
· Conceptual Framework 
· Theoretical Framework and
· Summary of related reviewed literature
2.2 CONCEPTUAL FRAMEWORK
THE GIRL-CHILD 
The girl-child is a biological female offspring from birth to eighteen (18) years of age. This is the age before one becomes young adult. This period covers the crèche, nursery or early childhood (0 – 5 years), primary (6 – 12 years) and secondary school (12 – 18 years). During this period, the young child is totally under the care of the adult who may be her parents or guardians and older siblings. It is made up of infancy, childhood, early and late adolescence stages of development. During this period, the girl-child is malleable, builds and develops her personality and character. She is very dependent on the significant others, those on whom she models her behaviour, through observation, repetition and imitation. Her physical, mental, social, spiritual and emotional developments start and progress to get to the peak at the young adult stage. 
Concept of Education
 Education is the process of providing information to an inexperienced person to help him/her develop physically, mentally, socially, emotionally, spiritually, politically and economically. That is why at graduation ceremonies one hears the Vice-Chancellors pronounce these words while awarding degrees to their institutions’ graduates, “you have been found worthy in character and learning…” In education parlance, it means that the individual has acquired adequate and appropriate knowledge, skills and attitudes and values, known as cognitive, psychomotor and affective behaviours to be able to function optimally as a citizen. These behaviors are the focus of training individuals in institutions of learning. The planned and systematic training given in an institution of learning is formal education. The programme or is organized, planned and systematically implemented. In an informal education, there is no plan and the training is haphazard and incidental.
Education is the process through which individuals are made functional members of their society (Ocho, 2005). It is a process through which the young acquires knowledge and realizes her potentialities and uses them for self-actualization, to be useful to herself and others. It is a means of preserving, transmitting and improving the culture of the society. In every society education connotes acquisition of something good, something worthwhile. Education is one of the fundamental rights of individuals. Article 26 of the Universal Declaration of Human Rights, which was adopted by the United Nations General Assembly in December, 1949 stipulated that:  
· Everyone has the right to education. 
· This shall be free at least in the elementary and primary stages.  
· Elementary education shall be compulsory while technical and professional
· Education shall be made generally available.  
· Higher education shall be equally accessible to all on the basis of merit.
According to (Nwangwu, 1976) Parents have a prior right to choose the kind of education that shall be given to their children. Why should everyone have the right to education? The answers to this question are given thus: 
1. The child is born helpless and has to rely entirely on parents and other older members of the society to survive and satisfy her growth needs in all their ramifications
 2. The degree and quality of participation in the life of the society depends to a large extent on the degree and quality of her education. This will enable her perform her political and other citizenship duties and exercise the rights pertaining thereto effectively. 
Since every citizen benefits from the result of the education of her fellow citizen and since every generation receives its education from an older generation, every generation has a duty to reciprocate by educating the generation that comes after it. (Ocho, 1988). There is an adage that says “educate a man, you educate an individual, but educate a woman, you educate a nation” The above summarizes the essence of education to the girl-child and indeed, to every educable human being, and so calls for special attention to be focused on education of the girl-child. No nation can afford to toy with the education of her citizens, especially, the child, who will be the father or mother of tomorrow, because education is the bedrock of all facets of development. Children are future leaders of tomorrow and mothers are guardians of the future, and the first aim of every family and society should be to raise healthy and productive individuals who are physically, psychologically, socially, and mentally well developed. These can be achieved through the education of the girl-child who is the mother of tomorrow
COMMUNITY DEVELOPMENT
Community development is a process where community members are supported by agencies to identify and take collective action on issues which are important to them. Community development considers community members to be experts in their lives and communities, and values community knowledge and wisdom. Community development is a continuous process aimed at improving the quality of life of the community. It is about continual improvement by the people themselves to bring about change in their lives. The ultimate goal of community development is therefore, to develop members’ capabilities and potentials to affect their wellbeing and quality of life through maximizing resources utilization to benefit them socially and economically. This could only be achieved through effective management of community development programmes as well as having highly committed and well-trained professionals not only in the technical disciplines but also in the community capacity building. About five decades ago, community development has been perceived as a program, process, method and movement (Sanders, 1958). Over the years, the perspective of understanding community development has not changed very much. Until today, in general, community development is viewed as a process of providing a concerted effort to develop a community with the goal of improving the quality of life of its members. Community development usually has three major elements: (a) community members’ well-being or welfare involving both material sufficiency and non-economic aspects of living such as health and education; (b) resource development, involving increased production and efficiency; and (c) organizational development, involving the maintenance and creation of social and economic structures through which members of the community may channel their energies for the betterment of community living (Baker, 1989:48)
