AN ASSESSMENT OF TEACHERS EDUCATIONAL QUALIFICATION AND ITS IMPACT ON THE PERFORMANCE OF SECONDARY SCHOOL STUDENTS IN ECONOMICS

ABSTRACT
This study examined the impact of teacher’s educational qualification on the performance of senior secondary school students in economics in a sample of Yaba local Government area of Lagos State. In this study five question and two hypotheses were develop frequency comp and percentages was used to analyzed the table, the result from the analysis shows, that teacher qualities has strong influence in academic achievement of senior secondary students, significant relationship exist between teachers years of experience students academic performance is economic and it was recommend that there is need for quality planning quality assurance mechanism  needs to be implemented for continuous monitoring of each public secondary school among others.

CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

In any developing country, it is critical to describe the nature and trajectory of educational advancement. Education is a systematic intellectual and moral instruction aimed at acquiring information, character development, and mental growth in order to secure human life (Karl, 2016). This is made possible through good teaching and learning. The skill and capability of prospective instructors and school management have a significant impact on kids' academic success.

As a result, for optimal performance in the twenty-first century, an efficient, dependable, and polite instructor with professionalism, creative imagination, pricey inventiveness, and depth of experience is required (Ama, 2019).

Differential scholastic attainment of Nigerian students has been and continues to be a subject of worry and research interest for educators, government officials, and parents. This is due to the significant impact that education has on the country's overall growth. There is widespread agreement across the country that Nigeria's educational standards have deteriorated (Adebule, 2004). Parents and the government agree that their significant investment in education is not generating the anticipated results. Teachers frequently complain about their pupils' poor performance on internal and external exams. The problematic nature and generality of low secondary school pupils' performance in diverse school courses were justified by the annual releases of Senior Secondary Certificate Examination (SSCE) results administered by the West African Examination Council (WAEC).

"No Education system can grow beyond the quality of instructors in the system," according to the National Policy of Education (Fgn, 2006). According to Orgunsaju (2004), academic standards in all Nigerian educational institutions have fallen well short of social expectations. Blumende (2001) echoed this sentiment, stating that "anyone who is aware of the crucial significance of education as an instrument of society transformation and growth cannot overlook the reduction in the quality of education."

Teachers' adequacy and proficiency in terms of pedagogical techniques and tactics, as well as understanding of the curriculum and subject matter, must be prioritized (Chall & Popp, 1990; Stuart, 2004; Rodgers, 2001). In support of the aforementioned scholars, Ekwesili (2006) established the Private Public Partnership (PPP) and School Based Management Committee (SBMC) to manage secondary education and promote school effectiveness, because students' success is dependent on the amount of learning that takes place in the classroom, as well as other factors such as how effective and efficient the teacher is in the classroom. Ijaiya (1998) agreed, stating that enhancing student success requires improving the quality of the teaching staff in schools. As a result, the government's first goal should be to improve educational quality. According to Lassa (2000) and Guga (1998), education cannot be offered by just anybody; it requires a teacher who develops and delivers lessons or instruction in such a way that objectives are met. Students cannot be prepared for WASCE/GCE by an uncertified teacher since they are unlikely to pass. In support of this, Owolabi (2007) suggested that the government should use all available resources to retain senior and experienced teachers who are still eager to serve and give their wealth of knowledge to strengthening the system. The Baguada Seminar Reports on Quantities and Qualities in Nigerian Education (NERC, 1980), as cited by ESA, (2005), also agreed that teachers are the most important determinants of educational quality: if they are apathetic, uncommitted, uninspired, lazy, unmotivated, immoral, and anti-social, the entire nation will suffer. They are not only useless but also hazardous if they are uninformed in their fields and consequently pass on incorrect information. As a result, the type of instructors who are trained and assigned to schools may have a significant impact on the following generation. This study investigated the link between the quantity and quality of teachers/the relationship between the quality and quality of teachers/principals and students' academic achievement in economics, based on the aforementioned assertion.

A questionnaire was utilized by Abraham and Keith (2006) to create an index of school effectiveness. Teachers were shown to be the primary drivers of internal school conditions for effectiveness, development, and change. According to Ibitoye (2003), there is a link between enrolment, the use of teacher-provided classrooms, the teaching of learning activities, and students' academic success. Similarly, Akpofure and N'dipu (2000) stated that for efficient teaching and learning, schools must maintain a reasonable carrying capacity in the use of classrooms, libraries, and labs. This, they believe, will open the way for school quality assurance. A similar study on the determinants of students' academic success, conducted by Aduwa (2004), found that a student's home environment, cognitive abilities, self-esteem, and self-concept, as well as the provision of all of these factors, may not be significant to principals, teachers, and other school teams. Students learn more from teachers who have high academic skills, according to Ehrenberg and Brewer (1995) and Ferguson (1991). Teachers' assignments, according to these studies, are determined by their knowledge of the subject(s) being taught. Middle and high school students learn more from instructors with Bachelor's or Master's degrees in the areas they teach, as well as from more experienced teachers, than from less experienced ones (Darling-Hammond, 2000).

Egungun (1992) discovered in a research on human resource and organizational accomplishment that placing just the appropriate personnel in the right roles, at the right time and place, considerably aids in the fulfillment of organizational established goals and objectives.

The most significant resource input in the school, according to many research, is teacher quality (TQ), which predicts student accomplishment. Economists who study the impact of teaching quality on student learning and accomplishment give evidence of the value of instruction. Researchers examine the efficacy of instructors as a deciding factor in student performance. A excellent instructor will have students who do well on tests. The researchers are able to separate the impact of TQ from other factors that may influence student success in this way.

According to Goldhaber (2003), "Teachers clearly play an important role in shaping the future of individuals as well as entire generations, and new research has demonstrated the dramatic effect that teachers can have on the outcomes of students from all academic and social backgrounds in recent years."

1.2 Statement of the Problem

The problematic nature and generalization of low secondary school pupils' performance in numerous school disciplines, including economics, was justified by the WAEC's annual publication of SSCE results. Only 20% of students completed five (5) necessary topics in the recently finished SSCE exams, according to WAEC. According to Adebule (2004), there is widespread agreement across the country concerning Nigeria's deteriorating educational standards. Parents and the government agree that their significant investment in education is not generating the anticipated results. According to Morakinyo (2003), the lack of use of verbal reinforcement by teachers is to blame for the decline in academic success.

As a result, it has been observed on several occasions that senior secondary school students pay less attention to elective subjects, such as economics, and that teachers' attitudes toward changing this perception in students through their prospective skills, teaching methods, and level of experience are poor.
1.3 Purpose of the Study

The purpose of the study is to examine the impact of teacher’s educational qualification on the performance of senior secondary school students in economics.

Specifically, the objectives of the study are:

Determine if level of teacher’s contribution towards student’s performance in economics.
Identify the qualities that makes up a good economics teacher.
Ascertain level of teachers increase in the performance of senior secondary school students in economics in this present millennium.
Determine if teachers’ teaching method lead to poor academic performance of students?

Ascertain if educational qualities of teachers lead to high students’ performance in economics.
1.4 Research Questions

What is the level of teacher’s contribution towards student’s performance in economics?

What are the qualities that make up a good economics teacher?

What is the level of teachers increase in the performance of senior secondary school students in economics in this present millennium?

Does teachers’ teaching method lead to poor academic performance of students?

Can educational qualities of teachers lead to high students’ performance in economics?

1.5 Research Hypothesis

The research seeks to test the following null hypotheses and make decisions on their outcome based on the data that will be gathered.

H0: Teacher qualities have no strong influence on academic achievement of senior secondary school students.

H0: There is no significant relationship between teachers’ years of experience and student’s academic performance in economics.

1.6 Scope and Delimitation of the Study

The research study will look at the impact of the teachers to the performance of senior secondary school students in economics.

Because of time constraint, This study will be delimited to the research design in the five (5) randomly selected secondary schools in yaba local government area of Lagos state, namely, Lagos city college, kings college Lagos, queens college, eletu odibo secondary school and our lady of Apostle school, Yaba.

Out of the five randomly selected schools, one hundred(100) students offering economics will be randomly selected in all.

Research instrument will be the questionnaire, while a non-parametric test will be used to present the data.

1.7 Significance of the Study

The findings of the research work will be of help to teachers, students, school management and educational planners as well as the entire society. It will guide the school management on what qualities and qualifications to look for in recruiting facilitators. It will also give teachers an insight into what is expected of them. Also, these findings can be used to guide educational planners about the need for qualified economics teachers to facilitate effective teaching and learning in secondary schools.

1.8 Definition of Terms

The following terms were define according to the circumstances of their usage.

Teacher Qualification:

This refers to the level of academic achievement of a teacher beginning from the level of teachers training to the level of in-service training.

Student Performance:

This refers to the ability and capacity of the student to achieve an educational aim.

Economics:

Economics is a science of allocation and distribution of scarce means to satisfy human unlimited wants.

Teacher Education:

This refers to a means through which prospective teachers are trained to teach.

Human Resources Management:

It is a means of supervising, directing and controlling the numbers of people who have skills, educational and experience that are critical for the socio-economic development of a country.

