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ABSTRACT

This study was carried out to examine reading culture of primary school pupils and their academic performance in english language using 6 selected schools from UYO local government area of Akwa Ibom state. Specifically, the study examined   relationship between pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area, relationship between poor libraries or none at all and pupils’ academic performance in English language in Uyo Local Government Area,  relationship between socio-economic status of parents and pupils’ academic performance in English language in Uyo Local Government Area.

 The study employed the survey descriptive research design. A total of 96 responses were validated from the survey. From the responses obtained and analysed, the findings revealed that there is no  relationship between primary school  pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area, There is no  relationship between poor libraries or none at all and primary  pupils’ academic performance in English language in Uyo Local Government Area, There is no  relationship between socio-economic status of parents and primary school  pupils’ academic performance in English language in Uyo Local . 

The study recommend That school authorities should employ qualified school Librarians to man the school library, Government should equip the existing school libraries with good and adequate library resources that are rich in quantity, quality and varied to reflect the school curriculum. Government should imbibe the culture of acquiring, stocking current books and other educational resource materials either by purchase, donation, gift, exchange and bequeath, among others, The school authorities should include the reading hours in the school time-table, Ministry of Education and Local government should promote reading through youth-based organizations such as: Press and Reading clubs. 
CHAPTER ONE

INTRODUCTION
1.1
BACKGROUND OF THE STUDY

There is no question that a country's degree of development is directly related to its literacy level. Rather than improving its literacy ranking, several research indicate that Nigeria continues to regress (Olanrewaju, 2008). Reading is required for full engagement in today's society. It improves the quality of life by providing access to cultural heritage, empowering and emancipating citizens, and bringing people together. According to Holt (1998), a scenario in which a substantial proportion of individuals rarely read, either because they lack the competence or just do not care enough to take the time to focus, would pose one of the key building blocks of learning. Developing as a proficient and adaptive reader improves one's chances of success in school and in life. Sisulu went on to say that reading isn't only for school; it's for life. Reading in all of its forms is essential for being more educated and developing a better knowledge of oneself and others. It teaches people to be intelligent and constructive members of a democratic and harmonious community (Sisulu, 2004). In the case of Nigerian students, the lack of a broad reading culture acts as an effective impediment to their academic achievement. Our nation's economic, social, and political health today is dependent on developing educated individuals who can read extensively and use what they learn realistically for progress (Olanrewaju, 2008). The high rate/level of illiteracy is responsible for the majority of the difficulties we face in our country today. If a person is able to read and write, he will almost surely be able to avoid some things that are harmful to him. He will be able to obtain information on how to stay healthy from a variety of sources. He will understand how to care for himself in order to stay healthy (Nssien, 2008).

According to Osundare (2009), a country's degree of development is a result of its level of mental and cultural evaluation, as well as the status of its educational advancement, which is based on achieving a high level of literacy in all segments of the population. He goes on to say that Nigeria must raise its literacy rate since literacy is the foundation of a country's progress. The reality is that until a solution to Nigeria's shrinking or inadequate reading culture is found, the country will continue to struggle with underdevelopment. It is consequently necessary to raise awareness among the current generation about the benefits and significance of reading, as well as to ensure that they have the literacy skills required in modern society. Despite the significance of reading among schoolchildren, the researcher wanted to understand the origins of this bad reading culture and how it affects students' academic performance in English.

The ability of a youngster to read in English determines his or her achievement in other areas. The ability of a youngster to read and write benefits the child much. One of the benefits is that the child's success in other academic and educational areas will be influenced by this skill. There's no denying that a good reader will inevitably become an excellent writer. This has nothing to do with magic or mystery. According to Rubic and Provost (1998), in order to acquire any degree of publishable brilliance as writers, people must learn to refine their instincts for what works significantly. This might be accomplished by "practicing writing and reading" (p.4). When a youngster learns to read, he or she becomes literate. He or she can converse, dictate symbols, and select when and when not to eat. According to Omojuwa (2005), functional literacy does not end with learning but also assures reading for survival even after a child's attempt ends at the primary school level. The early missionaries' purpose in providing a six-year educational course for youngsters aged 6 to 12 years was to teach them fundamental reading and writing abilities. When instructors, parents, and guardians devote time to teaching children, they are all working toward the same objective, either directly or indirectly (Ekpu, 1997). He goes on to say that throughout these years of growth, the kid should be able to recognize objects, symbols, and numerical figures at home, school, or even on the playground. Similarly, when a student reaches the age of graduation from elementary school, he is expected to be proficient in reading short phrases in English. This implies that if a kid starts primary one at the age of six, by the time he or she reaches primary six, he or she will be eleven years old. There is no reason for a youngster of this age to be unable to read basic phrases in English. While criticizing the usually low condition of supply of library facilities and resources in most elementary and secondary schools in Nigeria, Eyo (2007) emphasized that insufficient provision of libraries in schools is a general illness afflicting education in Nigeria. According to Ingham (1998), a family's socioeconomic situation has a strong correlation with a child's reading performance. Ingham observes that although loudness in the classroom and homework checking are under the teacher's control. Ingham thinks that this is the point at which parents allow their child's reading condition by fully supporting those aspects that are beyond the teacher's control. The reality is that defining those elements, either inside or outside of the teacher's control, that contribute to poor academic performance of students in English language remains an unresolved issue in our primary schools in general and among students in particular.

