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ABSTRACT
The study was a descriptive research design, which focuses on teachers and students from five private and five public schools in Yaba Local Government Education District. The sample for the study comprises of 30 teachers and 70 students randomly selected from the selected schools. The study made use of questionnaire in facilitating data collection. The data collected were analyzed using simple percentage, t-test and chi-square method of statistical analysis.

The following are the major findings of the study:

·        Hypothesis one reveals that teachers' attitudes in Business studies is gender significant.

·        Hypothesis two reveals that Teachers' attitude affects her effectiveness in classroom interaction.

·        Hypothesis three reveals that Student's academic performance is sometimes influenced by their teachers' attitude". 

·        Hypothesis four reveals that Attitudes of private and public school teachers towards the teaching and learning of business studies in secondary schools are quite different.

The study recommended the following amongst others.

Teacher should be adequately motivated and remunerated. Government should provide adequate funds for the schools to be able to purchase the needed material and equipment.

Teacher should be made to adhere strictly to the moral principles and code of conduct of the teaching profession.

CHAPTER ONE
INTRODUCTION
1.1   BACKGROUND OF THE STUDY
A teacher is a significant figure in the school environment where he works and so his attitude to work tends to have significant implications, which cannot be dismissed with a wave of hand if academic excellence is to be achieved in our educational institutions where as the teacher is the key player in the educational field, the child is at the centre. In order to achieve academic excellence in the 21stcentury and beyond, the role of the teacher as portrayed through the teacher’s attitude, cannot be over emphasized. The school environment has been described as “the second most important social environment for the child after family” (Bettencourt, et al; 2003) has demonstrated that teachers’ attitude may be translated into behavior that can have problematic results for students learning. Teaching is an art and devotion of the teacher towards the subject of knowledge. The quality of any teaching programme cannot rise above the quality of its teacher.

Teachers have an important role in classroom communication, classroom behaviour management, and the achievement of teaching aims. The settings in which effective and successful classroom management is conducted are bound to make a contribution to students' success. A lot of research has dealt with classroom management and teaching skills to determine the characteristics of teachers and students. This research aims at exposing the relationship between teachers' attitude toward students on students' academic performance Because the influence of teacher attitudes inside and outside the class on students' academic performance was determined freely through student observation and student opinions, a qualitative approach was employed in the research. Findings reveal that students perceive teachers' way of classroom management, in-class and out-of-class attitudes, and teaching methods and strategies had positive or negative impacts on their academic success and participation in lessons.

Attitude as a concept is concerned with an individual way of thinking, acting and behaving. It has very serious implications for the learner, the teacher, the immediate social group with which the individual learner relates and the entire school system. Attitudes are formed as a result of some kind of learning experiences. They may also be learned simply by following the example or opinion of parent, teacher or friend. This is mimicry or imitation, which also has a part to play in the teaching and learning situation. In this respect, the learner draws from his teachers’ disposition to form his own attitude, which may likely affect his learning outcomes.

Attitude as a concept is concerned with an individual way of thinking, acting and behaving. It has very serious implications for the learner, the teacher, the immediate social group with which the individual learner relates and the entire school system. Attitudes are formed as a result of some kind of learning experiences. They may also be learned simply by following the example or opinion of parent, teacher or friend. This is mimicry or imitation, which also has a part to play in the teaching and learning situation. In this respect, the learner draws from his teachers’ disposition to form his own attitude, which may likely affect his learning outcomes.

In his observational theory, Bandura (1971) demonstrated that attitude is acquired by watching another (the model, teacher, parent, mentor, and friend) that performs the behavior. The model displays it and the learner observes and tries to imitate it. Teachers are, invariably, role models whose

attitude are easily copied by students. What teachers like or dislike, appreciate and how they feel about their learning or studies could have a significant effect on their students. Unfortunately, however, many teachers seldom realize that how they teach, how they behave and how they interact with students can be more paramount than what they teach. In a nutshell, teachers’ attitudes directly affect students’ attitudes. Teachers’ attitudes are in turn, influenced by their culture and belief system.

Teachers’ attitudes towards their students in school must be favorable enough to carry students along.

Teacher’s attitude springs from a number of sources. Some of these are to be found in the classroom but many outside it.

Omoegun, (2002) stressed that the relevance of teacher’s attitude to work influence students, pupils and society.

Business studies is a subject taught in the junior secondary schools. It enlightens the pupil on various things, relating to their personal day to day activities going on in their society hence, this course make them useful to themselves and the society in which they live in.

Business studies as a discipline involving business and clerical activities which examines the method and theories involved in all office transactions within a particular industry so as to, make the organization become more efficient; and more effective, also it incorporates subject like typewriting, shorthand and commerce, elementary account and some of economic. In other word, it enables them to cope with some economic activities in the society, (Greene, 1998).

Therefore, teacher’s attitude in business studies is very essential because it helps to stimulate the interest of students towards learning business studies. The attitude of business studies teacher among other thing will equip the teacher with the ability to strengthen the confidence of his students in their capabilities.

It is against this background that these studies investigate the relationship between teacher’s attitudes and student’s academic performance in business studies in yaba local government.

1.2   STATEMENT OF THE PROBLEM
According to Lepper J. (1999), the extent to which age and gender, qualification, owning to personal perception and teachers attitude were predictors of student’s academic performance in business studies has been noticed.

While there are teachers who are very effective and have positive attitude towards good teaching and learning. So also are teachers who are not effective and have brought discouragement to students. These attitude on the part of the teacher could be a reflection of their home, training and preparation (Lepper J. 1999),

Teachers’ attitude can also be traced to low salaries, unconducive school environment and leadership styles as perceived by such teachers. Negative attitude to work does not produce effective performance, therefore, teacher’s attitude as an intervening variable between students learning and academic performance should not be overlooked.

It is against this background that the study investigates the relationship between teacher’s attitudes and students’ academic performance in business studies in Yaba local government.

1.3   PURPOSE OF THE STUDY
The main aim of this study is to examine the relationship between teacher’s attitude and students’ academic performance in business studies in some selected schools in Yabe local government specifically, the study will look into the following;

1.   Examine out what factors constitute teacher’s; attitude;

2.   Investigate how teacher’s attitude in business studies affect their students learning performance in the subject;

3.   Establish if there is a relationship in teachers attitude and students academic performance.

4.   Establish if there is any teacher’s attitudes towards business studies; and

1.4   RESEARCH QUESTIONS
The following questions would be provided with answers in order to guide the study;

1.   What factors constitute teacher attitude in business studies.

2.   What impact does teachers’ attitudes have on their student performance.

3.   Is there a relationship between teacher attitude and students’ academic performance in business studies

4.   Is there any difference in the attitude of the male and female teachers teaching business studies. 

1.5   RESEARCH HYPOTHESES
The following hypotheses would be postulated to guide the study

H01:    There will be no significant difference in a male and female teachers’ attitude in business studies.