CRUCIAL ISSUES IN GIRL-CHILD EDUCATION 
Girl child education have be contestable on the bais of the following isssues
1. Access to education 
2. Retention and Dropout Equity
3.   Quality and Achievement in school subjects 
ACCESS TO EDUCATION
Access to Education Access simply means the right to education. It is also the opportunity provided for the girl-child to be educated. Access deals with the availability, convenience and ability to be educated. It is true that many governments make provision for the education of their citizens, but the provisions most of the time do not take cognizance of the peculiarities of the girl-child. In that case the girl-child may not have access to education, which is a fundamental human right. Research has shown that millions of girls do not have access to school despite the concerted efforts to push the cause forward. Okeke, Nzewi and Njoku (2008) identified child labour, poverty and lack of sponsorship, quest for wealth, bereavement, truancy, broken home, engagement of children as house helps, as factors or the clog in the wheel of children’s access to education in the UNICEF A-Field made up of Abia, Akwa Ibom, Anambra, Bayelsa, Benue, Cross River, Ebonyi, Enugu, Imo and River states of Nigeria. According to World Bank (2003), More than 350 million people, over half Africa’s population, live below the poverty line of one dollar a day. This implies that poverty, too, excludes children, including the girl-child, from school. In Ethiopia, girls are some times abducted for marriage when they are no more than eight years. In West Africa, they are recruited from poor rural families to work as domestic servants in coastal cities or even neighbouring countries. In Nigeria it is very difficult to find a house help today. This is because there is awareness of the values of education, and so parents do not give out their children any more as house helps.In South Africa, a recent report by Human Rights Watch warns that sexual violence and abuse are hampering girls’ access to education. In Afghanistan, they have simply been barred from school under the Taleban regime. According to Guttman (a UNESCO courier journalist), customs, poverty, fear and violence are the reasons why girls still account for 60% of the estimated 113 million out-of-school children, and majority live in sub-saharan Africa and South Asia. Most of the factors that militate against the girl-child access to education are sociocultural. Many countries on the African continent rank among the poorest in the world. The on-going HIV/AIDS epidemics, over-crowding in cities, tribal warfare and despotic governments have contributed to the degeneration of the beautiful African land into a human rights catastrophe. At the centre of the devastating situation is the girl-child. The girl-children appear to be the most vulnerable and most undervalued members of the world society. In a region where many are struggling to get enough food and to stay alive, remain out of reach of the various violent rebel armies, and to care for those stricken with various diseases, a basic education, especially for girl children, is low on the list of priorities. The right to education, which is a fundamental human right, is frequently denied to girls in some Africa countries. The then United Nations Secretary General, Kofi Annan, stated that in Africa, when families have to make a choice, due to limited resources, of educating either a girl or a boy child, it is always the boy that is chosen to attend school. In Africa, many girls are prevented from getting the education entitled to them because families often send their daughters out to work at a young age, so that they can get the additional income they may need to exist beyond subsistence level, and finance the education of sons. It has been reported in BBC News (2006), that African patiarchical societal viewpoint favours boys over girls because boys maintain the family lineage. Additional reasons why girls do not have adequate access to education in Africa include the fact that many have to stay home to nurse relatives with HIV/AIDS. That their mothers were not educated is another reason that makes them feel that their daughters do not need education. Furthermore, some families do not believe in education of girls. In Ethiopia child brides face early pregnancy, responsibilities to their children and in-laws, and reticence of their husbands, who are usually much older, to let them out of the house. In Uganda, Birungi (2008) cited the rampant fire in schools as examples of the gaps in implementation of the girl-child education. She noted that the previous year’s floods in eastern Uganda left many schools in disrepair and these were seen as forms of exclusion. Children in Bundibugyo district cannot access schools during the raining season and ‘Government has done nothing to alleviate the problem’. In Kenya, girl–child education is elusive. Mwangi, (2004) wrote that a combination of poverty, disease and backward cultural practices continued to deny the girl-child her right to education. Even with the introduction of free primary education, access to education is still remaining a wide dream to many Kenyan children. Despite the introduction of free primary education in the country which accounted for an increase in enrolment, a sizeable number of children, especially girls, still find themselves out of school owing to a number of reasons. These reasons are: demands for their labour in the homes such as assisting in looking after their young siblings; child marriage, doing house chores, death of mother, and looking after the sick member of the family. Some of the girls are given to marriage against their wish and when they refuse, they are threatened with death. The children are given to marriage at a tender age in quest of dowry from the husbands. But how much is the amount and for how long does it last? The girls lament that because of the setbacks they still did not escape from poverty and their parents had nothing to show for the dowry received. Some parents justify the denial of girls of their right to education to prevent them from bringing shame to the family through early pregnancy. Yet others believe that women who are at the same level of education as the men are a disgrace to the community because more often than not, they will not get married and if they do, it will be to a foreigner. For such parents, early marriage is the best way to prevent this and at the same time preserve traditions. 

