A STUDY OF THE FACTORS AFFECTING ACADEMIC PERFORMANCE OF GIRLS IN SENIOR SECONDARY SCHOOLS
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ABSTRACT
This research work investigates the study of the factors affecting academic performance of girls in senior secondary schools in Ikpoba Okha Local Government Area of Edo State. Introduction of this study includes background to the study, significance of the study, purpose of the study, scope of the study, limitation to the study, definition of some related terms and research questions was formulated that was used for the analysis of data in chapter four. Review of related literature in chapter two focused on wide range of factors affecting the girls in the secondary schools. These includes socio-economic status of portents, parents attitudes to education of the girl child, family structure, cultural influence, attitude of female students to study and poor learning facilities for the girl child. The population of this study is female students selected from secondary schools within the geopolitical zone in Ikpoba Okha Local Government Area of Edo State. One hundred (100) students were randomly selected from five (5) schools in the local government area., a validated questionnaire were used to collect information from respondents which were retrieved and analyzed on tables using simple percentage. Findings reveal that there is no difference between the performance of female students and their family type. It was also observed that girls from polygamous background strive for academic excellence putting their background behind them and also that unavailability of functioning equipment and facilities influence the academic performance of girls in the secondary school conclusion were drawn and recommendations were made.      

CHAPTER ONE
INTRODUCTION
1.1
BACKGROUND OF THE STUDY
Education is a dynamic process the result of which reflects almost directly on the standard of living.  According to Farrant (1964) “Education describe the total process or human learning to which knowledge is imparted, faculties trained and skills developed.”.  The attitude of student to learning affects their academic performance either positively or negatively. Most students are blazed towards science education before they start to study it. Mathematic for example is one of the major requirements in the field of science and technology and the importance of mathematics is stressed in the national policy on education. It is a known fact that in the teaching/learning process many factors militate against the excellent performance of student. The parent and general public looks up to the children on words academic “giants” overweight and anything that falls below this high expectation renders teachers ineffective and unenthusiastic to them.
Very few people careless of the other factors affecting the academic performance of students in school, poor performance of students is not caused by one person. The teacher sees the students as not hardworking enough. Also the society sees the school as not good enough in terms of provision of adequate library facilities and proper staffing. Other sees it as the fault of the government in terms of funding the school for better education.       It is the line of though that prompted the investigation into funding all what factors really affect student’s performance in school with particular reference to female.
1.2
STATEMENT OF THE PROBLEM
The problem of this research is to identify those factors that affect the performance of female students in secondary schools. In doing this, the researcher will see to the following questions;
Is there any difference between the performances of females from different socio-economic background?
Is there any difference between the performance of females and educational status of parents?
Do family type and structure affect the performance of females?
Is there any difference between the performance of female students in well equipped schools and those in ill equipped schools?
1.3
RESEARCH QUESTIONS
  In carrying out this research work, answer will be made to the following questions.
Does the socio-economic background of parents affect the performance of female students?
Does parental educational status influence the performance of their children?
Does family type and structure affect the performance of female students?
Does availability of school equipment affect the performance of female students?
1.4
SIGNIFICANCE OF THE STUDY
Since the main study of this research is to identify the factors affecting the academic performance of female students

The identification of this problem and the solution suggested will help teachers in student’s guidance or counseling official and the society.
It will help teachers and the government in designing motivation techniques to overcome female students poor performances, in a past making would of science and technology, all hands must be on deck most especially for a third world country like Nigeria, gender should not be a barrier to excellences.
1.5
SCOPE OF THE STUDY

The scope of the study in Ikpoba Okha Local Government Area of Edo State since it would not be possible to cover the whole secondary schools in this area due to transportation problem, some representative samples would be selected in the local government area.
1.6
PURPOSE OF THE STUDY
 The purpose of this research project is to investigate and analyzed the factors affecting the academic performance of girls in secondary schools. Education at any level, would be centered toward meeting the needs of the people, the purpose of this study therefore is to discover if the following factors will affect the academic performance, the society, parent economic status, family type and structure and attitude of girls.
Education performs certain basic function in a society; these include transmission, maintenance of the society and recruitment into the society. This transmission occurs between one generation and another special attention will be given to analyze the factors that affect academic performance of students.