1.2
 Statement of the Problem

The current reading and writing abilities of the ordinary Nigerian elementary school student are deplorable. This is the common consensus among scholars like Rumelhart (2004). According to Pinnell (2000), most youngsters who do not learn to read do so not because they are incapable of learning, but rather because of their careless attitude about reading. Again, Eyo (2007), while bemoaning the generally poor state of provision of library facilities and resources in most primary schools in Nigeria in general and in Uyo Local Government Area of Akwa Ibom State in particular, emphasized that inadequate provision of libraries in primary schools is a general disease plaguing education and has resulted in pupils' poor academic performance in school subjects in general and English language in particular. Low reading among primary five students is caused by a variety of causes, which has resulted in students' poor academic achievement in English. It was concerning since the study discovered that students' academic performance in English language was rather bad, which may impede their academic development in life. This spurred the creation of this study in an effort to provide a solution to this enormous challenge.

1.3
 Purpose of the Study

The study was undertaken to determine the causes of poor reading culture of primary school pupils and academic performance in English language in Uyo Local Government Area of Akwa Ibom State. Specifically, the study sought to determine:

1. The relationship between pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area.

2. The relationship between poor libraries or none at all and pupils’ academic performance in English language in Uyo Local Government Area.

3. The relationship between socio-economic status of parents and pupils’ academic performance in English language in Uyo Local Government Area.

1.4 Research Questions

The following research questions were poised to guide the study:

1. What is the relationship between pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area?

2. What is the relationship between poor libraries or none at all and pupils’ academic performance in English language in Uyo Local Government Area?

3. What is the relationship between socio-economic status of parents and pupils’ academic performance in English language in Uyo Local Government Area?

1.5 Research Hypotheses

The following hypotheses were formulated and tested at 0.05 level of significance.

1. There is no significant relationship between pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area.

2. There is no significant relationship between poor libraries or none at all and pupils’ academic performance in English language in Uyo Local Government Area.

3. There is no significant relationship between socio-economic status of parents and pupils’ academic performance in English language in Uyo Local Government Area.

1.6
 Assumption of the Study

The following assumptions were made in the study. It is assumed that:

i. Pupils’ poor reading culture is caused by a number of factors.

ii. Pupils’ attitude towards reading affects their academic performance in English language.

iii. Poor libraries or none at all influence pupils’ academic performance in English language.

iv. Socio-economic status of the family correlates highly with the degree of a child’s reading success.

v. The independent and dependent variables can be measured systematically.

1.7
 Significance of the Study

The findings of this study are expected to be of help to primary school teachers in their decision to adopt a particular teaching method aimed at making pupils learn how to read in English language.

Also, it is believed that the findings of this study will guide parents in their collaborative effort to teach their children how to read English language. More so, this study will provide current empirical data as regards the causes of poor reading culture of primary five pupils in English language.

Finally, this study will be of immense benefits to resource persons in their course of training and retraining primary school teachers. Again, this study will equally benefit would-be researchers by serving as a reference material for those who might want to conduct research on similar related subject matter.

1.8
 Delimitation of the Study

This study is delimited to the determination of the relationship between causes of poor reading culture of primary school pupils and academic performance in English language in Uyo Local Government Area of Akwa Ibom State.

The study is also delimited to pupils’ carefree attitude towards reading, poor libraries or none at all and socio-economic status of parents as they relate to pupils’ academic performance in English language. Reading Culture.
1.9
 Definition of Terms 

For the purpose of clarity and better understanding of the concepts used in this study, the following terms were defined according to the context in which they are used. Reading Culture
Reading: In its simple and general sense, reading denotes the decoding of information or message encoded in a conventional graphic symbol understood by both encoder (the author) and the decoder (reader). Reading Culture

Culture: That complex whole or civilization which includes knowledge, beliefs, arts, morals, law, customs and other capabilities acquired by man as a member of the society. Or the culture of a society is the way of life of its members, the collection of ideas, and habits which they learn, share and transmit from generation to generation. Reading Culture

Academic performance: This has to do with the level of achievement of primary school pupils in English language test and examinations.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION

Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Theoretical Framework

Chapter Summary

2.1
CONCEPTUAL FRAMEWORK

Reading Culture 

Reading culture according to Nyam (2015) is the use of reading as a regular activity, and thus the cultivation of an attitude and the possession of skills that make reading a pleasurable, regular and constant activity. In Ailakhu and Unegbu (2017), reading culture is having the habit of reading in every life and not just for school purpose. They however, emphasized that over time reading ceases to become the uphill task of reading to pass examination, rather it takes on an intrinsic value, reading for the sake of reading until an inclination to further reading is developed. These great authors concluded that the essence of reading culture is to encourage students to read as part of daily life and to establish the reading of books as a habit that would always be needed and enjoyed throughout one’s life.