Educational Planning:

This is a proposed intention at achieving educational aims and improving teaching and learning.

CHAPTER TWO

LITERATURE REVIEW

INTRODUCTION
Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in two sub-headings:

Conceptual Framework
Theoretical Framework
Chapter Summary
2.1
CONCEPTUAL FRAMEWORK

Teaching

Teaching is one of the distinguishing features that make formal education different from other types of educational system. Teaching is both formal and informal. Formal teaching is associated to most commonly with organized schools where licensed professionals, qualified and instruct student. Informal teaching involves parents teaching their children, children teaching other children and their parent, military officers teaching recruits, society also teaching us all (Ezoem, 1998).

This description of teaching is aptly supported by Nweke and Ughamady (1997) who define teaching in it simplistic conception, as what an individual does in an attempt to pass on some knowledge considered worthwhile to some other person who seems to lack the knowledge. Usondu (1981) defines teaching as consisting of stimulating others to attend, observe, associate, remember and reason.Curzon (1976) defines teaching as a process that facilitates learning. Iwuanyanwu (1996) defines teaching as the process of imparting knowledge, skills values and attitudes to learners by teachers.Urevbu (1985) refers to teaching as an occupation or profession, an enterprise that is the normal activity of a classroom and every act of teaching. Oshodi (1998) describes teaching as the process of transmitting knowledge, ideas, skill and believe from one person to another.Amoet. al. (1985) they see teaching as guiding a student to acquire basic knowledge, attitude and skills through the use of various media and methods. Akinpelu (1981) refers to teaching as the conscious and deliberate effect by a mature or experience person to impact knowledge, information, skills and attitude to less experience person. Agusitije (1981) sees teaching as an attempt to bring as an attempt to bring a desirable changes is human learning ability and behaviour. Teaching is also any interpersonal influence aimed at changing the ways in which other persons can or will behave, Gage (1963), Jarolimek and Foster (1982), Corrigan, Palmer and Alexander (1982). To Obanya (1980) Teaching is a form of professional artistry. According to Ezekoki (1990) teaching has to do with nurturing, nursing and nourishing of the learners with skills, knowledge, values e.t.c. In a more precise term, teaching can be referred to as the act of transmitting knowledge, skills, experience and attitudes to someone else. Teaching is any means explored and most utilitzed in helping students to learn effectively.

Teaching Method

In Nigeria Education system, the subject of Economics was introduced in 1966 as an elective subject in senior secondary schools. The concern about the lack of attention to teaching methods in Economics is not new. Several view of different authors will be examined in this study. One of the earliest complications research in the field by Siegfried and Fels (1979) concluded that “different students learn Economics in different ways. Watts and Bosshartlt (1991) found a wide variance of instruction effects on student‟s performance in economics. Economics courses have diverse pool of students with varied objectives. This variation deserves attention to find appropriate content, resources and methods. General models and families of teaching methods are guides for designing educational activities, environments and experiences. Teaching methods used in class differ from subject to subject. Since Economics is a professional subject, it is equipped with all the knowledge and skills to teach this subject (EJSS, 2009). Before any method is selected the teacher should consider the appropriateness of the method into the topic to be taught. A single method cannot meet all of our goals nor can a single method accommodate all learning styles at once Teaching method has been defined by many authors: Gage (1976) says, teaching method consist of recurrent instructional processes applicable to various types of subject matter and usable by more than one teacher. In line with this definition, Kpangban and Onwueghu (1995) say, teaching method is any combination of activities which are carried out in the course of a lesson which can be learned and applied by any teachers and which can be used in the learning of any subject.

Malcolm (1960), Ughamadu and Oyegwe (1993) see teaching method as a pre-arranged set of procedures adopted to secure success in teaching. Wool Folk and Nicolich (1980) point out that teaching method has yet to be defined to everyone‟s satisfaction. In the most general terms, there are four or five different models of instructional strategies or teaching methods. Having spent years in schools, you will recognize each and probably have strong preferences for one or two models.

• Didactic - Direct teaching; Verbal and typically in the form of a lecture or presentation. 

• Modeling - Direct teaching; Visual and typically in the form of demonstration and practice. 

• Managerial - Indirect or Interactive teaching; facilitation, individualization and group management. 
• Dialogic - Indirect interactive teaching; Socratic Technique of dialogue, questions and thought provocations.

Source: curriculum and instruction for technology teachers.

In the Direct Instruction models, the teacher imparts knowledge or demonstrates a skill. In the Indirect Instruction models, the teacher sets up strategies, but does not teach directly; the students make meaning for themselves. In the Interactive Instruction models, the students interact with each other and with the information and materials; the teacher is organizer and facilitator. Experiential Learning models mean that the students experience and feel; they are actively involved. In Independent Study models, the students interact with the content more or less exclusive of external control of the teacher. Some theorists prefer to reduce these to three general methods: Transmissive, transactive and transformative teaching.

Transmissive teaching, or direct instruction, means that the teacher delivers status quo content via some methods such as lecturing or demonstrating. Transactive teaching, or indirect instruction, means that the teacher and students arrive at status quo content to be learned through transactions and dialogue. Transformative teaching, or a combination of direct and indirect instruction, means that the teacher and students reject status quo content and focus on a transformation of themselves or their world.

Walberg (1999) defined teaching – centered approach as direct teaching which emphasizing systematic sequencing of lessons, a presentation of new content and skills, guided students practice, feedback and independent practice by student. There are several papers that illustrate innovative ways to teach Economics using materials from other discipline. Watts and Smith (1989) and Watts (2002) explain how literature and drama can be utilized in the teaching of economics. According to Flecks (1980) Economics teacher may choose from a variety of teaching methods because variety of approaches give interest, enjoyment and benefit to students. A teaching method can be defined as any technique or strategy a teacher employs to make the students understand his lesson.
Teacher

A teacher is someone who plan, organize and implement an appropriate instructional program in an elementary or secondary learning environment that guides and encourages students to develop and fulfill their academic potential. Work is performed under the supervision of the principal.  A teacher is a person who helps students to acquire knowledge, competence or virtue.Informally the role of teacher may be taken on by anyone e.g. when showing a colleague how to perform a specific task. In some countries, teaching young people of school age may be carried out in an informal setting, such as within the family (homeschooling), rather than in a formal setting such as a school or college. Some other professions may involve a significant amount of teaching (e.g. youth worker, pastor).In most countries, formal teaching of students is usually carried out by paid professional teachers. This article focuses on those who are employed, as their main role, to teach others in a formal education context, such as at a school or other place of initial formal education or training.
Duties And Functions Of a Teacher

A teacher's role may vary among cultures. Teachers may provide instruction in literacy and numeracy, craftsmanship or vocational training, the arts, religion, civics, community roles, or life skills.Formal teaching tasks include preparing lessons according to agreed curricula, giving lessons, and assessing pupil progress. A teacher's professional duties may extend beyond formal teaching. Outside of the classroom teachers may accompany students on field trips, supervise study halls, help with the organization of school functions, and serve as supervisors for extracurricular activities. In some education systems, teachers may be responsible for student discipline.

A teacher  Plan, prepare and deliver lesson plans and instructional materials that facilitate active learning.

Develops schemes of work, lesson plans and tests that are in accordance with established procedures.

Instruct and monitor students in the use of learning materials and equipment.

Use relevant technology to support and differentiate instruction. Manage student behavior in the classroom by establishing and enforcing rules and procedures.

Maintain discipline in accordance with the rules and disciplinary systems of the school.

Provide appropriate feedback on work.

Encourage and monitor the progress of individual students and use information to adjust teaching strategies.

Maintain accurate and complete records of students' progress and development.

Update all necessary records accurately and completely as required by laws, district policies and school regulations.

Prepare required reports on students and activities.

Participate in department, school, district and parent meetings.

Communicate necessary information regularly to students, colleagues and parents regarding student progress and student needs.

Establish and communicate clear objectives for all learning activities.

Prepare classroom for class activities.

Provide a variety of learning materials and resources for use in educational activities.

Observe and evaluate student's performance and development.

Assign and grade class work, homework, tests and assignments.

Other functions of the job include but are not limited to the following

Demonstrate preparation and skill in working with students from diverse cultural, economic and ability backgrounds.

Encourage parent and community involvement, obtain information for parents when requested, promptly return phone calls and answer emails.

Participate in appropriate professional activities.

