AN ANALYSIS OF THE CAUSES AND REMEDIES FOR STUDENT UNREST IN RIVERS STATE

ABSTRACT

The primary objective of this research endeavour was to examine the underlying causes and propose potential solutions to the issue of student unrest in the Port-Harcourt metropolis. The study involved a sample of 200 respondents. The data was analysed using the t-test statistical methods. All of the hypotheses were tested at a significance level of 0.05. The study findings indicate that there is no statistically significant variation in the perspectives expressed by participants across different age groups, genders, religious affiliations, and social statuses regarding both the causes and proposed solutions. However, there were notable variations in the perspectives shared by the participants, depending on the type of institution, regarding both the underlying factors and proposed remedies. Based on the aforementioned findings, several recommendations were proposed, emphasising the crucial importance of involving students in decision-making processes that directly impact their educational achievements. The significance of the findings for counselling students facing distressing situations was emphasised.
CHAPTER ONE

INTRODUCTION

1.1 Background Of The Study
A higher institution refers to the educational institution that an individual enrols in following the completion of their secondary school education. The pinnacle form of education is characterised by the opportunity for individuals to select their own job paths. According to Olaitan (2004), the educational landscape in Nigeria is comprised of universities, polytechnics, and colleges of education. Among these three options, university education is considered the highest type of postsecondary education. According to Aguba (2006), the establishment of tertiary institutions in Nigeria can be traced back to 1932 with the founding of University College Ibadan and University of Nigeria Nsukka. These universities served as pivotal institutions and were highly esteemed by both students and the nation as a whole, owing to the high standards and respect accorded to their students. Subsequently, the academic sessions were offered without charge, devoid of any instances of strikes, riots, demonstrations, or similar occurrences.

The decline in standards commenced in 1944, coinciding with the initial instance of student unrest in Nigeria. The unrest was instigated by the students of King's College Ikeja, located in Lagos, who protested against the British authorities' intention to utilise the college as a facility for accommodating the West African Frontier Force, which was mobilised from their colonies in West Africa to contribute to the war efforts during the Second World War. The individuals that spearheaded the uprising were the deceased Chief Col. Chukwuemeka Odunegwu Ojukwu (retired), the deceased Chief A. Y. Eke, the deceased Chief Olu Akinfosile, and the deceased Chief Victor Orie-Whitey.

In 1953, a significant development occurred when Professor Wole Soyinka established a secret cult known as the Pyrates Confraternity, initially referred to as the Magnificent Seven, at the University College Ibadan (UCI), presently recognised as Obafemi Awolowo University, Ile-Ife. This organisation was established with the objectives of challenging established norms, revitalising the principles of chivalry, eradicating tribalism and elitism, and highlighting the irrationality of the colonial mindset among post-independence students.

The prevalence of student discontent has become a significant issue inside the Nigerian educational system during the 21st century. According to Adebayor (2008), the phase of a child's life spent in higher education is characterised by increased levels of stress and excessive energy within the family unit. The prescribed period for a course, typically four years, is often extended by an additional year or two, thereby deviating from the originally allowed timeframe.

According to the Cambridge International Dictionary of England (2005), student unrest refers to the occurrence of disagreements or conflicts among various factions of students. Additionally, it can be stated that students' unrest is characterised as a condition of disruption wherein students exhibit anger or engage in violent activity as a means of expressing their dissatisfaction or opposition towards a certain issue. According to Hornby (1996), students' unrest can be characterised as a condition of disruption in which students experience feelings of anger or dissatisfaction, potentially leading to acts of unrest or conflict. Educational academics employ five distinct categories to denote instances of student disturbance, namely students' unrest, students' rampage, students' violence, and students' cultism.

The causes of student unrest have been attributed to various elements, with educational academics offering differing perspectives on these issues.

Okeen (1997) opted to address the topic from multiple dimensions. The speaker asserted that the topic possesses both international and national/social dimensions, as well as unique considerations at the institutional and individual levels. According to Yalokwu (1992), the factors contributing to student unrest encompass religious intolerance, unemployment among graduates, incidents of violence against students in rural areas, insufficient parental guidance, inadequate infrastructure and facilities in educational institutions, limited transportation options for students, breakdown in communication between authorities and students, academic stress experienced by students, high rates of course failures, prohibition of student union a Other scholars have posited that various factors contribute to student unrest in Nigeria, including socio-personal, educational, and vocational pressures, involvement in cultism, strict regulations, insufficient infrastructure, communication barriers, individual indiscipline, student politics, intimidation by both staff and fellow students, external influences, and familial influences.

According to Akagu (1995), the agitation among students has resulted in detrimental effects on our educational system. Furthermore, the aforementioned issue has also resulted in the lack of recognition of degrees from certain Nigerian higher education institutions on a global scale. Additionally, it has led to instances of building damage, armed robbery, sexual assault, and various other criminal acts.

In order to contribute to the improvement of Nigeria, the researchers aimed to investigate the impact of student unrest in higher educational institutions and maybe propose solutions. It is noteworthy that student unrest was not originally inherent to the early stages of higher education in Nigeria.

