AN ASSESSMENT OF PRE-PRIMARY SCHOOL EDUCATION ON PRIMARY SCHOOL PUPILS’ PERFORMANCE
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ABSTRACT

This study was carried out on an assessment of pre-primary school education on primary school pupils’ performance . Specifically, the study examined the extent to which government support Pre-primary pupils education in Nigeria. The study also find out if there are adequate instructional materials in other to aid Pre-primary schools pupils academic performance. The study further evaluate how effective the curriculum of Pre-primary education in Nigeria. Lastly, the study know if pupils pre-primary education influences their academic performance. The study employed the survey descriptive research design. A total of 30 responses were validated from the survey. From the responses obtained and analyzed, the findings revealed that government support Pre-primary education  to a high in Nigeria. Also, there is adequate instructional materials in Pre-primary schools in Nigeria. Furthermore,the curriculum of Pre-primary education being implemented in Nigeria is effective. Lastly, Pupils pre-primary education influence their academic performance in primary school. The study thereby recommend that there is need for state ministry of education officials to enforce the regulations laid down by the Federal Ministry of Education in regard to the provisions of early Childhood Education. Also, effective quality monitoring units should be set up by ministries of education and provide with necessary logistic support to ensure that minimum standards are maintained in both public and private pre-primary institutions. Lastly, government should regulate salary of all teachers in early childhood education as well as school fees. 

CHAPTER ONE:

INTRODUCTION
1.1
Background to the Study.

Early childhood education is largely a post-colonial development. The semblances of it during the colonial era were the kindergarten and infant classes, which consisted of groups of children considered not yet ready for primary education(Ministerio ,1993). As grouping for instruction in schools was not age-based during that period, some children aged six or even more, could be found in some of the infant classes. With the phasing out of infant classes, some parents began to feel the need for nursery schools. The need grew higher as a result of; increase in the number of working class mothers, changes in the economic life that warrant women picking up jobs in order to improve and support their families(Kaul,2002). Also the level of awareness of parents in terms of education gave an insight to most parents to see the need for pre-school classes, where their children could be given preparatory lessons before they attain school age. Thus, Nigerian educational administrators, policy makers and the then military government of Nigeria realized its needs for the country and gave it official recognition in the National Policy on Education in 1977. The National Policy on Education (1976, 1981, and 1998) is a document that is intended to guide the Nigeria educational system from Pre-primary, primary, secondary, technical levels and up to the tertiary level(Kaul,2002). The document presents National objectives which include: a free and democratic society; a just and egalitarian society; a united, strong and self reliant nation; a great and dynamic economy and a land of bright and full opportunities for all citizens. The objectives for Pre-primary education were derived from these national goals. The policy also stated that the quality of instruction at all levels had to be oriented towards inculcating the values of: ‘…respect for the dignity and worth of the individual, faith in man's ability to take rational decisions, moral and spiritual values in inter-personal and human relations, shared responsibility for the common good of society, respect for the dignity of labour, promotion of the emotional, physical and psychological health of all children, and acquisition of competencies necessary for self reliance’ (FGN,2004). In the current National Policy on Education(NPE, 2004), Early childhood education is labeled as Pre-primary education and is defined as the education given in an educational institution to children prior to their entering the primary school(Llach,1999). As stated in the policy  providing adequate care and supervision for the children while their parents are at 

· preparing the child for the primary level of education;  