H02:    There will be no significant relationship between teachers’ attitude and student’s performance to business studies.

H03:    There will be no significant difference in public and private school teachers’ attitude in the teaching and learning of business studies

1.6   SIGNIFICANCE OF THE STUDY
Based on the finding of this study, it is hoped that the following will benefit from the study.

Parents: It is hoped that the study would be of benefit to parents

As it would reveal to them how they can enhance a positive attitude of the teacher through frequent visit to the school and also through Parents Teachers Association (PTA) meetings it would also reveal to them that the training of the child is a joint task, which should not be left done for the teachers.

Teachers: The findings of this study would reveal to teachers, the effect of negative attitude of their effectiveness and student performance and thereby encourage them to always have positive attitude towards their subject in order to portray a favorably model in their learners.

Educational Authorities: The outcome of this study would make known to educational planners and administrations the importance of motivation in enhancing a better job attitude. It would however; help in revealing how to tackle the problem of teacher’s attrition and low productivity at the local, state and national levels.

Finally, it is hoped that findings of this study would enhance a balanced educational, individual, societal and organization growth by proposing to authorities concern, ways of encouraging better academic performance of students and also add to copious amount of literature on teachers’ attitude to work.

1.7   SCOPE OF THE STUDY
The study focuses on teachers’ attitude and students’ academic performance in business studies in secondary schools in Yaba Local Government Area of Lagos State. It will be limited to private and public junior secondary schools in Mainland Local Education District Area of Lagos State due to time and functional constraints.

For this reason, five private and five public schools were selected for the research work. The result of which was expected to explain the situation of things from other schools in the state.

1.8   DEFINITION OF TERMS
The following terms are operationally defined;

Teachers’ attitude is the ability of the teacher to provide agreed upon effects in a given context it refers to result not personality. It represents output not inputs, not so much of what a teacher does but what he achieves (Amoo, 2002).

Attitude: According to Johnson (1975) attitude is a combination of concepts, information and emotions that result in a predisposition is respond favourably or unfavourable towards particular people, group, ideas, event or object.

Gender: According to Ahonsi (1994), gender is a social conception of the expectation and behaviour considered appropriate for those identified as male and female. It is the social interpretation of being male and female.

Teaching resources: Amoo (2002) said that these are collection of materials, tools and equipment etc. that can be used effectively to enhance teaching and learning.

Teacher: Olayinka (1991), declared that, a teacher is a professionally qualified person, trained, certified and well prepared to teach specific subjects in a school.

Teaching: According to Pollias and Young (1969), teaching is a means of guiding students in security the amount and quality of experience which will promote the optimum development of their potential as human beings.

Learning: Hilgard Bower (1975) defined learning as a complex process by means of which knowledge, skills, habits, facts, ideas and principles are acquired, retained and utilized in order to adopt to one’s environment and also to modify the existing behaviours when necessary.

Private schools: These are fee-paying schools that are own by individuals or private institutions.

Public schools: These are schools that are managed by the government and whose management has been assigned to state or local government. All decisions followed in schools are directives from the government and they are non fee-paying schools.

Learning strategies: This refers to the activities by which learning is achieved. For examples; reading loud, copying notes, consulting peers, asking the instructor for clarification are all learning strategies.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION

Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Theoretical Framework

Empirical Review 

2.1
CONCEPTUAL FRAMEWORK

Business Studies

Business studies is an academic subject taught in schools and at university level in many countries. Its study combines elements of accountancy, finance, marketing, organizational studies and operations. Business studies is a broad subject in the social sciences, allowing the in-depth study of a range of specialties such as accountancy, finance, organisation, human resources management and marketing. 

Countries where business studies are taught include Mauritius, Oman, South Korea, Argentina, Australia, Bangladesh, Brazil, Canada, HongKong, India, Ireland, Mexico, Singapore, Kenya, Poland, Malta, New Zealand, Nigeria, Pakistan, South Africa, Sri Lanka, Sweden, the United Kingdom, Zimbabwe and Indonesia.

Teacher

A teacher is also called an educator is a person who helps students to acquire knowledge, competence or virtue.

Informally the role of teacher may be taken on by anyone (e.g. when showing a colleague how to perform a specific task). In some countries, teaching young people of school age may be carried out in an informal setting, such as within the family (homeschooling), rather than in a formal setting such as a school or college. Some other professions may involve a significant amount of teaching (e.g. youth worker, pastor). Oluwadare, O.I. and Julius, O. (2011).
In most countries, formal teaching of students is usually carried out by paid professional teachers. This article focuses on those who are employed, as their main role, to teach others in a formal education context, such as at a school or other place of initial formal education or training.

Teachers are the representatives of both their content areas and their schools. How teachers present themselves makes an impression on administrators, colleagues, parents, and students. Often a student links the preference for a particular subject to a teacher and the way the subject was taught. A teacher who exudes enthusiasm and competence for a content area may transfer those feelings to the students. In addition, how the teacher relates to the pupils has an impact on the students' experience in the class. The teacher's personality is one of the first sets of characteristics to look for in an effective teacher. Many aspects of effective teaching can be cultivated, but it is difficult to effect change in an individual's personality. Ready, D.D. (2010). 

Duties of a Teacher

A teacher's role may vary among cultures. Teachers may provide instruction in literacy and numeracy, craftsmanship or vocational training, the arts, religion, civics, community roles, or life skills.

Formal teaching tasks include preparing lessons according to agreed curricula, giving lessons, and assessing pupil progress.

A teacher's professional duties may extend beyond formal teaching. Outside of the classroom teachers may accompany students on field trips, supervise study halls, help with the organization of school functions, and serve as supervisors for extracurricular activities. In some education systems, teachers may be responsible for student discipline. Rumberger, R. W and Sun Ah Lim, S. (2008).
Qualities of a Good Teacher

Teaching is a highly complex activity. This is partially because teaching is a social practice, that takes place in a specific context (time, place, culture, socio-political-economic situation etc.) and therefore is shaped by the values of that specific context. Factors that influence what is expected (or required) of teachers include history and tradition, social views about the purpose of education, accepted theories about learning, etc. Wasagu, M. A. (2009).
According to Wasagu, M. A. (2009), the competences required by a teacher are affected by the different ways in which the role is understood around the world. Broadly, there seem to be four models:

the teacher as manager of instruction;

the teacher as caring person;

the teacher as expert learner; and

the teacher as cultural and civic person. 