RETENTION/DROPOUT
 UNICEF (2003) reported that in Sub-Saharan Africa, the number of girls out of school each year has risen from 20 million in 1990 to 24 million in 2002. Of the 25 selected countries studied, fifteen (15) were in sub-Saharan Africa. The criteria studied were: low enrolment rates for girls; gender gaps of more than 10 percent in primary education; countries with more than one million girls out of school; countries included on the World Bank’s Education For All Fast Track Initiative and countries hard hit by a range of crises that affect school opportunities for girls, such as HIV/AIDS and conflict. The fifteen countries included Chad, Nigeria, Sudan, Tanzania, Eritrea, Ethiopia and the Democratic Republic of Congo. The worst hit is Southern Sudan, which has been seriously affected by civil war for decades. UNICEF said to wait for an end to the conflict would be to dismiss the rights of generations of children. UNICEF noted that in the area, as few as 15 percent of primary school-aged children were in school and girls represented only one quarter of the number. By the time the upper primary level was reached, there were hardly any girls left in school and at the territory's foremost secondary school, Rumbek, there was a solitary girl. Only 560 of the 8,000 teachers in southern Sudan are women, which was merely seven percent (Nduru, 2003). In rural areas, social and cultural patterns combined with relatively poor quality of schooling place girls, their education and development in a disadvantaged and vulnerable position. Girls bear the heaviest burden for household responsibilities, including care of sick parents and siblings, and are first ones to drop out of school.
Quality
 The Jomtien Conference of 1990 launched the Education For All (EFA) initiatives, which aimed at getting children into school within ten years and also stressed that the urgent priority was to ensure access to and improve the quality of education for girls and women. Many countries mapped out programmes to facilitate the implementation of the initiatives. Nigeria embarked on Universal Basic Education. All these are in a bid to meet the Millennium Development Goal number two, which is to achieve Universal Basic Education. The question is what is the quality of education given to the girl-child that will help her to adapt to the knowledge based economy of the 21st century? The answer to this question can be attempted by ex-raying what happens in the schools today. Demotivated teachers, examination malpractice, gender biased curriculum, lack of school facilities and instructional materials, incessant strike actions are some of the variables in the quality of education of children. UNICEF education chief in South Africa, Wamahiu (2008) said quality education was not about how well a child was performing in school but a number of factors that enrich the wellbeing of a child in school. She cited the issues of administration of discipline, corporal punishment, sexual harassment, child abuse and child labour as some of the things that lead to exclusion of groups of students from accessing quality education. United Nation statistics, national reports and studies initiated by non-governmental organizations in 2005 repeatedly showed that girls, as a group, had lower literacy rates, receive less health care, and more impoverished than boys. Today we are in a revolution and this will be reflected in teaching, research and community work, which will help the girl-child to fit into the global society. Some of the factors that influence quality education include: teacher quality, availability of facilities, instructional resources, infrastructure, supervision of instruction, provision of school meals, hands-on and learner centred methods and approaches, parental involvement and learner-friendly environment. It is interesting to know that when the girl-child is given quality education is improves her confidence, enhances her problem solving skill and make her contribute meaningfully to the community.
SOLUTION TO GIRL-CHILD EDUCATION
Of significance also is the fact that a number of NGOs have been allowed to operate in areas where early marriage is prevalent. They are now educating the people on the importance of taking girls to school rather than marrying them off to older men. The government, in collaboration with NGOs has also established centres where girls rescued from early marriage are accommodated and counseled, before being sent back to school. Through strict intervention of the government there is hope for the children who have been out of school to pursue their lifelong dreams. Educating girls is important. The U.S. Agency for International Development says children born to educated mothers are twice as likely to survive past age 5. In the last decade, there’s been a remarkable increase in the number of girls in developing countries attending primary school. But there’s also been a remarkable drop-off in the number of adolescent girls who continue their education. While 87 percent enroll in primary school, only 39 percent graduate from secondary school.
Here are five ways to help girls realize their full potential through education.