1.2 Statement Of The Problem

Students’ rioting has done untold damage and hardship to the students themselves, the institutions concerned, the parents and the public in general. On September 29, 2011, the Federal Radio Corporation of Nigeria (FRCN) reported a killing of a several cultists who were believed to be members of Green-Landers by a cult group known as Blue-Landers in Yenegoa, Bayelsa State.

The incidence is so high and alarming that the educationalists have been compelled to investigate its root causes. It touches on nearly all the critical nerve centre of the very existing of our society. It raises fundamental questions regarding the structure and organization of our society.

The students’ unrest usually lead to mass destruction of school and staff properties, sustenance of serious injuries and in extreme cases loss of lives, thus bringing untold hardship and misery to parents and guardians.

Many commissions, laws and order have been set up and made in order to address the causes of this unrest, but unfortunately none of them had yielded a positive result, thereby making this topic to be a very crucial and national educational problem. Since the problem is crucial, it is necessary to try to find out the root effects of students’ unrest and make suggestions for possible solutions.

1.3 Purposes of the Study

The study specifically intended to:

1. Determine the causes of students’ unrest in Port Harcourt.

2. Determine whether there exist any significance difference in age, gender, religion, status and type of institution in relation to both the causes of students unrest.
3. Identify the implications of students unrest.

1.4 Research Hypotheses
H01: There is no significant differences between age and the causes of students unrest.
H02: There is no significant differences between gender and the causes of students unrest.

H03: There is no significant differences between religion and causes of students unrest.

H04: There is no significant differences between status and the causes of students unrest.

H05: There is no significant differences between the type of institution and the causes of students unrest. 
1.5 Significance of the Study

The study will be of great benefit to the society for it has been long that the government and school authorities are trying to solve this problem. The findings of this study will be of paramount interest to the government in that it will help them to address the problem, enact laws and give orders to the institution concerned and know the needs of the students and the institutions, and possibly provide some if not all of them.

On the part of the university authorities, the research will help them in knowing the problem areas and checking the administrative role of the institution. It will also enable them to tackle the problem at hand instead of allowing the problem to worsen or degenerate into uncontrolled state.

It will also enable other kinds of institutions such as financial institution, military institutions, business institutions, communication institution, etc on the issue of knowing the problem areas, checking the welfare of staff and the administrative structure of the institution and managing the crises incase it arises.

Moreover, this study will be of great benefit to other researchers who are carrying out research on related issues to this project work. Infact, the researchers and the general public will acquire knowledge from this research work.

1.6 Scope of the Study

Due to financial involvement and proximity, the scope of the study is limited to Port Harcourt. Thus, the responses for this study will be obtained from students of University of Port-Harcourt.

1.7 Limitation Of The Study
Like in every human endeavour, the researcher encountered slight constraints while carrying out the study. Insufficient funds tend to impede the efficiency of the researcher in sourcing for the relevant materials, literature, or information and in the process of data collection, which is why the researcher resorted to a limited choice of sample size. More so, the researcher simultaneously engaged in this study with other academic work. As a result, the amount of time spent on research will be reduced.

1.8 Definition Of Terms

Unrest: a state of dissatisfaction, disturbance, and agitation, typically involving public demonstrations or disorder.

Students' unrest: This is characterised by “collective discontent, dysfunctional conditions in educational institutions and concern (of public and students) for change in existing norms”.

CHAPTER TWO

LITERATURE REVIEW

INTRODUCTION
Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in two sub-headings:

Conceptual Framework
Theoretical Framework
Chapter Summary
2.1
CONCEPTUAL FRAMEWORK

Students’ Unrest 
The term ‘students’ unrest’ connotes a feeling of dissatisfaction by the students either with the authority of the general conditions of the student’s body. This dissatisfaction is usually manifested in such overt behavior as boycott of lectures, refusal to take part in examinations, meals or part in sporting activities, demonstration, riots, and strikes. It sometimes takes the form of frivolous outburst, football riots, pantry raids and faddish activities.

It can be an open manifestation of conflicts between the student body and the school authority and/or between the student’s body on the one hand and the government on the other. Oloko (1981) defined the term ‘students’ unrest’ as A situation in which students in secondary or other higher Institutions resort to the use of or threat of use of violence Against persons or properties in their attempt to resolve any Issue of conflict of interest they may have with other people In their own interest.

These other people may be other students, Staff or the administrators on one hand or public authorities, National or foreign on the other. 

Student unrest is a term that has been perceived in a number of ways, for instance, Odetan (1991) views it as of double folds. He said the first fold is between the students and the school authority and the second is between the students and the government. He said the second is usually more infectious and of wider realm as it usually involves many higher institutions at the same time. Oloko (1986) perceives student unrest as a situation in which students in higher institutions resort to the use of threat or violence against people or property in attempt to resolve issues or conflicts of interest they may have with other people. These other people may be the other students , lecturers, school administrators, on one hand, and public authorities on the other hand. Oyedeji (1980) also looks at student unrest, is a way for students to demand the perpetuation of the privileges enjoyed by them and even to seek additional concessions, rather than conform to the rules and suffer in silence. He believes that student revolts appears to be an international affaire since Universities all over the world are involved and that every campus is gripped by a vicious circle of crises and commotion. Students Unrest can be defined as a disturbed situation in tertiary institutions whereby students resorts to the use of threat or violence against the school authorities or government.
Students’ unrest in our institutions is a big social problem for it affects our society in general. As a societal problem, it is very necessary for everybody in the society with it. This goes to explain why there has been a lot of newspaper articles and radio broadcast on students’ unrest from day to day. Sanya (1981) commenting on the issue said, “Nigeria was rocked almost to its foundation by waves of students’ unrest in 1970 to 1980 decade. 