The Organisation for Economic Co-operation and Development has argued that it is necessary to develop a shared definition of the skills and knowledge required by teachers, in order to guide teachers' career-long education and professional development. Some evidence-based international discussions have tried to reach such a common understanding. For example, the European Union has identified three broad areas of competences that teachers require:

Working with others

Working with knowledge, technology and information, and

Working in and with society. 

Scholarly consensus is emerging that what is required of teachers can be grouped under three headings:

knowledge (such as: the subject matter itself and knowledge about how to teach it, curricular knowledge, knowledge about the educational sciences, psychology, assessment etc.)

craft skills (such as lesson planning, using teaching technologies, managing students and groups, monitoring and assessing learning etc.) and

dispositions (such as essential values and attitudes, beliefs and commitment). 

The following are the qualities of a good teacher:

Committed to the work 

Focuses on educational needs of the students Works with passion Keen to uphold the university’s values Enthusiastic about work and about teaching.

Encourages and appreciates diversity 

Does not stereotype or speak negatively of others Nurtures and encourages diversity Seeks and encourages understanding of, and respect for, people of diverse backgrounds.

Interacts and communicates respect 

Communicates effectively with others Encourages input from others, listening deeply and giving credit for their contributions Acts with integrity Provides a model of high ethical standards Shows a caring attitude.

Motivates students and co-workers 

Encourages students to achieve their goals Provides constructive feedback Monitors progress of students and fosters their success.

Brings a wide range of skills and talents to teaching 

Teaching is clearly presented and stimulates high-order thinking skills Presents difficult concepts comprehensibly Brings appropriate evidence to the critique Teaches memorably.

Demonstrates leadership in teaching 

Contributes to course design and structure Contributes to publications on education Evidence of self-development in an educational context Demonstrates creativity in teaching strategies Committed to professional development in education.

Encourages an open and trusting learning environment 

Creates a climate of trust Encourages students to learn from mistakes Helps students redefine failure as a learning experience Encourages student questions and engagement in the learning process Encourages student growth with appropriate behaviour based feedback.

Fosters critical thinking 

Teaches students how to think, not what to think Encourages students to organize, analyse and evaluate Explores with probing questions Discusses ideas in an organized way Helps students to focus on key issues Trains students in strategic thinking.

Encourages creative work 

Motivates students to create new ideas Fosters innovation and new approaches.

Emphasizes teamwork 

Builds links at national and international levels in education Encourages students to work in teams Encourages collaborative learning.

Seeks continually to improve teaching skills 

Seeks to learn and incorporate new skills, and information teaching Seeks feedback and criticism Keeps up to date in specialty.

Provides positive feedback 

Listens to students and discovers their educational needs Values students, never belittles Provides constructive feedback Helps and supports people to grow Teaches students how to monitor their own progress.

Enthusiasm

It has been found that teachers who showed enthusiasm towards the course materials and students can create a positive learning experience. These teachers do not teach by rote but attempt to invigorate their teaching of the course materials everyday. Teachers who cover the same curriculum repeatedly may find it challenging to maintain their enthusiasm, lest their boredom with the content bore their students in turn. Enthusiastic teachers are rated higher by their students than teachers who didn't show much enthusiasm for the course materials. 

Teachers that exhibit enthusiasm are more likely to have engaged, interested and energetic students who are curious about learning the subject matter. Recent research has found a correlation between teacher enthusiasm and students' intrinsic motivation to learn and vitality in the classroom. Controlled, experimental studies exploring intrinsic motivation of college students has shown that nonverbal expressions of enthusiasm, such as demonstrative gesturing, dramatic movements which are varied, and emotional facial expressions, result in college students reporting higher levels of intrinsic motivation to learn. But even while a teacher's enthusiasm has been shown to improve motivation and increase task engagement, it does not necessarily improve learning outcomes or memory for the material. 

There are various mechanisms by which teacher enthusiasm may facilitate higher levels of intrinsic motivation.[15] Teacher enthusiasm may contribute to a classroom atmosphere of energy and enthusiasm which feeds student interest and excitement in learning the subject matter.[16] Enthusiastic teachers may also lead to students becoming more self-determined in their own learning process. The concept of mere exposure indicates that the teacher's enthusiasm may contribute to the student's expectations about intrinsic motivation in the context of learning. Also, enthusiasm may act as a "motivational embellishment", increasing a student's interest by the variety, novelty, and surprise of the enthusiastic teacher's presentation of the material. Finally, the concept of emotional contagion may also apply: students may become more intrinsically motivated by catching onto the enthusiasm and energy of the teacher. 

Interaction with learners
Research shows that student motivation and attitudes towards school are closely linked to student-teacher relationships. Enthusiastic teachers are particularly good at creating beneficial relations with their students. Their ability to create effective learning environments that foster student achievement depends on the kind of relationship they build with their students. Useful teacher-to-student interactions are crucial in linking academic success with personal achievement. Here, personal success is a student's internal goal of improving themselves, whereas academic success includes the goals they receive from their superior. A teacher must guide their student in aligning their personal goals with their academic goals. Students who receive this positive influence show stronger self-confidence and greater personal and academic success than those without these teacher interactions. 

Students are likely to build stronger relations with teachers who are friendly and supportive and will show more interest in courses taught by these teachers. Teachers that spend more time interacting and working directly with students are perceived as supportive and effective teachers. Effective teachers have been shown to invite student participation and decision making, allow humor into their classroom, and demonstrate a willingness to play. 

Academic Performance

Academic performance or "academic achievement" is the extent to which a student, teacher or institution has attained their short or long-term educational goals. Completion of educational benchmarks such as secondary school diplomas and bachelor's degrees represent academic achievement.

Academic achievement is commonly measured through examinations or continuous assessments but there is no general agreement on how it is best evaluated or which aspects are most important—procedural knowledge such as skills or declarative knowledge such as facts. Furthermore, there are inconclusive results over which individual factors successfully predict academic performance, elements such as test anxiety, environment, motivation, and emotions require consideration when developing models of school achievement. 

Factors influencing academic Performance

Individual differences influencing academic performance
Individual differences in academic performance have been linked to differences in intelligence and personality. Students with higher mental ability as demonstrated by IQ tests and those who are higher in conscientiousness (linked to effort and achievement motivation) tend to achieve highly in academic settings. A recent meta-analysis suggested that mental curiosity (as measured by typical intellectual engagement) has an important influence on academic achievement in addition to intelligence and conscientiousness. 

Children's semi-structured home learning environment transitions into a more structured learning environment when children start first grade. Early academic achievement enhances later academic achievement. 

Parent's academic socialization is a term describing the way parents influence students' academic achievement by shaping students' skills, behaviors and attitudes towards school. Parents influence students through the environment and discourse parents have with their children. Academic socialization can be influenced by parents' socio-economic status. Highly educated parents tend to have more stimulating learning environments. Further, recent research indicates that the relationship quality with parents will influence the development of academic self-efficacy among adolescent-aged children, which will in turn affect their academic performance. 

