AN INVESTIGATION INTO THE CAUSES OF POOR ACADEMIC PERFORMANCE AMONG THE PHYSICAL AND HEALTH IMPAIRED STUDENTS
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ABSTRACT

This study was carried out to investigate into the causes of poor academic performance among the physical and health impaired students in SPED International Secondary School in Afijio local government area of Oyo State as a case study. Specifically, the study was aimed at ascertaining if shortage of qualified teachers, inadequate teaching aid and laboratory equipment, attitude of students, lack of parental monitoring and lack of government support contributes to the poor academic performance of physical and health impaired students. The study employed the survey descriptive research design. A total of 100 responses were validated from the survey. From the responses obtained and analysed, the findings revealed that shortage of qualified teachers, inadequate teaching aid and laboratory equipment, attitude of students, lack of parental monitoring and lack of government support contributes to the poor academic performance of physical and health impaired students. The study recommend the school management, teachers, parents, government and the students themselves should put measures in place to tackle these challenges that the research found out so as to achieve good and better academic performance.
CHAPTER ONE
INTRODUCTION
1.1       Background to the study
The immense contributions of education to the development of any society in the world cannot be over-emphasized. Education is one of the most important aspects of human resource development. For this reason, every child has the opportunity to achieve his/her academic potential.  However, despite the quintessential purpose of education, it is sad to observe that poor academic performance have become more pronounced especially among the student with physical and mental impairments. The Federal Government of Nigeria considers physical disabilities and health disabilities as separate and special education categories for individual with such disability. To this end, disabilities education act, (2004) use the term orthopaedic impairment to refer to conditions that we all call physical disabilities. Students with physical disabilities have problems with the structure or the functioning of their bodies.  Similarly, the federal government through individual with health impairment to describe collectively, conditions and diseases that creates special health care for student with health disability.

From the above, poor academic performance is seen as a major underlying problem of children that suffers with physical and health impairment. The implication of this poor performance does not only result in the child having low self-esteem, but it has become a serious source of worry and stresses to the parents, educators, as well the government. For instance, the research conducted by Sittlington and Frank (2009) found that one year after graduation from high school only 6.5% of the 50 students with physical and mental disabilities who had enrolled in were still in school. Additionally, many of the physical and mental disabilities students who were no longer in school were also unemployed. Ellis and Cramer (1995) stated that 62% of physical and mental disabled students were unemployed one year after school graduation. The authors also reported other statistics revealing the serious implication of which demonstrate the extent of the problem and the subsequent cost to society if better solutions are not found. Study shows that 50% of students that were tested and found with drug abuse are students with physical and mental disabilities. Also, students with mental disorder who drop out of school are more likely to experience economic and social difficulties (Barga, 1996). Unemployed adults with disabilities become consumers of public resources instead of contributors (Fass, 2000).

Consequent upon the above, this study becomes very essential with a view to scientifically and empirically investigate the underlying cause(s) of poor academic performance among these students and ultimately find a remedy to the problem.

1.2       Statement of the problem
It has been observed that students with physical and health impaired performed woefully in both internal and external examinations. This poor performance gives special educators, parents and researchers a lot of concern as to what constitutes the causes of this abysmal performance.  However, several studies have examined the reasons for physical and health impaired students’ poor performance at school, to include medical problems, below average intelligence, specific learning disability, attention deficient hyperactivity disorder, emotional problems, poor, psychiatric disorders, hormonal abnormality, abnormal brain growth, or other forms of medical disorder. While the above studies only looks at the causes of poor performance medical point of view, little empirical studies have been carried out other institutional factors such as availability of qualified trained teachers, availability of teaching aids and laboratory facilities, student attitudes itself, parental guidance, lack of support by the government etc as capable of affecting the learning of physical and health impaired students and subsequently their academic performance. Hence, it is this gap that this research intends to fill.

1.3       Objectives of the study
The overall purpose of this study is to investigate the causes of physical and mental impaired student’s poor performance in their examinations.