Causes of student Unrest in Nigeria Higher Institutions
The causes of student unrest can be categorized into internal and external factors. 

Internal Factor

Ajibade (1993) says internal factors causing student unrest in Nigeria Higher Institutions as those arising from the institutions internal administrative policies like students’ welfare- food problem, accommodation problem, inter campus transportation problem, rising in tuition and other fees, shortage of basis facilities (water, light e.t.c). Strained relationship between institutions officials and the Student Union executives, lack of involvement on matters that affect them and a host of others. Internal problem therefore are those that emanate from issues that are exclusive to happening on the campus. Ajibade (1993) further explains that internal problems include the problem of competition, i.e. competition for space after the initial competition for admission. The competition for space according to her , would continue while seeking for room space , classrooms, libraries, staff and other facilities. Odetara (1991) supports this when he discovered that students enrolment in tertiary institutions has been rising briskly while there are facilities and staff can not increase at the same rate. He notes that the available facilities are therefore becoming inadequate and this is further compounded by economic depression. Students of Higher Institutions have been found to react against scheduling of examination while some do complain about their preparedness to write the examinations and would therefore want such examination cancelled or postponed. In support of this assertion, Odotara (1991) opines that ill preparation of students for examination may lead to student unrest as they may resort to witch –hunt the school authority in an attempt to cause violence. As part of internal factors causing student unrest in Higher Institution , Babarinsa (1987) reports that in 1971), there was a demonstration by students in Ahmadu Bellow University (ABU) over poor food, and in 1978, there was a brutal students uprising against the 100% hike in feeding fees in the Universities. Shortage of learning facilities is another internal factor causing student unrest in Nigeria Higher Institution. Jimoh (1991) supports this when he notes that inadequacy of facilities for learning, such as reference materials, books, lecture room spaces and seats lead to student unrest in higher Institutions. As part of internal factors causing student unrest, Adesanya (1991) notes that a higher percentage student unrest could be attributed to clashes between students and school authority. In support of Adesanya (1991) Jayaram (1979) reported that student unrest in university can leads to demanding for the institution of judiciary enquiring into the university affairs, removal of the vice chancellor and removal of the police station from the university campus.
Difficulties experienced by students at school 

Students react violently when they are deprived of certain pleasure and when they face frustrating situations. Yusuf, the pro-chancellor of the university of the university of illorin (19898) commenting on the standard of living of most of the students said most of our students are living far below the poverty Datum line, and a truly hungry man or woman, particularly an adolescent, tends neither not to care About GOD or country.

Activities Of Secret Societies In Higher Institutions 
Secret societies as Sunday(1990) defined it as groups or organizations characterized by the use of secret initiation and other rituals, oaths and signs or recognition between members.

According to Sunday (1990) the first rule and cardinal obligation of a member of most secret societies is the maintenance of absolute secrecy both of his or her identity, those of fellow members and of the activities of the society. 

In an answer to the question on why secret societies exist on campuses; the Sunday best (1990) said that it is first of all a carry-over from society at large. It went on to explain that some of the secret societies In the campuses are branches, so to say of parent Societies outside the campus.

It gave examples with Such societies, the pyrates, the Eckanker and other Popular fraternities known and existing in the larger Society which are found on the campuses. According to the Sunday best, some of these campus societies are quite independent of outside parent societies, merely copings of them while some are directly sponsored and financed by parent societies outside the campus. They have various callings and objectives.

Among the secret societies that originate on the campuses are the more sinister and violence-oriented ones that are really the cause of rumpus in the campuses. Their usual method as the Sunday best said, is intimidation and harassment of non-initiate students and staff with the objective of instilling fear and submission in them, thereby enthroning their authority to be law unto themselves and hence achieve their selfish ends. These ends, according to the Sunday best, could range from passing an examination, satisfying sexual esires, attracting financial support or even resisting sabotaging college policies and regulations. Talking more on the activities of the societies, the Sunday best said that members of such organizations could walk into bar and order non-member to leave or else force them to buy drinks for them. A member could order a female student to sexual intercourse or more appropriately, rape her without as much as the girl or madam daring to make noise in the form of official report, as such action could mean much more bitter chastisement and harassment for her.

The secret societies sometimes engage each other in bloody fights as a result of rivalry and clash of interest. The incident at the University of Nigeria a few years ago in which one student was killed and two other seriously wounded by unknown people gives an insight to the activities of these secret cults, for the following day as Usen (1990) reported  vicious cult gang which called itself the Ever-ready-souls of the Concern, claimed responsibility for the bloodbath.

In the statement Issued on a piece of paper, smeared with blood, the gang, better Identified as the Buccaneers, said its midnight attack was a Revenge against “acts of terrorism” by another underground Campus cult called the pyrates. It warned the pyrates and other Members of the university community to be ready to shed more .