Participate in extracurricular activities such as social activities, sporting activities, clubs and student organizations as directed. Other duties as assigned

Competences And Qualities Required By Teachers

Teaching is a highly complex activity.[Caena (2011] This is partially because teaching is a social practice, that takes place in a specific context (time, place, culture, socio-political-economic situation etc.) and therefore is shaped by the values of that specific context.[Smith, M. (2006] Factors that influence what is expected (or required) of teachers include history and tradition, social views about the purpose of education, accepted theories about learning, etc.[Cummings, W.K. (2003]
Competences
The competences required by a teacher are affected by the different ways in which the role is understood around the world. Broadly, there seem to be four models:
the teacher as manager of instruction;
the teacher as caring person;
the teacher as expert learner; and
the teacher as cultural and civic person.[,F Caena (2011]
The Organisation for Economic Co-operation and Development has argued that it is necessary to develop a shared definition of the skills and knowledge required by teachers, in order to guide teachers' career-long education and professional development.[OECD, 2005] Some evidence-based international discussions have tried to reach such a common understanding. For example, the European Union has identified three broad areas of competences that teachers require:
Working with others
Working with knowledge, technology and information, and
Working in and with society.[,F Caena (2011]
Scholarly consensus is emerging that what is required of teachers can be grouped under three headings: knowledge such as: the subject matter itself and knowledge about how to teach it, curricular knowledge, knowledge about the educational sciences, psychology, assessment etc.craft skills such as lesson planning, using teaching technologies, managing students and groups, monitoring and assessing learning etc. and dispositions such as essential values and attitudes, beliefs and commitment.[williamson, 2008]
Qualities Of a Teacher

Enthusiasm
Teachers that exhibit enthusiasm are more likely to have engaged, interested and energetic students who are curious about learning the subject matter. Recent research has found a correlation between teacher enthusiasm and students' intrinsic motivation to learn and vitality in the classroom.[patrick,2000] Controlled, experimental studies exploring intrinsic motivation of college students has shown that nonverbal expressions of enthusiasm, such as demonstrative gesturing, dramatic movements which are varied, and emotional facial expressions, result in college students reporting higher levels of intrinsic motivation to learn.[brooks,1985] But even while a teacher's enthusiasm has been shown to improve motivation and increase task engagement, it does not necessarily improve learning outcomes or memory for the material.[motz,2017]There are various mechanisms by which teacher enthusiasm may facilitate higher levels of intrinsic motivation. Teacher enthusiasm may contribute to a classroom atmosphere of energy and enthusiasm which feeds student interest and excitement in learning the subject matter.[amatora,1950] Enthusiastic teachers may also lead to students becoming more self-determined in their own learning process. The concept of mere exposure indicates that the teacher's enthusiasm may contribute to the student's expectations about intrinsic motivation in the context of learning. Also, enthusiasm may act as a "motivational embellishment", increasing a student's interest by the variety, novelty, and surprise of the enthusiastic teacher's presentation of the material. Finally, the concept of emotional contagion may also apply: students may become more intrinsically motivated by catching onto the enthusiasm and energy of the teacher.[patrick,2000]
Interaction with learners
Research shows that student motivation and attitudes towards school are closely linked to student-teacher relationships. Enthusiastic teachers are particularly good at creating beneficial relations with their students. Their ability to create effective learning environments that foster student achievement depends on the kind of relationship they build with their students.[baker,1997]

 HYPERLINK "https://en.wikipedia.org/wiki/Teacher" \l "cite_note-Bryant,_Jennings_1980-18" [bryant,1980] Useful teacher-to-student interactions are crucial in linking academic success with personal achievement.[Osborne,1999] Here, personal success is a student's internal goal of improving themselves, whereas academic success includes the goals they receive from their superior. A teacher must guide their student in aligning their personal goals with their academic goals. Students who receive this positive influence show stronger self-confidence and greater personal and academic success than those without these teacher interactions.[Hartmut, J. 1978]

 HYPERLINK "https://en.wikipedia.org/wiki/Teacher" \l "cite_note-ReferenceA-22" [baker, 1999]Students are likely to build stronger relations with teachers who are friendly and supportive and will show more interest in courses taught by these teachers.[Osborne, 1999] Teachers that spend more time interacting and working directly with students are perceived as supportive and effective teachers. Effective teachers have been shown to invite student participation and decision making, allow humor into their classroom, and demonstrate a willingness to play.[Bryant,1980]
Teaching qualifications

In many countries, a person who wishes to become a teacher must first obtain specified professional qualifications or credentials from a university or college. These professional qualifications may include the study of pedagogy, the science of teaching. Teachers, like other professionals, may have to, or choose to, continue their education after they qualify, a process known as continuing professional development. The issue of teacher qualifications is linked to the status of the profession. In some societies, teachers enjoy a status on a par with physicians, lawyers, engineers, and accountants, in others, the status of the profession is low. In the twentieth century, many intelligent women were unable to get jobs in corporations or governments so many chose teaching as a default profession. As women become more welcomed into corporations and governments today, it may be more difficult to attract qualified teachers in the future. Teachers are often required to undergo a course of initial education at a College of Education to ensure that they possess the necessary knowledge, competences and adhere to relevant codes of ethics. There are a variety of bodies designed to instill, preserve and update the knowledge and professional standing of teachers. Around the world many teachers' colleges exist; they may be controlled by government or by the teaching profession itself. They are generally established to serve and protect the public interest through certifying, governing, quality controlling, and enforcing standards of practice for the teaching profession.
Teacher Experience 

There is a wide range of findings on the relationship between years of teaching experience and student outcomes. Hanushek (1986) found that fewer than half of the 109 previous studies on the estimated effects of teacher experience showed that experience had any statistically significant effect on student achievement; of those, 33 studies found that additional years of experience had a significant positive effect, but seven found that more experience actually had a negative impact on student achievement. Other studies show a stronger positive relationship between teacher experience and student outcomes in some, but not all the cases they reviewed (e.g., Greenwald et al., 1996). Murnane (1995) suggests that the typical teaching learning curve peaks in a teacher's first few years (estimated at year two for Reading and year three for Math). It is also plausible that a positive finding on experience actually results from the tendency of more senior teachers to select higher-level classes with higher achieving students (Hanushek, 1986). Thus, we might reasonably infer that the magnitude of the experience effect, should it exist, is not terribly large. Teacher absenteeism, an observable indicator of teacher effort and performance, has been the focus of several recent studies. Chaudhury et al. (2000) report on surveys in six developing countries that yield observational data on absence of teachers and health workers: India, Uganda, Peru, Ecuador, Bangladesh and Indonesia; averaging across the six countries, they found an absence rate of 19 percent 17 among primary school teachers. Teacher absence predicts lower scores of pupils in tests in general. Being still on human resources concern, various educators for example, Ukeje (1970) and Fafunwa (1969) have written extensively on the prime importance of teachers to the educational development of any nation albeit simple, complex, developed or developing. From the writings of these educators, one can infer that whatever facilities are available, whatever content is taught, whichever environment the school is situated and whatever kind of pupils are given to teach, the important and vital role of the teacher cannot be over-emphasized. Assuming that necessary facilities are adequately provided for, the environment is conducive to learning, the curriculum satisfies the needs of the students and the students themselves have interest in learning, learning cannot take place without the presence of the teacher. Fagbamiye (1977b) noted that schools with stable, experienced and qualified teachers usually have better school facilities in terms of school buildings, books and equipment than those schools which have difficulty in attracting experienced and qualified staff. Teachers' conditions in private primary schools of Rwanda seem to be better than those of their counterparts of public primary schools and thereby, their motivation differs accordingly; therefore, this has an effect on pupils' academic performance.

Concept Of Teacher‟s Quality, Qualification And Professionalism

Education is a major tool for national socio-economic development and for individual socio-economic empowerment and poverty reduction. The educational system is vital, because it produces the personnel that required to function in various facets of national life and development process. As the National Economic Empowerment and Development Strategy (NEEDS) document (2004:35) noted, „the goals of wealth creation, employment generation, poverty reduction, and value reorientation can be effectively pursued, attained, and sustained only through an efficient, relevant and functional education system. However, a major challenge for the educational system in contemporary Nigeria is the production of qualified teachers to teach at various levels of educational system in sufficient numbers. This affect the facilities and equipment for teaching at all levels, which also had effects on the quality of the products of educational institutions, including the teacher. (Ibidapo-Obe, 2007) Whereas, findings from recent research highlight the importance of teacher quality improving student‟s academic performance (Lawrence, 2007). Pronouncement on the importance of teacher quality to student learning outcomes usually recognize the need to place greater value on teaching if the profession is to attract and retain high quality graduates from schools and university (DEST, 2003; Ramsey, 2000). It is important to note that the purposes for defining and measuring teachers quality above all relate to high stakes‟ decisions. As in other professions, legal issues will arise when teachers believe that measures of their professional performance do not have a sound basis (Hopkins, 2007). Researchers have conceptualized teacher quality in diverse ways over this time, including personality characteristics, teacher behaviours and more recently in terms of what effective teachers know and do, where the guiding research questions include, „what knowledge is essential for teaching?‟ (Louden, Rohl et al, 2005, Shulman, 1981), and what is nature of expertise in teaching? (Berliner, 1992). Recent research programs such as Shulman‟s have paved the way for new approaches to defining quality teaching and developing teaching standards. Many have tackled these complex questions over the year. There is insufficient space here for the thorough review of the extensive literature on the various approaches to conceptualizing teacher quality. Research on the characteristics of effective teachers and teaching has been conducted over the past 100 years and is well documented in a series of Handbooks of Research on Teacher Education (Louden, Rohl et al 2005, Richardson, 2001). These have drawn attention to the complexity of what effective teachers know about what they teach and how they help students to learn. As a consequence of this research, standards are emerging as a sound basis for defining levels of expertise in teaching and assessing teacher performance. Fenstermacher and Richardson (2005) make a distinction between quality teaching and effective teaching. Effective teaching means that the content taught accords with disciplinary standards of adequacy and completeness and that the methods employed are age, morally defensible, and undertaken with the intention of enhancing the teacher‟s competence with respect to the content studied. Lawrence and Ken (2007) see effective teaching as the teaching that confronts with morally defensible and rationally sound principles of instructional practice. Quality teaching with about more than whether something is taught. Not only must the content be appropriate, proper and aimed at some worthy purpose, the methods employed have to be morally defensible and grounded in shared conceptions of reasonableness in sharpen contrast with effective teaching. The recent synthesis research on attitudes to teaching as a career found that extrinsic factors such as remuneration, workload, employment conditions and status were the most significant factors influencing able graduates not to choose teaching and to leave the profession (DEST, 2006). Most students were forced into teaching education programmes whenever they have poor result at O‟level examination. This is not a surprise because Nigeria derogation refers to teaching as the last profession.