· providing a smooth transition from the home to the school;
·document, the purpose of Pre-primary education includes, among others:  work;
Inculcating in the child the spirit of enquiry and creativity through the exploration of  teaching the rudiments of numbers, letters, colours, shapes forms, etc. through play, ·Nature, and the local environment, playing with toys, artistic and musical activities, etc.  and inculcating social norms(Mahuta,2007). The document lists a number of measures to be taken by government to ensure the achievement of the objectives of Pre-primary education. They include: encouraging private efforts in the provision of Pre-primary education; making provision in Teacher Training institutions for production of specialist teachers in Pre-primary education; ensuring that the medium of instruction will be principally the mother-tongue or the language of the local community; ensuring that the main method of teaching in Pre-primary institutions will be through play; regulating and controlling the operation of Pre-primary education, ensuring adequate training of staff and provision of essential equipment. The National Policy on Education (2004) placed the child at the centre of learning activities, but left out how this was to be achieved in the hands of ‘private owners.’ Most of the owners do not even understand the national philosophy behind the policy and lack the necessary educational background to run a school. One wonders, therefore, if these ‘private owners’ can implement the National policy in the way that it was designed to be done (Borishade. nd). An assessment of the running of Pre-primary education in Edo State, Nigeria will thus serve as a yardstick for judging the policy statement as contained in National Policy on Pre-primary education in Nigeria.
1.2
Statement of the Problem.

The major problem of educational mediocrity especially in the pre primary education has been a cause of major concern especially as children are the leaders of tomorrow. The development of the pre-primary education in Nigeria has not been given the required attention it needs,(Mahuta,2007) this is evident by the poor performance of children in the educational sector and the lack of government’ effective supervision of the pre-primary schools in Nigeria. This has evidently led to the poor educational development of our pupils in primary schools.
1.3
Purpose of the Study.

The primary objective of the study is an assessment of pre-primary school education on primary school pupils’ performance. The specific objective is as follows:

i. To examine the extent to which government support Pre-primary pupils education in Nigeria.
ii. To find out if there are adequate instructional materials in other to aid Pre-primary schools pupils academic performance.

iii. To evaluate how effective the curriculum of Pre-primary education in Nigeria.
iv. To know if pupils pre-primary education influences their academic performance.
1.4
Research Questions.

The following questions have been prepared for the study:

i. To what extent does government support Pre-primary education in Nigeria?
ii. Are there adequate instructional materials in Pre-primary schools in Nigeria?
iii. How effective is the curriculum of Pre-primary education being implemented in Nigeria?
v. Does pupils pre-primary education influence their academic performance in primary school?
1.5
Research Hypotheses

H0: pre-primary education of pupils does not influence primary school academic performance in Nigeria
H1: pre-primary education of pupils influences primary school academic performance in Nigeria
1.6
Significance of the Study.

The study would be of immense importance to government at all levels, school administrators and principals as it would reveal the true state of pre-primary schools in Nigeria and equally highlight the influence of pre-primary school education on pupils primary school students academic performance. the study would also benefit students, researchers and scholars who are interested in developing further study on the subject matter.
1.7
Scope of the Study.

This study will examine the extent to which government support Pre-primary pupils education in Nigeria. The study will also find out if there are adequate instructional materials in other to aid Pre-primary schools pupils academic performance. The study will further evaluate how effective the curriculum of Pre-primary education in Nigeria. Lastly, the study will know if pupils pre-primary education influences their academic performance. Hence the study will be delimited to some selected primary school in Benin city, Edo State.
1.8
Limitation of the study

Financial constraint- Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview).
Time constraint- The researcher will simultaneously engage in this study with other academic work. This consequently will cut down on the time devoted for the research work.

1.9
Operational definition of terms

Pre-primary school: relating to, or being the period in a child's life or education that ordinarily precedes attendance at primary school.

Performance: the action or process of performing a task or function.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION

Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.
2.1
Theoretical Framework

Motivation Theory

Motivation is a theoretical concept utilized to clarify human behaviour. The motivation provides the motive for the human beings to react and fulfil their needs. Motivation can also be defined as one's route lead to behaviour, or to the construct that trigger someone to desire to replicate behaviour and vice – versa , (A.H. Maslow 1943).  Motivation is defined as the process to make a start, guides, and maintains goal-oriented behaviours. Basically, it leads individuals to take action to achieve a goal or to fulfil a need or expectation. Motivation can be categorized as intrinsic motivation, extrinsic motivation and a motivation (J. Mitchell, M. Gagné,2012). 