1. Put school where girls can get to them: In rural areas, schools are often far from girls’ homes. Research in Nigeria and Kenya has demonstrated that as the distance a girl has to travel to school increases, the likelihood of that student missing school or dropping out altogether increases too.
2. Keep girls in school safe: When girls have to travel long distances to school, they are vulnerable to attack and harassment. In cultures that discourage education for women, girls are subjected to persecution, violence and intimidation in and around the classroom. Communities that work to ensure girls’ safety at school improve girls’ educational outcomes.
3. Train teachers to be gender aware: Sometimes teachers and textbooks reinforce the idea that girls are less intelligent than boys or only show girls and women as household workers and caregivers. Teachers trained to counteract these stereotypes can help girls discover the opportunities education creates for them. Having a significant number of female teachers also helps to fight discrimination against girls and provides role models for female students
4. Ease the workload of girls at home: Household work such as carrying water, preparing food and washing clothes falls disproportionately to girls and women throughout the developing world. It is the primary reason girls are kept home from school. Spreading the burden of chores across all members of the family helps girls succeed.
5. Get rid of obstacles that keep girls out of school:In many developing nations, especially in rural areas, girls don’t attend school during menstruation because they don’t have access to sanitary pads or running water. In Uganda, the female speaker of parliament has led a campaign to make sanitary pads more widely available to keep girls in school.
IMPORTANCE OF GIRL-CHILD EDUCATION ON COMMUNITY DEVELOPMENT
The impact or importance of girl child education cannot be over emphasize as described be Shannon Hodge 2017. She proposes that  education of the girl child can impact the comutminity in the following way:
1. PREVENTING CHILD MARRIAGE AND EARLY PREGNANCY: An estimated 15 million girls a year are married before they are eighteen. Many are forced to marry by their families in exchange for a dowry — which is seen as a way of alleviating poverty within the family. Once married, many girls wanting to continue their education are often denied this right, due to traditional roles they are expected to play in the home, such as childbearing and cleaning.  Education is one of the most powerful tools to enable girls to avoid child marriage and fulfil their potential. And the longer a girl stays in school, the less likely she is to be married before the age of eighteen and have children during her teenage years. It also gives girls the chance to develop the skills, knowledge and confidence to make informed decisions including when, and whom, they will marry. With twelve years of quality education, girls are up to six times less likely to marry as children — compared to those who have little or no education. Estimates show that if all girls had access to secondary education, child marriage would drop by 64%.’
2. BUILDING MORE STABLE COMMUNITY: Education builds resilience, enabling countries to recover from conflict faster once peace is established. In fact, inclusive, quality education can even help prevent conflict in the first place through lessons on problem-solving, social skills and critical thinking.And whilst primary education is vital to girls, it’s secondary education that can be transformative. In certain countries, doubling the percentage of students finishing secondary school would halve the risk of conflict.
3. PREVENTS FEMALE GENITAL MUTIGATION: millions of girls all over the world  have undergone female genital mutilation (FGM) — a form of gender-based violence where parts or all of the external female genitalia are removed or injured for no medical reason. Education is integral to any strategy to reduce FGM, as it can play a key role in changing individual and societal views. In fact, data shows that girls and women with no education are significantly more likely to be in favour of the existence of FGM — for example, in Kenya, approximately 38% of women and girls with no education support the continuation of the practice, in comparison to approximately 6% of women and girls with secondary or higher education.
4. STRENGTHENS ECONOMIES AND ADVANCES THE FIGHT TO END POVERTY: Research in the Organisation for Economic Cooperation and Development countries found that level of education has a “substantial impact on employment prospects”. On average, across these countries, 74% of those with the proposed twelve years of education up to upper secondary are employed, as opposed to 56% of those without an upper secondary education. Generally, secondary school graduates enjoy higher earning potential than early school leavers, contributing to the growth of the national economy through full-time employment and tax. And if all children in low-income countries completed upper secondary education by 2030, per capita income would increase by 75% by 2050 and advance the fight to eliminate poverty by ten years.
