A STUDY OF THE PHONOLOGICAL USAGE OF THE ENGLISH LANGUAGE BY L2 SPEAKERS IN SELECTED NIGERIAN SCHOOLS

ABSTRACT

This study attempts to find out the phonological problems of Selected Secondary School students in the English language. In achieving this goal, 60 students were sampled using descriptive survey design, because it is aimed at collecting data on features and facts about a given population and describing it in a systematic manner. 
In conclusion, this study revealed among other things that the selected speakers of English as L2 have problems in the use of English suprasegmental features. The findings however indicate that they can be assisted to overcome these problems.
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CHAPTER ONE 


INTRODUCTION 

Background of the Study

English can be said to be the most widely spoken language in the world, and has become the official language of some West African countries, namely, Nigeria, Ghana, Sierra-Leone, Liberia and the Gambia. In these countries, English is a second language which has been adopted as the official language, partly because it is a colonial heritage, and because it is a neutral language among numerous indigenous languages contending for supremacy.

The most common means by which human beings communicate with one another is language which, primarily, exists in a spoken form. Any other representation of language such as writing is of secondary importance, because most human communication is done orally. A person can only claim to know a language if he/she can speak the language. Hence, second language learning, specifically pronunciation learning, demands correct perception and production of sounds in the target language. The learning process itself tends to be influenced by well-established perceptions of sound and articulatory organs in the first language.

Language is the major tool of communication in human society and speech occupies a major position in most discussions of language as a communicative medium. One of the major characteristics of man, according to Mgbodile (1999), is his ability to use language to send messages about objects, events and situations around him. Speech is what distinguishes man from other animals. Speech is paramount to any language and knowledge of the English Language cannot be appreciably good without effective manipulation of the speech sounds, for linguistics competence, according to Chukwuma,H and Otagburuagu,E(1997), is based mainly on oracy. So, the mastery of English is highly connected to the mastery of the spoken form of it.  

From the early age, a normal child responds to the sounds which his elders use to communicate with him. In his bid to communicate and get his needs identified and satisfied, the child begins to imitate the sounds which he has heard from his elders. His dire need to communicate with the adult community and his constant hearing and imitation of the language make it possible for him to acquire his mother tongue or his first language. Ogbuehi (2003) asserts that every normal child acquires the sound system and the speech patterns of his mother tongue in a normal way through imitation of sounds from adult group.

On the other hand, learning to speak a second language or foreign language usually involves some rigours and challenges because the learner has to learn the sound systems and the prosodic features of the second language against the already firmly consolidated first language in the mind of the learner. The problem is partly that some languages are tonal and syllable-timed and others are stress-timed and various speech sounds have distinctive acoustic properties. The adjustment to these differences may lead to a mismatch and therefore the learner may produce sounds that cannot be understood by other users of the same language. OnuIgala (1990) asserts that learning to speak a second language is psychologically demanding because the learner already feels comfortable towards the phonological systems of his native language. Mackey (1965) agrees that a person who has been using only one language since early childhood has habits and thoughts which are closely tied to his habits of language, and that language is a part of his experience. He concludes that in learning a second language, the learner has to adjust his speech habits to accommodate those of the target language. This according to Otagburuagu and Okorji (2002) is because languages have their individual peculiar phonological and phonemic features which must be mastered and used by the learner for mutual intelligibility with the native speakers and other users of the language.

Many learners of a second language cannot make this adjustment successfully. They approximate the phonological features of the second or target language with those of their mother tongue.   Put in another way, they allow the speech habits of their mother tongue or their first language to interfere with the speech habits of the target language. This phenomenon, according to Akindele and Adegbite (1999), is known in the language register as phonological interference. 

Phonological interference is a term which refers to a linguistic occurrence in which two different languages over lap and the linguistic system of one of the languages is transferred into the other in a process of producing the latter which is the second or target language. Interference, according to Baldeh (1990) is the major obstacle in the teaching of the English language and it constitutes a great problem to the learning of a second language for it can hinder mutual understanding and intelligibility and consequently affects performance in target language. This has resulted in the variety of English language in Nigeria called “Nigerian English”. Mgbodile (1999) is of the view that mother tongue interference is a great problem to second language learners of English. The Nigerian child should be taught to perceive and produce correct pronunciation, stress and intonation in the target language, which in Nigeria is English.

Teaching correct pronunciation, stress, and intonation to Nigerian children may be difficult as Nigeria is a multilingual country. William (1990) observes that teaching English to students that have different mother tongues other than English is complicated and difficult, and worse still when the learning environment is multilingual. This problem is compounded when one considers the fact that for many students, English is not really their second language but third or even the fourth language. Teaching correct pronunciation, stress and intonation becomes more complex when in a class, Student ‘A’ may have a problem of distinguishing the /l/ from /r/ sounds, but this may not be the problem of Student ‘B’ whose speech difficulty is with the  pronunciation of words like ‘live’ and ‘leave’ so that they sound differently. Student ‘C’s own difficulty may be that he cannot help inserting a vowel sound in a consonant cluster. From the spoken English of many Nigerians, one can identify from which area they come from. This is because different speech communities have different phonological and interference problems. Ogbuehi (2003) points out:  “Today, there are many “Shibboleths (speech signs) for identifying people from different areas of Nigeria”. 

In a contrastive study of English and Nigerian languages, Chukwuma and Otagburuagu (2002),  discovered that the Yorubas realize /v/ as /f/,   e.g. ’very’ becomes ‘fery’,  / z /  does not exist in Yoruba so it is substituted with /s/ e.g. ‘zeal’ is pronounced, ‘seal’, issue is pronounced ‘izzue’.  Akindele and Adegbite (1999), also found out that the absence of English sounds such as the voiceless  bilabial plosive /p/, voiceless and voiced labio-dental fricative / ѳ/ and /ð/ and the long vowels /I:/, /U:/ and /a:/ in Yoruba, for instance, make it difficult for Yoruba English bilingual to acquire such sounds. Hence, Yoruba English bilingual will produce ‘pat’ as /kpæt/, ‘fever’ as /fifa/, and ‘think’ as ‘tink’. The obligatory /h/ are also dropped hence, 

‘house’ 
is 
wrongly 
pronounced 
as 
‘ouse’

‘his’ 

is 
wrongly 
pronounced 
as 
‘is’

‘hair’ 

is 
wrongly 
pronounced 
as       ‘air’

‘honey’ 
is 
wrongly 
pronounced 
as       ‘oney’

In addition, the Hausa learners of English substitute /v/ for /b/, ‘very good’ is pronounced ‘bery good’, /kw/ is substituted for /k/.  So, ‘go’ is pronounced ‘kwo’, ‘come’ is pronounced ‘kwom’, whereas ‘problem’ is pronounced as ‘froblem’.  Some times /v/ is dropped in words like’government’ which they pronounce as ‘gworment’

OnuIgala (1990), observed that a second language learner of English that has Igala as his first language can produce  ‘pit’ with relative ease, but the same learner may experience some difficulties in producing ‘split’ or ‘spit’ because these words have consonant clusters, but the Igala language has no consonant cluster. Because of this, the Igala learners of English insert vowel in the midst of the consonants. OnuIgala generalizes that Nigerian languages have no consonant clusters. In the English language, there is a regular occurrence of consonant clusters unlike the Igala language that has no cluster but has virtually regular and unchanging pattern of (consonant vowel, consonant vowel (CVCV).  Folorine (1975) has the same view with OnuIgala that problematic consonant clusters are the major problem which Igala students encounter in the pronunciation of words. In his article, “The Problems of Students’ English’, he states that learners’ problems may be that the learner either leaves out one element of the problematic cluster or inserts a vowel within the consonant cluster as in ‘penalty’ which they put an additional syllable in the word as shown below

A 
           B 

   C

   penalty 
   /pen∂lti         /pena:liti/

   grateful
  /gretful/ 
    /gretiful/

Group ‘B’ is the correct English pronunciation of the word in column ‘A’ whereas group ‘C’ is the wrongly pronounced Igala form of group ‘A’. 

Ogbuehi, C.U (2001) points out that the vowel harmony in Igala words are transferred to the pronunciation of English words, thereby realizing a final vowel pronounced in words with consonant ending as in these groups: 

A 

B

C

Ball 

/bכ:l/ 

/Bכ:lu/

Table 

/teibl/

/tebulu/

Head 

/hed/ 

/hedi/

Leg 

/leg/ 

/legi/

Group ‘B’ is the correct English pronunciation of the words in column A whereas group ‘C’ is the Igala version of group ‘A’. 