Specifically, this study sought to:

·         Find whether shortage of qualified teacher(s) contributed to the  poor performance of physical and health impaired students;

·         Determine whether inadequate teaching aid and laboratory equipment can lead to poor performance of physical and health impaired students;

·         Identify whether lack of parental monitoring can contribute to the poor performance of physical and health impaired students;

·         Investigate whether student attitude itself contribute to the poor performance of physical and health impaired students;

·         Ascertain whether lack of support by government is responsible for the poor performance of physical and health impaired students;

1.5       Research Questions
Arising from the research objectives, the following questions were raised;

·          Does shortage of qualified teacher(s) contribute to the poor performance of physical and health impaired students;

·         Can inadequate teaching aid and laboratory equipment lead to poor performance of physical and health impaired students;

·         Does lack of parental monitoring can contribute to the poor performance of physical and health impaired students;

·         Can student attitude itself contribute to the poor performance of physical and health impaired students;

·         Do lack of government support responsible for the poor performance of physical and health impaired students.

1.6       Significance of the study
The significance of this study is enormous as the findings from this research will contribute significantly policy makers, curriculum designer, teachers, parents as well as the student in general. Firstly, it will expose the reader and other researchers to the various causes that contributed to the poor performance of physical and health impaired students. Parent in the same vein will find the outcome of this research so useful by encouraging them to take the education of their children so serious. On the part of government, it will enable government to provide necessary fund and equipment that could enhance the effective teaching of physical and mental impaired students. Finally, this research is also significant as it serves as a crystal guide to other researchers who might want to conduct researches on the same topic using different countries.

1.7       Scope of the study     
The study is expected to cover only one Secondary School in Afijio Local Government Area. Therefore, SPED International Secondary School is the focus of the researcher because it is the only special school in the selected LGA that caters for the interest of the students with special needs.

1.8       Organisation of the study
This research shall consist five chapters, chapter one covers the background information and rationale for the research. Effort shall be made in chapter two to review all related literatures underpinning the causes of poor performance among physical and health impaired students. While chapter three tailored towards the methodology, chapter four presents the data, analyses and discus the findings. The last chapter shall summarise, conclude and make meaningful recommendations to improve the academic performance of physical and mentally impaired students.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION

Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Empirical Review

2.1
CONCEPTUAL FRAMEWORK

Academic Performance

Academic performance or "academic achievement" is the extent to which a student, teacher or institution has attained their short or long-term educational goals. Completion of educational benchmarks such as secondary school diplomas and bachelor's degrees represent academic achievement.

Academic achievement is commonly measured through examinations or continuous assessments but there is no general agreement on how it is best evaluated or which aspects are most important—procedural knowledge such as skills or declarative knowledge such as facts. Furthermore, there are inconclusive results over which individual factors successfully predict academic performance, elements such as test anxiety, environment, motivation, and emotions require consideration when developing models of school achievement. 

Butter (1987) found home-work to be a correlate of academic performance. The author has stated that homework bear positive relationship with learning outcomes when it is relevant to the learning objectives. Lockheed et al. (1991), indicated that lack of motivation and professional commitment produce poor attendance and unprofessional attitudes towards students which in turn affect the performance of students academically. 

Babyegeya (2002:22) has revealed a number of factors that affect students’ academic performance. One of the factors is how students actually learn or intend to learn and what teachers actually teach. In his view, other factor - like shortage of books and materials, teaching and teacher education affect students’ academic performance. He adds that the type of teachers, their experience professional, qualifications and commitment to work may contribute to the students’ achievements.In addition to his findings, he insists on instruction time in which students spend in actual learning activities.  The author contends that the more they understand the better they perform. 

Factors influencing academic Performance

Individual differences influencing academic performance
Individual differences in academic performance have been linked to differences in intelligence and personality. Students with higher mental ability as demonstrated by IQ tests and those who are higher in conscientiousness (linked to effort and achievement motivation) tend to achieve highly in academic settings. A recent meta-analysis suggested that mental curiosity (as measured by typical intellectual engagement) has an important influence on academic achievement in addition to intelligence and conscientiousness. 

Children's semi-structured home learning environment transitions into a more structured learning environment when children start first grade. Early academic achievement enhances later academic achievement. 