Finally, recommendation based on the findings of the survey will be made.
1.7
DEFINITION OF TERMS
 Owing to the fact that certain English words and expression may have different meaning and interpretations, it becomes necessary to define some of the terms and expression used within the context of the study.
Education: This means formal and informal training of the individual to acquire some knowledge and ability in such a way that a new character and mental power is achieved from such training. A fact to note here is that education is constantly changing.
Performance: This is an cat that involves a lot of effort, it is also how well or badly you do a particular activity.
Factor: That which helps to produce a result.
Academic: Things relating to teaching, learning or studying in an organized institution.
Learning: Any relatively permanent change in behavior which occurs as a result of practice or experience.
Facilities: This refers to all essential teaching aids and equipment that enhance the work of the teacher and facilitate student’s better performance.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION

Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Theoretical Framework

2.1
CONCEPTUAL FRAMEWORK

Academic Performance

Without a question, academic performance is the most essential component of education. In this aspect, it is expected that schools would have an influence on kids' learning, socializing, and even occupational preparedness. Despite the emphasis on a broad knowledge of educational objectives, academic accomplishment remains crucial. Students' academic success is a term that comes up often in debates concerning higher education. Academic performance is a multifaceted construct made up of a learner's talents, attitudes, and actions that aid in classroom success (Hijazi & Naqvi, 2016). It is an acceptable and remarkable level of accomplishment as students go through and conclude their educational experience (Tinto, 2016).

The consequences of this notion are shown by research, which demonstrates that the vast majority of students who drop out do so due to low academic performance alone. Although the importance of academic achievement is seldom questioned, reaching an agreement on how to assess it has proven challenging. Policymakers, measurement specialists, and educators are still at odds on how to evaluate children's academic success (Elliot, 2017). Researchers have utilized a variety of methods to evaluate academic success, including report card grades, grade point averages, standardized test scores, teacher evaluations, other cognitive test scores, grade retention, and dropout rates. Student academic performance, on the other hand, is defined in this study as a student's ability to complete a specific class assignment in a school setting. 

Roles of Matrons and Female Teachers as Role Models

Roles of Matrons 

The role of matrons in community secondary schools is vital. They are advisors and provide guidance and counseling to school girls (see also Section 1:8:8). Onoria (2007) noted that lack of matrons is a big concern in the welfare of school children. In absence of matrons in schools, one would ask who monitors and cares for the girls in schools, especially on issues related to the provision of pads, soap and water, particularly during their menstrual periods. For example, Fawe (2001) observed that minimal guidance and counseling services lead to poor academic performance among girls. That is why Twinomugisha (2007) and Bennaars et al. (1994) suggest that matrons should create favorable and friendly relationship with children. This will enable girls to face their matrons and communicate their problems for a help. 15 These scholars also caution teachers to develop positive attitudes and behaviours towards their children so that the children, particularly girls may be free to express their feelings pertaining to different life affairs including academic matters. In the diversity of girls’ challenges and needs, matrons are thus urged to be accessible in school premises all the time, good listeners, polite, flexible and quick problem solvers. The educational policy states days schools do not need matrons or patrons’ but I would like to advice the government to employ them in order to provide special assistance to students. 

Roles of Female Teachers 

One of the factors that affect girls’ academic performance in community secondary schools is the absence or shortage of female teachers as role models to girls. Most of community secondary schools lack female teachers ( Bennaars et al, 1994). As a result, girls lack important models from whom to learn how to deal or handle women related challenges that girls face in schools. Evans (2006) explains that the presence of female teachers as role models increases girls’ awareness and perception concerning girls’ education to increase sense of competition and promote gender equality in education and personality in general. Important point discussed here is that there is relationship between behaviour and academic performance. If girls have a good interaction with role models, may have an opportunity of adapting good life manner, which in turn add to active learning habits like paying attention, polite ways of asking and answering questions, positive ways of inquiry and responding to learning stimuli resulting into good academic performance. Female teachers are conducting meetings with girls more freely to work hard on their studies. Female 16 teachers are conducting meetings with girls discussing gender issues such as participating in all important matters like working hard in academic issues, and the related issues about gender equity.
Factors Affecting Academic Performance Of Girls In Senior Secondary Schools