In the usage of English another outstanding phonological problem according to Ugorji (2007) is that some English consonant sounds are not present in the Igala language e.g. /θ/, /ð/ and /3/. Because of this, the Igala learners of English substitute /t/ for / θ/, /d/ for /∫/ and /s/. Consequently, Igalas wrongly pronounce these words thus: 

A 

  b 

   c

thief                    /θif/ 

  /tif/

theory 
            /θiori/
  /tiori/

them                   /ðem/
  /dem/

think 
            /θink/ 
  /tink/

casual 
            /Kǽ3ju∂l/
  /kǽsu∂l/

Group ‘B’ is the correct English pronunciation of group ‘A’ but group ‘C’ is the wrong Igala pronunciation of group ‘A’. Some Igala speaking areas of Nigeria interchange the liquid /r/ with the lateral /l/ thus producing such funny pronunciation like 

   ‘rook’
instead
of 
‘look’

     ‘bred’ 
instead 
of 
‘bled’

       ‘flom’
instead 
of 
‘from’

        ‘maly, 
instead 
of 
‘many’

Also the long and the short vowel contrast is rarely made in Igala as in   ‘bed,’ /bed/ and   ‘bird’ /bЗ:d/.  These two words are pronounced alike by Igala learners of English. The /ǽ/ in ‘cat’ and /a: / ‘cart’ is also pronounced alike. 

According to OnuIgala (1990), diphthongs are also reduced to single vowels by the Igala learners of English since the Igala phonemes are always single. They consequently pronounce, snake / Sneik/ as /Snek/.

In language usage Phonological problem does not only exist due to mother tongue interference (inter-lingual problem). Phonological problem can also be intra-lingual. This is the problem that is inherent in the English language itself. Intra-lingual problems result from faulty or partial learning of the target language rather than from language transfer. It is caused by inconsistencies of the target language itself. The English language in itself has different varieties. There are the American English varieties (AmE), the British English variety the Australian English variety which Ugorji (2007) identifies as English dialects. These different dialects have different ways of pronunciation, and this pose a great problem to the learners. The word ‘schedule’ for instance, is pronounced ‘∫edju:l/ by the British but it is pronounced /skedju:l/ by Americans. The internal inconsistencies in English language hinder learning and usage by second language learners and users. This can also be seen in a situation where different spellings may occur in words but in production they are pronounced alike. The long /i:/ vowel sound, for instance, can be realized from different spellings e.g. 

‘e’ 
as 
in 
be

‘ee’
 as
 in
 tree

‘ea’ 
as 
in 
heat

‘ey;
 as 
in
 key

  ‘i’ 
  as
 in 
police

  ‘eo’ 
   as
 in 
people

One may ask, why are all these realized as a single sound /i:/ when they have different spelling symbol

Also the long vowel sound /כ:/ can be realized in  these spellings: 

al 
as 
in 
talk

aw
 as
 in 
saw

ar 
as 
in 
war

oar 
as 
in 
board

or
 as
 in 
sport

‘ore’
 as 
in 
core

‘oor’
 as 
in 
door

    ‘ou ‘    as 
    in     bought .

A second language learner may just know how to pronounce ‘good’, and may over generalize that every word with the spelling ‘oo’ is pronounced as /u/ which is wrong. There are still other words that have no double ‘o’ but the sound is realized as /u:/ as in ‘pull’, full’ to mention but two. 

There are still words that are exactly the same in pronunciation but their spellings are different. Oluikpe, Anasiudu, Otagburuagu, Ogbonna and OnuIgala (1984) advise that words like these need to be consciously learnt by second language teachers and distinctly taught to second language learners of English. These pairs of word are pronounced alike but they are spelt differently:

‘coase
 ‘      /kכ:s/,
        ‘courses’
 /Kכ:s/

‘alter’         /כ:lt∂/,        
‘alter’               /כ:lt∂/

‘fare’ 
         /fe∂/ ,          
‘fair’

   /fe∂/

‘here’          /hi∂/, 
        
‘hear’ 
              /hi∂/

peace’        /pi:s/,
         ‘piece ‘
    /pi:s/

These pairs of words pose problems to the second language learners. These internal inconsistencies in the English language pose a great problem to both the second language learners and the native speakers of the language alike.

The phonological inconsistencies in English have become so pervasive to both native and second users of the language that Ogbuehi (2003:30) citing Spencer points out, 

The phonology of a second language will almost always receive some imprint from the phonology of the mother tongue …. It is a common problem with second language users of English from other areas and even with those that speak English as a first language. 

This problem is compounded as some languages in themselves have different varieties called dialect. In Igala language for instance, the extent to which Selected dialect post phonological problems to the learners of the English language that come from the area has remain a matter of wide speculation.  There are about two hundred dialects, of Igala, of which Selected dialect is one of them. 

Statement of the Problem 

There has been a public out cry about the standard of Usage and performance of the graduates of our educational institutions in Spoken English. The consensus appears to be that the level of performance in spoken and written English has fallen remarkably.

It has been observed by West African Senior Secondary School Certificate Examination (WASSSCE) Chief  Examiners’ report 2001, 2002, and 2003) that most students score little or nothing in the oral part of the English language examination. Some students find it difficult to communicate effectively, while others shy away from discussions in English. In a school excursion carried out by Comprehensive Junior Secondary School,  Selected to Saint Teresa’s College, Nsukka in May 2006, it was discovered that the students from Selected were not only shy but were unable to communicate well in English.  Most of them got intimidated when they were called up to speak or answer questions in English. 

One wonders what the problem could be. In pursuit of the possible cause of this poor performance in oral aspect of the English language, the phonological Usage of English language by selected Secondary School Students is examined. 

Purpose of the Study  

Basically, the purpose of this study is to find out the phonological Usage of English by selected secondary school students of selected origin. 

Specifically, this study attempts to: 

Carry out a contrastive study of English and Selected dialect of Igala. 

The extent to which the mother tongue interferes with the use of English stress rules by Igala speakers.


The extent to which the tone pattern of the Igala language has affected the use of intonation in English by Igala speakers.

The extent to which the rhythmic pattern of the English language is observed by Igala speakers of the English language. 

Research Questions 

The following research questions will guide the study:

To what extent does the annexing or approximating of English segmental absence in Igala affect the Selected students’ performance in spoken English? 

To what extent does the differences in the speech symbols of Selected students studying English affect their performance in oral English?

To what extent does the absence of consonantal clusters in the Igala language affect the Selected learners of English proficiency in the oral aspect of English? 

To what extent does the intra-lingual problem in English affect the performance of Selected students of English in their oral production of the English language?

Significance of the Study

The need for the English language in Nigeria cannot be undermined. It is the yardstick with which the standard of education at all levels of school in Nigeria can be measured. Proficiency in all subjects without at least a credit pass in the English language prevents one from obtaining university education. 

Curricula Planners and designers may profit from this study because it could guide them on areas to place emphasis on in planning curricula in order to improve the overall performance of those who use the language.  Publishers of books on the English language may find this work helpful because it could help them to identify the problem areas for the Igala users of English so that they can focus attention on such areas in their publications. If these problems are systematically and judiciously addressed, learners and users of English as a L2 will make tremendous improvement in the language. 

To the teachers of English, the result of this study will provide an invaluable insight into the nature of the problems and the different ways they manifest themselves, so that they will know how to manage them. 

This modest endeavour will be a positive move in the direction of increasing the corpus of knowledge and of scholarship in the area.        

Above all, this study may stimulate the minds of scholars to explore more comprehensively the issues and findings that have been brought to the fore with a view to tackling decisively the problems of phonology in English of Nigerian users of the language. 

Scope and Limitations of the Study

This study will be carried out in Selected secondary schools in Kogi state, and it will use students of the senior secondary II. The study will focus only on the supra-segmental phonemes. 

CHAPTER TWO

LITERATURE REVIEW

Introduction

In this chapter, the second language user is reconsidered. Intonation, stress and rhythm as they affect the Igala speaker are also x-rayed making reference to authorities. More so, a review of the studies and opinions of scholars relating to the work are x-rayed. 

Second Language Users and Spoken English

Second language users are susceptible to errors in their spoken English. This naturally springs from the second language context in which they operate.

The vowels and consonants are speech sounds which can be broken into individual units. There are other features of speech which cannot be broken down into individual units and these features are stress, rhythm and intonation. They are called suprasegmental features, and they function within larger units like words, phrases, and sentences. The suprasegmental features refer to a phonological property of more than one sound segment. It is often referred to as the study of prosody. The suprasegmentals are often referred to as the “musical” aspects of speech. This feature is superimposed on the units of an utterance; it affects our message when we speak. It also affects the quality of the vowels.

Primarily, the purpose of any speech act is to communicate or pass across information and most likely for the speaker(s) to get a feedback. This, therefore, becomes one of the primary functions of language. In the process of a speech act, a combination of the segmentals and suprasegmentals give rise to a successful and meaningful utterance(s). This section, therefore, brings to fore the phonological interference encountered by the Igala speakers of English with regard to the placement of stress, intonation and rhythm patterns. 