Intrinsic And Extrinsic Motivation Theory

Intrinsic motivation, according to M. Ryan and E. Deci (2000), is described as an operation performed solely for the satisfaction of oneself, with no external expectations. The main factors that elicit intrinsic motivation are challenge, interest, power, and fantasy. In order to stay motivated in school, you'll need a lot of willpower and a positive attitude. Furthermore, according to Pérez-López & Contero (2013), intrinsic motivation and academic achievement have a strong and optimistic relationship. Intrinsic motivation directs an individual to participate in academic activities only to experience the fun, challenging and uniqueness without any external pressure or compulsion rather than expecting external rewards, gifts or under any compulsion or pressure. Attitude in learning is considered prominent and it influences the academic achievement. Intrinsic motivation is able to spread the positivity and make the gained knowledge to sustain for a long time. 

Extrinsic motivation, on the other hand, refers to external factors such as a reward, coercion, or punishment. Jabbari & Tohidi (2012). If a person is receiving a reward or is under some pressure or compulsion, they are extrinsically motivated. Tohidi & Jabbari (2012) claim that motivation can be cultivated extrinsically at first, then transformed into intrinsic motivation as the learning process progresses. This kind of motivation provides a high level of will power and engagement yet it would not able to sustain longer than the intrinsic motivation can do. If they are continuously motivated through the use of external rewards or compliments, it could be habitual for students to perform only to gain the rewards and not for own sake or to mastery skills or knowledge. Other than that, when an individual is not able to perform either intrinsically motivate or extrinsically motivate, then a motivation occurs.  Both intrinsic and extrinsic motivation is needed in a learning process. Learning is a complicated process and motivation is the hard rock of this process. Hence, students have to be highly motivated to face the challenges, understand the process and able to apply in real circumstances. Intrinsic motivation leads to self-motivation in pursuing the learning meanwhile extrinsic motivation gives the purpose to pursue the learning.
Hierarchy Of Needs Theory

MMaslow's Hierarchy of Needs is a well-known motivation theory that is often used in educational settings. Maslow's hierarchy of needs is a psychological theory that explains human motivation in the fulfillment of various levels of needs. Humans are driven to meet their needs in a hierarchical order, according to the theory. Abraham Maslow first proposed Maslow's Hierarchy of Needs in his 1943 paper "A Theory of Human Motivation.". Maslow also studied the healthiest and highest achieving 1% of the college student population.As a result he developed the hierarchy of needs as an attempt to describe what people need in order to achieve a level of fulfillment from their lives or what Maslow describes as ‘self-actualization. Abraham Maslow proposed that before students can reach their full potential, they must first fulfill a set of needs. It's worth noting that Maslow's theory was founded on ideology rather than empirical facts.Maslow's Hierarchy of Needs, on the other hand, should serve as a reminder to teachers that if our students' basic needs are not met, they are less likely to achieve their full potential. This list starts with the most basic needs and progresses to more advanced requirements. According to this theory, the ultimate aim is to achieve the fifth level of the hierarchy: self-actualization.

 The Social Learning Theory

Social learning theory, proposed by Albert Bandura, emphasizes the importance of observing, modelling, and imitating the behaviors, attitudes, and emotional reactions of others. Social learning theory considers how both environmental and cognitive factors interact to influence human learning and behavior. In social learning theory, Albert Bandura (1977) agrees with the behaviorist learning theories of classical conditioning and operant conditioning. However, he adds two important ideas:

Mediating processes occur between stimuli & responses.
Behavior is learned from the environment through the process of observational learning.
Children experience people in their environment behaving in a variety of ways. This is shown in the well-known Bobo doll experiment (Bandura, 1961). Models are people who have been studied. Children are surrounded by many prominent models in culture, such as their parents, characters on children's television, peers from their peer group, and teachers at school. These models show you how to analyze and mimic different types of behaviour, such as masculine and feminine, pro and anti-social, and so on.Children pay attention to some of these people (models) and encode their behavior.  At a later time they may imitate (i.e. copy) the behavior they have observed.They may do this regardless of whether the behavior is ‘gender appropriate’ or not, but there are a number of processes that make it more likely that a child will reproduce the behavior that its society deems appropriate for its gender. First, the child is more likely to attend to and imitate those people it perceives as similar to itself. Consequently, it is more likely to imitate behavior modeled by people of the same gender.
Second, the people around the child will respond to the behavior it imitates with either reinforcement or punishment.  If a child imitates a model’s behavior and the consequences are rewarding, the child is likely to continue performing the behavior. If a parent sees a little girl consoling her teddy bear and says “what a kind girl you are,” this is rewarding for the child and makes it more likely that she will repeat the behavior.  Her behavior has been reinforced (i.e., strengthened).External or internal reinforcement may be positive or negative. If a child seeks approval from parents or peers, this approval is external, but feeling good about being accepted is internal. Since it craves acceptance, a child will act in a way that it thinks will earn it.

If the reinforcement presented externally does not meet an individual's needs, positive (or negative) reinforcement will have little effect.

Reinforcement may be positive or negative, but the main point is that it typically results in a shift in actions.Third, the child will also take into account of what happens to other people when deciding whether or not to copy someone’s actions.  A person learns by observing the consequences of another person’s (i.e., models) behavior, e.g., a younger sister observing an older sister being rewarded for a particular behavior is more likely to repeat that behavior herself.  This is known as vicarious reinforcement.
This relates to an attachment to specific models that possess qualities seen as rewarding. Children will have a number of models with whom they identify. These may be people in their immediate world, such as parents or older siblings, or could be fantasy characters or people in the media. The motivation to identify with a particular model is that they have a quality which the individual would like to possess.
2.2
Objectives of Pre-Primary Education

Pre-primary education covers all forms of organized and  sustained center-based activities: such as pre-schools, kindergartens and day-care centers designed to foster learning, emotional and social development in children. These programmes are generally offered to children from the age of three [Mahuta,2007].

The overall objective of an ECD and Pre-primary  education programmes is to enhance child's development potential before his/her stepping into the primary school.  The specific objectives would include among others, the  following:

a. To provide all the necessary care and education to  young children that will help their development through  physical, cognitive, language, social and emotional  growth and change with due attention to children of  disadvantaged groups, children with special needs and  children of ethnic minorities.

b. To support language development of children through active interaction among with children and creating  opportunities for using the skills.

c. To support parents and other caregivers by providing  knowledge and skills necessary to meet children's  developmental needs.

d. To create a congenial and child friendly atmosphere at home, community and places of learning so that children benefit fully from care and learning activities.

e. To develop and train the trained human resources and support them effectively to carry out their work in early care and education of children.

The above objectives encompass the development needs of children from birth to transition into primary school. 

Pre-school or pre-primary education forms an integral part of this continuum and should be planned and implemented taking into account the links and the cumulative process of development [Mahuta,2007].

2.3
Concept of Pre-Primary Education

Pre-primary education or early childhood education is referred to as the education given to children aged three to five years prior to their entering primary school . before this time, organized nursery education was a rare phenomenon and a child’s own home and his family offer the best background for its social and personality development (Mahuta, 2007). Levenstein (1975) in Eneasator (1992) feels strongly inclined to believe that in a traditional African setting, the families especially the parents serve as cultural, linguistic and intellectual teachers of the young pre-primary child. This showed that the demand for pre-primary or nursery education was however very low until recent times. Ejieh (2006) reported a study of the provision of nursery education in Lagos, by Makinwa – Adebusoye in 1981 where 7.7% out of the 948 parents sent their children to either a nursery school r a group care center. A similar study according to Ejieh by Orebanjo in the same year showed that half the working mothers in Ile-Ife which by then was a semi urban settlement, preferred keeping their children with members of the extended family for child care to sending them to day care centres or nursery schools (Orebanjo 1981 in Ejieh 2006). The above results of the studies carried out by different researchers testify that parents did not value pre-primary education at that period.