The following authors attest to this argument. Ukeje (1986) sees that teaching has to be profession if it to attract people. The open-door policy which enable anybody to become a teacher, has tendered to cheapen teaching and degrade teacher as a profession (Kayode, 2008).Cogon (1982) expressed a belief that teaching profession is at a disadvantage due to low public esteem held by society. Obanye, Okoye and Adejumo (1985) argue that Nigerian public sees the teacher as belonging to a particular occupation except that their rating of the social importance of the teaching profession may be low.Kayode (1983) said that there is relationship between job satisfaction and choice of occupation. Adesina (1998) the teaching profession in Nigeria has been a low status profession.We suggest that the profession needs clearer guidelines as to what it expects its members to get better at with experience. It has been noted that there has been a decline in the quality of candidates admitted into the universities as a result of combination of poor quality output from the secondary school level. (Ibidapo- Obe, 2007). The inference of this is that effective operation of the educational system requires that qualify teachers be available in sufficient number at all levels of educational system.

Teachers’ Formal Education
 Findings related to teachers’ academic degrees such as bachelors, masters, and PhD are inconclusive. Some studies showed positive effects of advanced degrees (Betts, Zau, & Rice, 2003; Ferguson & Ladd, 1996; Wayne &Youngs, 2003), while others showed negative effects (Ehrenberg & Brewer, 1994; Kiesling, 1984). Some argue that the requirement of a second degree raises the cost in terms of teacher education and the time it involves and may prevent quality candidates from choosing this profession (Murnane, 1996). This explains why teachers with master’s degree and above are given better and higher positions in schools. Research shows that teachers with many years of experience are highly needed in schools. 

Teacher Education in the Subject Matter of Teaching
  (in-field preparation) This characteristic is related to the subject-matter knowledge teachers acquire during their formal studies and pre-service teacher education courses. The evidence gained from different studies is contradictory. Several studies show a positive relationship between teachers preparation in the subject matter they later teach and student performance (Darling Hammond, 1999, 2000; Gold Haber & Brewer, 2000; Guyton &Farokhi, 1987), while others have less unequivocal results. Monk and King (1994) find both positive and negative effects of teachers’ in-field preparation on 6 student achievement. Gold Haber and Brewer (2000) find a positive relationship in mathematics. Also, Rowan, Chiang, and Miller (1997) report a positive relationship between student performance and teachers majoring in mathematics. Monk (1994), however, finds that having a major in mathematics has no effect, and a significant negative effect of teachers with more coursework in physical science. Recent studies in the USA on the widespread phenomenon of out-of-field teaching, Ingersoll (2003) portrays a severe situation where almost 42% - 49% of public Grade 7-12 teachers teaching mathematics actually lack a major or full certification in the field (19992000 data). In Israel, according to a recent survey (Maagan, 2007), these percentages are even higher for elementary teachers — 42% in mathematics and 63% in science (2005-2006 data).

Teacher Education in Pedagogical Studies 

 Studies have found somewhat stronger, and more consistently positive, influence of education and pedagogical coursework on teacher qualification (Ashton & Crocker, 1987; Everston, 1-lawley, &Zlotnik, 1985; Ferguson & Womack, 1993, Guyton &Farokhi, 1987). Some studies compare the effect of courses in pedagogical subject matter to that of courses in the subject matter itself and present evidence in favor of the pedagogical subject matter courses (Monk, 1994) in mathematics. Other studies reveal no impact of education courses on students  performance (Gold Haber & Brewer, 2000). 

 Duration of the Preparation Period
 In spite of evidence that 5-year programs result in a higher retention rate and career satisfaction of their graduates than 4-year programs (Andrew, 1990), it has not been shown that these graduates become more effective teachers. Data collected in TIMSS-2003 in Israel cannot provide such evidence as the information regarding the question about duration of the preparation periods does not differentiate between those who attend consecutive teacher preparation programs at the universities (1-2 year programs after completing first degree in a discipline) and those who attend concurrent programs at teacher colleges (4-5 year integrated disciplinary and pedagogy program).  Certification and Licensing Status 

Certified teachers are usually those who graduated accredited teacher education programs; some are also required to complete an induction program or to pass a national teacher examination test in order to obtain a license. There is debate in the USA between those who demand full certification (Darling-Hammond, 1999; Darling Hammond, Berry, &Thorenson, 2001) and others (Gold Haber & Brewer, 2000) who argue that pupils of teachers who hold full certification achieve similarly to those who study under teachers with temporary, “emergency” credentials. These authors also argue that relaxing requirements for certification is a way of attracting academically-talented college graduates to teaching and a way to recruit a more diverse pool of candidates needed for a diverse student population. Data obtained in TIMSS-2003 in Israel did not allow to examine this issue as all participating teachers were fully certified. 

 Years of Experience

Studies on the influence of teacher qualification on student learning have found a positive relationship between teacher qualification and their years of experience, but not always a significant or an entirely linear one (Kitgaard& Hall, 1974; Murnane& Phillips, 1981). The evidence currently available suggests that while inexperienced teachers are less effective than more senior teachers, the benefits of experience appear to level off after a few years (Rivkin, Hanushek, &Kain, 2000). The relationship between teacher qualification and student performance is difficult to interpret since this variable is highly affected by market conditions or motivation to work during child rearing period. Harris and Sass (2007) point to a selection bias that can affect the validity of drawing conclusions about the influence of teacher’s years of experience. If less effective teachers are more likely to leave the professions, this may give the mistaken appearance that experience raises teacher effectiveness. Selection bias could, however, also work in the opposite way as more able teachers with better opportunities to earn may be more likely to leave the profession. 

 Participation in Professional Development Activities

 Professional development activities can be conducted by many different organizations, in schools and out of school, on the job or on sabbatical leave. On these occasions, practicing teachers update their content knowledge and teaching skills to adjust to the introduction of new curriculum,  8 new research findings on teaching and learning, changes in the needs of the student population, etc. Critique has been leveled against the episodic nature of these activities and the fact that very little is known about what they really consist of. There is mixed evidence on the influence  of teachers’ participation in professional development activities on student performance. On the one hand there are some studies on in-service professional development, which found no effect (Angrist &Lavy, 2001, Jacob &Lefgren, 2004), while other studies found that higher levels of student performance were linked to mathematics teacher participation in content-specific pedagogy activities related to the curriculum (Brown et al.,1995; Cohen & Hill, 1977; Wiley & Yoon, 1995). Wenglinsky (2000) found a positive effect of professional development activities that focused on the needs of special education students, on higher-order skills, and on laboratory skills in science. More recently Harris and Sass (2007) identified what they call the “lagged effect of professional development”, i.e., the larger effect of professional development three years after taking place. The correlation between student achievement and teacher professional development activities does not allow us to draw conclusions about a causal link, as this variable is confounded with other attributes of teachers, i.e., participating teachers are likely to also be more motivated and, usually, more specialized in the subjects they teach.
Economics 

Economics is a subject that has relevance to everyday life. It is a subject that has to do with the study of possible outcomes of human choices and conducts. It deals with the welfare of people. In this view, Sharma (2012) noted that Economics is the study of laws and principles which govern the functioning of an economy and its various parts; that is how a society decides on using its scarce resources to obtain the maximum possible satisfaction for the members of the society whose wants for goods and services are unlimited. It is a social science that deals with the behaviour of people as they cope with the fundamental problem of scarcity. Economics is concerned with the study of what is to be produced, who gets what is produced and how much, and how is the production going to be carried out. It is all about making choices in face of numerous alternatives. Callahan (2002) noted that Economics is not a theory of everything, but simply a theory of the consequences of choice in which human ends are ultimately given. Buttressing this point, Hall, (2013) defined Economics as the study of how individuals, firms and whole societies identify their most important needs, allocate and manage scarce resources in such a way that satisfies as many needs as possible. Economics is the study of limited means to satisfy unlimited wants. Economics is a social science. It iis a science because it employs scientific methods in its enquiry and a social science since it involves the study of human behaviours as they make choices to tackle their problems. Thus, Economics refers to a social science that studies how individuals, firms and government make decisions and choices in face of limited resources and unlimited wants and allocate scarce resources to their most important, pressing and preferred wants. Like every other science subject, the reasoning procedure in Economics is methodological, its analysis is systematic, and the validity of its various theories can be tested (Yusuf, 2012). In Nigeria, Economics is taught in senior secondary school using Economics senior secondary school curriculum. Economics curriculum has to do with all the experiences and activities provided by the teacher/school to the students in course of handling Economics subject in order to achieve the objectives of the subject (Economics) as stated in the curriculum/syllabus. According to the Federal Ministry of Education, (FME) (2008) the guiding principle of the Economics curriculum is the need to equip graduates of senior secondary school with the basic knowledge and skills that will enable them to better appreciate the nature of economic problems in any society and adequately prepare them for the challenges in the Nigerian economy. The objectives of Economics curriculum according to FME, (2008) include enabling students:

Understand basic economic principles and concepts as well as the tools for sound economic analysis. 