Stress in English

Peter Ladefoged (249) says, "The nature of stress is fairly well understood. Stressed sounds are those on which the speaker expends more muscular energy so that there is an additional increase in pitch." Stressed syllables are produced with more muscular effort, and are louder or longer than unstressed syllables. In the process of speech act, the air is released from the lungs with a kind of relative force which tends to be greater for a stressed syllable than a weakly stressed one. Stressed syllables appear to be louder and longer than the others. The English language has three categories of stress which are primary stress, secondary stress, and unstressed, but the most commonly used ones are the stressed and unstressed syllables (primary and weak stress). The stressed syllable is usually uttered with greater muscular energy and breath while the unstressed syllable is the part of the word that one does not emphasize or accent.

A characteristic feature of English that differentiates it from many African languages is the use of stress. English utterances normally consist of stressed and unstressed syllables with the stress occurring at regular intervals; thus, maintaining a kind of rhythm which makes English a stress-timed language.

In English, every word spoken in isolation carries a stress. Words with one syllable (mono syllables) are accorded a primary stress in isolation. Examples of such words with one syllable are: come /kʌm/, sit /sit/, sleep /sli:p/, both/ bǝuθ/, since /sins /, health/ helθ/, just /dʒʌst

/, etc. If a word has two syllables, one of them is stressed while the other is not. It could either be on the first or second syllable. Words like many/'men.i /, bottle /'bͻt.ᵊl /, baby /'bei.bi /, etc. are stressed on the first syllable, while contain /kǝn'tein/, believe /bi'li:v/, and reply /ri'plai/ are stressed on the second syllable.

For polysyllabic words (words with three or more syllables), the stress pattern is unpredictable. One needs to be careful with such words in order to allocate the primary stress correctly. While some polysyllabic words such as delicate /'del.i.kǝt/, 'quantity/'kwͻn.tǝ.ti/, character/kᴧœr.ǝk.tǝ/ are stressed on the first syllable. Some such as communicate

/kǝ'mju:.ni.keit/, administration /ǝdˌmin.i'strei.ʃᵊn/, occasion/ǝ'kei.ʒᵊn/ are stressed on the second syllable. Another group of words like continental /kͻn.ti'nen.tᵊl/, corporation/ˌkͻ:pᵊr'ei.ʃᵊn/, graduation/ˌgrœdʒ.u'ei.ʃᵊn/ are stressed on the third syllable. A fourth group has its stress on the fourth syllable as can be seen in examination /igˌzœm.i'nei.ʃᵊn/, organization/ˌͻ:.gᵊn.ai'zei.ʃᵊn/, impossibility/imˌpͻs.ǝ'bil.ǝ.ti/. Again, words such as electrification/iˌlek.tri.fi'kei.ʃᵊn/, personification /pǝˌsͻn.i.fi'kei.ʃᵊn/ and onomatopoeia /ˌͻn.ǝuˌmœt.tǝ'pi:.ǝ/ form a fifth group with their primary stress on the fifth syllable.

Word stress is also applicable to vowels. The quality of most vowels is weakened when they occur in an unstressed syllable. Such vowels are either reduced to /∂/ or /i/, for example, the words doctor/dͻkt∂/, observe /∂bzʒ:v/, about /∂baut/. While erect, elect, erupt, resist, and preside are pronounced respectively as: /irekt/, /ilekt/, /irʌpt/, /rezitst/, /prizaid/.

Word stress in English performs grammatical function. It can be used to convert a word from one grammatical class to another without necessarily altering the graphology of the word. A noun can be converted to a verb and vice-versa as shown below:

Noun

Verb

'Insult

In'sult

'Convert
Con'vert

'Subject
Sub'ject

'Import
Im'port

'Object
Ob'ject

'Protect
Pro'tect

'Record
Re'cord

Here, the nouns are stressed on the first syllable while the verbs have their stress on the second syllable.

Also, some adjectives can be changed into verbs with their stress shifted from the first syllable to the second. Below are some examples:

Adjectives
Verbs

'Perfect
Per'fect

'Frequent
Fre'quent

'Absent
Ab'sent

It is very important to know where the stress falls on English words and sentences, for without it one is bound to misplace the stress; thus, altering the meaning of words and sentences thereby confusing the hearer. This is most common with users of English as a second language. In most cases, these second users of English tend to stress every word equally without taking the grammatical functions of the words into consideration.

It is advisable for these people to take out some time to carefully study this characteristic feature of the English language (that is stress) and be able to apply it when they speak. It is also important that they listen often to the owners of the language for according to J.D. O‘Connor …if you stress the wrong syllable it spoils the shape of the word for an English hearer and he may have difficulty in recognizing the word (6).

Sentence Stress

Sentences are usually made up of words which in turn consist of syllables with varying degrees of stress. Unlike the case of words where the stress pattern is fixed, stress in sentences is not fixed and as a result, it is more complicated.

In English utterances, words are stressed on the basis of their functions. Therefore, while the content words, comprising verbs, nouns, adjectives and adverbs  are stressed, grammatical words consisting of pronouns, auxiliary verbs, articles, conjunctions and prepositions are unstressed. For instance, in this sentence: 

―She knows the answer.

Only the verb “knows” and the noun “answer” are stressed. From this, it is clear that the words are not of equal importance though they still retain their individual word-stress patterns. Sentence stress is not just a melody-making feature; it performs a lexical function. It is used mainly to achieve emphasis and to indicate contrast between lexical items. In an utterance, certain words may sometimes be assigned special emphasis to convey specific meaning or information. Such words can either be grammatical or content words depending on the information to be conveyed. Below are some examples with the stressed words underlined.

He saw Peter driving the car (it was Peter and not John that he saw).

The man broke down the walls (not the gates).

He borrowed the shirt (he did not buy it).

She picked the money from under the bed (and not on top of it).

In the sentences above, the stress on the other words is reduced and the relevant words are stressed to bring out the contrast and also the emphasis.

Stress and the Igala Speaker

Having examined the features and the functions of stress, it becomes necessary to find out the impact of stress on the Igala speaker of English. It is important to state that stress has a flexible occurrence in English. There are rules guiding the use of stress and there are also exceptions and this complicates the challenges of Igala users of English. The rules of polysyllabic words do not account for all the rules and the Igala speakers of English find it hard to handle such words.   It is for this reason that ―Stress in English is not just an ornament or a flavouring, stress has a meaning; by changing the stress pattern of an utterance, one can change its meaning completely‖ (O‘Connor 5). This is why those who are not aware of this important feature of the English language make a mess of the language when they speak. A look at the stress patterns of some problematic polysyllabic words will illustrate this point better:

stra-TE-gic: the second syllable is stressed. 

com-PE-tence: the second syllable is stressed. 

IM-ple-ment: the first syllable is stressed.

TEM-po-ra-ry: the first syllable is stressed. 

ad-VER-tise: the second syllable is stressed.

in-de-PEN-dence: the third syllable is stressed. 

co-mu-ni-CA-tion: the fourth syllable is stressed. 

si-mul-TA-neous-ly: the third syllable is stressed.

un-der-de-VE-lop-ment: the fourth syllable is stressed. 

res-pon-si-BI-li-ty: the fourth syllable is stressed.

As a result of the absence of a structured stress pattern in the Igala language, it becomes important for the Igala speaker of the English language to learn how to properly manipulate the stress patterns of English to avoid wrong stress patterns placement and ensure optimal performance in the use of stress in spoken English.

According to Frank Robert Palmer (10), one of the characteristics of language is the fact that language is a product of the environment of use. As a result, the Igala language influences the realization of stress in English for Igala speakers. The name ọˊ-jọˊ -nu-gwā for instance, is a name of three syllables in the Igala language evenly stressed as allowed in the Igala phonology. The same Igala speaker will stress all the words in the sentence ―té né ọkọmi ta‖. And without knowing it, the speaker is faced with the challenge of transferring this stress pattern into the English language.

Intonation

Intonation, like stress, is a very important feature of the English language. The information a speaker conveys to his listener does not only depend on stress to be understood, but also depends on the variations on the pitch of the voice. This, therefore, points to the fact that stress and intonation work hand-in-hand to give special emphasis and meaning to an utterance.

When a person speaks, the pitch of the voice usually fluctuates; it is sometimes high and sometimes low depending on the information the speaker intends to pass across. When we talk of intonation, the pitch of the voice, according to Peter Roach, ‗plays the most important part‘ (119). When we speak, the pitch of our voice keeps changing.