5. BETTER HEALTH, LONGER LIVES: Girls’ education has wide-ranging and transformative health benefits, which can be passed on through generations. Every additional year of school a girl completes cuts rates of infant mortality — the death of children under one year — by five to ten per cent. And if all girls received the proposed twelve years of fee-free, quality education, the frequency of early births would drop by 59% and child deaths would decrease by 49%. Furthermore, women with post-primary education are also better able to protect both themselves and their families against other health risks. For example, they are five times more likely than illiterate women to be educated about the risk of HIV and AIDS and know how to practice safer sex and prevent infection. Educated mothers are also more likely to vaccinate their children
2.3THEORITICAL FRAMEWORK
Community Development Theory
Community development theory and practice has come a long way and has become more mature over the years. We moved through various theoretical paradigms coming from the evolutionary paradigm of Spencer (Park, 1921), through the conflict and functionalist theoretical paradigms to the advent of the complexity theory paradigm in a the post-modern 21st century. Each of the phases of development thinking accumulatively contributed a unique focus on the theme and was integrated into a new set of knowledge in its own unique way into a next phase. However, all of the mentioned theoretical approaches were macro theories and when applied in meso- and micro-environments, are continuously confronted with exceptions to the rule. In short, it provides little help in the practical application of community development projects other than to offer an explanation for an expected outcome. The result of this was that community development became closely associated with charity organisations, altruistic individuals with creative thinking, and political parties that want to win over votes by promising voters in certain communities/constituencies, assistance to get them out of their misery. No wonder community development projects are mostly associated with the plight of the poor as observed by the “not so poor”. This understated demand of performance in development projects contributed mainly to the unintended, but flawed association of community development projects with the typical input/output behaviouristic models. This idea originated with governments and funding agencies, demanding visible outcomes for money spent on community development projects. This background tainted the concept of community development to such an extent that it has became one of the most exploited concepts by members from the target communities, often demanding unrealistic services and facilities, as well as from the side of political and government institutions of whom one of the primary functions is to create safe and healthy communal environment for their citizens. This paradigm of thinking also signalled the beginning of projects that were merely social engineering exercises, where outsiders would decide what is best for a community and governments and funding agencies were promised by project leaders that they will be able to deliver the goods and that certain outcomes would be reached. This era was short lived and during the nineties, the absence of concrete community development results and the reasons for failures formed the central debate among community development theorists and recognition started to be given to the complexity of the process and with that, the comfort of a guaranteed positive outcomes of development projects were simply not as possible as some would have liked to believe.
2.4 EMPIRICAL REVIEW
Kobani 2014 in his study  investigated the impact of Girl-Child Education on Community Development with focus on Ika Local Government Area of Akwa Ibom State. The specific objectives of the study was to identify the role of Girl-Child Education in Community Development, to determine the factors impeding against girl-child education in the aforementioned area and to examine how social, economic and political development affects Girl-Child Education in Ika Local Government Area of Akwa Ibom State. The total population for this study is 39,500 and the sample size of three hundred and ninety five (395) persons from the selected communities i.e. Ikot Inyang Udo, Ikot Akata, Urua Inyang, Ikot Oyo and Ikot Okon were drawn. The study adopted a descriptive survey design and data were analysed using the chi-square (X2 ) statistic at 0.05 level of significance. It was found among other things that Girl-Child Education helps in Community Development and the factors militating against girl-child education were culture and poverty level of the people. Based on the findings, the following recommendations were made; the society should stop the discrimination of the girl-child in the provision of education, also that government should make policy statements that will make the education of the girl child legal and compulsory.
2.5 SUMMARY OF LITERATURE REVIEW
The chapter present a literature review of this study. it explained the concept of girl-child, education and community development. It made use of social development theory and explain the issues surrounding the child education and theimpact or importance of gildchid education. Moreso an empirical review of Kobani Doreen was captured.from his findings, community has an important role to play in girl child development as this would enhance their resillence and indepence and make them contribute meaningfully to the community’s development.