Physical Facilities in Schools 

Sanitary Facilities 

Sanitation is another factor that may affects girls’ academic performance. Sanitation systems include toilets, drainage and sewage system, and waste materials systems. If a school has no proper sanitation system, it may affect girls’ academic performance. For example, Twinomugisha (2007) points out that inadequate and poor latrine structures have previously been reported to be one of the causes of girls’ poor performance. This problem prevents girls from enjoying their rights to education. Onoria (2007), visited five schools in Ruanda in October 2009` taken as an example for the study, four out of the five school visited had dilapidated latrine structures. For some schools there was no clear provision of separate toilets for girls and boys. In one of the schools, latrine facilities and structure for girls were non-existent and female teachers had to use latrines for girls. Tindifa (2007) holds that the issue of sanitation and hygiene is still a problem in many schools. In some schools sanitary facilities are very old and not well maintained or repaired. Also Babyegeya (2002) noted that most schools are operating without necessary physical facilities like enough sanitary facilities and water, among others. Fawe (2001) asserts that school facilities play important roles in attracting students to join certain schools. The facilities enable students learn in state of harmonious environment. Fawe suggested the following: 

Separate latrine facilities for boys and girls 

Supply adequate water for washing and drinking 

Provide adequate laboratory facilities appropriate to the level of education 

(iv) Provide guidance and counseling services for personal educational related problems. According to Cerid (1996), boarding schools can be a choice for many societies that cannot offer adequate facilities for study. Also, boarding school may be used to accommodate many students, because of conducive environment for learning such as electricity and water. This means that, since boarding schools accommodate many students, then they should be supplied with important facilities for the students. What prevails in most communities is that when a community lacks important services like sanitary facilities, then the most affected groups are children and girls (women). This entails that when community secondary schools lack sanitation systems such as latrines, drainage systems and others, then girls are more affected compared to boys. This also implies that girls are more affected in terms of their academic performance due to lack of sanitary services (Davis, 2001). Just as part of the solution, SEDP 1 (2006) recommends many toilet holes for girls than boys. Toilet holes for girls should be in a ratio of twenty (20) girls per toilet hole while the ration should be twenty five (25) boys per toilet hole.
(ii) Hostels 
Community secondary schools are also noted to be lacking physical facilities such as hostels. As Evans (2006) observed, lack of hostels affects negatively girls’ academic performance. Therefore, in order to improve girls’ academic performance, there is a need for improving the physical learning environment making it attractive and accommodative to female students, especially by improving hostel facilities (Evans, ibid). Cerid (1996) compared commuter and dormitory students and suggested that living on campus fosters academic performance through expanded opportunity for integration into the academic system such as interaction with faculty social system, frequency of peer conversations and informal social activities of the school. Lyndon (2006) also noted that dormitories tend to have more extensive staff, thus offering opportunities for students to participate in activities programmed in residence halls. In the same way, Davis (2001) points out those school dormitories have been an important protection for children from being at risk of natural disasters or civil wars. School dormitories prevent school children from winter disasters. Children in calamity-prone areas have been ensured of shelter, food, education and recreation during disasters due to presence of school dormitories. Hostels are believed to enhance academic performance of children, since children do not have to spend time going long distances to school and are not burdened by domestic chores at home (Danida, 1999). According to Davis (2001), in societies where girls’ movement outside home is not permitted, hostels and dormitories give security and protection. Likewise, parents are more likely to encourage girls than boys to enroll in boarding schools because they perceive that dormitories offer personal protection and better education that ensures 19 their daughters of future job. Most girls who live in hostels and dormitories are reported to be performing well compared to those who live in their homes. Girls who live in hostels and dormitories are under care of matrons and the school regulations. They are protected from being at risk of such crimes as raping, sexual harassment and teenage pregnancy compared to day scholars Kassimoto, (1987). All this suffices one to conclude that hostels in community secondary schools are very essential, as they ensure girls of protection from undesirable school conditions. Instead, hostels and dormitories provided friendly learning conditions for girls to perform better academically.
School Timetable 