External Factors

External factors causing students unrest in Nigeria Tertiary Institution whose fact are arising from outside the institution, internal administrative policies, i.e. the problem relating to off campus issues which will include national and international issues( Ajibade, 1993). Other external factors include social-economy situation of the society, police or security agents, influence of the press and the influence of the outsiders e.tc. For instance, on national issues Bereday (1983) opines that students in higher Institutions often unrest to correct internal government abuses or what he calls ‘domestic cleavages’. Students of Nigeria higher institution often demonstration against some particular wrong committed by the government or against particular person in government. This is one of the external factors causing student unrest. In support of this, Fagboungbe (1983) explains that in 1961, a few months after political independence was achieved in Nigeria, the students of the university college, Ibadan unrested by opened confrontation against the Nigerian government the student of the university college as a vailed form of perpetuation of Britain’s hold in Nigeria. This is in line with what Bereday (1983) tags ‘‘ International cleavages’’ in Tokyo when he says International disatification to student unrest became easily documental. In 1949, Dutch students at the Hague unrested about their country’s colonialism. In Indonesia students demonstrated against the Japan Korean treaty. In 1966, Pakistan students fought against the Tashkent agreement with India (p.177). This shows that students in Higher Institutions in Nigeria have been found expressing their views on National and International issues, and even they are usually taken as mouthpiece of the public to express the opinion of the public on certain issues. For instance, Ajibade (1993) expresses that the student body led the 1985 unrest against the abortive coup of late- General Maman Vatsa. They also reacted to the hike in fuel price and Structural Adjustment Programme (SAP) in 1986 and 1987 respectively. The security agent (or police) is part of external factors causing student unrest in Nigeria Higher Institutions, since the police is usually called upon to quell student unrest. The students are easily provoked at the sight of police on or around the campus. Newswach of no. 5, 1989 reported. ‘‘On seeing the Police , the students of LASU gathered together and demonstrated against the presence of Police on their campus.(p19). In the same token, Oki (1990) observes that the interference of the police at any sight of tension or unrest in the institution of higher learning often degenerated in to conflict. The general mistrust between the students and the Police usually aggregates already tensed situation. This undoubtedly shows that the police, instead of helping to manage student unrest, is one of the external factors causing student unrest in Nigeria Higher Institutions of learning.

consequences of student unrest

Student unrest have several consequences for various stakeholders in society. Thus, student unrest disrupt institutional activities and have contributed to poor educational standards. There is the incessant closure of institutions of learning whenever there is a unrest, which adversely affects the scope and curriculum of the programmes offered (Davies et al., 2013). Chiluba (2019) found that the effects of student unrest at the University of Zambia include violence and destruction of property, disruption of academic activities, suspension and punishment of students and their leaders, and the conducting of examinations without completion of the course contents. Likewise, violent student unrest at the University of Zambia also precipitated the burning of tires, barricading of roads and stoning of vehicles. Consequently, many students were injured while others were arrested by the security forces (Mfula, 2016). Adeyemi (2009) concluded that the consequences of student crises in Nigerian public universities include disruption of academic programmes, destruction of lives, wanton destruction of property, closure of institutions, suspension of errant students and dismissal of students. MacGregor (2011) also noted that student unrest forced the government of Togo to close the University of Lomé after two days of incessant student unrest, which led to a clash with the security forces, thereby causing colossal destruction of university property and injuries among students. Hall (2016) reported that students at the University of Cape Town looted residences, disrupted the peace of the campus community and destroyed vehicles and university infrastructure, leading to the arrest and suspension of students. Odebode (2019) also noted that student unrest have resulted in serious injury, death, destruction of property and disruption of peaceful co-existence within society. Vincent, Okon and Njoku (2018) also noted that destruction of lives and property worth millions of Naira and disruption of the academic calendar were the consequences of student unrest at the University of Portharcourt, Nigeria.

Measures For Controlling Student unrest

The extant literature indicates that control measures for the effective control of student unrest include the use of dialogue, training of school administrators in crisis management, the presence of adequate infrastructure on campuses, and the establishment of committees made up of experts in conflict management and resolution to immediately mediate in students unrest, as well as the introduction of peace education into the school curriculum to make students appreciate the need for resolving differences without adopting violent means (Davies et al., 2013). Adeyemi (2009) found that a strategy of dialogue, signing of agreements with students and their parents on the prohibition of student unionism, and co-operation with students in decision-making were effective control measures for reducing the prevalence of student unrest at Nigerian public universities. Etaneki and Okolie (2020) concluded that student unrest could be controlled by adopting the use of effective communication, stable and moderate tuition fees, student involvement in decision-making, and effective leadership behaviour. Akeusola, Viatonu and Asikhia (2012) found that the provision of better welfare for students as well as stable and moderate tuition fees were perceived as good control measures for student crises in higher education institutions in Lagos State, Nigeria. Likewise, Odebode (2019) proposed the use of counselling to control student unrest, especially with regard to facilitating a cordial and mutual relationship between students and administrators. Ramsbothan, Miall and Woodhouse (2011) have also advocated the use of negotiation, bargaining, reconciliation, mediation, arbitration and intervention approaches in the control and management of student unrest. Likewise, Usman (2013) also noted that therapeutic counselling strategies such as dialogue, boxing the problem, arbitration, confrontation and neglect or silence could be used to control student unrest. However, neglect or silence control measures should be applied with caution, as it could turn peaceful unrest into violent unrest. K'okul (2010) also suggested the use of guidance and counselling for minimizing student riots in Kenyan universities. Vincent et al. (2018) suggested the use of corporate communication strategies and conflict resolution in the management of future unrest at the university of Portharcourt. Kuji (2016) also found that lecturers and students in NorthWest Nigerian universities perceived citizenship and value education to be effective for the control of student unrest. While it can be concluded from the foregoing that various measures could be adopted for the effective management of student unrest, it should be noted that some non-constructive measures have also been adopted by the relevant authorities to control student unrest. For instance, the indiscriminate use of security forces and political thugs to control student unrest has been widely condemned by experts in the field of conflict management, as it often adds more tension to already volatile conditions (Mangcu, 2016; Swart, 2016).