Parent's academic socialization is a term describing the way parents influence students' academic achievement by shaping students' skills, behaviors and attitudes towards school. Parents influence students through the environment and discourse parents have with their children. Academic socialization can be influenced by parents' socio-economic status. Highly educated parents tend to have more stimulating learning environments. Further, recent research indicates that the relationship quality with parents will influence the development of academic self-efficacy among adolescent-aged children, which will in turn affect their academic performance. 

Children's first few years of life are crucial to the development of language and social skills. School preparedness in these areas help students adjust to academic expectancies. 

Studies have shown that physical activity can increase neural activity in the brain, specifically increasing executive brain functions such as attention span and working memory; and improve academic performance in both elementary school children and college freshmen. 

Non-cognitive factors
Non-cognitive factors or skills, are a set of "attitudes, behaviors, and strategies" that promotes academic and professional success, such as academic self-efficacy, self-control, motivation, expectancy and goal setting theories, emotional intelligence, and determination. To create attention on factors other than those measured by cognitive test scores sociologists Bowles and Gintis coined the term in the 1970s. The term serves as a distinction of cognitive factors, which are measured by teachers through tests and quizzes. Non-cognitive skills are increasingly gaining popularity because they provide a better explanation for academic and professional outcomes.

Self-efficacy
Self-efficacy is one of the best predictors of academic success. Self-efficacy is the belief of being able to do something. Stajković et al. looked at the Big Five traits on academic success as well and saw that conscientiousness and emotional stability were predictors of self-efficacy in over half of their analyses. However, self-efficacy was more indicative of academic performance than personality in all of the analyses. This suggests that parents who want their children to have academic achievement can look to increase their child's sense of self-efficacy at school.

Motivation
Motivation is the reasoning behind an individual's actions. Research has found that students with higher academic performance, motivation and persistence use intrinsic goals rather than extrinsic ones. Furthermore, students who are motivated to improve upon their previous or upcoming performance tend to perform better academically than peers with lower motivation. In other words, students with higher need for achievement have greater academic performance.

Self-control
Self-control, in the academic setting, is related self-discipline, self-regulation, delay of gratification and impulse control. Baumeister, Vohs, and Tice defined self-control as "the capacity for altering one's own responses, especially to bring them into line with standards such as ideals, values, morals, and social expectations, and to support the attainment of long-term goals." In other words, self-control is the ability to prioritize long-term goals over the temptation of short-term impulses. Self-control is usually measured through self completed questionnaires. Researchers often use the Self-Control Scale developed by Tangney, Baumeister, & Boone in 2004.

Through a longitudinal study of the marshmallow test, researchers found a relationship between the time spent waiting for the second marshmallow and higher academic achievement. However, this finding only applied for participants who had the marshmallow in plain sight and were placed without any distraction tactics. 

High locus of control, where an individual attributes success to personal decision making and positive behaviors such as discipline, is a ramification of self-control. High locus of control has been found to have a positive predictive relationship with high collegiate GPA. 

Extracurricular activities
Organized extracurricular activities have yielded a positive relationship with high academic performance including increasing attendance rates, school engagement, GPA, postsecondary education, as well as a decrease in drop out rates and depression. Additionally, positive developmental outcomes have been found in youth that engage in organized extracurricular activities. High school athletics have been linked with strong academic performance, particularly among urban youth. However, involvement in athletics has been linked to increased alcohol consumption and abuse for high school students along with increased truancy. 

While research suggests that there is a positive link between academic performance and participation in extracurricular activities, the practice behind this relationship is not always clear. Moreover, there are many unrelated factors that influence the relationship between academic achievement and participation in extracurricular activities (Mahoney et al., 2005). These variables include: civic engagement, identity development, positive social relationships and behaviors, and mental health (Mahoney et al., 2005). In other research on youth, it was reported that positive social support and development, which can be acquired through organized after school activities is beneficial for achieving academic success (Eccles & Templeton, 2002). In terms of academic performance there are a whole other group of variables to consider. Some of these variables include: demographic and familial influences, individual characteristics, and program resources and content (Mahoney et al., 2005). For example, socio-economic status has been found to plays a role in the number of students participating in extracurricular activities (Covay & Carbonaro, 2010). Furthermore, it is suggested that the peer relationships and support that develop in extracurricular activities often affect how individuals perform in school (Eccles & Templeton, 2002). With all these variables to consider it is important to create a better understanding how academic achievement can be seen in both a negative and positive light.