Contribute intelligently to discourse on economic reforms and development as they affect or would affect the generality of Nigerians.  

Understand the structure and functioning of economic institutions.  

Appreciate the role of public policies on national economy.  

Develop the skills and also appreciate the basis for rational economic decisions.  

Become sensitized to participate actively in national economic advancement through entrepreneurship, capital market and so on.  

Understand the role and status of Nigeria and other African countries in international economic relationships.  

Appreciate the problems encountered by developing countries in their effort towards economic advancement.
Economics is useful in modern day life as life itself is full of economic activities on daily basis. It is a subject that enables the receivers to make wise decisions and choices to better their lots in face of limited means and competing ends. Accordingly, Callahan (2002) noted that Economics provides a deeper understanding of one’s own situation as acting humans; for instance, people often fail to properly account for the cost of their choices. With a clear understanding of Economics, one comes to term with the fact that costs are measured in terms of foregone alternatives and then might have a very different view of some common choices. It helps one to allocate and utilize his scarce resources in a more meaningful and satisfying way in face of numerous wants. Yusuf (2012) noted that Economics gives one facts and shows what may be expected to be the outcome of certain lines of conduct and helps one to decide which of several alternatives to choose. It could help prepare secondary school students for an entrepreneurial career. It helps in equipping secondary school students with entrepreneurial skills to becoming useful citizens even if they do not further their education (Finkelstein, 2011). On the issue of becoming a useful citizen, Yusuf, (2012) asserted that understanding of Economics is a pre-requisite for good citizenship which involves the ability to make rational decisions on important economic issues with a good basis for doing so. It is a subject of direct utility which prepares a student for a wide range of career options, ranging from business to government (Hall, 2013) such as in industries and other professional areas like Banking, Accountancy, and Planning. Economics tends to enhance students’ intellects and helps them to appraise public issues. Economics is crucial to evaluating questions of public policy (Callahan, 2002). For instance, should minimum wage be raised, be left alone, or even be eliminated; could standard of living be lifted by protecting domestic industries; what would be the result of privatizing social security and other government parastatals? These are all economic questions which Economics as a subject provides insight into. Mankiw (2004) wrote that studying Economics enables one to be a more knowledgeable participant in the modern economy, helping him/her to be a smarter consumer, producer and investor. In this line, Obemeata (2012) stated that economics contributes to intellectual training as it has a great logic in it which helps connect learners to the essentials of everyday life and it is also concerned with almost tropical events such as International Monetary Fund (IMF), Structural Adjustment Programme (SAP) and so on. Knowledge of economics also deepens ones understanding of world events and of government policies, helping one to understand the limits of government actions (Hall, 2013). Thus Economics as a subject can help in students’ economic development. It helps in the areas of optimization of scarce resources and better understanding of opportunity cost and one’s economic activities. Despite these huge values of Economics, there seems to be poor achievement of secondary school students in the subject.

Academic Performance/Achievement 

Education has a set of goals/aims and objectives it sets out to achieve. These aims and objectives of education are achieved through teaching-learning process. The attainment or otherwise of these educational goals are learning outcomes. These learning outcomes could be seen as academic achievement. According to Ewumi, (2009) this phenomenon (learning outcomes) has been variedly referred to in literature as academic achievement, or scholastic functioning. Students’ academic achievement tends to show their level of competitiveness, creativity, efficiency and productivity both in present and future times. Ewumi, (2009) while stressing on students’ academic achievement in the educational system, opined that academic achievement of students especially at the secondary school level is not only a pointer to the effectiveness or otherwise of schools but a major determinant of the future of youths in particular and the nation in general. Students’ academic achievement shows the success or otherwise of an academic/educational endeavour. Students’ achievement appears to be the major decisive factor by which the efficacy and success of any teaching-learning process could be judged. Buttressing this point, Aremu (2001), was of the view that academic achievement is a fundamental criterion by which all teaching-learning activities are measured, using some standards of excellence and the acquisition of particular grades in examinations to measure student’s ability, mastery of the content, and skills in applying the knowledge acquired to a particular situation. According to Ernest-Ehibudu & Opurum (2013), the measure for assessing students’ level of academic achievement is through achievement tests/examinations and observations. Achievement tests may include tests or examinations given at the end of a lesson, unit, term, session, year or programme such as weekly test, mid-term test, termly examination, first school leaving examination, senior secondary school examination (e.g WASSCE, NECO, NABTEB) and other tests/examinations at different levels and areas of education. For instance, the achievement test to be used in this study is Economics Achievement Test as developed by researcher. The results/grades gotten from these achievement tests/examinations and observations could be high, average, low or poor. By implication students’ academic achievement could be high, average, low or poor. For example in Nigeria, the following grades are used to show different strengths of students’ achievement: ‘A’ - Excellent, ‘B’ - Very good and ‘C’ – Good, ‘D’ – Fair or weak, ‘E’ - poor and ‘F’ – fail.

Students’ academic achievement appears to be an issue of interest to researchers and scholars. Alaka and Obadara (2013) informed that students’ achievement is the most vital educational policy and indicator stakeholders are interested in. Adeyemo, (2001) stated that the major goal of the school is to work towards attainment of academic excellence by students. According to him, the school may have other peripheral objectives; emphasis is always placed on the achievement of sound scholarship. Students’ achievement tends to be the gauge of school productivity. Virtually all education stake holders place high value on academic achievement and thus excellent academic achievement of children is often the expectation of parents and other education stake holders (Osiki, 2001; Akiri & Ugborugbo, 2009; Alaka & Obadara, 2013). Perhaps, this explains the reason intellectuals have been putting up efforts to find ways of enhancing students’ academic achievements. Students’ academic achievement depends on the quality of learning and teaching in schools. In other words students’ achievement is used to determine teaching excellence. Regrettably, Ojelabi, (2009) observed that researchers’ concern has risen due to the fact that students’ achievements in the Secondary School Certificate Economics have remained poor. The West African Examination Council Chief Examiner’s Report (2008 through 2012) revealed that the achievement of students in Economics at the end of secondary education has remained poor. In another related account, Adu, Ojelabi and Hammed, (2009) lamented that although, there is an increase in the number of students that are offering Economics, achievement in Economics has not been as good as it has been before the introduction of a new Economics syllabus which incorporated some elements of Mathematics into the subject. Adu et al (2009) went further to note that the situation has been posing serious problem for the students in the senior secondary school classes partly as a result of the carry over effects of the negative attitudes which they have towards Mathematics and ineffectiveness on the part of the teachers and the ineffectiveness results from low student – teacher interaction. Students’ failure to ask questions and the use of lecture method were identified as the main cause of poor achievement in Economics (Adu & Ayeni, 2004). In a study on “an appraisal of trends in achievement of students in Economics at the Senior Secondary Certificate Examination in Oyo State”, Adu and Ayeni (2004) stated that achievement of candidates in Economics is not only poor generally but continues to fall over the years. Alaka and Obadara (2013) noted that there has been persistent poor scholastic achievement of students in West African Senior secondary Certificate Examinations (WASSCE). Many factors responsible for secondary school Economics students’ poor achievement have been put forward. However, this study focuses on factors such as teaching approaches and gender. They are discussed hereunder.