However, as a result of the growing complexities of modern living, most homes are no longer able to carry out this function (Eneasator 1992).

Osanyin (1984) outlined these changing factors as:

1.The increasing necessity of mothers to go to work thus creating regular and unusually long period of total separation from the child.

2.The rising cost of living especially in the urban centess]

3.The rapid evolvement of a two worker family system resulting in stress and tension in the home.

4.The increasing tendency towards nuclear family system predominating in the urban centres due to geographic mobility of labour

5.The absence of multiple mothering that had provided for the development of trust and sense of security.

6.The scarcity of responsible and reliable domestic workers.

However, the above issues have led to Nigeria educational administrators, policy makers and the then military government of Nigeria to realize the need for pre-primary or nursery education in the country and give it official recognition in the national policy on education in 1977.

2.4
A Brief History of Pre-Primary Education in Nigeria.

In Nigeria, organized education of the child below primary school age did not receive official recognition until very recently, receive the attention it deserved. The concept of infant schools was introduced in Nigeria by the missionaries in the early 20th century when such schools were set up in the Western and Eastern regions of Nigeria. Early Childhood education in the form of nursery school or pre-primary education as we know it today in Nigeria is largely a post-colonial development. The semblances of it during the colonial era were the Kindergarten and infant classes, which consisted of groups of children considered not yet ready for primary education. As groping for instruction in schools was not age-based during that period, some children aged six or even more, could be found in some of the infant classes (Tor-Anyiin, 2008). With the phasing out of infant classes, some parents began to feel the need for nursery schools. During that period, (pre-independence) all efforts for provision of early childhood education were confined to the voluntary sector and received little or no support from the government (TorAnyiin, 2008). It was for the first time in 1977 with the introduction of National Policy on Education by the then military government of Nigeria that the importance and need for early childhood education was given official recognition and linked with the child’s educational performance in primary school. Gradually, early childhood institution stayed, and by 1985, Nigeria had about 4200 early childhood educational institutions. While by 1992 the number increased to about 8,300 (Federal Government of Nigeria/UNICEF 1993). Nowadays, early childhood educational institutions are located in various places and buildings compuses of universities and Colleges, premises of some industries and business organizations, church premises, residential buildings with unprecedented expansion owing to the high demand for early childhood care and education by parents (Ejieh, 2006).
2.5
Basic Curriculum Provision of National Policy on Pre-Primary Education

The FRN (2004) outlined some steps the government designed to achieve the objectives of preprimary education in Nigeria, which are as follows; (i) Encourage private efforts in the provision of pre-primary education (ii) Making provision in Teacher Training Institution for production of specialist teacher in Preprimary education. (iii)Ensuring that the medium of instruction will be principally the mother-tongue or the language of the local community. a. Develop the orthography for many more Nigerian languages, and. b. Produce textbooks in Nigerian languages, FRN reported that some of these developments are already being pursued in the University Departments of linguistics under the auspices of some state ministries of Education. This Language centre will be expanded so as to have wide scope; (iv)Ensure that the main method of teaching in the pre-primary institutions will be through play and that the curriculum of teacher training college is appropriately oriented to achieve this.

2.6
Early Childhood Education and its Problems 

Nigerian education system since independence can best be described as a system riddled with crisis. It is not strange for this to be so, because we had inherited the system from our colonial master (Eriba, 2011). Judged against this premise, it becomes very challenging for Nigerians to manage the educational system passed to them by the British. So the system becomes inundated with diverse crises since independence. According to Eriba (2011), the educational system has been in a state of permanent crisis that it has lost quality, efficacy and functionality over the years. Early childhood education in Nigeria is not left out in these crises which tend to make the gains of education less spectacular. The challenges which these problems have precipitated for the nation will be highlighted in few key areas so as to provide a framework for considered action by the stakeholders.