Styles of Reading 

There are three different styles of reading. Accordingly, the Online Writing and Learning Link (OWLL) identified three (3) different styles of reading used for specific purpose. They include skimming, scanning and in-depth reading. 

Skimming
you read the headlines, headings or first sentences of the page in each section or paragraph. ‘Skip reading’ is done here. 

Scanning 

all the contents are not dealt with. Scanning could be use specifically for the purpose of referencing like to find words in a dictionary, locate names in a directory etc. In-depth reading: this is done after the text has been skimmed. Reading is done in detail to understand what the text is about. 

In-depth reading 

has four (4) different strategies, among which includes the ‘RAP strategy’ where the reader Reads, Ask and Put the answer into his/her own words, it helps the reader to develop the ability to recall and retell about information that are relevant to them and be able to apply it where necessary. Reading can present some challenges to some students such as: 

Those who do not anticipate that reading can bring pleasure. 

Those that are visually impaired. 

Those who have hearing impairment
The Role Of Libraries In Promoting Reading Culture 

in the 21st century -The libraries are places of information: When most people think library, they think books. And while that is certainly true, these days books take different shapes, such as e-books and audio books. -The library promotes literacy: In the 21st century, libraries are about much more than books, the library promotes literacy. They are committed to helping children and adults develop the skills they need to survive and thrive in a global information society: the ability to read and use computers. (www.i/ovelibraries.org).

Libraries offer us a depth and breadth of resources for us to read, learn, connect and play. 

Library week
this is a whole week set aside to intimate people about the essence of the library, its importance and what should be gained by using it. (Ailakhu and Unegbu (2017). According to Aina, Okusaga, Taiwo and Ogundipe (2011), as far back as 1981, the National Library of Nigeria has been sponsoring the readership promotion campaign in the country. This is done as part of the strategies to ginger up the reading culture in Nigeria. To get to all the nooks and crannies of the country. Academic and public libraries also have organized several readership promotion campaigns during most of their yearly library weeks where primary and secondary school pupils and students were invited to participate. During their participation, books were given to them to read school by school and the winner goes back with book prizes. This is to encourage them to further read. Libraries provide enabling environment and materials that offer more extensive and varied information than classroom study alone (Aina et al. 2011).

Benefits Of Reading Culture
Increase in memory 

reading slows down the rate of memory deterioration. Those who read live longer, their brain function is heightened. With the help of reading, ones’ memory is enhanced in the sense that it exercises the muscles of the brain and new memory is created as the brain strengthens and sharpens the memory. Ultimately, reading improves your brain, as the memory increases, it makes one smarter and more intelligent. However, the act of reading helps to heighten the brain function and increase/improve memory.  

Discipline: 

reading makes an individual to be disciplined by obeying certain rules and standards. It helps control one’s thought, emotions and actions. It helps one to achieve their goal in life. Adding reading to one’s daily schedule improves discipline. 

Vocabulary 

is another benefit of reading as it improves speaking skills and makes you a better speaker. Reading improves your vocabulary. When you read continuously, it creates room for continuous learning. Learning is a life-long process. In fact, reading is fun! The gap between what you do not know closes. Person Book When the gap closes, it takes one to the peak of what one must know (POINT C) A B C Contact with a book  

Creativity and skills 

reading can make one think creatively; the reader will have good creative thinking skills which will lead to better performance in his/her academics. In fact, it enhances the critical skills of concentration and focus. It also helps to widen the brain’s creative side and filters innovative thinking process into one’s brain. 

 Knowledge 

Knowledge itself is power! (Francis Bacon). The more you read, the more informed you become. The more knowledge you gain, the more powerful you become. This can be handy at any time because knowledge gained can never be lost.

National Level 

It enhances educational growth and development of the nation. (Ten

benefits of reading: https://www.cc-pl.org) 

Mental stimulation 

your brain requires exercise to keep it strong and healthy, just like muscles in your body. Reading has been found to enhance connectivity in the brain function is a sole effect of aging, but regular reading may help slow the process of Alzhiemer’s disease and dementia (a progressive disease that destroys memory and important mental functions). 

Stress Relief  

the distraction into the literacy world allows you to distance yourself from the stress of everyday life, putting your mind and body at ease - More sleep - sometimes it is hard to fall asleep when your mind is racing and busy worrying about a variety of things. Reading, even if for ten minutes, can help push whatever was keeping you awake out of your mind.  