Children's first few years of life are crucial to the development of language and social skills. School preparedness in these areas help students adjust to academic expectancies. 

Studies have shown that physical activity can increase neural activity in the brain, specifically increasing executive brain functions such as attention span and working memory; and improve academic performance in both elementary school children and college freshmen. 

Non-cognitive factors
Non-cognitive factors or skills, are a set of "attitudes, behaviors, and strategies" that promotes academic and professional success, such as academic self-efficacy, self-control, motivation, expectancy and goal setting theories, emotional intelligence, and determination. To create attention on factors other than those measured by cognitive test scores sociologists Bowles and Gintis coined the term in the 1970s. The term serves as a distinction of cognitive factors, which are measured by teachers through tests and quizzes. Non-cognitive skills are increasingly gaining popularity because they provide a better explanation for academic and professional outcomes.

Self-efficacy
Self-efficacy is one of the best predictors of academic success. Self-efficacy is the belief of being able to do something. Stajković et al. looked at the Big Five traits on academic success as well and saw that conscientiousness and emotional stability were predictors of self-efficacy in over half of their analyses. However, self-efficacy was more indicative of academic performance than personality in all of the analyses. This suggests that parents who want their children to have academic achievement can look to increase their child's sense of self-efficacy at school.

Motivation
Motivation is the reasoning behind an individual's actions. Research has found that students with higher academic performance, motivation and persistence use intrinsic goals rather than extrinsic ones. Furthermore, students who are motivated to improve upon their previous or upcoming performance tend to perform better academically than peers with lower motivation. In other words, students with higher need for achievement have greater academic performance.

Self-control
Self-control, in the academic setting, is related self-discipline, self-regulation, delay of gratification and impulse control. Baumeister, Vohs, and Tice defined self-control as "the capacity for altering one's own responses, especially to bring them into line with standards such as ideals, values, morals, and social expectations, and to support the attainment of long-term goals." In other words, self-control is the ability to prioritize long-term goals over the temptation of short-term impulses. Self-control is usually measured through self completed questionnaires. Researchers often use the Self-Control Scale developed by Tangney, Baumeister, & Boone in 2004.

Through a longitudinal study of the marshmallow test, researchers found a relationship between the time spent waiting for the second marshmallow and higher academic achievement. However, this finding only applied for participants who had the marshmallow in plain sight and were placed without any distraction tactics. 

High locus of control, where an individual attributes success to personal decision making and positive behaviors such as discipline, is a ramification of self-control. High locus of control has been found to have a positive predictive relationship with high collegiate GPA. 

Extracurricular activities
Organized extracurricular activities have yielded a positive relationship with high academic performance including increasing attendance rates, school engagement, GPA, postsecondary education, as well as a decrease in drop out rates and depression. Additionally, positive developmental outcomes have been found in youth that engage in organized extracurricular activities. High school athletics have been linked with strong academic performance, particularly among urban youth. However, involvement in athletics has been linked to increased alcohol consumption and abuse for high school students along with increased truancy. 

While research suggests that there is a positive link between academic performance and participation in extracurricular activities, the practice behind this relationship is not always clear. Moreover, there are many unrelated factors that influence the relationship between academic achievement and participation in extracurricular activities (Mahoney et al., 2005). These variables include: civic engagement, identity development, positive social relationships and behaviors, and mental health (Mahoney et al., 2005). In other research on youth, it was reported that positive social support and development, which can be acquired through organized after school activities is beneficial for achieving academic success (Eccles & Templeton, 2002). In terms of academic performance there are a whole other group of variables to consider. Some of these variables include: demographic and familial influences, individual characteristics, and program resources and content (Mahoney et al., 2005). For example, socio-economic status has been found to plays a role in the number of students participating in extracurricular activities (Covay & Carbonaro, 2010). Furthermore, it is suggested that the peer relationships and support that develop in extracurricular activities often affect how individuals perform in school (Eccles & Templeton, 2002). With all these variables to consider it is important to create a better understanding how academic achievement can be seen in both a negative and positive light.

In conclusion, most research suggests that extracurricular activities are positively correlated to academic achievement (Mahoney et al., 2005). It has been mentioned that more research could be conducted to better understand the direction of this relationship (Eccles & Templeton, 2002). Together this information can give us a better understand the exact aspects to consider when considering the impact that participation in extracurricular activities can have on academic achievement.

Growth and Advancement of Teachers and students’ Performance 

Boredom and discontent in the workplace is a serious business performance issue. Owen S. (2014) in a major international study of organizational effectiveness involving more than 28,000 respondents, Right Management has found that two-thirds of employees globally are less than fully engaged by their work and organization. With weak engagement translating into lower retention, greater absenteeism and poorer productivity, organizations almost everywhere are simply failing to perform to their true potential. 

It is clear from the many employee satisfaction surveys and exit surveys we have done that career growth and development are among the primary reasons why employees decide to stay or leave where they work. However, benchmark norms suggest that many employers are not taking sufficient action to fully develop their employees and to help them successfully build their careers, which can lead to the unnecessary turnover of valuable employees. This applies to teachers too. 

Teacher professional development in China has existed since the introduction of teacher education a century ago Yang and Wu, (2011). Since the late 1970s, China has devoted itself to increasing the quantity and enhancing the quality of existing teachers. The unified nationwide professional standards designed and issued by the government in the early 1990s (Schmidt 2015) urged teachers to seek further education opportunities through in-service training. This is evidenced by the government‘s efforts in restoring and establishing advanced training institutions to undertake in-service training, especially for those who missed their education and training during the Cultural Revolution years. 

In-service training of teachers can be divided into degree and non-degree education. Degree education includes not only the ‗top-up‘ education for in-service teachers without qualified certificates but also the ‗upgrading‘ education for in-service teachers with qualified certificates. The non-degree education for in-service teachers is the main part of continuing education. This has been the key to teacher training embraced by teachers to meet the ever increasing societal expectations. Schools are encouraged to establish partnerships with teacher education and in-service training institutions to create chances for teachers both in and out of schools. 

The Ministry of Education sets regulations on continuing education by defining the contents, categories, organization administration, infrastructure standards, examination and verification, awards and penalties of continuing teacher education. The targets of such training are to meet primary school teachers‘ requirements of continuing education, to orient new teachers during the probation period and to enhance the basic skills of all that hold teaching posts. 

One kind of professional development model is called Action Education (Xingdong Jiaoyu in Chinese). It is a form of school-based training model which aims at updating ideas of teaching and learning, and designing new situations to improve classroom practice through exemplary lesson development. As it directly tackles issues in teaching and learning, although there are some challenges in implementing the model, it has shown the potential to enhance in-service teacher learning and professional development with comparatively low cost. It is promoted in many schools in China. 