Teaching approaches and strategies have been put forward as one of the factors affecting students’ academic achievement. The selection of appropriate teaching approaches for a particular classroom situation enables the teacher and his/her students to accomplish specific goals (Kennedy, 2011). However, Olatoye and Adekoya (2010) noted that some methods of conveying knowledge (like conventional approaches such as lecture and recitation) tend to be relatively ineffective on the students’ ability to master and then retain important concepts. Teaching methods can make or mar students’ potentialities to learn and achieve. As such, Finkelstein (2011) noted that students’ achievement outcomes are of primary importance and are hypothesized to be mediated by changes in teachers’ knowledge and pedagogical practice. Observing the importance of teaching methods in teaching-learning process, Hussain and Ali, (2012) postulated that the content to teach is just like the body and the method is just like the soul in the body; the body without soul is of no importance, therefore, teaching without the proper method of teaching has zero value. This implies that ineffective teaching methods result to little or no learning and the end product may be poor or no achievement. Researchers have called for students to become more active participants in their learning process and for instructors to apply teaching methods that increase their interaction with students (Lammers & Murphy 2002; Kember 2009). Didactic/conventional approaches to teaching and learning such as lecture seem to hamper students learning, construction of meaning, higher order thinking and knowledge acquisition. Idris and Rajuddin (2012) observed that the current teaching approaches adopted by most teachers are focused on rote learning leading to mere memorization and regurgitation of knowledge/facts. Accordingly, Ofoha, Uchegbu, Anyikwa and Nkemdirim (2009) posited that teacher-centered methods of teaching do little to promote conceptual understanding and critical thinking. The researchers further, lamented that evidence shows that lecture method is the dominant pedagogical mode in Nigeria. Moja (2000) observed that the learning environment in Nigeria does not promote effective learning as teachers continued to teach the way they themselves were taught leading to general poor achievement in examinations. Corroborating this view, Ogunniyi (2009) asserted that one of the most persistent and compelling problems besetting achievement in Nigeria is poor quality of teaching. Accordingly, Olatoye and Adekoya (2010) noted that traditional methods/approaches such as lecture and recitation do not tend to foster critical thinking, creative thinking and collaborative problem solving. No wonder the poor achievement of secondary school students and the seeming failure of secondary education towards producing sound, creative, functional and effective secondary school graduates. Conventional traditional approaches to teaching and learning (e.g. lecture method) that do not actively engage learners in their own learning employed by most Economics teachers tend to produce students who often lose interest and get bored with their education. Consequently, dominant use of lecture method tends to lead to poor achievement. Ajibola, (2008) pointed out that this form of instruction and learning hampers creativity and does little to foster innate abilities for problem solving and decision-making. Use of lecture method encourages rote learning - memorization of knowledge without clear understanding of the meaning and relevance. Regrettably, Ofoha et al (2009) noted that rote learning which focuses on memorization and regurgitation of facts is still in use in Nigeria. Researchers have called for the use of teaching and learning approaches that encourages active participation of learners. Therefore, for students’ achievement to increase and for them to be productive and functional in this 21st century, there is every need for the application students’ participatory approaches; that is teaching – learning approaches that meaningfully engage the learners.

Causes Of Poor Academic Performance In Economics

There are a lot of problems which cause students to attain poor academic performance. These include: anxiety, poor self-concept, and sexuality, poor methods of study, poor reading techniques, organ disabilities and indiscipline. 

 Anxiety:

 According to (Mandler & Sarason, 1952) anxiety exists when individuals are at odds with themselves. The underlying conflict springs from a clash between incompatible impulses, desires and values. Secondary school students are in adolescence stage, whereby many adolescents are seriously confronted for the first time with facts about themselves and in specific their academic performance. This brings forth conflict and frustration in them that produce anxiety and tension thus affecting their concentration in studies and they end up performing poorly in academics.

Poor Self-Concept: 

Self-concept is the sense of self. Its basis is ones knowledge of what he/she has been and has done. Self concept helps a student to understand himself/herself and regulate their behaviour. Teachers, parents, peers, personal motivation and the student's gender strongly influence a student's academic self-concept and academic achievement. Teacher’s approval/disapproval patterns are directly related to pupil’s academic self-concepts (Davidson & Lang, 1960). The more positive a student believes about his/her teacher's evaluation of him/her, the better his/her academic achievement as measured by grades, and vice versa. Poor Methods of Study A student with self-knowledge will develop a powerful motive or aim in academic achievement. Mutie and Ndambuki (1999) observe that poor organization, laziness, being easily distracted and lack of self-confidence are among issues that contribute to a student’s poor academic performance. But he emphasizes that through academic; teacher counselors can motivate students and help them improve their academic standards. To achieve academic success, a student needs to be trained on effective study methods and examination techniques. 

Poor Reading Techniques 

Many secondary students are faced with academic problems such as poor reading habits, whereby most of them are slow readers and do not comprehend what they read. Lack of recognition of underlying framework and the main points in information already acquired has contributed to students’ poor academic performance. Poor concentration has been an issue to many students who have performed poorly. Academic is thus a good remedy for students with reading problem by training them to have effective reading. 

Indiscipline: 

Indiscipline being act of disorder in a student against the established norms in a school has widely affected many students’ academic performance. Lindsay (1983) observes that there are two reasons why adolescents result in indiscipline. These are internal and external reasons. The internal reasons involve fulfilling the needs of the adolescent while the external reasons include individual, administrative and the social community causes. When the students‟ needs are not met, then they are frustrated and this affects their academic performance.
Effect of teachers’ qualification on  students’ performance in Economics

Education is a key component of human quality essential for generating high incomes and sustainable socio-economic development. It is characterized as an essential ingredient in poverty eradication as described by Ogawa (2010). According to UNESCO (2007), education was formally recognized as a human right since the adoption of the Universal Declaration of Human Rights in 1948. The Dakar Framework for Action (2000) declared that access to quality education was the right of every child. It affirmed that quality was at the heart of education. According to Samoff (2007) (as cited in Ogawa (2010) the mastery of curriculum is measured by national examination and the best indicator of high quality education is a high score on the national examination.

According to France and Utting (2003), good quality early education is essential for educational efficiency. Children acquire the basic skills, concepts and attitudes required for successful learning and development prior to entering formal education system thus reducing the chances of failure and lay a foundation of life-long learning. The Australia education policy framework (2013) states that children must enjoy best possible conditions in their early educational and developmental years and that includes qualified educators will help support early childhood education system. To reap the most form these early years of development the early childhood development education centres should ensure quality standards of education. Quality of education as defined by Myers (2006) in an article ‘Quality in Program of Early Childhood Care and Education’, states that; although there is no single definition of quality there are two principles that characterize most attempts to define quality in education; first is the learner’s cognitive development as the major explicit objective of all educational systems, the success with which systems achieve this is their quality; the second emphasis is on educational role in promoting values and attitudes of responsible citizenship and in nurturing creative and emotional development. The achievement of these objectives is difficult to assess and compare across countries. 

Teacher qualification may affect students’ academic performance, according to a study conducted by Abe (2014) in Sky Journal of Education highlighted three ways in which teacher qualification can be quantified.

In Nigeria, Owolabi (2012) examined the effect of teacher’s qualification on performance of senior secondary school Economics students. The purpose was to determine whether the status of the teacher has any impact on the performance of students in Economics. The study used descriptive survey design. Data was collected using questionnaires and document analysis and was analyzed using inferential statistics. The study found that students taught by teacher with higher qualifications performed better than those taught by teacher with low qualifications. The results also revealed that students taught by professional teachers performed better, however teachers’ experience in teaching the subject was of significant advantage in Economics. Based on the results it was recommended that students in the year of examination should be taught by experienced teachers.

Abe (2014) in a study on effect of teacher qualifications on students’ performance in Economics in secondary schools; the study examined the effect of teacher’s qualifications on student performance in Economics. Three hundred students were randomly selected from ten schools which were purposefully selected. The results showed that a significant difference existed between students taught by professional teachers and non-trained teacher. It was recommended that only trained qualified teachers should teach Economics in secondary schools. Training of un-trained teachers helps them to improve their teaching methods and in turn help to improve performance of students in Economics.

A study in Kenya by Musau and Abere (2014) examined performance of teachers on subject such as Economics, Technology and science in secondary schools of Kitui. The study looked into the extent to which teacher qualification influenced students’ academic performance in Science, Economics and Technology subjects. The study applied ex-post-facto survey research design. Data was collected using questionnaire and document analysis. It was analysed using descriptive and inferential statistical tools. The study found that there was no significant difference in performance of students taught by teachers who had undergone refresher courses and those taught by teacher who had not undergone refresher courses as they were both graduates. The study recommended that teachers should undergo more regular in-service and refresher training of Science, Economics and Technology to enable them embrace and conform to the emerging technologies and teaching methods.

These studies have shown that there is some relationship between teacher qualification and students’ academic achievement; these studies were carried out in secondary schools with specific subjects. The studies have reported that teachers without being expert of the said subjects would not perform to the same level as qualified teachers. The studies reviewed dealt with teacher qualification and experience influence on student performance with a lot of focus on the secondary education level.