Education:  

education is not cheap. Classes, seminars and educational software are just a few of the ways that you can pay to learn things. However, reading books from the library is free!: 

Better memory 

reading requires you to use your memory muscle, helping the muscle long term.  

Increase empathy  

reading requires us to sympathize with character’s emotions. Being emotionally transported by a book has shown to cause boosts in empathy - Improves concentration- when reading you are concentrating on one thing by doing so, you are training your body to avoid distractions. This ability can help when performing other tasks that require concentration  

Entertainment  

reading is much cheaper than going to the movies or many other forms of entertainment. In fact, reading is free at the library! We are constantly adding new books, so you never have to worry about running out of ones that you haven’t read. Books can transport you to different worlds without paying airfare.  

Vocabulary expansion 

the more you read, the more word you are exposed to. Reading is contagions exposing friends to your reading habits can be a great way to help encourage them to pick up a book. If you have children in elementary school, consider reading loud to them even if they can read on their own

ACADEMIC PERFORMANCE

The complexity of the academic performance starts from its conceptualization. Sometimes it is known as school readiness, academic achievement and school performance, but generally the difference in concepts are only explained by semantics as they are used as synonyms. 
Conventionally, it has been agreed that academic performance should be used in university populations and school performance in regular and alternative basic education populations. We will point out just a few because there is a diversity of definitions. Several authors agree that academic performance is the result of learning, prompted by the teaching activity by the teacher and produced by the student. From a humanistic approach, Martinez (2007) states that academic performance is “the product given by the students and it is usually expressed 
through school grades” (p. 34). Fifteen years ago, Pizarro (1985) referred to academic performance as a measure of the indicative and responsive abilities that express, in an estimated way, what a person has learned as a result of a process of education or training. 
For Caballero et al. (2007), academic performance involves meeting goals, achievements and objectives set in the program or course that a student attends. These are expressed through grades which are the result of an assessment that involves passing or not certain tests, subjects or courses. On their part, Torres and Rodríguez (2006 quoted by Willcox, 2011) define academic performance as the level of knowledge shown in an area or subject compared to the norm, and it is generally measured using the grade point average,

Purpose Of The School Or Academic Performance

This is to achieve an educational goal, learning. In this regard there are several components of the complex unit called performance. They are learning processes promoted by the school that involve the transformation of a given state, into a new state, and they are achieved with the integrity in a different unit with cognitive and structural elements. Performance varies according to circumstances, organic and environmental conditions that determine skills and experiences. The academic performance involves factors such as the intellectual level, personality, motivation, skills, interests, study habits, self-esteem or the teacher-student relationship. When a gap between the academic performance and the student’s expected performance occurs, it refers to a diverging performance. An unsatisfactory academic performance is the one that is below the expected performance. Sometimes it can be related to 
teaching methods. (Marti, 2003, p. 376). To the present, the expansion of educational opportunities in Latin America has not helped to compensate for the inequalities of a socioeconomic and cultural background. Although it is true, today millions of children and young people, previously excluded from education, enter the educational process K-12 (which term includes preschool, primary and secondary education), on average of one half does not complete it, and the other half continues highly dissimilar paths from the point of view of educational quality. In fact, among those who complete secondary education  a condition to avoid the risk of falling below the poverty line in Latin America - at age 15 an average of 50% have failed to achieve a minimum proficiency in learning skills defined by the PISA assessment (Brunner, 2013). The Organization for Economic Cooperation and Development (OECD) has published the results of the international PISA 2012 with the participation 
of Peru among other 65 countries or territories. 

School Failure
This is not tackled with exams and school systems do not improve by taking tests nonstop. Failure and success are market concepts which have never been considered in the educational world and we have to avoid the strong negative component they both imply. We observed a positivist bias that Marin (2013) describes with these words: “It is studied what fits best in the method, which is best measured, while what it is not so easily quantifiable is invisible.” In this case, PISA has the positive aspect of explicitly stating its approach, and thus it doesn’t intend to evaluate education as a whole, it doesn’t even intend to make of it assessment the most important fact in education. What is really important and useful is to define the educational goals we want to achieve, to analyze the contexts and difficulties we encounter, and to create proposals and mechanisms of action that will allow us to achieve these goals. 
It is known that during adolescence remarkable physical and psychological transformations occur, especially in personality. These transformations could affect school performance; therefore, teachers must be prepared to positively channel these changes; otherwise, they might take an adverse course. Similarly, we should go for flexible teaching interactions and methods, capable of adapting to students with very different personalities. We should also consider that if impulsivity affects the ability to learn, it may only affect the individual’s crystallized intelligence, not his/her fluid intelligence. This is because first one depends more on teaching-learning processes, while the fluid intelligence refers to the ability to establish relationships regardless of prior knowledge acquired. In this regard Llorente states that improving the educational situation implies to implement, strengthen and apply in all the educational centers, all the various measures that have been proven useful when dealing with 
diversity: such as splitting, individualized tutoring, the Initial Professional Qualification Program (IPQP), school activities programs, interdisciplinary and/or globalizing methodological proposals such as working in areas or projects, intervention of two teachers in a classroom at the same time, classroom organization in cooperative groups, mediation, negotiation and commitments, coordinating support teams, banks of resources and material, the lack of concentration of disadvantaged students in the same classroom or educational center.Also, a good educational monitoring system should promote a change in attitudes in teachers from certain sectors, beginning with awareness and conviction, rather than imposition. These are attitudes aimed at improving educational practices in the classroom or verification of the curriculum compliance.