However, the increased demand for change in the nature, the purpose and the mode of delivery of professional development in teacher education (Garner, 2016) is particularly challenging due to the growing disparities in wealth within the country and the unevenness of the teaching force profile. Teachers are increasingly urged to seek professional development with insufficient support in many aspects. 

Some of the ways for employers to start breaking down some of these barriers to internal career growth and advancement include; Provide self-assessment tools and career self-management training to all employees, Offer tools and training on coaching for all managers. Clearly define a variety of career paths and the related skills required and make these information readily accessible, Create meaningful alternatives to traditional career ladders Keep employees informed about your organization's strategy and direction, especially your forecasts for talent needs etc.. 

Assessment could be by measuring of progress and using your employee survey to assess how your teachers feel about their career possibilities, how fairly they believe promotions are made and the degree to which they believe that talent and merit decide who advances within your organization influences the improvement on performance. (Schmidt 2015) 

Determinants of Teacher-Learner Interactions for Better Students Academic Performance

The status of teachers

Reports from teacher organisations are unanimous in stating that the status of teachers has declined, often drastically, in recent years. This decline is due both to material and non-material factors. It is clear that the vast majority of teachers believe that they do not receive the moral support and material recognition appropriate to their level of qualifications and responsibilities
 Class size:

There is a trend in several countries to increase the number of students in each class. Class sizes have reached unacceptable levels in many developing countries. Many teacher organisations report class sizes exceeding 100 pupils. Obviously, learning suffers under such conditions. Smaller classes allow teachers to use more personalised instructional techniques and develop and apply new teaching methods. Furthermore, teachers with smaller classes report less stress and higher morale, and turnover rates among these teachers are also lower.

 Increasing workload

There is strong empirical evidence that the work load of teaches has increased. Reports from a range of countries are striking. The number of teachers eligible for disability pensions has steadily increased. Teachers report problems with sleeping, marital problems and higher frequency of depression due to the job situation. Teachers generally are used to working hard for a good cause, but if their good will is exploited, the results can be counterproductive.

 Professional freedom

There has to be a general trust in the competence and creativity of the teacher. How teaching is done in the classroom should never be prescribed by persons outside the classroom reality. This does not mean that education authorities should not encourage new teaching methods through in-service training, professional development and other means. It is important and necessary to propose different approaches and good models for teaching, but teaching methods should not be dictated to teachers.
 The work environment

The working conditions of teachers are closely related to learning conditions for the students. A school environment that allows teachers to do a good job will automatically improve the learning conditions of the students. There is an obvious and close relation between the infrastructure of the school system and the quality of education. In many countries investment in school equipment has been neglected during recent decades. It is essential to provide at least the basic teaching equipment and materials in each school. Studies have reported a consistent relationship  between  pupil  performance  and the  availability  of  books.  An important investment to improve educational quality is to ensure that all students have at least one textbook. Research has pointed to the importance of teacher motivation for effective learning. The obvious relation between motivation and good working conditions is thus a strong argument for improving the status and working conditions of teachers. Another factor affecting motivation is the ability to influence one's working conditions.

Teacher education and professional development

All too often, teachers begin their duties without proper or sufficient pedagogical and psychological training. Some studies of factors affecting the academic performance of school children conclude that the influence of classroom variables, like the education of the teacher, is of greater importance in developing countries than in other countries. This is a powerful argument in favour of improving teacher education especially in developing countries. Teaching is a life-long process of learning. Continuous professional development through in-service training to up-date the teacher's knowledge and teaching methods is of crucial importance in providing quality education. In-service training is most effective when based on pre-service education that has laid a good foundation. Still today, in many parts of the world, persons with in sufficient training are engaged as teachers. So long as the hiring of untrained teachers is used as a temporary and transitional solution, it can be tolerated.

Teachers' salaries

Another factor affecting teacher motivation and commitment to teaching is the financial remuneration. Real salary rates inlow-income countries have deteriorated in recent years. In many countries salaries are not paid regularly, with delays often of several months.

Consequently, many teachers are forced to look for other jobs in addition to teaching and some are driven to leave teaching altogether. According to reports from some African countries, it has become almost impossible to convince good students to choose a teaching career, as the prospects of job security and adequate income are too uncertain.

 Negotiations and consultations

Government decisions regarding education are more likely to succeed when planned and implemented with the full  participation  of teachers  and their  organisations, since the teachers are directly concerned and have far-reaching knowledge and experience of classroom realities. No education reform can be fully effective without the agreement and active partnership of the personnel who will ultimately be responsible for implementation. Education workers' organizations contribute to the policy-making process by representing their members' views. Negotiation and consultation with these organizations should be encouraged at all levels. Sufficient time, transparent procedures and effective communication with all interested parties are key factors in ensuring that consultations and negotiations achieve their objectives.

Attitude

An attitude is an evaluation of an attitude object, ranging from extremely negative to extremely positive. Most contemporary perspectives on attitudes permit that people can also be conflicted or ambivalent toward an object by simultaneously holding both positive and negative attitudes toward the same object. This has led to some discussion of whether the individual can hold multiple attitudes toward the same object. 

An attitude can be a positive or negative evaluation of people, objects, events, activities, and ideas. It could be concrete, abstract or just about anything in your environment, but there is a debate about precise definitions. Eagly and Chaiken, for example, define an attitude as "a psychological tendency that is expressed by evaluating a particular entity with some degree of favor or disfavor." Though it is sometimes common to define an attitude as affect toward an object, affect (i.e., discrete emotions or overall arousal) is generally understood as an evaluative structure used to form attitude object. Attitude may influence the attention to attitude objects, the use of categories for encoding information and the interpretation, judgement and recall of attitude-relevant information. These influences tend to be more powerful for strong attitudes which are accessible and based on elaborate supportive knowledge structure. The durability and impactfulness of influence depend upon the strength formed from consistency of heuristics. Attitudes can guide encoding information, attention and behaviors, even if the individual is pursuing unrelated goals.

Teachers Attitude and Students’ Academic Performance 

Teachers are regarded as the basic tools in education and curriculum implementations. The quality of any nation’s education is determined by the qualities of the teachers and their attitude to the profession. Attitude as a factor influences on the academic performance of the primary schools pupils in so many other ways. 

Attitude is a psychological tendency that is expressed by evaluating a particular entity with some degree of favor or disfavor (Eagly & Chaiken, 1993). It is a predisposition or a tendency to respond positively or negatively towards a certain idea, object, person, or situation or an attitude object. Attitude influences an individual’s choice of action, and responses to challenges, incentives, and rewards (Business Dictionary).  