In conclusion, most research suggests that extracurricular activities are positively correlated to academic achievement (Mahoney et al., 2005). It has been mentioned that more research could be conducted to better understand the direction of this relationship (Eccles & Templeton, 2002). Together this information can give us a better understand the exact aspects to consider when considering the impact that participation in extracurricular activities can have on academic achievement.

Quality Education 

The World Conference on Education for All – Jomtien (1990), included the aspect of quality for the first time among the major objectives of an international programme to improve education (Bergmann, 1996). Earlier on, the emphasis had been on expansion. Education quality is most important because it sets the standards that define the intellectual environment, which in turn conditions the vision and capacity of schools or graduates and the capacity of a nation to manage its affairs well. 

Bergmann (1996) asserts that it is hard to find a definition of the concept ‘educational quality’. He argued that the concept is used in a matter-or-fact way.  

According to Chapman & Mahlck (1993), the most common implicit meaning is student achievement. Mosha (2000) conceptualizes quality as the level of excellence in performance and that quality of education is a multidimensional concept which involves a study of the interaction between contextual factors, inputs, and processes of teaching and learning in order to realize cherished goals (outputs and outcomes). Otieno (2000) considers the meaning of quality education as consisting of two basic concepts. The first aspect refers to the level of knowledge and skills that society wishes schools to impart to students. This aspect defines quality education by looking at the level of achievement of either academic attainment or values. The second aspect refers to the characteristics of the school environment that produces skills, knowledge and values through the teaching and learning process. In this aspect, education is viewed as an industry whose effectiveness rests on input, process and output. 

By understanding that education is a subsystem of human action, Bergmann (1996) argues that the definition of educational quality has to take its systematic nature into account. He found that it is useful to break down the definition into components, and asserts that there could be competing or complementary definitions of educational quality depending on which components one chooses to emphasize. Therefore, he defined education quality as the quality of the system components, where the overall definition of educational quality is the quality of these components. 

Indicators of Quality Education 

According to the ADEA (1991), quality is a relative idea and not something that is absolute. Selecting or designing a range of education indicators as explicit and measurable presentations of quality in education can therefore, determine the quality of education. Steers, (1997) adds that the selected education indicators are like a doctor taking the temperature of a patient who has symptoms like vomiting and headache, to confirm the diagnosis of malaria. Likewise the quality of education can be determined through assessing educational indicators over time. However, evidence of quality needs to be supplemented by evidence from school inspectors, teachers, students and parents. According to Osaki (2000), elements of quality education can be a supportive external environment, desirable internal characteristics, effective teaching and learning and a favourable school climate. Saint (1992), points out that, several aspects of quality of education includes inputs, process, quality and output. According to Mosha (2000), inputs are divided into external and internal inputs of the organization. Major external inputs are effective financing, strong parent and stakeholder support and the quality of students. On the other hand, quality education cannot be achieved if no decisions are made on who should be allowed to teach. Accepting that teaching is a profession and abiding bits ethics is one way of promoting quality education in the country. The country needs motivated teachers who are free from HIV and AIDS and those who have been empowered by the Government to promote their profession in terms of pedagogy and freedom of choice on which pedagogy should be applied in a classroom (ADEA, 1991). 

Factors Affecting the Quality of Education 

Delors (1998, cited five factors affecting quality of education. He mentioned among others, the level of training of teachers, instructional materials, language of instruction, class size and curriculum reforms. However, he cautioned that the importance of individual aspects might vary substantially from place to place and from time to time. From his experience, the shortage of trained teachers is so widespread that under-qualified persons are frequently employed as teachers, especially in remote locations where teachers with high qualifications particularly scarce. He adds that this scarcity is not the only reason for employing untrained persons. As extreme cases also occur when budget limitations become so acute that they necessitate the choosing of under-qualified teachers, since the cost of employing them is low compared with teachers’ pay scales that are geared to formal qualification level. 

Arguing on the same problem, Cohn and Rossmiller (1997) requested developing countries to give a great deal of attention to the task of recruiting, preparing and retaining competent teachers. They referred to empirical results relating to teacher variables and student academic achievement. In addition they assert that the findings of various studies strongly support the notion that trained teachers make difference as regards their achievement of more advanced grade especially in the more difficult subject while there may be evidence to suggest that untrained teachers can effectively teach literacy and numeracy. The main factors which affect quality the provision of quality education are discussed below. 