Approaches To Learning And Academic Performance.

Approaches in the study of learning have been grouped around two orientations: Quantitative (behavioral and cognitive) and qualitative. Within the qualitative orientation there are two research lines: Styles and learning approaches. The latter are within the paradigm of information processing, but with a different phenomenological approach. 

Learning approaches

have a predisposing character or orientation to learn in a particular way. This gives them a similarity with learning styles which are “specific and relatively stable ways to process information.” 

Learning styles 

These are predispositions, relatively general and constant, responding to a subject’s trend. They derive from the willingness of an individual to adopt the same strategy in different situations, regardless of the specific demands of the task. However, the approaches are more flexible than the styles since they modulate according to the context and needs using the necessary strategies to achieve the intended objectives, which are more specific or particular. (Gargallo, Garfela & Pérez, 2006). Barca, Peralbo, Brenlla, Seijas, and Santa María Muñoz (2003) point out the learning approaches as the key determinants of academic performance. A learning approach describes the combination of an intention and a strategy when addressing a specific task, at a particular time. Thus, when there is a surface approach, there is an intention of getting high grades applying appropriate memorization techniques, then the student will have an adequate performance. As for the deep approach it involves a self-determined motivation, which involves effort and pleasure for what is been studied. In this regard the student has a high probability of obtaining a high performance in his/her studies. It is important to remember that learning approaches are not something stable in the student, that is, they are not an immutable personal characteristic. On the contrary, a student is able to adopt either learning approach (surface or deep) depending on the academic task. In other words, learning approaches are based on both: The students’ individual characteristics and the teaching context. For this reason, “a learning approach describes the nature of the relationship between student, context and task” (Biggs et al., 2001, p. 137).
Deep approach. 

It is based on an intrinsic motivation; the student has an interest on the subject and learning has personal significance for him. Strategies are used to achieve understanding and to satisfy a personal curiosity. Regarding processes, the student interacts with the learning content, relates ideas with prior knowledge and experience, uses organizing principles to integrate ideas, relates evidence to findings and examines the logic of the arguments used. Regarding results, a deep level of understanding is obtained by integrating well the fundamental principles and facts. Students with a deep approach usually achieve a good academic performance. However, an exclusively deep approach may not be as good for attainment as the predominantly deep approach. According to Biggs (1987) students using the first one define their own goals and try to achieve them their way. If it turns out that these are not academic goals, it gives the impression that the student is doing it wrong in the “official” sense of the term, no matter how satisfying it can be learning from his/her point of view.

surface approach

It is based on an extrinsic motivation; the student tries to “achieve something” and avoid failure. The student’s intent is to comply with the evaluation requirements by reproduction. Strategies are used in a rote learning. The processes are oriented to rote learning by repetition, so that facts and ideas are barely interrelated. The student accepts ideas and information passively and concentrates only on a test or exam. The result is a rote memorization, without recognizing principles or guidelines, and a zero or superficial understanding level. These students have a poor performance with respect to the objectives and they think about leaving school early. therefore, learning approaches are learning processes performed by a student when undertaking an academic task. These processes come from both his/her perceptions of the task as well as from the characteristics of the individual (Entwistle & Peterson, 2004). 
This concept has both situational and personal elements (Biggs, 1988 and 1993): When a student faces a task he formulates two fundamental questions: what do I get from this? And how do I get it? The first questions refers to goals and motives, and the second question refers to strategies and resources to achieve those goals (McCune & Entwistle, 2011). Thus, learning approaches are based on motives and use certain strategies.