	CHAPTER THREE
RESEARCH METHODOLOGY
3.1	AREA OF STUDY
Konshisha is a Local Government Area of Benue State, Nigeria. Its headquarters are in the town of Tse-Agberagba.It has an area of 1,673 km2 and a population of 225,672 at the 2006 census
Konshisha Local Government Area is located on a leveled land in the North East of Benue State lying between longitude 84000 East and Latitude 65510 and 72310 North.
3.2	RESEARCH DESIGN
Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3	POPULATION OF THE STUDY
According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 
This study was carried out to examine the impact of girl-child education on community development. While 4 development area were randomly selected as the population size .400 respondent from the community  were selected in the process. The selected development areas were:
· Yiav Development Area office - Gungul 
· Iwarev Development Area office – Korinya
· Mbaaka Development Area office - Tongu 
· Diiv Development Area office - Manta 
Statistics derived from national population census show that the population of Konshisha local government area is 225,672.
3.4	SAMPLE SIZE DETERMINATION
A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 
3.5	SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE
The Taro Yamane (1967:886) provides a simplified formula to calculate sample sizes.
Assumption
95% confidence level 
 P = .5
[image: ]
n=225,672 /1+225,672 (0.05)2
n= 225,672 /1+225,672 (0.0025)
n= 225,672 /1+5.5
n=400
Therefore, for this study, the sample size is 400
3.6	SOURCES OF DATA COLLECTION
The research instrument used in this study is the questionnaire. A 10 minutes survey containing 5 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.
3.7	METHOD OF DATA ANALYSIS
The responses were analyzed using the frequency tables, which provided answers to the research questions.The hypotheses were tested using the Chi-Square Statistical Tool (SPSS.v23).
3.8	VALIDITY AND RELIABILITY OF THE STUDY
The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87. 


CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
4.1	DATA PRESENTATION
Table 4.1: Demographic data of respondents
	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	120
	30%

	Female
	280
	70%

	Religion
	
	

	Christian
	300
	75%

	Muslim
	100
	25%

	Age
	
	

	                       15-20
	80
	20%

	                         21-26
	100
	25%

	                         27-32
	100
	25%

	              32 and above
	120
	30%


Source: Field Survey, 2021
On demographic information, table above reveals 120 respondent are male. 280 are female. Also, 300 were respondent were Christians.100 respondent were Muslim. 80 respondent aged 15-20 years, 100 respondents were aged 21-26 years, 100 respondent were aged 27-32 years while 120 respondent were 32 years and above
4.2	RESEARCH QUESTIONS
Question 1:  Can education of female children have a direct benefit/impact to the people of Konshisha local government?
Table 4.2: Respondent on question 1
	Options
	Frequency
	Percentage

	Yes
	350
	87.5

	No
	00
	00

	Undecided
	50
	12.5

	Total
	400
	100


Field Survey, 2021
From the responses obtained as expressed in the above table. 350 respondents said yes. 50 respondents were undecided. There were no record of no.
Question 2: Should the education of the female genders be encouraged in the local government?
Table 4.3: Respondent on question 2
	Option
	Frequency
	Percentage

	Yes
	380
	95

	No
	00
	00

	Undecided
	20
	5

	Total
	400
	100


Field Survey, 2021
From the responses obtained as expressed in the above table. 380 respondents said yes.10 respondent were undecided. There were no record of no.
QUESTION 3: Is poverty the reason why female genders are not allowed to receive formal education?
Table 4.4
	Option
	Frequency
	Percentage

	Yes
	380
	95

	No
	00
	00

	Undecided
	20
	5

	Total
	400
	100


Source: field survey 2021
From the responses obtained as expressed in the above table. 380 respondents said yes.20 respondent were undecided. There were no record of no.
Question 4: Is there any more increase in food production in Konshisha local government as a result of not educating the female
Table 4.5
	Option
	Frequency
	Percentage

	Yes
	00
	00

	No
	380
	95

	Undecided
	20
	5

	Total
	400
	100


Source: field survey 2021
From the responses obtained as expressed in the above table. 380 respondents said no.20 respondent were undecided. There were no record of yes.

4.3	TEST OF HYPOTHESES
H0:    Girl child education does not have any impact on social development
HI:    Girl child education has a positive impact on social development.
Hypothesis One
	Response 
	Observed frequencies
	Expected frequencies (E) 
	O-E
	(O-E)2
	(O-E)
  E

	Yes
No
Undecided

	350
0
50

	133.33
133.33
133.33

	216.67
-133.3
-83.33

	46945.9
17768.9
6943.9

	352.1
133.3
52.1

537.5


Source: field survey 2021
Degree of freedom =	(row-1) (column-1) 
= (3-1) (2-1)
= 3*1
=2
At 0.05 level of significance, given the above degree of freedom, table value of X2 (ie X2t) = 5.991.
To test our hypothesis, the decision rule is
Accept Ho if X2t>X2cal, and
Reject Ho if X2t<X2cal
Thus, since the X2t (5.991) < X2cal (537.5), we reject Ho and accordingly accept H1. We conclude by accepting the alternate hypothesis. This implies that girl-child education does have a positive impact on social development.


CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:
5.1 Introduction 
This study was carried out on the impact of girl-child education on community development  using  konshisa local Government area of Benue state as a case study. The chapter consists of summary of the study, conclusions, recommendations and suggestions for further studies. 
5.2 Summary of the Study
[bookmark: _Hlk62391420]In this study, our focus was to examine the importance of educating the girl child uin konshisha local government area. The main objective of this project is therefore is to sensitize people on the fact that an end can only come to poverty cycle through educating the female – child. The female – child also should be educated so as to help her to compete in the world of men and to give her instrumental skills as well as intellectual development that will help her in making comprehensive judgment about the world around her. The  study adopted the survey research design. The population size is the entire resident  of Konshishan local  Government while four  development area  were randomly selected as the sample size of the population. In all 400 respondents were used as the sample size. Self-constructed and validated questionnaire was used for data collection.