Teachers’ Morale and Motivation 

While the demands on teachers are increasing, there is mounting evidence that teachers’ morale and status are falling (Fry, 2003; Gaynor, 1998; Towse, et al., 2002 Mosha, 2004). Declining morale has serious implications for the recruitment and retention of teachers as well as for teacher performance. 

The perception that the status of teachers in society is declining is encouraged by the use of shorter teacher training programmes and lowered entry qualifications for teaching (Gaynor, 1998). Qualified teachers believe that their work is diminished in the eyes of the public by the employment of unqualified people who are also called teachers (Halliday, 1999; Omari Mosha, 2010). The combination of increased demands and falling status does not depend on teachers’ recruitment or retention. While pay and conditions are important contributors to motivation, there is evidence that other issues are almost as important as the actual level of remuneration (Fry, 2003).  

Motivation is highly related to career-path projections and opportunities for progressions. However, promotion opportunities within the profession are often limited. As a result, many skilled teachers leave the classroom, while others become demotivated by the lack of status and recognition (Fry, 2003). In many countries, teachers are demoralized by the lack of transparency and information on the promotion process (Gaynor, 1998).   Teachers need both support and supervision throughout their careers. It would be naïve to assume that teachers can go through a pre- service programme and then perform well for the reminder of their careers without further profession development (Mosha, 2004).  

Support of teachers can take a variety of forms, including access to resources, inservice courses, and peer groups. A key form of teacher support missing in many school systems is the ongoing opportunity to talk with other professional regarding personal challenges and experiences in the classroom. Such practice has been successful with principals and other promoted staff in monitoring new teachers at the induction stage so that they improve their teaching and classroom management abilities in the first years of teaching (Halliday, 1999). 

Parallel with teacher support, there is also a need for teacher supervision and monitoring. There needs to be a system to help teachers develop good practice and ensure that teachers are in place and teaching the required course materials. However, in many African countries such inspection systems focus on fault-finding rather than support. In some cases, supervisors or inspectors lack the resources to travel to schools. Supervision visits can be infrequent and haphazard (Fry, 2003). 

Teaching and Learning Materials 

Teaching and learning materials are all those things which the teacher and the students do or use to interact with in order to achieve certain objectives in a classroom situation, such as maps, models, and board. Those materials help the students to see touch, hear, smell and taste, and in so doing they are able to conceive abstract information, from concepts, practice some skills, and draw some conclusions out of what they are handling. Teaching materials can be audio (that we can hear only or see – radios) or can be printed (textbooks, charts) or non– printed (real objects, machines).  

The use of teaching materials will help students retain a good part of what has been presented or is being presented particularly when the students are manipulating the materials themselves. A study by Mosha et al. (2007), revealed that despite the claim by the World Bank that there is no absolute shortage of teachers, there is a very high shortage of qualified secondary school teachers in Tanzania. 

Also Nyaki (2006), pointed out the shortage of teachers especially in science subject as one of the major problems facing secondary schools in the country. He lamented that besides the insufficient number of teachers, there are very few teachers in secondary schools with proper teaching qualifications. Consequently, the situation has affected the quality of education. Chonjo (1994), observed that the unconducive state of buildings, teaching/learning materials, teachers’ working conditions and learners’ environment in Tanzanian schools can rarely facilitate the provision of high quality education. 

Experience has shown that there has been a mismatch between the quality of education and expansion in education. A study conducted by Mwesiga (2000) sought to identify the demand for and provision of quality secondary schools in Tanzania. The results confirmed that while there had been a rapid increase in enrolment in secondary education, capital expenditure on secondary education has remained almost the same or has actually showed a declining trend. This situation, twinned with the shortage of teaching and learning materials caused by the lack of adequate funds has led to an environment that is unfavourable for attaining quality education. 