Influence Of Gender On The Perceived Causes, Consequences And Control Of Student unrest

Gender refers to the status, roles, responsibilities, duties, advantages, disadvantages and power being accorded to men and women in the society. By and large, the topic of the influence of gender on individual and group behaviour, especially student unrest, has been saturated by a plethora of studies in the extant literature. For instance, Odebode (2019) found that gender did not influence students' perceptions of the factors responsible for student unrest in Nigerian tertiary institutions. Similarly, Singh (2013) found that there was no significant difference in the level of student unrest among graduate students in professional and non-professional degree colleges in the city of Ghaziabad, India. However, Adegun and Ojo (2016) found no significant difference in the attitude of male and female students in tertiary institutions in Ekiti State, Nigeria towards unrest. Etaneki and Okolie (2020) found that there was no significant difference in the perception of male and female students of the causes of unrest in tertiary educational institutions in Delta State, Nigeria.
2.2 THEORITICAL FRAMEWORK

A theoretical framework includes concepts and, accompanied by their definitions and reference to pertinent scholarly literature, existing theories used for a particular study. This demonstrates an understanding of theories and concepts that are relevant to the topic of a research paper and that relate to the broader areas of knowledge being considered (Labaree, 2009). Research conducted around the use of technology in banking has employed the application of several research models and theories to explain factors that lead to adoption of technology.  The framework theory supporting the study is the theory of relative deprivation.

The Theory of Relative Deprivation
Relative deprivation is a gap between what people get (value capability, such as, social status, welfare etc) and what they perceive they should get (value expectations). The essence of this theory according to Davies cited in Onwuejeogwu, 1992 is that once people’s standards of living have started to improve, their level of expectation rises. If improvement in actual condition deepens, the urge to revolt emerges because of expectations that are not met and frustration sets in. This theory assumes that onece deprivation is removed; a state of normalcy will emerge.

To social psychologists, relative deprivation can be so intensively felt and widespread that it can degenerate with little catalysis into mass demonstration, violence and political instability. Relative deprivation according to Dollard cite in Ikelegbe, 1992 is particularly so when the rising expectations coincide with the falling socio-economic capabilities to satisfy them. This problem is further compounded when a period of economic and social development accompanied by subsidies, high standard of living, is also followed by economic hardship that destroys previous gains. Such a situation provides a fertile ground for social unrest, riot and even revolution (Ikelegbe, 1992).

As posited by the theorists of relative deprivation, it is not changes and deteriorations in socio-economic conditions that bring about riots, but the widespread individuals or group perception of deteriorating economic conditions. When the perception begins to give rise to frustration, mass discontent, disillusionment, etc, then the possibility of public uprising or unrest is heightened (Ikelegbe, 1992). It is along this line that Aluede (1995), Aluede and Aluede (1999) and Onyejiaku (1991) provided a picture of what triggers students' unrest in Nigerian universities. According to them the self is highly vulnerable to the frustrations of life obstacles and threats in the environment may cause an individual's frustration. Whether these obstacles are in the form of persons or objects, the individual reacts to some external figures directly in other to ward them off and reduces anxiety of feeling of guilt. In other situations, the individual may not be capable enough or it may not be convenient for him/her to express his/her aggressive behavior satisfactorily against the source of this frustration.

A cursory look at the antecedent factors in students' unrest in Nigerian universities reveals that most entering freshmen have extremely high hopes regarding the freedom of speech and actions which they will be able to exercise during their university life. These hopes according to Ehiametalor (1999) can be explicated as follows; 

I. Students expect that they participate in the governance of their institution; and 

II. Students expect that they may be provided with good learning/ teaching facilities, improved living conditions and other welfare amenities (provided by school authorities).

These beliefs remain in the student throughout campus life. Since activists are particularly responsive to these issues; they are apt to tolerate dissolution less highly and to take to unconventional means to concretize their dashed hopes (Keniston, 1997).

The Theory of Congnitive Dissonace

According to Festinger (1997), people strive to achieve a state of equilibrium among various attitudes (or learned predisposition to persons, situations or things) and behavior. This is because people prefer consistency or consonance to inconsistency or dissonance. Therefore, where ever people have a thought that is not consistent with their behavior, they experience cognitive dissonance and are motivated to seek means of restoring equilibrium (sprint hall and sprint hall, 1997).