Teacher experience has to do with the increased awareness of diversifying search for new ideas, new commitments and new challenges. Teachers’ experience and knowledge of subject matter are unique qualities for teaching effectiveness. According to Rice (2010) the magnitude of the effect of teacher experience varies depending on the teacher’s level of education and the subject area. He further opined that experience gained over time, enhances the knowledge, skills, and productivity of workers. These qualities facilitate students’ skills and abilities to think about chemistry processes, useful for exploration and analysis, and also enables thorough understanding of chemistry concepts. Experienced teachers are great asset to novice teachers who need advice, encouragement and continuous guidance. Okey (2012) stated that experience is directly related to teachers’ ability to plan lessons, address divergent student responses, reflects on their teaching effectiveness and their ability to stimulate student inquiry. Akinyele (2001) and Commey-Ras (2003) commented that experience improves teaching skills while students learn better at the hand of teachers who have taught them continuously over a period of years. Senechal (2010) found that teacher experience has a significant positive effect on student achievement, with more than half of the gains occurring during the teacher’s first few years, but substantial gains occurring over subsequent years; albeit, at a slower rate. Furthermore, teachers with long years of experience are confident that even the most difficult student can be reached if they exert extra effort; while teachers without experience feel a sense of helplessness when it comes to dealing with unmotivated students (Gibson & Dembo, 2001). With adequate pedagogical exposure, the teacher exhibits cordial relationships with students and participation in class increases. Domike (2002) outlined phase experiences in the teaching career. He opined that experiences in the teaching profession have to do with factors such as exploration, stabilization, experimentation and diversification. These phases are outlined as shown; 

Phase 1: Career exploration phase which is starting out, (1-5 years) is a period of survival, discovery and enthusiasm. Teachers take up responsibilities during this phase with uncertainties and complexities of the environment. At the fourth year of the teacher’s profession, stability plays a great role to characterize the teacher’s response to commitment. With unattractive incentives, the teacher is interested in enhancing his educational attainment for greener pastures. Pedagogical mastery is identified and pursued with vigour and greater flexibility applied. Between 1-10 years, beginning teachers were found to have pitfalls in their application of instructional methods and in group dynamics. 

Between the 15-25 years of teaching, in mid-career years, teachers draw a balance sheet of their career lives and examine the possibility or unlikelihood of changing careers. At this stage, teachers are more critical, direct and dominance prevails. After the phase of uncertainty, from 26-33 years of professional experience, some teachers achieve serenity and greater confidence to invest in teaching. Specifically, highly qualified teachers are required to;

1. Have sufficient subject matter knowledge and teaching skills.

2. Hold at least a National Certificate in Education (NCE).

Among teacher behaviours that have been shown to lead to high student achievement are efficient classroom management skills, systematic teaching approaches providing clear teaching goals and using advance organizer.

Relationship between teachers’ teaching methods and students’ performance in Economics

The primary purpose of teaching at any level of education is to bring a fundamental change in the learner (Tebabal & Kahssay, 2011). To facilitate the process of knowledge transmission, teachers should apply appropriate teaching methods that best suit specific objectives and level exit outcomes. In the traditional epoch, many teaching practitioners widely applied teacher-centred methods to impart knowledge to learners comparative to student-centred methods. Until today, questions about the effectiveness of teaching methods on student learning have consistently raised considerable interest in the thematic field of educational research (Hightower, 2011). 

Moreover, research on teaching and learning constantly endeavour to examine the extent to which different teaching methods enhance growth in student learning. Quite remarkably, regular poor academic performance by the majority students in mathematics subjects is fundamentally linked to application of ineffective teaching methods by teachers to impact knowledge to learners (Adunola, 2011).

Substantial research on the effectiveness of teaching methods indicates that the quality of teaching is often reflected by the performance of learners. According to Ayeni (2011), teaching is a process that involves bringing about desirable changes in learners so as to achieve specific outcomes. In order for the method used for teaching to be effective, Adunola (2011) maintains that teachers need to be conversant with numerous teaching strategies that take recognition of the magnitude of complexity of the concepts to be covered.

2.2
THEORETICL FRAMEWORK

Social learning theory

A well-known social learning theory has been developed by Albert Bandura, who works within both cognitive and behavioural frameworks that embrace attention, memory and motivation. His theory of learning suggests that people learn within a social context, and that learning is facilitated through concepts such as modeling, observational learning and imitation. Bandura put forward “reciprocal determininsm” that holds the view that a person’s behavior, environment and personal qualities all reciprocally influence each others. He argues that children learn from observing others as well as from “model” behaviour, which are processes involving attention, retention, reproduction and motivation. The importance of positive role modeling on learning is well documented.

Socio-constructivism

In the late 20th century, the constructivist view of learning was further changed by the rise of the perspective of “situated cognition and learning” that emphasized the significant role of context, particularly social interaction. Criticism against the information-processing constructivist approach to cognition and learning became stronger as the pioneer work of Vygotsky as well as anthropological and ethnographic research by scholars like Rogoff and Lave came to the fore and gathered support. The essence of this criticism was that the information-processing constructivism saw cognition and learning as processes occurring within the mind in isolation from the surrounding and interaction with it. Knowledge was considered as self-sufficient and independent of the contexts in which it finds itself. In the new view, cognition and learning are understood as interactions between the individual and a situation; knowledge is considered as situated and is a product of the activity, context and culture in which it is formed and utilized. This gave way to a new metaphor for learning as “participation” and “social negotiation”.

Experiential learning

Experiential learning theories build on social and constructivist theories of learning, but situate experience at the core of the learning process. They aim to understand the manners in which experiences – whether first or second hand – motivate learners and promote their learning. Therefore, learning is about meaningful experiences – in everyday life – that lead to a change in an individual’s knowledge and behaviours. Carl Rogers is an influential proponent of these theories, suggesting that experiential learning is “self-initiated learning” as people have a natural inclination to learn; and that they learn when they are fully involved in the learning process. Rogers put forward the following insight: (1) “learning can only be facilitated: we cannot teach another person directly”, (2) “learners become more rigid under threat”, (3) “significant learning occurs in an environment where threat to the learner is reduced to a minimum”, (4) “learning is most likely to occur and to last when it is self-initiated” (Office of Learning and Teaching, 2005, p. 9). He supports a dynamic, continuous process of change where new learning results in and affects learning environments. This dynamic process of change is often considered in literatures on organizational learning.

Multiple intelligences

Challenging the assumption in many of the learning theories that learning is a universal human process that all individuals experience according to the same principles, Howard Gardner elaborated his theory of ‘multiple intelligences’ in 1983. His theory also challenges the understanding of intelligence as dominated by a single general ability. Gardner argues that every person’s level of intelligence actually consists of many distinct “intelligences”. These intelligences include: (1) logical-mathematical, (2) linguistic, (3) spatial, (4) musical, (5) bodily-kinesthetic, (6) interpersonal, and (7) intrapersonal. Although his work is speculative, his theory is appreciated by teachers in broadening their conceptual framework beyond the traditional confines of skilling, curriculum and testing. The recognition of multiple intelligences, for Gardner, is a means to achieving educational goals rather than an educational goal in and of itself.

 Situated learning theory and community of practice
“Situated learning theory” and “community of practice” draw many of the ideas of the learning theories considered above. They are developed by Jean Lave and Etienne Wenger. Situated learning theory recognizes that there is no learning which is not situated, and emphasizes the relational and negotiated character of knowledge and learning as well as the engaged nature of learning activity for the individuals involved. According to the theory, it is within communities that learning occurs most effectively. Interactions taking place within a community of practice – e.g. cooperation, problem solving, building trust, understanding and relations – have the potential to foster community social capital that enhances the community members’ well-being. Thomas Sergiovanni reinforces the idea that learning is most effective when it takes place in communities. He argues that academic and social outcomes will improve only when classrooms become learning communities, and teaching becomes learner-centered. Communities of practice are of course not confined to schools but cover other settings such as workplace and organizations.

21st century learning or skills

Exploration of 21st century learning or skills has emerged from the concern about transforming the goals and daily practice of learning to meet the new demands of the 21st century, which is characterized as knowledge- and technologically driven. The current discussion about 21st century skills leads classrooms and other learning environments to encourage the development of core subject knowledge as well as new media literacies, critical and systems thinking, interpersonal and self-directional skills. For example, the Partnership for 21st Century Skills (P21) defines the following as key: core subjects (e.g. English, math, geography, history, civics) and 21st century themes (global awareness, civic literacy, health literacy, environmental literacy, financial, business and entrepreneurial literacy); learning and innovation skills (creativity and innovation, critical thinking and problem solving, communication and collaboration); information, media and technology skills (e.g. ICT literacy, media literacy); and life and career skills (flexibility and adaptability, initiative and self-direction, social and cross-cultural skills, productivity and accountability, leadership and responsibility). One main learning method that supports the learning of such skills and knowledge is group learning or thematic projects, which involves an inquiry-based collaborative work that addresses real-world issues and questions.
2.2CHAPTER SUMMARY

In this review the researcher has sampled the opinions and views of several authors and scholars on the concept of teaching, teaching methods, teacher qualities of a good teacher, teachers’ qualification and experience, academic achievement, causes of poor academic achievement, effect of teachers’ qualification on students academic performance etc. The works of scholars who conducted empirical studies have been reviewed also. The chapter has made clear the relevant literature.
CHAPTER THREE

RESEARCH METHODOLOGY

3.1 INTRODUCTION

In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.

3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e. mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3 POPULATION SAMPLING SIZE

The population for the study will consist of executives and their subordinates in the organization which is charged with the application of management by objectives to attain organizational goals in the organization.