Intonation is not applicable to the English language only, for while it is mostly used to differentiate between words of similar spellings in most Nigerian languages, it is in the English language added to an utterance whether a phrase, a whole sentence or part of a sentence to give it a unique colouring and meaning. Intonation forms part of an utterance and expresses the speaker‘s personal attitude to what he says and to his audience. It also expresses doubt, certainty, hesitation, inconclusiveness, indifference and lack of interest as well as indicates whether an utterance is a declarative statement, a question, command or an exclamation. To fully elaborate the functions of intonation, we will take a look at the two basic tone patterns which are the falling and rising tones.

Falling Tune

When we talk, as has been pointed out earlier, the pitch of the voice continually changes; it either rises or falls. This rise and fall in the pitch of the voice is vital in speech because of its numerous functions.

The falling tune is usually used when a speaker wants to give some information to a listener. It is also used in declarative statements, commands, exclamations and questions which do not require “yes” or “no” for an answer. In such sentences, the first stressed syllable is the highest in pitch while the subsequent stressed syllables are spoken on descending tune until the last stressed syllable which takes the final fall. This fall in the pitch of the final stressed syllable is maintained by any subsequent unstressed syllable. In most cases, a declarative statement can be said on a rising tune when it is intended to seek information.

It is not the grammatical importance or value, but the implied meaning that determines the intonation. Below are some examples to illustrate how the falling tune functions.

In statements:

The girl is dark in complexion.↘ Emmanuel has gone home.↘
In commands:

Come here.↘
Get out of the room.↘
In wh-questions:

Who is that man? ↘
Who is the owner of this car? ↘
In exclamations:

What a terrific presentation! ↘
What a sumptuous meal! ↘
Rising Tune

This particular tune is mainly used in polar (yes/no) questions, utterances showing indifference, and listing items. Here, the last stressed syllable carries the final rise in the voice pitch. Below are some examples of polar questions.

Is John at home? ↗
Are you going to school today? ↗
The rising tune also performs attitudinal functions. When a speaker‘s attitude to a discussion is that of indifference or lack of interest, the pitch of his voice rises gradually as against the sharp rise in his voice pitch when his attitude is that of great interest. We can have such examples of utterances showing indifference as:

He can do what he wants.↗ If she wants to.↗
In listing of items we can have:

One, ↗ two, ↗ three, ↗ four, ↗ (and five.↘) I need yam, ↗ beans, ↗ fish, ↗ (and oil.↘)

Apart from conveying the attitude of a speaker, and distinguishing between simple sentence types in English, intonation also helps a speaker to achieve his desired effect when he speaks. Just as a wrong use of stress can lead to a change in the meaning of an utterance, so also a wrong application or use of intonation can alter the meaning of an utterance.

Intonation is the salt of an utterance. Without it, a statement can often be misunderstood, becomes tasteless and colourless. Incorrect uses of it can lead to embarrassing and confusing multi-meanings.

Intonation and the Igala Speaker

Intonation, as earlier stated, is the rise and fall of the pitch of the voice in the process of speech articulation based on the speaker‘s intended meaning. The absence of the rise and fall in the pitch of the voice makes speech act monotonous and meaningless.

It is an established fact that all languages of the world make use of intonation; however, it does not serve the same purpose (Onuigbo 94). In Nigerian languages it is used to differentiate between words of the same spelling whose meanings differ. In Igala, for example:

άkpά- cloud ὰkpὰ- Muslim ὰkpά- insect άkpὰ- maize

Rhythm

This simply refers to the wave-like recurrence of sound. In speech, it is the natural rise and fall. As a person writes, he uses words that involve some kind of alternation between accented and unaccented syllables which are arranged in such a pattern that they form a particular flow. It is important to know that there are basically two types of rhythm: the stress- timed and the syllable-timed. According to David Abercrombie, ‗As far as is known , every language in the world is spoken with one kind of rhythm or with the other…French, Telegu and Yoruba … are syllable-timed languages,…‖(97). And it is interesting to also know that the Igala language falls within the category of the languages that are syllable-timed. He went further to state thus, ―There is considerable variation in syllable length in a language spoken with stress- timed rhythm whereas in a language spoken with a syllable-timed rhythm the syllables tend to be equal in length.‖ Also, ―In syllable-timed languages, stress pulses are unevenly spaced‖(98). Based on Abercrombie‘s work, syllable is more variable in stress-timed languages; however, syllable length tends to be equal in syllable-timed languages; i.e; such languages do not have the regular stress beat that is commonly ascribed to stress-timed rhythm.

Every piece of writing, whether essay, prose, poetry, or drama has this peculiar flow called rhythm, but while it is in prose an easy and smooth flow, in poetry, it is a peculiar rhythm of a kind that is not admitted in good prose: the accented and unaccented syllables in the (lines) are so arranged that they form a regular pattern. It is the regular pattern that is called the metre.

The study of metre enables us to know how certain poetic effects (such as music) are achieved and how rhythm is adapted to thought. Most poets choose the type of metre they want to use in a poem, but in some cases, the type of metre is derived from the grammar and diction of the poem. The important thing, however, is not the poet‘s choice of metre, but how he handles it after he has chosen it. A poet can, by his choice of metre and his skillful use of variation within the metrical framework, adapt the sound of his poem to the content, thereby making the metre a strong enforcement of meaning. The choice of a metre by the poet should be appropriate to his subject so that the reader could get the appropriate and total effect of the poem.

Rhythm and sound generally cooperate to produce the music and smooth flow of a written piece. This maybe enjoyable in itself or it may be used to reinforce meaning and intensify communication. Let us refer to the passage from Chinua Achebe‘s Things Fall Apart:

Do not despair. I know you will not despair. You have a manly and proud heart.

A proud heart can survive a general failure Because such a failure does not prick

it’s pride. It is more difficult and more bitter when a man fails alone.

We will notice that there is an easy and smooth flow in the passage above. The effect is that it helps to reinforce the meaning of the passage as a piece of advice.

Apart from literary writings, rhythm is also applied to other types of writings such as essays. In fact, virtually every good essay has a smooth flow. Essays, among others, include letter writing, speeches, stories and even notes on a lecture. This smooth flow is needed for a better understanding of the written piece just in the same way that stress and intonation help in understanding one‘s speech.

However, rhythm could be sometimes misrepresented when it is subjected to irrelevant intonation patterns, variations of tempo and dialect pronunciation. This is because, as was earlier pointed out, the writers’ use of sound features is done in a subtle way and they (the writers) cannot point to a reader the particular sound feature that is used. It is, therefore, left for the reader to find these features out. The fact that readers are to identify these features creates room for diverse interpretations as each reader is entitled to his own opinion. Again, the interpretation mainly depends on the ability of the reader to read correctly, for it is only when this is done that the appropriate sound feature embedded in a written piece is noticed.

Rhythm, Stress and Intonation in English and the Igala Speaker

Rhythm, primarily, is concerned with the flow or movement of speech. It is determined by stress. A native speaker of Igala does not observe the correct rhythmic pattern of English utterances because of his or her random stress pattern but the native speaker of English does.

The way stress and intonation are used in English differs greatly from the way the same features are used in most Nigerian languages and in the Igala language particularly. Stress is the force of breath effort which accompanies the production of syllables or words in speech. A syllable or word is therefore said to be stressed if there is a relatively great breath effort or muscular energy accompanying its articulation. Stress is characterized by pitch, loudness and duration. And of all these three, A.C. Gimson agrees that ―syllables carrying a strong stress are usually signaled to a listener by means of pitch prominence and stressed syllables are longer and louder‖(259). The English language is said to be stress-timed while the Igala language, like other Nigerian languages, is syllable- timed.

The Igala language is a tone language; hence, we shall consider tone and intonation because of the two languages involved in this study: Igala and English. Some languages, according to Oyebade, F. as cited in Gideon Omachonu ―… have lexically significant contrastive but relative pitch on each syllable‖(51). These languages are called tone languages. The distinct difference between tone and intonation is that while ―tone is simply the use of variation in the pitch of the voice to signal meaning contrast or distinction at both lexical and sentential levels of linguistic representation‖ (Omachonu 52), intonation extends to phrases, clauses or sentences. It is the rise and fall of the pitch as one speaks. As one of the dialects of Nigerian languages, Igala dialect is a tone language; one that makes use of the pitch of the voice to make a distinction in the meaning of words or utterances. This is not the case with intonation language like English where pitch distribution is applied to the whole sentence or utterance for meaning distinction.