Cognitive dissonance is considered to be a motivating force that gives rise to behavior designed to reduce dissonance. Cognitive dissonance begins with dislike for inconsistency between attitudes and behaviors (Le François, 1996). When such conditions (inconsistency between behaviors and attitudes arise, people experience an unpleasant state known as dissonance.

Festinger (1997) reasoned that one’s perceptions of one’s own state of fear could be a cognitive element analogous to one’s knowledge of some outside objectives (Buck 1996). To him, dissonance exists between two cognitive elements if considering these two alone; the obverse of one element could follow from the other. Thus if one cognitive element implies the other, they are said to be consonant with one another. If one cognitive element implies nothing about the other, they are said to be irrelevant to one another.

Broadening this theory, Iglitzin (cited in Ehiametalor, 1999) Keniston (1968) opined that students' perception of themselves reflect cultural values of their parents. Reinforcing this position, Ehiametalor (1979), Keniston (1998) and Wood (1994) maintained that for those from radical families, the process of radicalization involves a return to the fundamental values of the family.

A critical look at the incidents of student’s unrest in Nigerian universities shows that student' unrest results from the conventional cultural values of parents and the society. Activism therefore arises because of the inconsistency between students’ belief and the roles they are made to perform in the home, schools and society.

2.3 CHAPTER SUMMARY

In this review the researcher has sampled the opinions and views of several authors and scholars on the concept of students unrest. The works of scholars who conducted empirical studies have been reviewed also. The chapter has made clear the causes and consequences of students’ unrest. This chapter is thus fulfilled the conceptual, theoretical and empirical requirements.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 INTRODUCTION

In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.

3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e. mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3
POPULATION OF THE STUDY

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out to examine the causes and solutions to students unrest in Nigeria using Port-Harcourt as case study. Hence, the population of this study comprises of students of University of Port-Harcourt.

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenience  sample technique to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sample technique in selecting the respondents from the total population. In this study, the researcher adopted the random Sample technique to determine the sample size. Out of the entire students of University of Port-Harcourt, the researcher conveniently selected 200 participants as sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.

3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8
METHOD OF DATA ANALYSIS

Research question the mean scores and simple percentage tables. 

In analyzing the data collected, the four-point rating scale will be given values as follows:

SA = Strongly Agree

4

A = Agree


3

D = Disagree


2

SD = Strongly Disagree
1

Decision Rule:

To ascertain the decision rule; this formular was used

	4+3+2+1 =10

      4           4


Any score that was 2.5 and above was accepted, while any score that was below 2.5 was rejected. Therefore, 2.5 was the cut-off mean score for decision taken. 

The study hypotheses were tested using T-test statistical tool, SPSS v23.

3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

he study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of two hundred(200) questionnaires were administered to respondents of which all were returned and validated. For this study a total of  200 was validated for the analysis.

4.2
DATA PRESENTATION

The table below shows the summary of the survey. A sample of 200 was calculated for this study. A total of 200 responses were received and validated. For this study a total of 200 was used for the analysis.

Table 4.1: Distribution of Questionnaire

	Questionnaire 
	Frequency
	Percentage 

	Sample size
	200
	100

	Received  
	200
	100

	Validated
	200
	100


Source: Field Survey, 2021

4.1
DATA PRESENTATION

Table 4.2: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender
Male
	
	

	
	118
	59%

	Female
	82
	41%

	Age
	
	

	20-25
	88
	44%

	26-30
	76
	38%

	31-35
	20
	10%

	36+
	16
	8%

	Ethnicity
	
	

	Yoruba
	100
	50%

	Igbo
	76
	38%

	Hausa
	24
	12%

	Department
	
	

	Public Administration
	68
	34%

	Accountancy
	24
	12%

	Marketing
	36
	18%

	General Studies
	40
	20%

	Computer Engineering Technology
	32
	16%

	Year In School
	
	

	Year 1
	48
	24%

	Year 2
	52
	26%

	Year 3
	70
	35%

	Year 4
	30
	15%


Source: Field Survey, 2021

TEST OF HYPOTHESES

H01: There is no significant differences between age and the causes of students unrest.
H02: There is no significant differences between gender and the causes of students unrest.

H03: There is no significant differences between religion and causes of students unrest.

H04: There is no significant differences between status and the causes of students unrest.

H05: There is no significant differences between the type of institution and the causes of students unrest. 

Level of significance: 0.05

Decision Rule: 

In taking decision for “r”, the following riles shall be observed;

If the value of “r” tabulated is greater than “r” calculated, accept the alternative hypothesis (H1) and reject the null hypothesis (H0).