School timetable also hinders girls’ access to education. If school daily routines start too early in the morning, they may lead girls to arrive at school too late. In the same manner, if school activities are prolonged to end at late hours in the evening or night, girls find themselves at danger of being raped and humiliated on their way back to their homes (Kassimoto, 2008). It should be noted that girls are like jewels that some men and gangs are always hunting for. Consequently, unlike boys, girls who live very far away from their schools decide to absent themselves from schools in some days of a week because classes begin too early and end too late. Babyegeya (2002) also holds the same view that girls who live in far places sometimes miss morning lessons. Some girls have to use public transport to their schools in order to catch up with the school time-table, while others have to be accompanied by their parents for security purpose which falls to the disadvantage of the girls (Fawe, 2001). Makyikyeli (2003) insists on the importance of scheduling 20 school activities showing the amount of time needed for accomplishing certain activity so that the issue of girls is put into consideration. Makyikyeli insists also strictly adherence to school timetable to avoid any interference with the timetable, which may in turn have negative consequence on girls. Thus, when need for adjustment of the time table is sought due to contingencies, then the adjustment has also to consider girls. Beyond this, Babyegeya (2002) advises to differentiate between time in which students are in schools and time in which students are in actual learning process (the time-on-task). Timetable planners should note that the time which is referred to be related to the performance of students is the time-ontask.
 Social Practices 

Another factor mentioned in the literature on factors affecting girls’ academic performance is social practices. It is found that girls are involved in more domestic responsibilities like cooking, cleanliness, fetching water, children and general family care at the time they would be at school or in private studies (Knud, (2007)). Simply put, unlike boys, girls perform different family activities which consume time for studies and concentration to academic activities. For example, it is reported that the era of HIV/AIDS has increased a number orphans and sick people in families and hospitals, most of them, have to be taken care of by girls and women. The increased girls roles has even led to girls conflicting and confusing message on their gender roles from men, parents, teachers, peers, the media and the general community. As a result, the situation leads into girls’ poor performance (Kassimoto, 1997). A study carried out by Kassimoto (1998) on peasant association in Ethiopia reveals that cultural practices affect girls’ social roles in cultural division of labour. It was found that women spend about 15 or more hours on various important household activities. Unfortunately, as Lyndon (1994) points out, some of the household activities that girls are involved in household chores. Also, in many countries parents of poor and large families require children’s labour for food production and for care of young sibling, in most cases girls being the victims of the cultural practices. Experience has indicated that even if girls had opportunity to attend classes, they still find themselves occupied by family activities as immediately as they arrive at home from school.
Cultural Constraints. 

Several authorities have discussed at varying lengths the cultural constraints as they operate to limit education for girls in the world. Dale (1969, 1971, and 1974) in his studies noted that girls in mixed schools perform poorly because of societal attitudes where society does not advocate boys and girls living together. Dale however, feels that education should be mixed because according to him, both boys and girls were more satisfied with mixed schools, seeing it as amore “natural” environment and feeling it helped their relationships with the opposite sex. Similarly Hannan &Shortfall (1991) found that male and female ex –students of mixed schools in Ireland were more positive about the personal and social development aspects of their schooling. Dale further argues that if mixed schools are relaxed in giving homework, which leads to poor performance, then boys and girl’s performance would be affected. This is however refuted by a research done by Kitetu (1998) who did a research project from 1995 to 1998 in secondary school classrooms in Kenya. The research unearthed, cultural – specific and historically located gendered classroom behaviour and practices. The research showed that girls and boys engaged in different activities within the same lesson, with girls showing minimal involvement in activities requiring physical exertion. There was also teacher’s differential treatment of girls and boys, but in this case teachers were harsh on boys and very gentle with the girls. While this has been noted in other research such as ‘task demarcations’ and teachers’ differential treatment by gender, the study was underpinned by society’s cultural beliefs. There is a Kenyan cultural belief that boys should not be‘softened’. They are expected to be tough, active and brave while girls are often treated as ‘soft’. As such, teachers’treatment of boys and girls in these classrooms reaffirmed gender in accordance with cultural norms which define masculinity and feminity. Aseka (1986) in her research, ‘A review of literature on factors affecting girls’ performance in mixed second schools’ says “….in all textbooks …. Whenever portrayed, girls are identified with traditional values and ways of life. It portrays boys as stronger, more incentive, and active, thus developing biased attitudes among the children and leading to consequent withdrawal of girls”. In a majority of classrooms observed, art featured more photos and graphics of male authors and heroes than of females. School texts, art and teaching aids that focus on men as being the leaders, thinkers and creative minds can condition girls that are lower than their potential. This shows the disparity of treatment between boys and girls, something has to be done to create similar ideas Maleche (1972) and Eshiwani (1983) recognize the fact that for students who are not boarders, greater demands are made on girls to assist with household chores e.g. taking care of their younger siblings, fetching firewood and water. The boys are therefore likely to perform better. As Carnoy (1986) aptly says, gender is regulated and policed by rather social norm, but this does not mean they (men and women) are reduced to automate, programmed by early socialization to repeat forever the appropriate gender behaviour. They are conscious agents who may engage in acts of transgression, subversion and resistance. As active producers rather than passive producers of gendered behaviour, men and women may use their awareness of gendered meanings that attach to particular ways of speaking and acting to produce a variety of effects. In short, teachers may be able to encourage their students to resist gender notions that interfere with their learning. Special effort therefore need to be employed to cultivate girls’ interest in education and provide an environment that will ensure their full participation and achievement in education. Several authorities have discussed at varying lengths the cultural constraints as they operate to limit education for girls.