2.7
Proliferation of Early Childhood Institutions 
The official provision made in the National Policy on Education (FGN 2004) mandated the Government to encourage private efforts in the provision of early childhood education in the country. Moreso, owing to the high demand for early childhood education by parents, it does not take a long time for newly established early childhood institutions to grow and develop. According to Nwakaego (2007), it is becoming customary to operate a early childhood institution in every household. currently, early childhood education institutions are located in various places and buildings-campuses of some universities and colleges, premises of some industrial and business organizations, church premises, residential buildings some part or the whole of which are hired for use as early childhood schools (Ejieh, 2006). The flip side of this proliferation of early childhood institutions is that, the issue of standard and “regulations” have been waved off. The end result is that the young minds are offered “substandard” and “irregular” education that can not breed egalitarianism and self-reliant individuals of the society and leaders of tomorrow.

2.7
Quality and Qualification of Teachers 

The quality of the teachers determines the strength of any educational system and the value of the learners (Okoro, 2004). In Nigerian early childhood institutions today, the teacher quality is generally low. It is only a few of the nursery schools especially those owned by educational institutions, private companies and wealthy individuals that can afford to engage the services of university graduate teachers and holders of Nigerian Certificate in Education (NCE) qualifications, competent and committed teachers and are also capable of retaining such teachers. Most others employ a few NCE teachers (if any at all), who are usually underpaid, while others employ mainly Grade Two teachers and secondary school leavers with school Certificate or General Certificate (ordinary level) qualification. In a situation where most of the teachers in our early childhood institutions are unqualified and/or unprofessional, effective teaching and learning cannot be achieved.

2.8
In-effective Supervision of Early Childhood Institutions 

No educational plan however excellent it may be, can be effectively implemented if the school supervision is ineffective. State Ministry of Education officials are in principle, supposed to visit and inspect the physical plant, the human and other resources available in a proposed nursery school and if these are found to be adequate, the ministry would approve the school for operation. In most cases these visits are made a long time after the school had become operational and had been paying the prescribed taxes. The same is true in regard to teachers in nursery schools. Some of the people employed to teach the children are neither trained to teach nor do they know how to handle or relate to children.

2.9
Language Policy Implementation 

Inspite of the laudable provision of the language policy nothing much seems to have been achieved. Firstly, the position of Nigerian language as a medium of instruction is hard to come by. The FGN/UNICEF (1993) reported that about 93.2% of teaching and learning in Nigeria preschools was done in English. The 6.8% use immediate language shows clear lackadaisical attitude towards the implementation of the issue of medium of instruction in mother-tongue or language of immediate community. This problem is likely to be connected with parents and pupils interest in English which has been in use since 1842, as well as its official position in Nigeria (Tor-Anyiin, 2008). The low literacy rate even in English indicates poor implementation of the language policy, he further maintained that lack of implementation of language policy has affected the quality of Nigeria Educational development.

2.10
Teacher-Pupil Ratio 

The policy position of teacher pupil ratio of 1:25 is also not implemented due to lack of supervision or monitoring. In deed, since businessmen/women dominates this education sector, profit maximization is their main concern. As such, employing more teachers to maintain this ratio is not beneficial to them, hence, early childhood institutions have a ratio that depends on available children. This goes further to explain the accommodation problem of this educational level. Though higher institutions are now offering early childhood education courses, however, Government non encouragement in terms of scholarship and teachers’ poor financial remuneration is blocking many of the opportunities to go for such courses and help man the institutions. Indeed, since, the proprietors are money conscious their payment is not encouraging to warrant many people take to the study of early childhood education (Tor-Anyiin, 2008).