Omachonu further states that there are two types of tone languages namely, the register tone languages and the contour (elevated) tone languages. The Igala language functions as a register tone system with the three basic tonemes of high which is marked as [´], low marked as [`] and the mid tone which is not marked. In register tone languages, the tones of the language are usually steady. Since they are distinct, one cannot be mistaken for another because the faster the rate of vibration, the higher the pitch and consequently the height of tone level. Therefore, high tone is fastest in vibration followed by mid and then low. However there are situations where contour tones namely rising [ˇ] and as in ˇakpà ‗maize‘ and falling [ˆ] as in kwô ‗leave‘ occurs in the language which can be described as variants of high and low respectively (52-53). Hence, in the Igala language, it becomes possible and at the same time necessary to determine the phonemic status of pitch configurations that use pitch contrastively as tonemes. To make this point clearer, the concept of minimal pairs could be used to establish the phonemic status of tones in Igala language, thus:

bί ‗to deliver (baby)
`né ‗to carry (load)‘ bῑ ‗to beg‘

nē ‗to get, have‘

bἰ ‗to open (door)‘
nè ‗to remove from net or rope‘

It is to be noted that the difference(s) in meaning is attributable to tonal differences; thus, the Igala language is said to have three phonemic tones (tonemes) of high, mid and low respectively. Having considered tone and intonation, it becomes important to note that in tonal languages, like Igala, all the syllables are stressed, thus spoken on the same syllable length. That is why the Igala speaker of English transfers this feature to the English language. The Igala speaker of English will stress some lexical words with two or more syllables wrongly because the stress pattern of such words according to Onuigbo “is unpredictable” (86). In two syllable words for instance, the first syllable is stressed as can be seen in words like, hostile /'hͻs.tail/, cover /'kᴧv.ǝʳ/, pillow/'pil.ǝu/. However, if the first syllable is a prefix, the first syllable is unstressed and the second syllable attracts the stress, so that we have, pre'tend /pri'tend/, un'less

/ǝn'les/, un'known /ᴧn'nǝun/ etc. The Igala speaker of English basically does not have much problem with stressing the one syllable words; however, he does have problem with those preceded by a prefix; thus, he is likely to end up stressing the words incorrectly as in 'unknown, 'pretend, 'unless, etc. The Igala speaker of English thus ends up stressing all the syllables of a word to conform to the Igala language‘s tonal pattern.

There is therefore the difficulty in placing the primary stress correctly and this affects the intonation pattern. There is no variation in the pitch of the voice as the Igala speakers of English speak or read out loud. Hence, he/she is unable to distinguish between statements and questions by way of intonation. As a result, word and sentence stresses are difficult problems for the Igala speaker of English.

Also, this problem extends to the area of shifting stress, whereby a word is used as a noun in one context with the stress on the first syllable, and can be used as a verb in another context by shifting the stress to the second syllable as can be seen in our examples under the concept of stress. The Igala speaker of English finds it difficult to change the part of speech through this method of shifting stress as a result of the fact that the method of shifting stress to change the part of speech of a word does not exist in the Igala language. What exists is changing the tone of a word to give different shades of meaning. Examples are:

àwò- star, àwó-a slap, àwō- comb, áwò-a hole,

áwō-an increase.

Language in Language Teaching and Learning 

Language is any particular system of human communication, example the French language, the Hindi language, the Igala language, and the English language to mention but four.  Languages are usually not spoken with the same degree of fluency every where in the world.  Differences in the way a language is spoken by different people are described in terms of regional and social variations. 

In a language one can get its different forms.  These different forms of the same language are called dialects. Richards,J ,Platt J,,webe, H  (1985) define dialect as a variety of a language spoken in one part of a country or by people that belong to a particular social class.  The variety is different in some words, grammar and or pronunciation from one form of the same language. A dialect is always associated with a particular accent. In language teaching and learning first language (L1), mother tongue (MT), second language (L2), foreign language (FL), target language (TL) are relevant. 

First language and mother tongue are mostly used synonymously. The first language, mother tongue or better still, native language according to Akindele and Adegbite (1999) is the only language of a monolingual person which is acquired naturally in his native environment and which meets all his linguistic needs. Mother tongue is usually the sequentially, first language of a bi/multilingual person. Occasionally, a sequentially first language could become a mother tongue. For instance, a Yoruba English bilingual who was born in and grew up in England uses English for most of his needs without having or recourse to use Yoruba. Here, English can be called his mother tongue.  Again in multi-lingual community where a child may gradually shift from the primary use of one language to the primary use of another may be because of influence of a school language.   First language, according Richards,J. et al (1985) may refer to the language the child feels most comfortable using. Mother tongue is usually the sequentially first language of a bi/multilingual person. This is also referred to as the language in which a bi/multilingual person conducts his everyday activities in which he has the greatest linguistics facility or intuitive knowledge. The person is a native speaker and is exposed to the language twenty-four hours daily. He uses the language both at formal or informal interaction. He understands the rules of pronunciation, syntax, lexis and discourse without having course to refer to texts for correct usage of these aspects of his/her mother tongue. Mother tongue is a language which the users employ in expressing their nationalistic spirit. 

A second language (L2) can be defined as a language which is usually the sequentially second language of a bilingual person. It may or may not be the sequentially second language of a bilingual person. It may be the fourth language of a bilingual individual, which however functions as second language in societal bilingualism. A second language according to Akindele and Adegbite (1999) is a variety in which a bi/ multilingual person conducts his every day activities but shares this role with another language in which the speaker has greater linguistic facilities or intuitive knowledge. This is the case of the English language in Nigeria. The English language is a second language for the Nigeria English bilingual. Second language is not a native language in a country, but it is widely used as a medium of communication education and in government. It is used along side with another language or languages.

A foreign language is not a native language in a country. It is usually studied either for communication with foreigners who speak the language or for reading printed material in the language. In North American applied Linguistic usage, according to Richard J. et al (1985), foreign language and second language are often used to mean the same in this sense, but in British usage, a distinction is made as shown above. 

Target language (TL) can also mean second or foreign language. It is a language that a learner is striving and making effort to learn. 

Error

Any language consists of a set of rules for generating phonologically, syntactically and semantically well-formed sentence. The use of wrong rules results in ill-formed sentences and sounds. Errors are, therefore, flawed side of a learner’s speech or writing. Error is traceable to interference. Error in the speech and writing of a second or foreign language learner is the use of linguistic items (word, grammatical item, speech act) in a way which a fluent or native speaker of the language regards as showing faulty or incomplete learning.

Errors according to Jack, John and Herdi (1985) can sometimes be classified according to vocabulary (Lexical error), grammar (syntactic error), misunderstanding of speaker’s intention or meaning (interaction error), production of the wrong communicative  effect e.g. through faulty use of a speech act or one of the rules of speaking (pragmatic error), and wrong pronunciation (phonological error). Oluikpe (1997) quoting Corder (1973 and 1774) posits two contrasting errors. She noted these two types of error as expressive and receptive errors. The expressive errors according to Oluikpe are errors that manifest when a learner expresses himself. They are wrong forms of the code because they occur when the wrong rules are used, causing strings of sentences which may be phonologically, syntactically or semantically deviant to occur. The receptive errors are those errors which prevent the hearer or reader from understanding the discourse which he is decoding. It may be oral or written. Receptive errors result because the decoder is decoding information from a false premise. Such errors normally occur when the learner is not familiar with the context of the discourse and difficult to measure except through comprehension passage in the errors which remain with the reader through a long period. 

Theoretical Framework

Onuigbo, cited in S.A. Aladeyomi and A.K. Adetunde, posits that in first language learning, the learner is highly motivated and surrounded by an environment that encourages and at the same time enhances learning, and this is what the second language user lacks. The implication of this statement is that though language learning generally has some levels and forms of problems, second language learning has greater problems than first language learning. These problems of course, generate a greater number of errors in the performance of second language users (302). For this purpose, language theorists in language teaching, learning and use have come with two major approaches to the examination of these errors; contrastive and error analyses.

The main idea of contrastive analysis, as propounded by Robert Lado in his book Linguistics Across Cultures, was that it is possible to identify the areas of difficulty a particular foreign language will present for native speakers of another language by systematically comparing the two languages and cultures. Where the two languages are similar, learning difficulties will not be expected, where they are different, then learning difficulties are to be expected, and the greater the difference, the greater the degree of expected difficulty. On the basis of such analysis, it was believed, teaching materials could be tailored to the needs of learners of a specific first language. Contrastive analysis, according to Olagoke as cited in Aladeyomi and Adetunde, is described as the field of study that deals with the linguistic comparison of two or more languages in order to show in a ‗systematic way‘ their similarities and differences (302).