Structural Constraints 

To understand the nature of structural constraints in the Education system that hinder advancement of women, it is important to understand the place of women in Education as was stipulated by some of the early educators as the present Education systems have borrowed greatly from them. A historical procedure was set of boys being favoured for school attendance. The trend was supported by the emphasis on early marriage for girls in indigenous Africa Societies and the lack of attentive role models to which girls could aspire. First mission schools were therefore for boys.

These were sentiments raised by Judy Wakhungu- Executive Director of the African Centre for Technology (Acts). She is one of the few women geologists. She says that apart from lack of role models, they lack knowledge on career opportunities. “Many girls find the science classroom chilly and male dominated. With this kind of observation, we can tell then why it is important for the girls to be separated from the boys. The year 2005 has seen the standard magazine ‘school and career’ highlighting opposition to mixed schools. Principals, school and education boards wanted separate institutions for boys and girls at secondary level. Some reasons are to improve girls’ performance. In a special Report – ‘Splitting schools’ (The standard September 22, 2005). It said separation is the road to liberation of the sexes It further says in most mixed schools girls rarely ever score a grade higher than a B. Many girls in mixed schools have the mentality that University education is the preserve of men and only if they are taught alone would they be confident.. Women are underrepresented in parliament where key decisions are made and account for just 8.3 % of the seats. At the local authorities, the picture is not any rosier. In 2004, the National Commission on Gender and Development was established through an Act of Parliament to coordinate, implement and boost gender issues and to advice the Government and other organization. This has however not been achieved. If this is the case then a lot has to be done to encourage the girls to do even better, the numbers at the top is still too small to help solve matters. It is therefore clear that although women comprise 51 % of Kenya’s population and more than half of the labour force, their efforts are not adequately captured in national accounts. The articles continue to say that it is in education where Gender inequality is most acute. It is not compulsory for children to get early childhood education to quality for primary school, more so for girls. Although gender disparity in enrolment is low, the national average of 35 % is poor and provincial differences glaring with arid and semi-arid areas and slums recoding the lowest. The traditional attitude, which discourages girls from mathematics and sciences, complied with limited facilities for technical subjects in girls’ schools are partly to blame for the trend. The Government has appointed women to key positions but they are still relatively few. There are few business leaders or women in higher public office in most particular societies. This is often reflected in gender-biased curriculum therefore, girls may not be aware of the available opportunities or the challenges to success. It is important to note that girls are in particular need of role models and guidance on their choice of studies and careers. In girls’ schools, most teachers and administrators are women. These role models may inspire young girls to become change agents and overcome social barriers. Interacting with female role models and receiving personal. Critics of single sex education however see things differently. They argue that girls’ only schools are unnatural social settings which isolate girls from boys. In well managed mixed schools, boys and girls learn to respect and value each other idea. They learn to listen and communicate with each other. Isolating girls and boys in single-sex schools is considered a barrier to them developing the effective inter-personal skills they will need to function as grownups in their society (Lehrer, 2000).They continue to say that single sex schools can lead boys and girls not to witnessing the ideas, talents and skills of the other sex. This can reinforce the existing gender bias in society. In addition, some contend that creating schools for girls suggests girls have problems and need special attention. This may cause girls to think less positively of themselves. When the Minister for Education Science and Technology was releasing results for KCSE 2004 (KNEC,2004) he noted that the number of girls taking Physics and vocational subjects except home science was low. In 2002, only 15, 312 girls took Physics compared to those who took Biology (87,141) and Chemistry (87, 725). The total number of girls was 91, 649. In 2003, 16,094 girls took Physics, 91,108 took Biology and 91,108 Chemistry respectively. When releasing the KCSE results for 2005 students (KNEC, 2006) the acting Education Minister Dr. Noah Wekesa said girls performance in English, Kiswahili, Home Science, Art and Design, Woodwork, German, Music and economics was rated as better than of boys. However, boys had better performance than their female colleagues in all the other subjects.