Arul (1995) quotes Allport’s definition of attitude as a mental and neural state of readiness organized through experience, exerting a directive or dynamic influence upon the individual's response to all objects and situations with which it is related. Implicit in the various definitions is that attitude is a psychological orientation developed as a result of one’s experiences, which influences how a person views situations, objects or people, and how she appropriately responds to them. The response may be positive or negative; favorable or unfavorable; neutral or ambivalent. 

Research suggests that there are three different components of attitude. These are the cognitive component, the affective component, and the behavioral component (Eagly & Chaiken, 1993; Maio & Haddock, 2010). The cognitive component of attitude is what the individual thinks or believes about the attitude object. An example is that a person might think that a snake is a dangerous reptile. The affective aspect of attitude is the feelings or emotions of the individual associated with the attitude object. For example, the sight of a snake may evoke the feeling of fear in the individual. The behavioral component is the tendency to respond in a certain way to the attitude object. An example is a person choosing to run away or scream upon seeing a snake. Hence the cognitive, affective and behavioral components of attitude are interrelated and interconnected. 

Research has shown that formation of attitude is experiential. People form attitudes through their experiences in life. Social psychology explains how attitudes are formed using three major learning theories which are classical conditioning, operant conditioning and observational learning. Propounded by Ivan Pavlov, classical conditioning is a procedure for modifying behavior in which repeated pairing of conditioned stimulus with an unconditioned stimulus leads to the development of a conditioned response (Ntim, 2010, Linero & Hinojosa, 2012). Classical conditioning entails neutral stimuli that naturally elicit a response. Children, for instance, become fans of football clubs of their fathers. They grow up believing that those particular football clubs are the best and develop the same passion for the clubs. Hence, we form attitudes according to how we are conditioned or how our experiences condition us. 

B.F. Skinner’s Operant Conditioning theory is a form of learning in which a response is made in anticipation of a stimulus. In operant conditioning, reinforcement increases the likelihood that behavior will be repeated (Ntim,2010). Behaviors that are followed by positive consequences are reinforced and are more likely to be repeated than are behaviors and attitudes that are followed by negative consequences (Moris & Maisto, 2001). Operant conditioning requires the use of reinforcement and punishment. A case in point is if a child’s mother smiles at her anytime she picks something up for her, the child begins to realize that it is good to be helpful and she is likely to repeat the behavior. Conversely, if a mother screams at a child for picking up a puff of a piece of cigarette, the child will grow up having an unfavorable attitude towards smoking and probably those who smoke. This is due to the negative consequence of her action. 

Finally, people also learn attitude through observation of people around them, especially if they are people they admire, respect or hold in high esteem. Children therefore invariably observe the attitude of parents and teachers and learn a lot from them. Observational learning theory propounded by Albert Bandura posits that a behavior is acquired by watching another or the model that performs the behavior (Yara, 2009). The model displays the behavior and the learner observes and tries to imitate it. Teachers are, invariably, role models whose behaviors are easily copied by students. Furthermore many researchers like (Frank, 1990; Fulton, 1989; Goodlad, 1990; Handler, 1993) state the axiom that teachers usually teach in the way they were taught. This compelling statement highlights the importance of reviewing and analyzing students’ prior educational experiences for insight into the effective and ineffective attitudes and actions of teachers. Teachers, have the opportunity to leave an indelible impression on their students’ lives. School experiences mold, shape, and, can influence how children view themselves inside and outside their own world. This explains why teachers have to take their time to ensure that learners have understood themselves in relation to their environment. 

These school memories have the potential to last a lifetime in students’ mind sand can play a consequential role with present and future decisions. It does not take long for students to realize that teachers make the difference between a long and boring school year and an exciting and challenging year. The effective attitudes and actions employed by teachers ultimately can make a positive difference on the lives of their students. By examining past educational experiences, preserves teachers can discuss what they should or should not do with a class of students. What is frequently discussed on attitudes of teachers and their actions include: a genuine caring and kindness of the teacher, a willingness to share the responsibility involved in a classroom, a sincere sensitivity to the students’ diversity, a motivation to provide meaningful learning experiences for all students, and an enthusiasm for stimulating the students’ creativity. Findings by Larson and Silverman (2000) and Noddings (1984) has emphasized the importance of developing a caring and respectful relationship between teachers and students. They support students’ needs for both communication and care in order to achieve a personal relationship with their teachers. Noddings (1984) believes the entire school curriculum should be built around the ethic of care. She contends that with this construction, caring will become an integral part of a committed, reciprocal relationship between the teacher and student. 

Carlson and Hastie (1997) believe teachers’ and students’ agendas need to overlap and be in support of each other, and the end result would be a positive learning environment. This way of learning is a challenging way of constructing freedom in the classroom. The strength in a constructivist based classroom is in the lessons and activities of the students. Zimmerman, (1990) and Claxton (1996) believe that the learning process should be organized in such a way that students take responsibility for their own learning. Students should be independent and able to make decisions about their learning ability and then plan accordingly. Richardson, (1999) states student-directed learning and curricula have become focal points for all constructivist-based teaching and learning practices. 

It is critical for students to feel positive about themselves as individuals in order to gain the self-confidence to try new things. Verbally praising a shy or friendless child can be a turning point for their self-esteem and confidence level. A child may be born with a talent but someone, such as a teacher, needs to realize and believe in it or it may not ever be nurtured. A teacher has the ability to reinforce, support, and appreciate the work and play of her students. 

Teacher training programs need to provide teacher candidates with knowledge and experiences with diversity, including cultural diversity. Nel (1992) stated that it would seem the trend toward more pluralistic attitudes in teachers needs to be translated into a strong and clear commitment to multicultural education, which ultimately could result in positive effects on specific classroom behaviors and attitudes. Teachers need to take the initiative to fully understand the meaning and future implications of effectively working in culturally heterogeneous classrooms. 

 An appropriate start in teacher training programs would be to have teacher candidates research their own ethnic and racial identity. Helms (1994) expressed that personal experiences may facilitate the development and adoption of a tolerant and pluralistic orientation. 

 When provided with motivating activities and lessons, students become active and independent agents of their own learning. Learning should become an open adventure that does not lead down one straight and narrow path, but instead many roads should be provided that lead to a variety of destinations. Teachers may resist the extra work required with individualizing, but research supports its importance. This is especially an issue for students with special needs. 