It was the British applied linguist, Pit Corder, who re-focussed attention on error from the perspective of language processing and language acquisition. In his seminal paper ―The significance of learners‘ errors‖ he stressed the learner‘s positive cognitive contribution to learning. His view was that the learner is engaged in a process of discovering the language. The learner forms hypotheses based on language input and tests those hypotheses in speech production. In this view errors are not only an inevitable but also, very importantly, a necessary feature of learner language, without which improvement cannot occur. Corder coined the term transitional competence‖ to indicate the essential dynamism and flux of the language learner’s evolving system. A learner‘s errors, according to Corder, represent the discrepancy between the transitional competence of that learner and the target language. Drawing heavily

on Chomsky‘s view of first language acquisition, he suggested that just as for the child acquiring its mother tongue the language evolves in a more or less fixed pattern, so the foreign language learner may possess an ―inbuilt syllabus‖ which determines the order in which the language system is acquired and which is largely independent of the order of the external syllabus according to which the classroom learner is ostensibly learning. Corder further suggested that studying error might supply clues to this inbuilt order of acquisition, persistent errors indicating those elements acquired late. Corder, however, invoked Chomsky‘s distinction between competence‖ and performance‖ to draw a distinction between true errors of competence and errors of performance, which he denoted as mere mistakes‖, the product of chance circumstances‖ analogous to slips of the tongue in the native language (166). These performance mistakes‖, be maintained, say nothing about the underlying speaker competence and should therefore be excluded from analysis. In a later paper Corder suggested that error analysis should include not only ―overt‖ errors but ―covert‖ errors. Covert errors, unlike overt errors, are formally acceptable but do not express the meaning intended by the learner. For example, ―I want to know the English‖ is a formally correct sentence, but it would be a covert error if the learner wanted to express the meaning carried by ―I want to know English‖ (107-108). The procedure for error analysis was elaborated by Corder as comprising five stages:

selection of a corpus of language

identification of errors in the corpus

classification of the errors identified

explanation of the psycholinguistic causes of the errors

evaluation (error gravity ranking) of the errors

E.J. Otagburuagu,  giving a voice to  this sees  errors as  ―systematic deviations from the native speaker‘s standard or accepted usage‖ (1). He went further to state that ―errors are integral aspects of language learning process which represent the system the learner is using. Onuigbo, writing  on  error  analysis,  states  that  ―an  error  is  a  deviant  structure  which  is  therefore  a misrepresentation of acceptable linguistic forms. Such errors result more from fundamental problems in linguistic competence than extraneous hindrances in performance‖(98). The deviations according to Olagoke cited in Aladeyomi and Adetunde could be in ‘phonology, lexis or usage’ (303). He went further to state that errors could arise due to ―…ignorance of the rules of the language…. May be induced by the teachers who have no knowledge of the underlying rules of language learning and use…. The errors could also be intra-language or inter-language errors… (96). It is important to note that proper analysis of errors starts with identifying and describing errors and of course going further to classify and correct the errors identified.

It becomes imperative to state that errors though deviate from the standard; have useful pedagogical values for the learners when studied. For that reason, Onuigbo argues that ―errors can be facilitative or inhibitory in language learning‖ (96-97). In line with the facilitative role of error analysis, Helen Thomas cited in Aladeyomi and Adetunde, reinforced the idea by stating that error analysis can be used to determine the area where the learner needs help or to be taught in the second language such a learner is learning (303). Error analysis can, therefore, provide the necessary information in the competence of the second language learner cum user. The syllabus can then be designed on the basis of the analysis. The approach is therefore used in this study to find out the extent to which the use of the suprasegmental features among Igala speakers of English deviates from the standard.

Considering the relevance of the two theories above to the present study, an eclectic method of analysis; both contrastive and error analyses shall be adopted. 

Empirical Studies 

The empirical studies here will be presented in chronological order according to the year the work was done. It will also be divided into foreign based empirical studies and Nigerian- based empirical studies. 

Foreign Based Empirical Studies

Scott and Tucher (1974) examined the oral and written proficiency of twenty-two Arabic–Speaking students enrolled in a low intermediate intensive English course. The aim was to examine errors generated by the subjects in terms of performance mistake, mother-tongue interference and false intra-language analogy. After examination of data, they concluded that the majority of errors are attributed to intra-language difficulties rather than mother-tongue interference. They also indicated that more errors are made at the oral aspect of language other than the written aspect. 

The work above puts two languages under consideration where one was the mother-tongue and the other, the target language, hence a bilingual consideration. This work is centered on the use of English as a second language (L2). They used on the spot observation of spoken English of their subjects as well as written compositions as their instruments for data collection. This study is also going to use tape recording as well as direct observation of the subjects for data collection.

Kihl (1993) attempted to single out phonological inventory of a young Danish school boy from his spelling errors. The method used was the type called “explicit analytical procedure”. Using this method, after data collection and classification of the sound to letter patterns of misspellings, what followed was reverse of spelling rules. It was discovered that the letter-sound relations of the phonetic errors was a good approximation to the subject’s phonemes. 

This research on error resembles this present work so far as the focus is on error as exhibited by young users of the English language and above all, it has to do with phonological errors which predominantly account for various patterns of error in written English of the subject under investigation. 

Lenhardtova (1993) carried out a research on phonological errors on the language performance of Slovak students learning English as foreign language (EFC). To do this, a contrastive analysis of Slovak and English phonemes was done. It was found out that the errors were of different qualities and distribution in the two language skills of perception and production, which have implications for second language teaching methods. 

Cox (1994) carried out a comparative error analysis.   The purpose was:  

To determine whether Francophone and Anglophone make similar or different mistakes 

To decide whether the two groups: The Francophone and the Anglophone could be taught together without prejudicing one or the other. To do this, the researcher had a lexico-phonological errors identified in spoken English prepared on diskette. The author presented the result of his analysis, which led him to conclude that the groups make similar errors and that combining the two groups has no major disadvantage.        

Nyamasyo, (1994) tried to find out the nature of phonological errors committed by Kenya’s pre-university students (Secondary school students). To do this, he used tape-recorder in the collection of his data from few students of small randomly chosen samples of the students. So he used a corpus-based approach to describe the pattern of phonological errors of Kenyas’ pre-university students. He discovered that there was a variety of sources from the differences in the sound system of English and the first language of the students in the study. The research conclusion goes thus to advocate: 

The teaching of phonetics, and 

The inclusions of CA approach in pedagogy of the English as a second language (ESL) students, and Kenyan students in particular.

This research resembles the present work as it is centred on phonological errors as manifested in spoken English by Selected. This project also considers the phonetically errors in spoken English. The method of data collection is the same in each case since the two are corpus based recorded speeches of the subject on which the method of the errors were found out, but the language which may induces the error is different. 

Nigerian Based Empirical Studies 

Atunwo (1976) focused, on phonological problems of Igala bilinguals using 60 students drawn from SSII in Nsukka zone. In collecting the data, the researcher used a competence-based test construction and a questionnaire for gathering information on the variables. In administering the test, the respondents were made to produce given words in isolation. The words were carefully selected to include phonemes absent in Igala phonemic stock. Examples are diphthongs, dentals, central vowels and mid-front vowel. There are lots of similarities between Ngboji’s work and the present work. Firstly, both samples are secondary school students.  Secondly, both studies focus on phonological problems of second language learners. 

In a research carried out by Ikwuka (1996) which was based on the pattern of phonological deviation in the undergraduate English of the University of Nigeria, Nsukka, he found out that phonic interference is the major source of error in the spoken English of the sampled population. 

In trying to find out similarities and the differences between the phoneme of the English language and Ndikelionwu dialect of the Igala language so as to highlight the problems the native speakers of Ndikelionwu may encounter in learning the English language Ike (1998) carried out a contrastive analysis of the two languages. He identified areas of similarities in phonemes as a factor that facilitates the learning of the English language and the area of differences in the phonemes of the two languages as a factor that inhibits the learning of the English language. This present work is also a contrastive analysis of two languages (Igala and English) the purpose of which is to identify the similarities and differences in the phoneme as a factor that facilitates and inhibits the learning of the English language by Selected Igala speakers. 

In 1990, Enem tried to expose the Igala native speakers to the phonological errors they would encounter while learning the Hausa language. He tried a phonological comparison of Igala and the Hausa language to find out the extent of influence, which one has  on the progress of the other, predominantly using a contrastive analysis methodology.

Okpara (2001) tried to trace the student’s phonological errors so as to be able to solve them. The area of the study is Onitsha Local Government Area of Anambra State. To carry out his investigation, he asked the students to identify vowel sounds as well as pronounce some words which were recorded in the cassette. He concluded that interlignual and intralingual errors were the two broad classes of phonological errors committed by the students. According to the work, interlingual errors emanate from influence of the mother tongue.

Anozie (2002) carried out a study to find out pattern of error in spoken Igala using the students in the Igala Department of the Federal College of Education Eha-Amufu. He used cassette and tape recorder in the collection of his corpus. He discovered that social background negatively affects performance in spoken Igala of the sampled population. This work centred on one and the same language just like the present work. In the present work, the same method of cassette recording and on-the- spot assessment of the sample population is to be used to elicit responses from which data shall be drawn for analysis. 