2.2
THEORETICAL FRAMEWORK

Motivation Theory

Motivation is a theoretical concept utilized to clarify human behaviour. The motivation provides the motive for the human beings to react and fulfil their needs. Motivation can also be defined as one's route lead to behaviour, or to the construct that trigger someone to desire to replicate behaviour and vice – versa , (A.H. Maslow 1943).  Motivation is defined as the process to make a start, guides, and maintains goal-oriented behaviours. Basically, it leads individuals to take action to achieve a goal or to fulfil a need or expectation. Motivation can be categorized as intrinsic motivation, extrinsic motivation and a motivation (J. Mitchell, M. Gagné,2012). 

INTRINSIC AND EXTRINSIC MOTIVATION THEORY

Intrinsic motivation, according to M. Ryan and E. Deci (2000), is described as an operation performed solely for the satisfaction of oneself, with no external expectations. The main factors that elicit intrinsic motivation are challenge, interest, power, and fantasy. In order to stay motivated in school, you'll need a lot of willpower and a positive attitude. Furthermore, according to Pérez-López & Contero (2013), intrinsic motivation and academic achievement have a strong and optimistic relationship. Intrinsic motivation directs an individual to participate in academic activities only to experience the fun, challenging and uniqueness without any external pressure or compulsion rather than expecting external rewards, gifts or under any compulsion or pressure. Attitude in learning is considered prominent and it influences the academic achievement. Intrinsic motivation is able to spread the positivity and make the gained knowledge to sustain for a long time. 

Extrinsic motivation, on the other hand, refers to external factors such as a reward, coercion, or punishment. Jabbari & Tohidi (2012). If a person is receiving a reward or is under some pressure or compulsion, they are extrinsically motivated. Tohidi & Jabbari (2012) claim that motivation can be cultivated extrinsically at first, then transformed into intrinsic motivation as the learning process progresses. This kind of motivation provides a high level of will power and engagement yet it would not able to sustain longer than the intrinsic motivation can do. If they are continuously motivated through the use of external rewards or compliments, it could be habitual for students to perform only to gain the rewards and not for own sake or to mastery skills or knowledge. Other than that, when an individual is not able to perform either intrinsically motivate or extrinsically motivate, then a motivation occurs.  Both intrinsic and extrinsic motivation is needed in a learning process. Learning is a complicated process and motivation is the hard rock of this process. Hence, students have to be highly motivated to face the challenges, understand the process and able to apply in real circumstances. Intrinsic motivation leads to self-motivation in pursuing the learning meanwhile extrinsic motivation gives the purpose to pursue the learning.
HIERARCHY OF NEEDS THEORY

MMaslow's Hierarchy of Needs is a well-known motivation theory that is often used in educational settings. Maslow's hierarchy of needs is a psychological theory that explains human motivation in the fulfillment of various levels of needs. Humans are driven to meet their needs in a hierarchical order, according to the theory. Abraham Maslow first proposed Maslow's Hierarchy of Needs in his 1943 paper "A Theory of Human Motivation.". Maslow also studied the healthiest and highest achieving 1% of the college student population.As a result he developed the hierarchy of needs as an attempt to describe what people need in order to achieve a level of fulfillment from their lives or what Maslow describes as ‘self-actualization. Abraham Maslow proposed that before students can reach their full potential, they must first fulfill a set of needs. It's worth noting that Maslow's theory was founded on ideology rather than empirical facts.Maslow's Hierarchy of Needs, on the other hand, should serve as a reminder to teachers that if our students' basic needs are not met, they are less likely to achieve their full potential. This list starts with the most basic needs and progresses to more advanced requirements. According to this theory, the ultimate aim is to achieve the fifth level of the hierarchy: self-actualization.