Research results revealed effective teachers, and especially those who teach children with special needs, should pay attention to students’ progress and actively involve them in learning activities, while offering guidance and praise for effort and accomplishments. When given the opportunity to be creative, students will take their learning to higher levels and become actively engaged in lessons by contributing ideas and insights. Teachers’ role on students’ should centre on intrinsic motivation, cognitive learning styles, and skill levels. This type of environment will be most conducive to fostering learning.  Howard Gardner’s intellectual strengths, or multiple intelligences, can be incorporated into daily lesson planning can provide direction for teachers to offer students diverse opportunities for creative ways of learning or knowing in the classroom. The eight intelligences identified by Gardner (1997), are verballinguistic, logical-mathematical, visual-spatial, bodily kinesthetic, musical, interpersonal, intrapersonal, and naturalistic. Gardner’s notion supports the continued argument that education needs to accommodate students’ unique ways of learning and creativity needs to be a partner in the learning process. 

In conclusion, there is potential in every student, and a teacher’s attitude and actions can leave lasting impressions. Teachers need to be risk takers by being themselves and by trusting their students. They also need to create independent individuals so learning is more likely to take place. Effective teachers genuinely care, like, accept, and value their students. These teachers will demonstrate kindness, share responsibility, accept diversity, foster individual instruction, and encourage creativity. With the knowledge of attitudes and actions, they will have the potential to be an effective teacher who will be remembered fondly by former students.  For the teacher training learners who continue and get education in teaching, it will be important for them to always remember how it felt to be the learners and to share with their pupils that there is no greater wisdom than kindness.

2.2
THEORETICAL FRAMEWORK

Piajet’s (1964) Cognitive Development Theory 

Piajet’s theory focus on reasoning and the mental processes of information (Huffman, et al (2000).The theory holds that children’s mental constructs are developed through their experiences in their environment (Atherton, 2005). The theory states that the cognitive structure develops valiantly or sequentially and interactively from the concrete to the more abstract. 

This explains why the teacher’s characteristic is responsible of influencing pupils’ learning processes:-academic performance. Piajet’s (1964) theory of cognitive development emphasized that cognitive and intellectual changes are the results of developmental and coherent processes of successive qualitative changes of cognitive structure: the schema. Each structure and its non-commitment changes derive logically and inevitably from the proceeding one. Thus cognitive is conceptualized as continuum. This explains why experience is a subject of mental processes and that the teacher is responsible of writing onto this ‘empty slate’: the schema of the child (Arresteto) hence the need to investigate the influence of teacher’s characteristics on pupils’ academic performance. 

The Functionalism of Theory of Learning 

Functionalism theory of learning investigates the function of mental processes in adapting individual to the environment. William James (1890) in Huffman, et al (2000), noted that the teaching force in functionalism, felt that mental activities forms a unit of experience which continuously changes while remaining interrelated.  

This led to psychological testing movement which has changed the course of modern education and is used as the determinant of the learner’s achievement. Piajet’s theory of cognitive development and functionalism theory of learning is therefore, a complement to one another in investigating the influence of characteristics of teachers on pupils’ academic performance. 

2.3
EMPIRICAL REVIEW

Wyatt studied teachers’ low expectations on themselves, the reasons behind and how to overcome them. The study found a connection between low “teachers’ self-efficacy 16 beliefs...” (250) and the teachers’ own knowledge of the target language. Also, Wyatt found that one of the key factors to increase the level of self-belief was to set routines for teaching (252). Routines minimized the risk of not knowing what to do and therefore enhanced the teachers’ belief of success.

Insufficient training in the method of teaching English as a foreign language and the language itself also affected the teachers’ attitudes towards teaching English. Fahd al Malihi interviewed second language teachers for young learners in Saudi Arabia and found that they did not feel properly prepared for teaching the subject to children (92).

Alcaraz-Mármol reports that many teachers in Spain feel uncomfortable with teaching with CLIL in particular (46). Teachers claimed that the main reason for this negative attitude was insufficient training. Their study also revealed that the majority of teachers find CLIL relevant as a method of teaching both content and language (51). However, fifty percent of the participating teachers considered CLIL to possibly have a negative effect on content learning (53).

Alcaraz-Mármol concluded that teachers have an overall positive attitude towards CLIL and that CLIL therefore should be a mandatory feature in teaching English as a foreign or second language (57). Yaman studied Turkish students’ attitudes and results when learning through project based learning, a method considered a part of the CLIL spectra. Results showed that students’ attitudes improved over time when being taught in a CLIL manner (160). San Isidro and Lasagabaster followed teachers in Spain during two years when implementing CLIL and even if their main focus was to examine students’ attitudes towards CLIL (4), the teachers’ attitudes showed as well. This is closely related to each other, since results showed that teachers’ attitudes depended on the students’ attitudes (14). Alcaraz-Marmol's findings along with Yaman's findings of teachers and students’ attitudes also correspond to San Isidro and Lasagabaster's conclusions.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
AREA OF STUDY

Yaba is a suburb located on Lagos Mainland, Lagos in Lagos State. There are several federal government institutions in the area, which include Queen's College, the Nigerian Institute of Medical Research, the Yaba College of Technology, Igbobi College, the University of Lagos, the Federal Science and Technical College, and the Federal College of Education. Yaba has one of the busiest market sites in Lagos, known as Tejuosho Market of Nigeria. The old Tejuosho market was demolished in 2008 and rebuilt into a modern shopping complex by the end of 2014. Directly opposite the Yaba market is a psychiatric hospital popularly known by many Lagosians as Yaba Left.[1] Yaba is one of the go-to places for technology renaissance in Africa, with tech startups such as Hotels.ng, Andela, Cc-Hub and many others with a positive impact on the economy ecosystem. As the popularity of the region soars, the hotels in Yaba is evolving as well to cater to the upsurge of tourists and business owners and as well as presenting an upwardly mobile appearance. The redevelopment of the Tejuosho Market, which was undertaken as part of the Lagos Megacity Project, has transformed it into a major shopping center for Lagosians. The market complex houses various facilities including boutiques, food stores, and a sports center. 

3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3
POPULATION OF THE STUDY

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out to assess the relationship between teachers’ attitude and students’ academic performance in Business studies in Yaba Local Government Education District. The teachers and the students from ten (10) selected private and public secondary schools in Yaba Local Government Education District, Lagos State form the population of the study.

Statistics from the ten selected secondary schools indicates that the total population of the junior secondary students is 8200.

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 

3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

The Taro Yamane (1967:886) provides a simplified formula to calculate sample sizes.

Assumption

95% confidence level 

 P = .5

[image: image1.png]



n= 8,200/1+8,200 (0.05)2

n= 8,200/1+8,200 (0.0025)

n= 8,200/1+5.5

n=100

Therefore, for this study, the sample size is 100

3.6
SOURCES OF DATA COLLECTION

The research instrument used in this study is the questionnaire. A 10 minutes survey containing 19 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.