2.11
Negligence on the Part of Government 

Of all the measures that Federal Government undertook in order to facilitate the achievement of the objectives of early childhood education, the only one it has effectively accomplished is the granting of permission for private efforts in the provision of early childhood education in the country, with virtually less or non participation by the public sector. This, in addition to lack of supervision to ensure the maintenance of standards, has led to increases in numbers of early childhood education institutions in the country. Significant provision is yet to be made in public or private teacher training institutions in the country for the production of specialist teachers, it is doubtful if it can attract many clients, as neither the Federal nor any state government has established any nursery or early childhood schools where graduates of such a programme can be employed. Work in private nursery or early childhood institutions would probably have no attraction for specialist in early childhood education teachers because of low wages and job insecurity associated with teaching in such institutions (Ejieh, 2006).

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.2
POPULATION OF THE STUDY


According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out on the assessment of pre-primary school education on primary school pupils’ performance, using four (4) selected schools in Benin city, Edo State as a case study. Teachers of the selected primary schools form the population of the study.

3.3
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.

In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the entire population of teachers of the selected primary schools, the researcher conveniently selected 36 out of the overall population as the sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.

3.4
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.5
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.6
COLLECTION OF DATA 

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.7
 ADMINISTRATION OF DATA

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.8
 ANALYSIS OF DATA
The responses were analyzed using the yes ,no, undecided tables, which provided answers to the research questions. The hypothesis was tested using the chi- square statistical tool.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of thirty-six (36) questionnaires were administered to respondents of which only thirty (30) were returned and validated. This was due to irregular, incomplete and inappropriate responses to some questionnaire. For this study a total of 30 was validated for the analysis.

4.1
DATA PRESENTATION
Table 4.2: Demographic profile of the respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	17
	56.7%

	Female
	13
	43.3%

	Age
	
	

	20-25
	9
	30%

	25-30
	8
	26.7%

	31-35
	6
	20%

	36+
	7
	23.3%

	Marital Status
	
	

	Single 
	19
	63.3%

	Married
	11
	36.7%

	Separated
	0
	0%

	Widowed
	0
	0%

	Education Level
	
	

	WAEC
	0
	0%

	BS.c
	25
	83.3%

	MS.c
	5
	16.7%

	MBA
	0
	0%


Source: Field Survey, 2021

4.2
DESCRIPTIVE ANALYSIS

Question 1:  To what extent does government support Pre-primary education in Nigeria?

Table 4.3
respondent on question 1

	Options
	Frequency
	Percentage

	High extent 
	15
	45.45

	Low extent 
	4
	25.97

	Undecided
	11
	28.57

	Total
	30
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 45.45% of the respondents said high extent, 25.97% said low extent. While 28.57% of the respondent were undecided .

Question 2:  Are there adequate instructional materials in Pre-primary schools in Nigeria?

Table 4.4
Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	13
	58.44

	No
	7
	19.48

	Undecided
	10
	22.07

	Total
	30
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 58.44% of the respondents said yes, 19.48% said no , while 22.07% were undecided. 
Question3:  How effective is the curriculum of Pre-primary education being implemented in Nigeria?

Table 4.5:
Respondent on question 3

	Options
	Frequency
	Percentage

	Very effective 
	20
	38.96

	Not effective
	4
	25.97

	Undecided
	6
	35.06

	Total
	30
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 38.96% of the respondents said very effective, 25.97% said not effective, while 35.06% were undecided.

Question 4: Does pupils pre-primary education influence their academic performance in primary school?

Table 4.6:
Respondent on question 4

	Options
	Frequency
	Percentage

	Yes
	12
	51.94

	No
	8
	19.48

	Undecided
	10
	28.57

	Total
	30
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 51.94% of the respondents said yes, 19.48% said no , while 28.57% were undecided. 
4.3
TEST OF HYPOTHESIS

H0: pre-primary education of pupils have no influence on primary school pupils  academic performance in Nigeria

H1: pre-primary education of pupils have influences on primary school pupils academic performance in Nigeria.