5.3 Conclusions
Based on the finding of this study, the following conclusions were made:
1. There is high rate of ignorance among the people of ighala on the importance of girl child education
2. There is evidently high increase of early marriage and unwanted pregnancies among girl child in koshisha local government
3. Molestation of girl child , sending them on househelp jobs and menia duties is not the solution to community development 
4. Infant and maternal mortality can be reduced if  women assume family life when their bones are matured and when their mental health is mature to balance both work life and family responsibilities
5. Lack of sensitization from the government is a contributory factor to the neglect given to the girl child
6. Educating the girl child increases her sense of independence and make her contribute meaningfully to community development

REFERENCE
Asare, Kofi (2009). Ghana: quality education crucial to end girl- child labour. http://allafrica.com/stories/200906151025.html
Asmal, K (2003). South Africa: Target the poor and quality education for all.http://allafrica.com/stories/200906151025.html
BBC News (2006).UN Appeal for Girls' Education. World: Africa. 26 Apr. 2006. 08Oct. 2006, http://www.news.bbc.co.uk.
Birungi,T. (2008). Uganda: Charity calls for quality education.http://allafrica.com/stories/200906151025.html
Braun, J.V, Swaminathan, M.S. & Rosegrant, M.W. (2004. Agriculture, food security,nutrition and the millennium development goals. 5th Report on the World NutritionSituation, Geneva.
Federal Ministry of Education (2006), Basic and senior secondary education statistics inNigeria 2004 & 2005. USAID.
Guttman Cynthia. When girls go missing from the school. http://www.id21.org. AnOn-line education reporting service run by the Institute of Development StudiesRetrieved 2/6/09.
Mwangi, E. (2004). News and views from Africa.http.//www.newsfromafrica/indices/index_1707.html. Retrieved 2/6/09
Nduru, M. (2003). South Africa: Education as a beacon of hope for the girl- Child. Johannesburg: Inter Service Press.
Nwangwu, N.A. (1976). UPE: Issues prospects and problems. Benin: Ethiope Publishing.
Ocho, L.O. (2005). Issues and concerns in education and life. Enugu: Institute of Development Studies , University of Nigeria.
Ocho, L.O. (1988). The philosophy of education for Nigeria. Enugu: Harris Printing & Publishing.
Offorma, G.C. (2008). The boy-child-education in the south-eastern states of Nigeria:problems and prospects. Paper presented at the convention of the Unity Schools Old
Students Association (USOSA), held at Dannic Hotel, Enugu.
Okeke, E. A. C., Nzewi, U.M. & Njoku Z. (2008). Tracking school age children’s
education status in UNICEF A-Field states. Enugu: UNICEF.
Schmitz-Robinson, E. (2006). The right to education and the girl child. Girls’ Situations.www.girlsrights.org/girls.php Retrieved on 2/6/09.
Tahir, G. (2005). The Universal Basic Education in Nigeria. The Journey So Far.In Maduewesi, E. (eds). Nigeria Journal of Teacher Education and Teaching. Asaba,1(1), 217-221.
UNICEF (2003). The state of the world’s children. UNICEF.


QUESTIONNAIRE
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE (s) ON A QUESTION
SECTION A
PERSONAL INFORMATION
Gender
Male [  ]	Female [  ]
Age 
9-12	[  ]
13-16	[  ]
17-20	[  ]
21 and above [  ]


SECTION B
Question 1: Can education of female children have a direct benefit/impact to the people of Konshisha local government?
	Options
	PLEASE TICK

	Yes
	

	No
	

	Undecided
	



Question 2: Should the education of the female genders be encouraged in the local government?
Table 4.3: Respondent on question 2
	Option
	PLEASE TICK

	Yes
	

	No
	

	Undecided
	



QUESTION 3: Is poverty the reason why female genders are not allowed to receive formal education?

	Option
	PLEASE  TICK

	Yes
	

	No
	

	Undecided
	



Question 4: Is there any more increase in food production in Konshisha local government as a result of not educating the female
	Option
	PLEASE TICK

	Yes
	

	No
	

	Undecided
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