3.7
METHOD OF DATA ANALYSIS

The responses were analysed using the frequency tables, which provided answers to the research questions. The hypothesis test was conducted using the t-test and chi-square method of statistical analysis. 

3.8
VALIDITY AND RELIABILITY OF THE STUDY

The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
DATA PRESENTATION

Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	30
	44%

	Female
	70
	56%

	Religion
	
	

	Christian
	65
	45%

	Muslim
	35
	55%

	Age
	
	

	15-25
	70
	34%

	25-30
	10
	48%

	30+
	20
	17%

	Education
	
	

	Diploma
	
	

	Bsc
	100
	

	Masters
	
	

	PhD
	
	


Source: Field Survey, 2020

4.2
ANSWERING RESEARCH QUESTIONS

Question 1: Do you agree that teachers’ attitude have impact on their student performance?
Table 4.2:  Respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	90
	90

	No
	00
	00

	Undecided
	10
	10

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 90% of the respondents said yes, while the remaining 10% were undecided.
Question 2: Do you think there is a relationship between teachers’ attitude and students’ academic performance in business studies?
Table 4.3:  Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	80
	80

	No
	10
	10

	Undecided
	10
	10

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 80% of the respondents said yes, 10% said no while the remaining 10% were undecided.

Question 3: Do you think there is difference in the attitude of the male and female teachers’ teaching business studies?
Table 4.4:  Respondent on question 3

	Options
	Frequency
	Percentage

	Yes
	80
	80

	No
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 80% of the respondents said yes, while the remaining 20% said no.
Question 4: Do you think there is difference in public and private school teachers’ attitude in the teaching and learning of business studies?
Table 4.5:  Respondent on question 4

	Options
	Frequency
	Percentage

	Yes
	80
	80

	No
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 80% of the respondents said yes, while the remaining 20% said no. 

2.3
TEST OF HYPOTHESES

H01:    There will be no significant difference in a male and female teachers’ attitude in business studies.

H02:    There will be no significant relationship between teachers’ attitude and student’s performance to business studies.

H03:    There will be no significant difference in public and private school teachers’ attitude in the teaching and learning of business studies

Hypothesis One

There will be no significant difference in a male and female teachers’ attitude in business studies.

	Variables
	N
	Mean
	SD
	t-value
	Sig.(2tailed)

	Male Teachers
	20
	64.78
	10.23
	14.830
	.000*

	Female Teachers
	80
	282
	58.53
	11.49
	


*Significance at 0.01 level
The Table shows that the t -value is 14.830 (p=.000<0.01) which revealed that there is significant difference in a male and female teachers’ attitude in business studies. Hence, null hypothesis is rejected.

Hypothesis Two

There will be no significant relationship between teachers’ attitude and student’s performance to business studies.
	Response 
	Observed frequencies
	Expected frequencies (E) 
	O-E
	(O-E)2
	(O-E)

  E

	Yes

No

Undecided


	80

10

10


	540.55

300.25

170.15


	29.45

19.75

29.85


	867.3025

390.0625

891.0225


	1.60

1.30

5.24


11.53


Degree of freedom =
(row-1) (column-1) 

= (3-1) (2-1)

= 3*1

=2

At 0.05 level of significance, given the above degree of freedom, table value of X2 (ie X2t) = 9.448.

To test our hypothesis, the decision rule is

Accept Ho if X2t>X2cal, and

Reject Ho if X2t<X2cal

Thus, since the X2t (9.448) < X2cal (11.53), we reject Ho and accordingly accept Ha. We conclude by accepting the alternate hypothesis. This implies that there is a significant relationship between teachers’ attitude and student’s performance to business studies.

Hypothesis Three

There will be no significant difference in public and private school teachers’ attitude in the teaching and learning of business studies
	Variables
	N
	Mean
	SD
	t-value
	Sig.(2tailed)

	Private Teachers
	80
	58.53
	11.49
	7.988
	.000*

	Public Teachers
	20
	50.20
	9.155
	
	


*Significance at 0.01 level

The Table shows that the t -value is 7.988 (p=.000<0.01) which revealed that there is significant difference in public and private school teachers’ attitude in the teaching and learning of business studies. Hence, null hypothesis is rejected.

CHAPTER FIVE

CONCLUSION AND RECOMMENDATION

5.1
CONCLUSION

In this study, our focus was to assess the relationship between teachers’ attitude and students’ academic performance in Business studies in Yaba Local Government Education District. 

The study adopted the survey research design and randomly enrolled participants in the study. A total of 100 responses were validated from the enrolled participants where all respondent are active teachers and students in the 10 selected secondary schools in Yaba Local Government Education District in Lagos State.

The following are the major findings of the study:

·        Hypothesis one reveals that teachers' attitudes in Business studies is gender significant.

·        Hypothesis two reveals that Teachers' attitude affects her effectiveness in classroom interaction.

·        Hypothesis three reveals that Student's academic performance is sometimes influenced by their teachers' attitude". 

·        Hypothesis four reveals that Attitudes of private and public school teachers towards the teaching and learning of business studies in secondary schools are quite different.

5.2
RECOMMENDATION

Based on the responses obtained, the researcher proffers the following recommendations:

Teacher should be adequately motivated and remunerated. 

Government should provide adequate funds for the schools to be able to purchase the needed material and equipment.

Teacher should be made to adhere strictly to the moral principles and code of conduct of the teaching profession.

Teachers should adopt effective verbal communication attitudes while teaching the students in the classroom so as to bring about improved students’ performance. 
Classroom management attitudes of teachers should be such that will instill discipline among the students. 
Teachers should develop sound pedagogical attitudes in the three domains of learning so as to enhance the students’ performance. 
Teachers should show good mastery of the subject content in their areas of specialization so as to be able to impart the necessary knowledge to their students which will in turn bring about improved students’ performance.
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APPENDIX

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

18-25
[  ]

20-30
[  ]

31-40
[  ]

41 and above [  ]

Educational level

WAEC
[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others……………………………………………….. (please indicate)

Marital Status

Single
[  ]

Married [  ]

Separated [  ]

Widowed [  ]

Duration of Service

0-2 years [  ]

years [  ]

5 and above [  ]

Section B

Question 1: Do you agree that teachers’ attitude have impact on their student performance?
	Options
	Frequency

	Yes
	

	No
	

	Undecided
	


Question 2: Do you think there is a relationship between teachers’ attitude and students’ academic performance in business studies?
	Options
	Frequency

	Yes
	

	No
	

	Undecided
	


Question 3: Do you think there is difference in the attitude of the male and female teachers’ teaching business studies?
	Options
	Frequency

	Yes
	80

	No
	20


Question 4: Do you think there is difference in public and private school teachers’ attitude in the teaching and learning of business studies?
	Options
	Frequency

	Yes
	

	No
	