Table 4.2: pre-primary education of pupils have no influence on primary school pupils  academic performance in Nigeria
	Options
	Fo
	Fe
	Fo - Fe
	(Fo - Fe)2
	(Fo˗-Fe)2/Fe

	Yes
	15
	10
	5
	25
	2.5

	No
	4
	10
	-6
	36
	3.6

	Undecided
	11
	10
	1
	1
	0.1

	Total
	30
	30
	
	
	6.2


Source: Extract from Contingency Table




Degree of freedom = (r-1) (c-1)






(3-1) (2-1)






(2)  (1)






 = 2

At 0.05 significant level and at a calculated degree of freedom, the critical table value is 5.991.

Findings

The calculated X2 = 6.2 and is greater than the table value of X2 at 0.05 significant level which is 5.991.
Decision

Since the X2 calculated value is greater than the critical table value that is 6.2 is greater than 5.991, the Null hypothesis is rejected and the alternative hypothesis which states that pre-primary education of pupils have an influence on primary school pupils  academic performance in Nigeria  is accepted.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1
SUMMARY

In this study, our focus was on the an assessment of pre-primary school education on primary school pupils’ performance using some selected schools in Benin City as a case study. The study specifically was aimed at highlighting the extent to which government support Pre-primary pupils education in Nigeria,  find out if there are adequate instructional materials in other to aid Pre-primary schools pupils academic performance, evaluate how effective the curriculum of Pre-primary education in Nigeria, and know if pupils pre-primary education influences their academic performance.  A total of 30 responses were validated from the enrolled participants where all respondent are drawn from teachers of the selected school.

5.2
CONCLUSION

Based on the finding of this study, the following conclusions were made:

Government support Pre-primary education  to a high in Nigeria 

There is adequate instructional materials in Pre-primary schools in Nigeria.

The curriculum of Pre-primary education being implemented in Nigeria is effective.

Pupils pre-primary education influence their academic performance in primary school.

5.3
RECOMMENDATION

Based on the responses obtained, the researcher proffers the following recommendations:

There is need for state ministry of education officials to enforce the regulations laid down by the Federal Ministry of Education in regard to the provisions of early Childhood Education. 

Effective quality monitoring units should be set up by ministries of education and provide with necessary logistic support to ensure that minimum standards are maintained in both public and private pre-primary institutions. 

Government should regulate salary of all teachers in early childhood education as well as school fees. 

The poor salary solely determined by respective exploiters of Early Childhood schools owners scare away many parents in sending their children. Poor salary denies such schools of professional or qualified and dedicated teachers hence children are denied quality education. 

Respective state ministries of education under National supervision should handle the issue of orthographies. Decentralization will be more helpful as respective states will know the mother tongues or the language of immediate environment. 

More so, Local Government Education Authorities (LGEA) rather than states should assist in the production of textbooks in the spoken language in the area. Regular supervision and monitoring with stiff penalties for offenders will help to maintain the teacher-pupil ratio. This will also help teacher to supervise the learning experience of the play method. 

Effective measures should be ensured in the training of early childhood/pre-primary teachers through adequate scholarships, approving the mounting of such programmes in all Universities, Institutes of Education and College of Education. Moreso, if Nigeria wants to achieve the objectives of education for all, then, there is need for Early Childhood Development to cover children of 0- 3years.
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.

SECTION A

PERSONAL INFORMATION
Gender

Male ( )

Female ( )

Age

20-25 ( )

25-30 ( )

31-35 ( )

36+ ( )

Marital Status

Single  ( )

Married ( )

Separated ( )

Widowed ( )

Education Level

WAEC ( )

BS.c  ( )

MS.c ( )

MBA ( )

SECTION B

Question 1:  To what extent does government support Pre-primary education in Nigeria?

	Options
	Please tick

	High extent 
	

	Low extent 
	

	Undecided
	


Question 2:  Are there adequate instructional materials in Pre-primary schools in Nigeria?

	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question3:  How effective is the curriculum of Pre-primary education being implemented in Nigeria?

	Options
	Please tick

	Very effective 
	

	Not effective
	

	Undecided
	


Question 4: Does pupils pre-primary education influence their academic performance in primary school?

	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