CHAPTER THREE

RESEACH METHOD

This chapter presents the methodology and the procedure used in this research. This research work is presented under the following headings: Design of the study, Area of the study, Population of the study, Sample and Sampling Technique, Instrument for Data Collection, Validation of Instrument, Method of Data Collection and Method of Data Analysis. 

Design of the Study

The type of research design used in this study is the descriptive survey design because it was aimed at collecting data on features and facts about a given population and describing it in a systematic manner.  This work was based on collecting facts about Selected Igala dialect and describing it systematically.

Area of the Study

This study was carried out in Selected  secondary schools in Kogi State. Selected has five secondary schools, four of the five are made up of both junior and senior secondary schools, while the fifth is only a junior secondary school. Selected community was focused on, in this study because it is a strategic town. It is one of the communities whose citizens exhibit serious difficulties in spoken English.

Population of the Study

The population for this study constitutes the students from SSII in all the four secondary schools in Selected. SSII was chosen for this study because it is the intermediate class whose students are actually going through the teaching of oral English, SSI is just the beginning of the senior secondary, and are going through the introductory teaching of oral English and so it was not used, while SSIII was not used, for they are already getting ready for their external examinations and so their teaching mostly takes the shape of summary and revision.

Table I:  Population Distribution 

	        School 
	             Class 
	     No. of Students 

	       School 1 
	              SSII 
	              100

	       School 2 
	              SSII
	                40

	        School 3
	              SSII 
	                40

	        School 4 
	              SSII 
	                22

	         School 5 
	              SSII 
	              202


Sample of the Study 

The researcher intends to employ the proportionate stratified random sampling to ensure that all the schools were incorporated. Twenty five percent of the total number of the students in each school will be used using systematic sampling procedure. 

Table II: Sample Distributions

	School
	Class
	Sample

	School 1
	SSII
	25

	School 2
	SSII
	15

	School 3
	SSII
	15

	School 4
	SSII
	 5

	Total
	
	6o


Instrument for Data Collection and their Administration

One research instrument was used in three forms to collect data for this study:

Reading passage.

A reading passage was presented to the speakers to ascertain how the selected speakers could manipulate the features of stress cum rhythm and intonation. Certain words and sentences were drawn from the recorded speech of the subjects, which were analyzed and used to test stress with rhythm, and intonation patterns of the subjects.

Method of Data Collection

The method of data analyses was carried out using perceptual analysis. Each subject had to read a given passage which was phone-recorded. The phone-recorded productions were played back. The stress cum rhythm and intonation patterns of each subject in the reading passage were cross-checked by me and a lecturer who is an expert in the department of English and literary studies. The reason for testing members of the population in camera is to ensure that the test instrument produced the desired result without any external variables.

Method of Data Analysis

Data collected were analyzed using the frequency and percentage of errors in order to identify problem areas at the suprasegmentals.
Validation of the Instrument 

The self-made competence test is given to a panel of three specialists in the English language education to face validate it. They demanded that the passage be made easier instead of a rather difficult passage prepared by the researcher. They also said that the passage should not be too long so that the researcher would be able to go round all the schools and students within two weeks using the official English language periods in each school. Their comments were incorporated in the final version of the instrument used in this research. 

Reliability of the Instrument

In determining the reliability of the instrument, test retest method was used. Ten students were used for a sample, while 3 raters rated them. The correlation coefficient was calculated using Kendall’s coefficient of concordance. The degree of stability of the test obtained was 0.95. So, this instrument has a high reliability rate. 

Administration of the Instrument 

In each of the schools, the sample students were to be spoken to by the researcher for them to understand that the research would not form part of their school assessment. They would also be told not to write their names or their registration numbers on the bio-data forms provided, rather the name of their school and their classes should be written.   These preliminary remarks would make them feel free and natural during the exercise. 

The self-made competence test (phonological reading passage) would be given to the students by the researcher with the help of the subject teachers during the English language lesson period and the rest students listened. The errors that researcher envisages would be staggered throughout the passage to prevent the students from predicting what the researcher is looking for. The researcher by the use of a tape recorder, records the reading of these tests. The students were to hand in their bio-data forms to the researcher at the end of each test exercise. 

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

This chapter presents the analysis of data based on the research questions earlier presented for the study. In carrying out this, the results of the reading test of the students from the four secondary schools are presented in  tables and finally, the summary of the four schools were made.

Analysis of the Use of English Suprasegmentals among Selected Igala

Speakers

The analysis is based on the data collected from the subjects of the study. For ease of analysis, the errors have been grouped into two broad categories: errors in the use of stress cum rhythm and intonation; the errors collected under each category and their causes are discussed. The errors were identified from a test administered on the subjects. The subjects were tested using a passage to draw out their manipulation of:

The use of stress and rhythm; and

The use of intonation.

The aim of the first segment of the test is to evaluate to what extent Igala speakers of English properly manipulate stress and rhythm in words, while the second test is targeted at identifying the subjects‘ ability in the placement and use of intonation to signal different functions in conversation and sentences. A summary of the performances of the subjects is presented below in tables. 

Table 1

This table depicts the performance of the subjects in the use of stress.

	S/N
	Test Items
	No. of subjects with correct responses and their percentage equivalent
	No. of subjects with incorrect responses and their percentage equivalent

	1.
	'Stretched
	8
(13%)
	52
(87%)

	2.
	Him'self
	8
(13%)
	52
(87%)

	3.
	'Scratched
	6
(10%)
	54
(90%)

	4.
	Mos'quito
	0
(0%)
	60
(100%

	5.
	'Bitten
	0
(0%)
	60
(100%)

	6.
	A'nother
	6
(10%)
	54
(90%)

	7.
	'Wailing
	0
(0%)
	60
(100%)

	8.
	'Slapped
	22
(37%)
	38
(63%)

	9.
	'Hoped
	16
(27%)
	44
(73%)

	10.
	'Father
	0
(0%)
	60
(100%)

	11.
	Re'plied
	8
(13%)
	52
(87%)

	12.
	'Mother
	0
(0%)
	60
(100%)

	13.
	'Sleeping
	0
(0%)
	60
(100%)

	14.
	Whereu'pon
	4
(7%)
	56
(93%)

	15.
	Uncon'trollable
	0
(0%)
	60
(100%)

	16.
	'Laughter
	0
(0%)
	60
(100%)

	17.
	'Wondered
	0
(0%)
	60
(100%)

	18.
	'Longer
	2
(3%)
	58
(97%)

	19.
	Al'ready
	6
(10%)
	54
(90%)

	20.
	'Skeleton
	0
(0%)
	60
(100%)

	21.
	Hu'militated
	0
(0%)
	60
(100%)

	22.
	'Anytime
	0
(0%)
	60
(100%)

	23.
	'Passed
	12
(20%)
	48
(80%)

	24.
	A'live
	6
(10%)
	54
(90%)

	25.
	'Ear
	0
(0%)
	60
(100%)


The survey reveals, among other things, that 93% of the subjects could not place stress correctly on the words used in the test, whereas 7% of the subjects were able to place stress correctly. One factor for the above is the influence of the mother tongue. In the Igala language, tone is what is used in the voice pitch to differentiate between same words with different shades of meaning. This is unlike the English language that makes use of intonation. The Igala language which is a tone language is syllable-timed, while the English language which is an intonation language is stress-timed.

The subjects were asked to read a given passage and by perceptual analysis, it was crystal clear that all the subjects stressed virtually every single syllable of the words. Even the words of single syllable were wrongly stressed. The problems prominent with the placement of stress on words include the following:

the placement of primary stress on the wrong syllable;

over prolonged stress on every single sound segment of words that have one syllable;

placement of primary stress on more than one syllable in words of two or more syllables; and

assignment of stress on the wrong syllable.

It was observed that a larger percentage of the words drawn out from the passage to test the use of stress were differently pronounced from the model. The outcome of this is that in most of the words, certain syllables were stressed in positions other than those stressed by the model. For instance, for the word ‘humiliated’: while the majority of subjects pronounced it as 'humi'lia'ted, the model is hu'militated. 

For the words ‘mosquito’ and ‘sleeping’: while the model realizes the words as mos'quito and 'sleeping, the subjects had 'mosqui'to and 'slee'ping. It was revealed, therefore, that the subjects have more prominent syllables in pronouncing words than the control. Even in a word such as ‘ear’ that is a one word syllable word; this stress error was discovered as all the subjects had an extended time in stressing the word and attempting to stress every single sound segment.

It becomes safe to conclude therefore that Igala speakers of English tend to have preponderance of stressed syllables in their spoken English.