 THE SOCIAL LEARNING THEORY

Social learning theory, proposed by Albert Bandura, emphasizes the importance of observing, modelling, and imitating the behaviors, attitudes, and emotional reactions of others. Social learning theory considers how both environmental and cognitive factors interact to influence human learning and behavior. In social learning theory, Albert Bandura (1977) agrees with the behaviorist learning theories of classical conditioning and operant conditioning. However, he adds two important ideas:

Mediating processes occur between stimuli & responses.
Behavior is learned from the environment through the process of observational learning.
Children experience people in their environment behaving in a variety of ways. This is shown in the well-known Bobo doll experiment (Bandura, 1961). Models are people who have been studied. Children are surrounded by many prominent models in culture, such as their parents, characters on children's television, peers from their peer group, and teachers at school. These models show you how to analyze and mimic different types of behaviour, such as masculine and feminine, pro and anti-social, and so on.Children pay attention to some of these people (models) and encode their behavior.  At a later time they may imitate (i.e. copy) the behavior they have observed.They may do this regardless of whether the behavior is ‘gender appropriate’ or not, but there are a number of processes that make it more likely that a child will reproduce the behavior that its society deems appropriate for its gender.

First, the child is more likely to attend to and imitate those people it perceives as similar to itself. Consequently, it is more likely to imitate behavior modeled by people of the same gender.
Second, the people around the child will respond to the behavior it imitates with either reinforcement or punishment.  If a child imitates a model’s behavior and the consequences are rewarding, the child is likely to continue performing the behavior. If a parent sees a little girl consoling her teddy bear and says “what a kind girl you are,” this is rewarding for the child and makes it more likely that she will repeat the behavior.  Her behavior has been reinforced (i.e., strengthened).External or internal reinforcement may be positive or negative. If a child seeks approval from parents or peers, this approval is external, but feeling good about being accepted is internal. Since it craves acceptance, a child will act in a way that it thinks will earn it.

If the reinforcement presented externally does not meet an individual's needs, positive (or negative) reinforcement will have little effect.

Reinforcement may be positive or negative, but the main point is that it typically results in a shift in actions.Third, the child will also take into account of what happens to other people when deciding whether or not to copy someone’s actions.  A person learns by observing the consequences of another person’s (i.e., models) behavior, e.g., a younger sister observing an older sister being rewarded for a particular behavior is more likely to repeat that behavior herself.  This is known as vicarious reinforcement.
This relates to an attachment to specific models that possess qualities seen as rewarding. Children will have a number of models with whom they identify. These may be people in their immediate world, such as parents or older siblings, or could be fantasy characters or people in the media. The motivation to identify with a particular model is that they have a quality which the individual would like to possess.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
INTRODUCTION

In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled. According to Singleton & Straits, (2009), Survey research can use quantitative research strategies (e.g., using questionnaires with numerically rated items), qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore human behaviour, surveys are therefore frequently used in social and psychological research.
3.3
POPULATION OF THE STUDY


According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out to examine a study of the factors affecting academic performance of girls in senior secondary schools  using  five (5) selected schools in Ikpoba Okha local government area of Edo state as a case study. Students of the selected secondary schools  form the population of the study.
3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the convenient sampling method to determine the sample size. 
3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.

In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of all the entire population of teachers of the selected secondary schools , the researcher conveniently selected hundred (100) participant as the sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
3.6 
RESEARCH INSTRUMENT AND ADMINISTRATION

The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
3.7
METHOD OF DATA COLLECTION

Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
3.8
METHOD OF DATA ANALYSIS

The responses were analyzed using the frequency  tables, which provided answers to the research questions. 

3.9
VALIDITY OF THE STUDY

Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
3.10
RELIABILITY OF THE STUDY

The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
3.11
ETHICAL CONSIDERATION

he study was approved by the Project Committee of the Department.  Informed consent was obtained from all study participants before they were enrolled in the study. Permission was sought from the relevant authorities to carry out the study. Date to visit the place of study for questionnaire distribution was put in place in advance.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

INTRODUCTION

This chapter presents the analysis of data derived through the questionnaire and key informant interview administered on the respondents in the study area. The analysis and interpretation were derived from the findings of the study. The data analysis depicts the simple frequency and percentage of the respondents as well as interpretation of the information gathered. A total of hundred (100) questionnaires were administered to respondents of which only hundred (100) were returned and validated.  For this study a total of 100 was validated for the analysis.