If the “r” calculated is greater than the “r” tabulated, accept the null hypothesis (H0) while the alternative hypothesis is rejected

Hypothesis One

Table 4.3: Significant differences age and the causes of students unrest.
T-Test

	Group Statistics

	
	Age
	N
	Mean
	Std. Deviation
	Std. Error Mean

	causes of students unrest
	Yes
	88
	227.4706
	42.92428
	6.01060

	
	No
	112
	231.2245
	44.37495
	6.33928


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	causes of students unrest
	Equal variances assumed
	.066
	.797
	-.430
	198
	.668
	-3.75390
	8.72991
	-21.07813
	13.57033

	
	Equal variances not assumed
	
	
	-.430
	97.472
	.668
	-3.75390
	8.73578
	-21.09094
	13.58314


From the first table above (Group statistics), we can observe that 88 respondents said yes while 112 said no. The mean of 3.8 showed that there is no mean difference between age and the causes of students unrest. This no difference was further explained by the standard deviation of 1.5 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.

The results shows that  Sig (2-Tailed) value (.668 and .668) is more than .05. hence we conclude that there is no statistically significant difference between age and the causes of students unrest.

Hypothesis Two

Table 4.4: Significant differences between gender and the causes of students unrest.
T-Test

	Group Statistics

	
	Gender
	N
	Mean
	Std. Deviation
	Std. Error Mean

	causes of students unrest
	Yes
	95
	237.4806
	44.92623
	7.95063

	
	No
	105
	241.3235
	45.37998
	9.34927


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	causes of students unrest
	Equal variances assumed
	.066
	.797
	-.430
	198
	.669
	-4.78398
	9.72992
	-32.07813
	15.57033

	
	Equal variances not assumed
	
	
	-.430
	97.472
	.669
	-4.78398
	9.73577
	-32.09094
	15.58314


From the first table above (Group statistics), we can observe that 95 respondents said yes while 105 respondents said no. The mean of 3.8 showed that there is no mean difference of between gender and the causes of students unrest. This no difference was further explained by the standard deviation of 0.5 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.
The results shows that  Sig (2-Tailed) value (.669 and .669) is more than .05. hence we conclude that there is no statistically significant difference between gender and the causes of students unrest.

Hypothesis Three

Table 4.5: Significant differences between religion and causes of students unrest.
T-Test

	Group Statistics

	
	Religion
	N
	Mean
	Std. Deviation
	Std. Error Mean

	causes of students unrest
	Yes
	98
	357.4897
	52.92664
	6.75066

	
	No
	102
	356.3235
	49.37664
	7.64924


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	causes of students unrest
	Equal variances assumed
	.066
	.797
	-.430
	198
	.657
	-13.78399
	11.72900
	-29.07813
	16.57930

	
	Equal variances not assumed
	
	
	-.430
	97.472
	.657
	-13.78399
	11.73508
	-29.09094
	16.58910


From the first table above (Group statistics), we can observe that 98 respondents said yes while 102 said no. The mean of 1.2 showed that there is no mean difference between religion and causes of students unrest. This no difference was further explained by the standard deviation of 3.6 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.
The results shows that  Sig (2-Tailed) value (.657 and .657) is more than .05. hence we conclude that there is no statistically significant difference religion and causes of students unrest.
Hypothesis Four

Table 4.6: Significant differences status and the causes of students unrest.

T-Test

	Group Statistics

	
	Status
	N
	Mean
	Std. Deviation
	Std. Error Mean

	causes of students unrest
	Yes
	90
	402.7771
	46.72609
	8.55065

	
	No
	110
	401.8623
	45.30668
	9.64940


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	causes of students unrest
	Equal variances assumed
	.066
	.797
	-.430
	198
	.655
	-18.98306
	13.85902
	-23.07813
	19.57931

	
	Equal variances not assumed
	
	
	-.430
	97.472
	.655
	-18.98306
	13.88500
	-23.09094
	19.58911


From the first table above (Group statistics), we can observe that 90 respondents said yes while 110 respondents said no. The mean of 0.9 showed that there is no mean difference between status and the causes of students unrest. This no difference was further explained by the standard deviation of 1.4 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.
The results shows that  Sig (2-Tailed) value (.655 and .655) is more than .05. hence we conclude that there is no statistically significant difference between status and the causes of students unrest.

Hypothesis Five

Table 4.7: Significant differences between type of institution and the causes of students unrest.
T-Test

	Group Statistics

	
	type of institution
	N
	Mean
	Std. Deviation
	Std. Error Mean

	causes of students unrest
	= Yes
	112
	208.4000
	46.49821
	9.29964

	
	   No
	88
	236.2800
	40.35838
	4.66018


	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	causes of students unrest
	Equal variances assumed
	.555
	.458
	-2.878
	198
	.005
	-27.88000
	9.68683
	-47.10319
	-8.65681

	
	Equal variances not assumed
	
	
	-2.680
	36.814
	.011
	-27.88000
	10.40195
	-48.95996
	-6.80004


From the first table above (Group statistics), we can observe that 112 of the respondent said yes while 88 respondents said  no. The mean showed that there is a mean difference of 27.88 between type of institution and the causes of students unrest. This difference was further explained by the standard deviation of 6 between the two groups.
The rule states that if the Sig (2-Tailed) value is greater than .05, conclude that there is no statistically significant difference between the two conditions, while If the Sig (2-Tailed) value is less than or equal to .05, conclude that there is a statistically significant difference between the two conditions.

The results shows that  Sig (2-Tailed) value (.011 and .005) is less than .05. hence we conclude that there is a statistically significant difference between type of institution and the causes of students unrest.