Rhythm according to Udofot from evidence of research works is the most acute problem area worthy of detailed study. The many prominent syllables come to play as the 2nd language user cannot ―squeeze in‖ or ―stretch out‖ the syllables in a given rhythm unit within the given time as a native speaker who uses an elastic-timed (stress-timed) rhythm.

The analysis confirms the preponderance of prominent syllables and a tendency towards syllable-timed rhythm, hence, the situation leads to speaking both long and short vowels with equal duration. Hence, the rhythmic pattern of spoken Nigerian English cannot be said to stress- timed. There is always tendency to stress all the syllables of the words.

Below is another table that depicts the performance of the participants in the use of intonation. Using the passage read which is a connected speech, the intonation patterns of the students were analyzed.

Table2

	S/N
	Test Items
	No. of subjects with correct responses and their percentage equivalent
	No. of subjects with incorrect responses and their percentage equivalent

	1.
	Another one was wailing near his ear.
	38
(63%)
	22
(37%)

	2.
	He slapped the ear and hoped he had killed it.
	40
(67%)
	20
(33%)

	3.
	Father are you sleeping?
	22
(37%)
	38
(63%)

	4.
	Why   do   they   always   go   for   one‘s ears?
	4
(7%)
	56
(93%)

	5.
	When he was a child, his mother had told him a story about it.
	0
(0%)
	60
(100%)

	6.
	Mosquito, she had said, had asked Ear to marry him, whereupon Ear fell on the floor in uncontrollable laughter.
	0
(0%)
	60
(100%)

	7.
	How  much  longer  do  you  think  you will live?
	16
(27%)
	44
(73%)

	8.
	Father hit himself again, this time; one, two and three.
	12
(20%)
	58
(80%)


The test on intonation was conducted using the same passage. Smaller sentences were drawn out from the passage. The sentences are eight and are so designed to bring out the grammatical functions of intonation in connected speech. The grammatical functions were tested to differentiate between sentence types and also to break sentences into relevant grammatical units.

It is obvious from the data interpretation that Igala speakers of English can use intonation to some length especially on the falling tune. Hence, their use of intonation tunes is highly limited as other intonation tunes cannot be identified. The implication of this is that Igala speakers of English end up speaking on the same tune, regardless of the tune pattern; fall, rise, rise and fall. Another peculiar feature within the use of intonation by Igala speakers of English is the interchanging of the falling and rising tune patterns. We can see a clear evidence of this interchange of intonation patterns in the third, fourth, fifth, sixth, seventh and eighth items. The fourth to sixth items indicate the worst use of the intonation patterns. However, it is important to note that the first and second items with 63% and 67% correct responses are indicative of the fact that Igala speakers of English do not experience much problem with the use of intonation in statements or what is otherwise known as declarative sentences.

The entire analysis, going by the data interpretation, shows that the participants were not able to use intonation to a large extent to achieve their aim; that is, giving the required changes in meaning to utterances. There was a general problem of intelligibility as a result of poor manipulation of intonation patterns.
CHAPTER FIVE
INTERPRETATION AND DISCUSSION OF FINDINGS

Introduction

In this chapter, interpretation and discussion of result of the research are undertaken and the educational implications of the findings are also discussed.

The performance of the subjects as evidenced in the exercises is a pointer to the conclusion that the study of a second language involves forming new speech habits. Although English is the language of interaction and instruction in Nigeria, general competence in it is yet to be achieved by many Nigerian speakers. It has also been confirmed by the findings of this research and other related studies that the suprasegmentals prove the most difficult phonological aspect of the English language to be learnt by second language users of English. This stems from the mother tongue of the non-native speakers of English. Considering the place of the mother tongue in the second language learning and usage, the researcher decided to select the subjects from a college of education and a university where English is the primary language of teaching, learning and interaction among the subjects. This was done on purpose with the expectations that the errors of the subjects would be minimal considering their level of education; it was expected that they should have overcome some of the peculiarities of L2 users of English in their speeches.

Implications of the findings:

A major contributory factor to the failure in the proper use of the suprasegmentals is the linguistic background of the subjects. Most of the subjects were exposed to learning English relatively late in their lives and more so this learning was done far away from the environment of the native speakers where learning could be easily and better reinforced. None of these subjects was taught by a native speaker and they hardly speak the language in its formal form outside of formal situations. They were hardly taught correct rendition with stress and intonation as most of them could not even render correctly these features. This problem however is not peculiar to the Igala speakers of English alone. It is a general problem encountered by almost all Nigerian speakers of English as they tend to transfer features from their languages into the English language as evidenced in the review of related studies.

In conclusion, this study revealed among other things that Igala speakers of English have problems in the use of English suprasegmental features. The findings however indicate that they can be assisted to overcome these problems.

The direct subjects of this study are not the only one who will benefit from this study: instructors and the state education commission will also benefit. There is, therefore, the need for English language instructors, educational planners and school administrators to take concrete steps that are realistic and attainable for the improvement of the reading and pronunciation habits of the instructors and learners taking into consideration the great importance attached to the efficient use of English suprasegmentals.

Recommendations:

In line with the findings, conclusion, and educational implication of this study, the following recommendations are made.

The teachers of oral English should be specialists in oral English. Non-specialists should not be allowed to teach the subject because they may not know the right pronunciations and so they may cause the students to internalize errors which are termed error of transfer of learning.

In order to remedy the suprasegmentals problem of the L2 users of English, more attention should be given to the teaching of the English suprasegmentals. This should be given a top priority in our schools since intelligibility in English does not solely depend on the ability to produce correct syntax and lexis alone; it also depends on the ability to render correctly the prosody and intonation features of English. Proper screening exercises by experts should be carried out on teachers of English in Nigerian schools before their employments. Unqualified teachers including certified ones who cannot deliver should be re-assigned. Thus, competent and qualified instructors already acquainted with the problems of the teaching and learning of English should be employed to teach the language at all levels. This will ensure facilitative and corrective learning measures to be in place. Anything short of this will be counter-productive. If the correct suprasegmental features of English are acquired early, it will go a long way to enhancing spoken English. In addition to the last point mentioned is the need for qualified English language teachers to use the contrastive analysis as a theoretical teaching method. The implication of this is that teachers of the language should be well knowledgeable in both the first and the target language (English); otherwise, the use of contrastive analysis will not be workable. The knowledge of the two languages and contrastive analysis is what will help the teacher to find out the problem areas and then proceed to devising and administering solutions in the process of teaching and learning. For instance, contrastive analysis will reveal to the Igala speaker of English that though two syllabic words can be evenly stressed in his language, the same does not apply in the English language; only one syllable is stressed and the first syllable does not necessarily attract stress. Instructors should also cultivate, in their students, the habit of listening to native speakers of English. This can be done through tuning in to and listening to BBC as well watching good English films.
Emphasis should be given to oral English in our schools and more attention paid to the teaching and learning of the suprasegmentals. This should not be restricted to the field of arts and humanities alone, all fields including the sciences should be included. A solid foundation in the teaching of the suprasegmentals at the primary and secondary schools will be the basis for perfection at the higher institution(s).

The government should, on its part, should increase and supervise the use its budget on education. Well-equipped Language laboratories should be provided in our institutions of learning especially in the departments of English. Workshops, seminars, symposia and in-service trainings should be organized for instructors. Instructors should be available to learn and update their knowledge. Responsibility also lies on speakers of the language to change their attitude towards learning. The English language libraries in our schools are also important aside the general school libraries.

It is important that the rule of class size of thirty to thirty-five be maintained for proper classroom management. This will help in giving attention to every student in the class.

If these suggestions are given the required attention, the suprasegmental problems of the users of English (not just Igala speakers alone) as an L2 will be minimized, and the performance of students in spoken English will rise to an enviable standard.
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APPENDIX 

APPENDIX ONE

Stretched- /stretʃt/

Himself- / 'him.self/

Scratched- /skrætʃt/

Mosquito- / mᴐs'ki:.təu/

Bitten- / 'bit.ᵊn/

Another- / ə'n˄ð.əʳ/

Wailing- / weiliŋ/

Slapped- / slæpt/

Hoped- / həupt/

Father- / 'fa:ðəʳ/

Replied- / ri'plaid/

Sleeping- / sli:piŋ/

Whereupon- / ˌhweə.rə'pᴐn/

Uncontrollable- / ˌ˄n.kən'trəu.lə.bᵊl/

Laughter- / 'la:f.təʳ/

Wondered- /'w˄n.dəʳd/

Longer- / lᴐŋəʳ/

Already- ᴐ:l'red.i

Skeleton- / 'skel.i.tᵊn/

Humiliated- /hju:'mil.ei.tid/

Anytime- / 'en.i.taim/

Passed- / pa:st/

Alive- ə'laiv

Ear- /iəʳ/