Generally, teaching materials are part and parcel of the elements of teaching which enable the students to get set for the lesson, arouse their interest and provoke enquiring minds. Further, teaching materials help to develop concepts among students and standardize the information being presented by teachers as well as their needs. The availability and use of teaching and learning materials affect the effectiveness of a teacher’s lesson. According to Broom (1973), the creative use of a variety of media increases the probability that the students would learn more, retain better what they learn and improve their performance on the skills that they are expected to develop.  

Ausubel (1973) stated that young children are capable of understanding abstract ideas if they are provided with sufficient materials and concrete experiences with the phenomenon that they are to understand. Kraft (1994) in his study of the ideal class size and its effects on effective teaching and learning in Ghana concluded that class sizes above 40 have negative effects on students’ achievement. Asiedu and Akrofi (1978) indicated that since children have differences in motivation, interests and abilities and that they also differ in health, personal and social adjustment and creativity generally good teaching is best done in classes with smaller numbers that allow for individual attention. Therefore academic performance is an Indication of excellence in learning emanating from ones experience. 

Teachers Supply and Demand 

Teacher supply and demand is predicted that secondary education is about to expand dramatically in many countries in Africa as a result of both rising populations and growing participation in secondary education. The overall trend reveals an increased share of primary students entering secondary schooling. Most countries have policies in place for the expansion of secondary education, in response to growing demand. 

According to Omari and Mosha (2010) in Tanzania, the education strategy had aimed to increase secondary enrolment from 415,973 in 2004 to 1,446,402 in 2009. 

The rapid expansion in secondary education has resulted in an escalating demand for teachers. It was assured that a gross enrolment rate (GER) of 22 percent (the median 

GER reported for secondary education across the continent in 2005 (UNESCO, 2002), with a 20:1 student: teacher ratio, would require 1,005,994 teachers. This number would almost double the 576,770 secondary teaching staff estimated to have been available in 1998, based on data from 40 countries (UNESCO, 1998). In the Tanzanian context, Mosha et al. (2007), established that there is a shortage of 28,850 graduate teachers in secondary schools. The implication of this is that it is going to take long to resolve the problem of teacher shortage. 

School Infrastructure 

Bennel & Mukyanuzi (2005) disclosed that parents in the villages are unenlighted and do not support schools which is frustrating and undermines teachers morale. Housing conditions for secondary school teachers are generally poor. The scarcity of decent accommodation is a constant problem mentioned in nearly all reports, both official and by independent researchers. The 2000 World Bank report states that typically, rural secondary teachers live in dilapidated, poorly-maintained school or Government accommodation on or near the school compound and concludes that most houses are in a bad state of disrepair. Rajan (2006) also disclosed that wherever possible, a school needs libraries, laboratories, and basic equipment. He adds; that “Every secondary school, therefore requires at least a consuming, costly and tiring. 

This problem is particularly acute for rural teachers. The World Bank (2000) revealed that around one-third of rural teachers lived near their school compared to three-quarters of urban teachers.  

 Medium of Instruction and quality of Education 

The issue of medium of instruction cannot be ignored when considering the quality of secondary education in Tanzania, (Wedgwood 2005). English is the official medium of instruction in Tanzania secondary education. According to Brock and Holmarsd Ottir (2004), the choice of the medium of instruction in education has been hotly debated throughout Tanzania history.   

Data from numerous studies imply that the level of English of both teachers and students is a severe limitation in the quality of learning in secondary schools (Wedgwood, ibid). Many academicians argue that it is no longer feasible to achieve effective learning in the majority of secondary schools using English medium (Roy-

Campbell and Qorro, 1997, Senkoro, 2004). 

2.2
EMPIRICAL REVIEW

This section contains an analysis of research findings on the quality of education. The presentation covers international empirical findings. It is widely recognized that the quality of teachers and teaching lies at the heart of all schooling systems intending to offer quality education. Strauss & Sawyer (1986) conducted a study on the relationship between teachers and student competence in mathematics in North Carolina in the USA. The research findings disclosed that the quality of teacher’s knowledge on the subject matter is a cardinal factor influencing test scores.  

In this case, teacher’s competence made a remarkable contribution to the quality of education. Similarly, Hammond (2000) conducted a study to find out the ways in which teacher’s quality and other inputs correlate to students’ achievement. Data were collected from 50 states of the USA.  