This study was carried out on the impact of teacher’s educational qualification on the performance of senior secondary school students in economics using selected secondary schools in Yaba local Government area of Lagos State as case study. In the course of this study, five secondary schools were randomly selected from the study area. Hence, the population of this study comprises of students of selected secondary schools in Yaba local Government area of Lagos State.

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.   
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of the entire students of the selected secondary schools in the study area, the researcher conveniently selected 100 participants, as sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8
METHOD OF DATA ANALYSIS

The responses were analyzed using the frequency tables, which provided answers to the research questions. While the hypotheses were tested using Chi-square and Product Moment Pearson Correlation statistical tool.

3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

he study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

1 INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of one hundred (100) questionnaires were administered to respondents of which all were returned and validated. For this study a total of  100 was validated for the analysis.

4.2
DATA PRESENTATION

The table below shows the summary of the survey. A sample of 100 was calculated for this study. A total of 100 responses were received and all were validated. For this study a total of 100 was used for the analysis.

Table 4.1: Distribution of Questionnaire

	Questionnaire 
	Frequency
	Percentage 

	Sample size
	100
	100

	Received  
	100
	100

	Validated
	100
	100


Source: Field Survey, 2021

Table 4.2: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	48
	48%

	Female
	52
	52%

	Age
	
	

	13-16
	58
	58%

	17-19
	42
	42%

	20+
	0
	0%

	Ethnicity
	
	

	Hausa
	0
	0%

	Igbo
	35
	35%

	Yoruba
	65
	65%

	Class
	
	

	SS1
	41
	41%

	SS2
	29
	29%

	SS3
	30
	30%


Source: Field Survey, 2021

4.3
 ANSWERING RESEARCH QUESTIONS

Question 1: What is the level of teacher’s contribution towards student’s performance in economics?
Table 4.3:  Respondent on question 1
	Options
	Frequency
	Percentages

	High
	64
	64

	Low
	21
	21

	Undecided
	15
	15

	Total
	100
	100


 Source: Field Survey, 2021

From table 4.3 above, 44% of the respondents said high, 21% of the respondents said low, while the remaining 15% of the respondents were undecided.

Question 2: What are the qualities that make up a good economics teacher?

Table 4.4:  Respondent on question 2

	Options
	Yes
	No
	Total %

	Effective communication skills
	100

(100%)
	00
	100

(100%)

	Effective teaching method
	100

(100%)
	00
	100

(100%)

	Strong knowledge and a solid educational quality
	100

(100%)
	00
	100

(100%)

	Disciplined and professional
	100

(100%)
	00
	100

(100%)


Field Survey, 2021

From the responses obtained as expressed in the table above, all the respondents constituting 100% said yes in all the options provided. There was no record of no.

Question 3: What is the level of teachers increase in the performance of senior secondary school students in economics in this present millennium?
Table 4.5:  Respondent on question 3

	Options
	Frequency
	Percentages

	Very high 
	40
	40

	High 
	47
	47

	Low 
	13
	13

	Very Low 
	00
	00

	Total
	100
	100


 Source: Field Survey, 2021

From table 4.4 above, on the level of teachers increase in the performance of senior secondary school students in economics in this present millennium, 40% of the respondents said very high, 47% of the respondents said high, while the remaining 13% of the respondents said low. There was no record for very low.

Question 4: Does teachers’ teaching method lead to poor academic performance of students?
Table 4.6:  Respondent on question 4
	Options
	Frequency
	Percentage

	Yes
	78
	78

	No
	07
	07

	Undecided
	15
	15

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 78% of the respondents said yes, 07% said no. while the remaining 15% were undecided.

Question 5: Can educational qualities of teachers lead to high students’ performance in economics?
Table 4.7:  Respondent on question 5

	Options
	Frequency
	Percentage

	Yes
	62
	62

	No
	24
	24

	Undecided
	14
	14

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 62% of the respondents said yes, 24% said no, while the remaining 14% were undecided.

TEST OF HYPOTHESES

H01: Teacher qualities have no strong influence on academic achievement of senior secondary school students.

H02: There is no significant relationship between teachers’ years of experience and student’s academic performance in economics.

HYPOTHESIS ONE

Teacher qualities have no strong influence on academic achievement of senior secondary school students

Table 4.8: Teacher qualities have no strong influence on academic achievement of senior secondary school students.
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	62
	33.33
	28.67
	100
	10.0

	No
	24
	33.33
	-9.33
	16
	1.6

	Undecided
	14
	33.33
	-19.33
	36
	2.2

	Total
	100
	100
	
	
	13.8


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 13.8 and is greater than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is greater than the critical table value that is13.8 is greater than 5.991, the Null hypothesis is rejected and the alternative hypothesis which states that teacher qualities has a strong influence on academic achievement of senior secondary school students is accepted.

HYPOTHESIS TWO

There is no significant relationship between teachers’ years of experience and student’s academic performance in economics.
Level of significance: 0.05

Decision Rule: 

In taking decision for “r”, the following riles shall be observed;

If the value of “r” tabulated is greater than “r” calculated, accept the alternative hypothesis (H1) and reject the null hypothesis (H0).
If the “r” calculated is greater than the “r” tabulated, accept the null hypothesis (H0) while the alternative hypothesis is rejected
Table 4.9: Pearson Correlation Table showing the relationship between teachers’ years of experience(TYOE) and student’s academic performance in economics(SAPE)
	
	TYOE
	SAPE

	TYOE
	Pearson Correlation
	1
	.821**

	
	Sig. (2-tailed)
	
	.000

	
	N
	100
	100

	SAPE
	Pearson Correlation
	.821**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N 
	100
	100


Source: Survey data, 2021 

**. Correlation is significant at the 0.05 level (2-tailed)

The Pearson Correlation result in Table 4.9 contains the degree of association between TYOE and SAPE. From the result, the Pearson correlation coefficient, r, value of 0.821 was positive and statistically significant at (p< 0.000). This indicates that there is a significant relationship between teachers’ years of experience(TYOE) and student’s academic performance in economics(SAPE). 

Thus, TYOE and SAPE are correlated positively. 

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.1 Introduction

This chapter summarizes the findings on the impact of teacher’s educational qualification on the performance of senior secondary school students in economics using selected secondary schools in Yaba local Government area of Lagos State as case study. The chapter consists of summary of the study, conclusions, and recommendations. 
5.2 Summary of the Study

In this study, our focus was on the impact of teacher’s educational qualification on the performance of senior secondary school students in economics using selected secondary schools in Yaba local Government area of Lagos State as case study. The study is was specifically set to determine if level of teacher’s contribution towards student’s performance in economics, identify the qualities that makes up a good economics teacher, ascertain level of teachers increase in the performance of senior secondary school students in economics in this present millennium, determine if teachers’ teaching method lead to poor academic performance of students, and ascertain if educational qualities of teachers lead to high students’ performance in economic.
The study adopted the survey research design and randomly enrolled participants in the study. A total of 100 responses were validated from the enrolled participants where all respondent were students of five selected secondary schools in Yaba local Government area of Lagos State.

5.3 Conclusions

In the light of the analysis carried out, the following conclusions were drawn.

The level of teacher’s contribution towards student’s performance in economics is high.

The qualities that make up a good economics teacher include; effective communication skills, effective teaching method, strong knowledge and a solid educational quality, and disciplined and professional.

The level of teachers increase in the performance of senior secondary school students in economics in this present millennium is high.

Teachers’ teaching method leads to poor academic performance of students.

Educational qualities of teachers can lead to high students’ performance in economics.

There is a significant relationship between teachers’ years of experience and student’s academic performance in economics.

5.4 Recommendation

With regard to the findings of this study, the researcher recommended that;

There is need for quality planning quality assurance mechanism  needs to be implemented for continuous monitoring of each public secondary school among others.

Teacher qualification was found out to be the biggest determinant of student performance, therefore the researcher recommends that schools should place more emphasis on the development of teachers qualifications and quality  through training, seminars and workshops in order to improve students’ performance.

Economics teachers should pay more attention on the ways and manners the Economics is being taught.
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.

SECTION A

PERSONAL INFORMATION

Gender

Male
 [  ]
Female [  ]
Age

13-16
[  ]
17-19
[  ]
20+
[  ]
Ethnicity

Hausa [  ]
Igbo
[  ]
Yoruba
[  ]
Class

SS1
[  ]
SS2
[  ]
SS3
[  ]

SECTION B

Question 1: What is the level of teacher’s contribution towards student’s performance in economics?
	Options
	Please Tick

	High
	

	Low
	

	Undecided
	


Question 2: What are the qualities that make up a good economics teacher?

	Options
	Yes
	No

	Effective communication skills
	
	

	Effective teaching method
	
	

	Strong knowledge and a solid educational quality
	
	

	Disciplined and professional
	
	


Question 3: What is the level of teachers increase in the performance of senior secondary school students in economics in this present millennium?
	Options
	Please Tick

	Very high 
	

	High 
	

	Low 
	

	Very Low 
	


Question 4: Does teachers’ teaching method lead to poor academic performance of students?
	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


Question 5: Can educational qualities of teachers lead to high students’ performance in economics?
	Options
	Please Tick

	Yes
	

	No
	

	Undecided
	