2.2
THEORETICL FRAMEWORK

Social learning theory
A well-known social learning theory has been developed by Albert Bandura, who works within both cognitive and behavioural frameworks that embrace attention, memory and motivation. His theory of learning suggests that people learn within a social context, and that learning is facilitated through concepts such as modeling, observational learning and imitation. Bandura put forward “reciprocal determininsm” that holds the view that a person’s behavior, environment and personal qualities all reciprocally influence each others. He argues that children learn from observing others as well as from “model” behaviour, which are processes involving attention, retention, reproduction and motivation. The importance of positive role modeling on learning is well documented.
Socio-constructivism
In the late 20th century, the constructivist view of learning was further changed by the rise of the perspective of “situated cognition and learning” that emphasized the significant role of context, particularly social interaction. Criticism against the information-processing constructivist approach to cognition and learning became stronger as the pioneer work of Vygotsky as well as anthropological and ethnographic research by scholars like Rogoff and Lave came to the fore and gathered support. The essence of this criticism was that the information-processing constructivism saw cognition and learning as processes occurring within the mind in isolation from the surrounding and interaction with it. Knowledge was considered as self-sufficient and independent of the contexts in which it finds itself. In the new view, cognition and learning are understood as interactions between the individual and a situation; knowledge is considered as situated and is a product of the activity, context and culture in which it is formed and utilized. This gave way to a new metaphor for learning as “participation” and “social negotiation”.
Experiential learning
Experiential learning theories build on social and constructivist theories of learning, but situate experience at the core of the learning process. They aim to understand the manners in which experiences – whether first or second hand – motivate learners and promote their learning. Therefore, learning is about meaningful experiences – in everyday life – that lead to a change in an individual’s knowledge and behaviours. Carl Rogers is an influential proponent of these theories, suggesting that experiential learning is “self-initiated learning” as people have a natural inclination to learn; and that they learn when they are fully involved in the learning process. Rogers put forward the following insight: (1) “learning can only be facilitated: we cannot teach another person directly”, (2) “learners become more rigid under threat”, (3) “significant learning occurs in an environment where threat to the learner is reduced to a minimum”, (4) “learning is most likely to occur and to last when it is self-initiated” (Office of Learning and Teaching, 2005, p. 9). He supports a dynamic, continuous process of change where new learning results in and affects learning environments. This dynamic process of change is often considered in literatures on organizational learning.
Multiple intelligences
Challenging the assumption in many of the learning theories that learning is a universal human process that all individuals experience according to the same principles, Howard Gardner elaborated his theory of ‘multiple intelligences’ in 1983. His theory also challenges the understanding of intelligence as dominated by a single general ability. Gardner argues that every person’s level of intelligence actually consists of many distinct “intelligences”. These intelligences include: (1) logical-mathematical, (2) linguistic, (3) spatial, (4) musical, (5) bodily-kinesthetic, (6) interpersonal, and (7) intrapersonal. Although his work is speculative, his theory is appreciated by teachers in broadening their conceptual framework beyond the traditional confines of skilling, curriculum and testing. The recognition of multiple intelligences, for Gardner, is a means to achieving educational goals rather than an educational goal in and of itself.
 Situated learning theory and community of practice
“Situated learning theory” and “community of practice” draw many of the ideas of the learning theories considered above. They are developed by Jean Lave and Etienne Wenger. Situated learning theory recognizes that there is no learning which is not situated, and emphasizes the relational and negotiated character of knowledge and learning as well as the engaged nature of learning activity for the individuals involved. According to the theory, it is within communities that learning occurs most effectively. Interactions taking place within a community of practice – e.g. cooperation, problem solving, building trust, understanding and relations – have the potential to foster community social capital that enhances the community members’ wellbeing. Thomas Sergiovanni reinforces the idea that learning is most effective when it takes place in communities. He argues that academic and social outcomes will improve only when classrooms become learning communities, and teaching becomes learner-centered. Communities of practice are of course not confined to schools but cover other settings such as workplace and organizations.
21st century learning or skills
Exploration of 21st century learning or skills has emerged from the concern about transforming the goals and daily practice of learning to meet the new demands of the 21st century, which is characterized as knowledge- and technologically driven. The current discussion about 21st century skills leads classrooms and other learning environments to encourage the development of core subject knowledge as well as new media literacies, critical and systems thinking, interpersonal and self-directional skills. For example, the Partnership for 21st Century Skills (P21) defines the following as key: core subjects (e.g. English, math, geography, history, civics) and 21st century themes (global awareness, civic literacy, health literacy, environmental literacy, financial, business and entrepreneurial literacy); learning and innovation skills (creativity and innovation, critical thinking and problem solving, communication and collaboration); information, media and technology skills (e.g. ICT literacy, media literacy); and life and career skills (flexibility and adaptability, initiative and self-direction, social and cross-cultural skills, productivity and accountability, leadership and responsibility). One main learning method that supports the learning of such skills and knowledge is group learning or thematic projects, which involves an inquiry-based collaborative work that addresses real-world issues and questions.
2.3
SUMMARY
In this review the researcher has sampled the opinions and views of several authors and scholars on reading culture and academic performance in English. The works of scholars who conducted empirical studies have been reviewed also. The chapter has made clear the relevant literature.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
AREA OF STUDY

Uyo Local Government is a creation of statute of the Federal Government of Nigeria. It is by creation one of the 31 Local Government Councils that make up Akwa Ibom State, which is one of the 36 State of the Federation of Nigeria.