The findings revealed that teacher quality appeared to be stronger when related to other school inputs. Lessons learnt from the study were reflected in efforts to prepare teachers and support those in service, especially in states wanting to improve education quality. 

Other studies conducted in India, Guinea, Mexico and China through a review done by Caron & Chau (1996) disclosed that teachers played a key role in improving the quality of education. However teachers’ constraints such as transfers, social status, and working conditions that tend to grind down their motivation and commitment to teaching were not seriously considered, although they have a remarkable effect on teachers’ work and ability. Conventional wisdom suggests a decline in their work and ability affects the quality of education. 

Quality of educational outcomes depends heavily on the quality of the individual teacher. Recent research in the United States reported that teacher quality is the single most important variable in determining student achievement (AFT, 2000). It is no surprise, that improvements in teacher education are frequently suggested as a solution to educational problems. The quality of teachers is likely to assume even greater importance in the future, as changing needs place greater pressure on teachers.

In the context of Kenya, school quality is heavily dependent on the quality of teachers, their motivation and the leadership they experience (Eshiwani, 1993). This is believed to be the only way of recognizing differences in performance between schools with similar levels of physical provision. 

In times of rapid expansion of the education system, additional strain is generally placed on teacher supply and bottlenecks are increasingly highlighted. These bottlenecks in teacher supply vary from country to country. In Ghana, the teacher education system is the limiting factor of teacher supply. Teachers’ colleges are oversubscribed and more teachers could be prepared if spaces were available. Yet, achieving the target primary enrolment rate would involve increasing teacher supply by up to four times the current level (Lewin, 2002).  

In Lesotho, the number of suitable graduates from secondary schools limits the numbers of the teaching force. Only about 2,000 students each year achieve marks in the Cambridge examination - that would qualify them for pre-service teacher education and up to half of these would need to opt for teacher preparation in order to satisfy the demand for teachers (Lewin, 2002).  

According to Lewin (2002), in Ghana, significant numbers of trained teachers fail to take up their postings in rural areas. In a recent survey of 262 newly trained teachers posted to four Districts in the Upper West Region of Gharana, 115 (44%) failed to arrive at their teaching posts. This is due to the posting of teachers in the least attractive locations, such as rural areas or the poorest urban areas. 

Mwesiga (2000) observed that over 90% of standard seven leavers wished to continue with secondary education and this were perceived as receiving great encouragement from parents. Many parents were prepared to send their children to secondary schools. 

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
AREA OF STUDY

Afijio is a Local Government Area in Oyo State, Nigeria. Its headquarters are in the town of Jobele. It has an area of 722 km and a population of 134,173 at the 2006 census. The postal code of the area is 211. 

Afijio local government area is subdivided into 10 wards: Ilora I, Ilora II, Ilora III, Fiditi I, Fiditi II, Aawe I, Aawe II, Akinmorin/Jobele, Iware and Imini. The local government is governed by an elected chairman and 10 councilors elected from each ward.

3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3
POPULATION OF THE STUDY

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out to investigate into the causes of poor academic performance among the physical and health impaired students using SPED International Secondary School, Afijio Local Government Area. The teachers and the students of SPED International Secondary School, Afijio Local Government Area form the population of the study.

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 

3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

The Taro Yamane (1967:886) provides a simplified formula to calculate sample sizes.

Assumption

95% confidence level 

 P = .5

[image: image1.png]



n= 200/1+200 (0.05)2

n= 200/1+200 (0.0025)

n= 200/1+5.5

n=100

Therefore, for this study, the sample size is 100

3.6
SOURCES OF DATA COLLECTION

The research instrument used in this study is the questionnaire. A 10 minutes survey containing 19 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.