4.1
DATA PRESENTATION
Table 4.2: Demographic profile of the respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	0
	0%

	Female
	100
	100%

	Age
	
	

	13-14
	45
	30%

	15-16
	25
	26.7%

	16-17
	20
	20%

	17+
	10
	23.3%

	Education Level
	
	

	Ss1
	0
	0%

	Ss2
	25
	83.3%

	Ss3
	5
	16.7%


Source: Field Survey, 2021

4.2
DESCRIPTIVE ANALYSIS

Question 1: Does the socio-economic background of parents affect the performance of female students?

Table 4.3
respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	45
	45.45

	No
	25
	25.97

	Undecided
	30
	28.57

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 45.45% of the respondents said yes, 25.97% said no. While 28.57% of the respondent were undecided .

Question 2: Does parental educational status influence the performance of their children?

Table 4.4
Respondent on question 2

	Options
	Frequency
	Percentage

	Yes 
	65
	58.44

	No 
	15
	19.48

	Undecided
	20
	22.07

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 58.44% of the respondents said yes, 19.48% said no , while 22.07% were undecided. 
Question3:  Does family type and structure affect the performance of female students?

Table 4.5:
Respondent on question 3

	Options
	Frequency
	Percentage

	Yes 
	60
	38.96

	No 
	15
	25.97

	Undecided
	25
	35.06

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 38.96% of the respondents said yes, 25.97% said no, while 35.06% were undecided.

Question 4:  Does availability of school equipment affect the performance of female students?

Table 4.6:
Respondent on question 4

	Options
	Frequency
	Percentage

	Yes
	55
	51.94

	No
	20
	19.48

	Undecided
	25
	28.57

	Total
	100
	100


Field Survey, 2021

From the responses obtained as expressed in the table above, 51.94% of the respondents said yes, 19.48% said no , while 28.57% were undecided. 

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1
SUMMARY

In this study, our focus was on a study of the factors affecting academic performance of girls in senior secondary schools in Ikpoba Okha local government area of Edo state  as a case study. The study specifically was aimed at highlighting the purpose of this research project is to investigate and analyzed the factors affecting the academic performance of girls in secondary schools. Also ,education at any level, would be centered toward meeting the needs of the people, the purpose of this study therefore is to discover if the following factors will affect the academic performance, the society, parent economic status, family type and structure and attitude of girls. Lastly,education performs certain basic function in a society; these include transmission, maintenance of the society and recruitment into the society. This transmission occurs between one generation and another special attention will be given to analyze the factors that affect academic performance of students.

Finally, recommendation based on the findings of the survey will be made.  A total of 30 responses were validated from the enrolled participants where all respondent are drawn from teachers from the selected secondary schools.

5.2
CONCLUSION

Based on the finding of this study, the following conclusions were made:

The socio-economic background of parents affect the performance of female students.

Parental educational status influence the performance of their children.

Family type and structure affect the performance of female students.

Availability of school equipment affect the performance of female students.

5.3
RECOMMENDATION

Based on the responses obtained, the researcher proffers the following recommendations:

The government to employ matrons in community secondary schools. The claim that community secondary schools are day schools and that they therefore do not need matrons should be eliminated. 

The society around community secondary schools should be educated and criticized on the negative attitudes that girls are just consumers of resources and time. 

Severe punishment should be given to the people who still force girls in sexual harassments and rapping during their way to or from school
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APPENDIXE

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION.

SECTION A

PERSONAL INFORMATION
Gender

Male ( )

Female ( )

Age

20-25 ( )

25-30 ( )

31-35 ( )

36+ ( )

Marital Status

Single  ( )

Married ( )

Separated ( )

Widowed ( )

Education Level

WAEC ( )

BS.c  ( )

MS.c ( )

MBA ( )

SECTION B

Question 1: Does the socio-economic background of parents affect the performance of female students?

	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


Question 2: Does parental educational status influence the performance of their children?

	Options
	Please tick

	Yes 
	

	No 
	

	Undecided
	


Question3:  Does family type and structure affect the performance of female students?

	Options
	Please tick

	Yes 
	

	No 
	

	Undecided
	


Question 4:  Does availability of school equipment affect the performance of female students?

	Options
	Please tick

	Yes
	

	No
	

	Undecided
	