3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3
POPULATION OF THE STUDY

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out to examine reading culture of primary school pupils and their academic performance in English language  using selected primary schools in Uyo Local Government Area of Akwa Ibom state as a case study. Six (6) primary schools were selected for this study, the selected schools include: 

Earlydays nursery and primary school

Brainy hive nursery and primary school

Graceland nursery and primary school

Joyprime nursery and primary school 

Pinnacle schools 

Tenderheart schools.

Hence, the teachers of the selected schools  form the population of the study.

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 

3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population

A total sample size of 120 respondents was selected from the research population comprising of 20 teachers from each  of the  selected schools making a sum of 120 respondents using the convenient sampling method. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6
SOURCES OF DATA COLLECTION

The research instrument used in this study is the questionnaire. A 14 minutes survey containing 9 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.

3.7
METHOD OF DATA ANALYSIS

The responses were analyzed using the frequency tables, which provided answers to the research questions. The hypothesis  was tested using the Pearson Correlation statistical tool, SPSS v.23.
3.8
VALIDITY AND RELIABILITY OF THE STUDY

The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.

3.9
ETHICAL CONSIDERATION

The study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of one  hundred and 20 (120) questionnaires were administered to respondents of which only ninety six (96) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of 96 was validated for the analysis.
4.1
DATA PRESENTATION

Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	48
	50%

	Female
	48
	50%

	Religion
	
	

	Christian
	90
	95%

	Muslim
	6
	5%

	Age
	
	

	20-25
	35
	45%

	25-30
	30
	25%

	30+
	31
	30%


Source: Field Survey, 2021

4.2
ANSWERING RESEARCH QUESTIONS

Question 1: Do you think there is a relationship between pupils attitude towards reading and their academic in English language in uyo local government area?
Table 4.2:  Respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	90
	60

	No
	00
	0

	Undecided
	6
	40

	Total
	96
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 60% of the respondents said yes while the remaining 40 % were undecided. There was no record for No.

Question 2: Do you think there is a relationship between poor libraries or  none at all and pupils academic performance in English language in uyo local government area ?
Table 4.3:  Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	8
	17

	No
	80
	60

	Undecided
	8
	23

	Total
	96
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, All the respondents constituting 13% said yes. 63% said no, while 20% were undecided

Question 3: Do you think theres a relationship between socio economic status of parents and pupils academic performance in English language in uyo local government area?
Table 4.4:  Respondent on question 3

	Options
	Frequency
	Percentage

	Yes
	90
	60

	No
	2
	8

	Undecided
	3
	28

	Total
	96
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, all the respondents constituting 70% said yes, 9% said no, while 17% were undecided

Question 4: What is the relationship between pupils attitude towards reading and their academic performance in English language in Uyo Local Government Area?
Table 4.5:  Respondent on question 4

	Options
	Frequency
	Percentage

	Positive 
	60
	65

	negative
	16
	15

	undecided
	20
	20

	Total
	96
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 65% of the respondents said positive, 15% said negative, while the remaining 20% were undecided.

Question 5: What is the relationship between poor libraries or none at all and pupils academic performance in English language in Uyo?
Table 4.6:  Respondent on question 5

	Options
	Yes
	No
	Total %

	No motivation to read
	96

(100%)
	00
	100

(100%)

	No opportunity to make research
	96

(100%)
	00
	100

(100%)

	Excelling in examination is difficult
	96

(100%)
	00
	100

(100%)


Field Survey, 2021

From the responses obtained as expressed in the table above, all the respondents constituting 100% said yes in all the options provided. There was no record of no.

Question 5: What is the relationship between socio economic status of parents and  pupils academic performance in English Language in Uyo?
Table 4.6:  Respondent on question 5

	Options
	Yes
	No
	Total %

	Economic status of parent  provide educational support for the student
	100

(100%)
	00
	100

(100%)

	It enhances their motivation to do the task school sets before them
	100

(100%)
	00
	100

(100%)

	When a parent is economically stable they will help with educational materials
	100

(100%)
	00
	100

(100%)


Field Survey, 2021

From the responses obtained as expressed in the table above, all the respondents constituting 100% said yes in all the options provided. There was no record of no.
4.3
TEST OF HYPOTHESES

 H0:There is no significant relationship between pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area.

H0: There is no significant relationship between poor libraries or none at all and pupils’ academic performance in English language in Uyo Local Government Area.

H0: There is no significant relationship between socio-economic status of parents and pupils’ academic performance in English language in Uyo Local Government Area.

Hypothesis One

There is no significant relationship between pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area.