3.7
METHOD OF DATA ANALYSIS

The responses were analysed using the frequency tables, which provided answers to the research questions. 
3.8
VALIDITY AND RELIABILITY OF THE STUDY

The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
DATA PRESENTATION

Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	101
	44%

	Female
	129
	56%

	Religion
	
	

	Christian
	130
	45%

	Muslim
	170
	55%

	Age
	
	

	20-25
	79
	34%

	25-30
	112
	48%

	30+
	39
	17%

	Education
	
	

	Diploma
	
	

	Bsc
	30
	30

	Masters
	50
	50

	PhD
	20
	20


Source: Field Survey, 2020

4.2
ANSWERING RESEARCH QUESTIONS

Question 1: Do you think shortage of qualified teachers contributed to the poor performance of physical and health impaired students?
Table 4.2:  Respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	80
	80

	No
	00
	00

	Undecided
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 80% of the respondents said, while the remaining 20% were undecided.
Question 2: Do you think inadequate teaching aid and laboratory equipment lead to poor performance of physical and health impaired students?
Table 4.3:  Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	80
	80

	No
	00
	00

	Undecided
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 80% of the respondents said yes, while the remaining 20% were undecided. 

Question 3: Do you think student attitude itself contribute to the poor performance of physical and health impaired students?
Table 4.4:  Respondent on question 3

	Options
	Frequency
	Percentage

	Yes
	70
	70

	No
	10
	10

	Undecided
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 70% of the respondents said yes, 10% said no, while the remaining 20% were undecided. 

Question 4: Do you think lack of parental monitoring can contribute to the poor performance of physical and health impaired students?
Table 4.5:  Respondent on question 4

	Options
	Frequency
	Percentage

	Yes
	70
	70

	No
	00
	00

	Undecided
	30
	30

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 70% of the respondents said yes, while the remaining 30% were undecided. 

Question 5: Do you think lack of government support is responsible for the poor performance of physical and health impaired students?
Table 4.6:  Respondent on question 5

	Options
	Frequency
	Percentage

	Yes
	60
	80

	No
	20
	20

	Undecided
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 60% of the respondents said yes, 20% said no, while the remaining 20% were undecided. 

CHAPTER FIVE

CONCLUSION AND RECOMMENDATION

5.1
CONCLUSION

In this study, our focus was to investigate into the causes of poor academic performance among the physical and health impaired students in SPED International Secondary School in Afijio local government area of Oyo State as a case study. The study specifically was aimed at ascertaining if shortage of qualified teachers, inadequate teaching aid and laboratory equipment, attitude of students, lack of parental monitoring and lack of government support contributes to the poor academic performance of physical and health impaired students.

The study adopted the survey research design and randomly enrolled participants in the study. A total of 100 responses were validated from the enrolled participants where all respondent are active staff and students of SPED international secondary school, Oyo State.

The findings revealed that shortage of qualified teachers, inadequate teaching aid and laboratory equipment, attitude of students, lack of parental monitoring and lack of government support contributes to the poor academic performance of physical and health impaired students.

5.2
RECOMMENDATION

Based on the responses obtained, the researcher proffers the following recommendations:

Since the findings revealed that shortage of qualified teachers, inadequate teaching aid and laboratory equipment, attitude of students, lack of parental monitoring and lack of government support contributes to the poor academic performance of physical and health impaired students, the school management, teachers, parents, government and the students themselves should put measures in place to tackle these challenges so as to achieve good and better academic performance.
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APPENDIX

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

18-25
[  ]

20-30
[  ]

31-40
[  ]

41 and above [  ]

Educational level

WAEC
[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others……………………………………………….. (please indicate)

Position

Position 1
[  ]

Position2
[  ]

Position3
[  ]

Position4
[  ]

Marital Status

Single
[  ]

Married [  ]

Separated [  ]

Widowed [  ]

Duration of Service

0-2 years [  ]

2-5 years [  ]

and above [  ]

Section B

Do you think shortage of qualified teachers contributed to the poor performance of physical and health impaired students?
	Options
	PLEASE TICK

	Yes
	

	No
	

	Undecided
	


Do you think inadequate teaching aid and laboratory equipment lead to poor performance of physical and health impaired students?
	Options
	PLEASE TICK

	Yes
	

	No
	

	Undecided
	


Do you think student attitude itself contribute to the poor performance of physical and health impaired students?
	Options
	PLEASE TICK

	Yes
	

	No
	

	Undecided
	


Do you think lack of parental monitoring can contribute to the poor performance of physical and health impaired students?
	Options
	PLEASE TICK

	Yes
	

	No
	

	Undecided
	


Do you think lack of government support is responsible for the poor performance of physical and health impaired students?
	Options
	PLEASE TICK

	Yes
	

	No
	

	Undecided
	