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.1 Introduction

This chapter summarizes the findings on the causes and solutions to students unrest in Nigeria using Port-Harcourt as case study. The chapter consists of summary of the study, conclusions, and recommendations. 
5.2 Summary of the Study

In this study, our focus was to examine the causes and solutions to students unrest in Nigeria using Port-Harcourt as case study. The study specifically was carried out to determine the causes of students’ unrest in Port-Harcourt Metropolis, determine whether there exist any significance difference in age, gender, religion, status and type of institution in relation to both the causes of students unrest, and identify the implications of students unrest.
The study adopted the survey research design and randomly enrolled participants in the study. A total of 200 responses were validated from the enrolled participants where all respondent where students of students of University of Port-Harcourt.
5.3 Conclusions

Based on the findings of the study, the researcher concluded that; 

There is no significant differences between age and the causes of students unrest.

There is no significant differences between gender and the causes of students unrest.

There is no significant differences between religion and causes of students unrest.

There is no significant differences between status and the causes of students unrest.

There is a significant differences between the type of institution and the causes of students unrest. 

5.4 Recommendations

Based on the findings of the study, the following recommendations are proffered.

It is essential and important to allow student participation in decision making which affects their educational attainments. 

Student Union Officers should be made to meet with the school authorities on regular basis to discuss internal issues affecting the student’s welfare. This regular meeting between the school authorities and the students Union Officers becomes important as it will bridge the communication gap between the student’s body and the school authorities.

Bridging the communication gap between the school authorities and the student body improves student/ school authorities and student/ staff relationship. This will enable the school authorities to know ways of attending to students’ genuine complaints on time before students start to unrest.

More fund should be provided for Higher Institutions Nigeria by both Federal and State Governments. This will enable the school authorities to improve the welfare conditions of students in their various schools.

The Federal Government of Nigeria should look into the working conditions of lecturers because they need to be motivated to put in their best so that students are fully equipped. This is of great importance because students are the future leaders.  

A standing committee that is made up of conflict management and resolution experts be set up in the school for immediate intervention into conflict situations in the school.  

Peace education programmes should be introduced into school curriculum and environment for students and staff to understand the beauty of resolving their differences through peaceful means rather than violent ways.
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APPENDIXE

THE INFLUENCE OF LEARNING ENVIRONMENT ON STUDENTS ACADEMIC PERFORMANCE (TILESAP)

QUESTIONNAIRE

SECTION A

PERSONAL INFORMATION

Gender

Male 

[  ]


Female 
[  ]

Age 

20-25

[  ]
26-30

[  ]
31-35

[  ]
36+

[  ]
Ethnicity

Yoruba

[  ]
Igbo

[  ]
Hausa

[  ]
Department

Public Administration
[  ]
Accountancy

[  ]
Marketing

[  ]
General Studies
[  ]
Computer Engineering Technology [  ]
Year In School


Year 1

[  ]
Year 2

[  ]
Year 3

[  ]
Year 4

[  ]

SECTION B

Please tick [√] your most preferred choice and avoid ticking twice on a question

Question 1: What are Factors that Influence Students’ Unrest in Institutions?
	S/N
	ITEM STATEMENT
	SA
	A 
	D  
	SD 

	1
	The student union is a very effective body in your institution
	
	
	
	

	2
	Breaking of acceptable rules and regulations cause students’ unrest in institutions of higher learning.
	
	
	
	

	3
	The lack of social amenities on the campus can be responsible for students’ unrest
	
	
	
	

	4
	Periodic strike by staff creates an atmosphere for students’ unrest.
	
	
	
	

	5
	Cultism can lead to students’ unrest.
	
	
	
	


Question 2: What are The Implications of Students’ Unrest on the Academic Performance of Students in Institutions?
	S/N
	ITEM STATEMENT
	SA
	A 
	D  
	SD 

	1
	Students’ unrest disrupts academic programmes and causes students to spend longer time with less zeal to pursue their programmes.
	
	
	
	

	2
	Closure of schools as a result of students’ unrest causes students to loose interest in their studies.
	
	
	
	

	3
	As a result of students’ unrest, lecturers may not cover the syllabus leading to poor academic performance of students.
	
	
	
	

	4
	Students’ unrest encourages brain drain which may cause graduate to be regarded as half baked graduate.
	
	
	
	

	5
	After the unrest, student may not have the zeal to go back to school which affects their academics aspirations.
	
	
	
	


Question 3: What are measures that can be put in Place to Minimize the Occurrence of Students’ Unrest in Institutions?
	S/N
	ITEM STATEMENT
	SA
	A 
	D  
	SD 

	1
	Using dialogue can solve the problem of students’ unrest.
	
	
	
	

	2
	Rustication of erring students after unrest helps in solving the problem that brought about the crisis.
	
	
	
	

	3
	Training of school administrators on crisis management can reduce the occurrence of unrest in institutions of higher learning
	
	
	
	

	4
	Presence of adequate infrastructure on campuses can reduce students’ unrest in institutions of higher learning.
	
	
	
	

	5
	Adequate funding by the government and corporate bodies can reduce students’ unrest.
	
	
	
	


=  2.5