Table 4.7: Pearson Correlation Table showing the relationship between pupils attitude towards reading (PATR) resources and academic performance of students (AP)
	
	PATR
	APEL

	PATR
	Pearson Correlation
	1
	.821**

	
	Sig. (2-tailed)
	
	.000

	
	N
	96
	96

	APEL
	Pearson Correlation
	.821**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N 
	96
	96


Source: Survey data, 2021 

**. Correlation is significant at the 0.01 level (2-tailed)

The Pearson Correlation result in Table 4.7 contains the degree of association between PATR and APEL. From the result, the Pearson correlation coefficient, r, value of 0.821 was positive and statistically significant at (p< 0.000). This indicates that there is a significant relationship between pupils’ attitude towards reading (PATR) and their academic performance in English language(APEL)
Thus, PATR and APEL are correlated positively

Hypothesis TWO

There is no significant relationship between poor library and pupils’ academic performance in English language in Uyo Local Government Area

Table 4.8: Pearson Correlation Table showing the relationship between poor library (PL)  and academic performance in English language (APEL)
	
	PL
	APEL

	PL
	Pearson Correlation
	1
	.721**

	
	Sig. (2-tailed)
	
	.000

	
	N
	96
	96

	APEL
	Pearson Correlation
	.721**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N 
	96
	96


Source: Survey data, 2021 

**. Correlation is significant at the 0.01 level (2-tailed)

The Pearson Correlation result in Table 4.8 contains the degree of association between PL and APEL. From the result, the Pearson correlation coefficient, r, value of 0.721 was positive and statistically significant at (p< 0.000). This indicates that there is a significant relationship between poor library (PL) and academic performance in English language(APEL)
Thus, PL and APEL are correlated positively.

Hypothesis THREE

There is no significant relationship between socio-economic status of parents and pupils’ academic performance in English language in Uyo Local Government Area

Table 4.9: Pearson Correlation Table showing the relationship between socio-economic status of parent (SESP)  and academic performance in English language (APEL)
	
	SESP
	APEL

	SESP
	Pearson Correlation
	1
	.821**

	
	Sig. (2-tailed)
	
	.000

	
	N
	96
	96

	APEL
	Pearson Correlation
	.821**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N 
	96
	96


Source: Survey data, 2021 

**. Correlation is significant at the 0.01 level (2-tailed)

The Pearson Correlation result in Table 4.9 contains the degree of association between SESP and APEL. From the result, the Pearson correlation coefficient, r, value of 0.821 was positive and statistically significant at (p< 0.000). This indicates that there is a significant relationship between socio-economic status of parent (SESP) and pupil academic performance in English language(APEL)
Thus, SESP and APEL are correlated positively.
CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1
SUMMARY

In this study, our focus was to examine reading culture of primary school pupils and their academic performance in English using 20 teachers each from the selected schools as case study. The study specifically was aimed at highlighting  relationship between pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area,  relationship between poor libraries or none at all and pupils’ academic performance in English language in Uyo Local Government Area,  relationship between socio-economic status of parents and pupils’ academic performance in English language in Uyo Local Government Area.
The study adopted the survey research design and randomly enrolled participants in the study. A total of 96 responses were validated from the enrolled participants where all respondent are drawn from  teachers from the selected school. 

5.2
CONCLUSION

Based on the finding of this study, the following conclusions were made:

That there is no  relationship between primary school  pupils’ attitude towards reading and their academic performance in English language in Uyo Local Government Area, 

There is no  relationship between poor libraries or none at all and primary  pupils’ academic performance in English language in Uyo Local Government Area, 

There is no  relationship between socio-economic status of parents and primary school  pupils’ academic performance in English language in Uyo Local Government Area.
5.3
RECOMMENDATION

Based on the responses obtained, the researcher proffers the following recommendations:

The school authorities should employ qualified school Librarians to man the school library. 
Government should equip the existing school libraries with good and adequate library resources that are rich in quantity, quality and varied to reflect the school curriculum. 

Government should imbibe the culture of acquiring, stocking current books and other educational resource materials either by purchase, donation, gift, exchange and bequeath, among others. 
The school authorities should include the reading hours in the school time-table. 
Ministry of Education and Local government should promote reading through youth-based organizations such as: Press and Reading clubs. 
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QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]


Female [  ]

Age 

20-25
[  ]

25-30
[  ]

30 above
[  ]

Section B
PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION 
Question 1: Do you think there is a relationship between pupils attitude towards reading and their academic in English language in uyo local government area?
	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question 2: Do you think theres a relationship between poor libraries or  none at all and pupils academic performance in English language in uyo local government area ?
	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question 3: Do you think theres a relationship between socio economic status of parents and pupils academic performance in English language in uyo local government area?
	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question 4: What is the relationship between pupils attitude towards reading and their academic performance in english language I uyo local government area?
	Options
	Please Tick

	Positive 
	

	negative
	

	undecided
	


Question 5: What is the relationship between poor libraries or none at all and pupils academic performance in english language in uyo?
	Options
	Yes
	No

	No motivation to read
	
	

	No opportunity to make research
	
	

	Excelling in examination is difficult
	
	


Question 5: What is the relationship between socio economic status of parents and  pupils academic performance in english language
	Options
	Yes
	No

	Economic status of parent  provide educational support for the student
	
	

	It enhances their motivation to do the task school sets before them
	
	

	When a parent is economically stable they will help with educational materials
	
	


