A CRITICAL SURVEY ON INSTRUCTIONAL MATERIALS USED IN TEACHING AND LEARNING OF BUSINESS STUDIES

TITLE PAGE

     






Certification

Dedication

Acknowledgement

Table of Content

List of Tables

ABSTRACT

CHAPTER ONE: INTRODUCTION

1.1
Background of the study

1.2
Statement of the problem

1.3
Objective of the study

1.4
Research Questions

1.5
Research hypotheses

1.6
Significance of the study

1.7
Scope of the study

1.8
Limitation of the study

1.9
Definition of terms

CHAPTER TWO: REVIEW OF LITERATURE

2.1
Review of concepts

2.2
Review of Empirical studies

2.3
Theoretical Framework

CHAPTER THREE: RESEARCH METHODOLOGY

3.1
Research Design

3.2
Population of the study

3.3
Sample size determination

3.4
Sample size selection technique and procedure

3.5 Research Instrument and Administration

3.6
 Method of data collection

3.7
Method of data analysis

3.8
Validity and Reliability of the study

CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS

4.1
Data Presentation

4.2
Answering Research Questions

4.3
Test of Hypotheses

CHAPTER FIVE: CONCLUSION AND RECOMMENDATION

5.1
Conclusion

5.2
Recommendation

References 

Appendix

ABSTRACT
The study attempted to investigate the appraising instructional materials as being used in secondary schools in Mainland Local Government Area of Lagos State, Nigeria. The study equally reviewed some important and extensive literatures under sub-headings. The descriptive research survey design was applied in the assessment of respondents’ opinions towards the subject matter. In this study, four null hypotheses were formulated and tested with the application of the independent t-test and the Pearson Product Moment Correltional Coefficient Statistical tools at 0.05 significance level. Also, the simple percentage frequency counts was used to analyse the questionnaire response of the selected respondents together with the research questions. A total of 100 (one hundred) respondents, 50 (fifty) male and 50 (fifty) female teachers were selected for this study. At the end of the data analyses, the following results were obtained: there is a significant relationship between teaching materials and teaching effectiveness among teachers in Lagos State public schools, there is a relationship between the availability of instructional resources and academic performance of students in public secondary schools in Lagos State, there is a significant relationship between teaching methods and students’ academic performance in Lagos State public schools and there is a significant gender in the academic performance of students due to the use of teaching materials in Lagos State public schools. Based on the conclusions reached at the end of this study, the following recommendations are made by the researcher: There should be allocation of more time to the practical aspects of educational technology in secondary schools, government should subsidise the cost of students’ practical work on Education Technology and graduates from other disciplines coming into teaching profession as a last resort due to high rate of unemployment; should be discouraged. This is because they are not well equipped for the tasks which they are to perform.

CHAPTER ONE
INTRODUCTION
1.1 Background of the Study
Man had been looking for ways to improve the efficacy of his communication for thousands of years. Aristotle defined those critical factors in the communication process over two thousand years ago. According to him, communication consists of three components: a communicator, a message, and a message recipient. He went on to say that the oral communicator should not just aim to make his speech (message) assignment demonstrative and credible. Lesswell (1998) presented a communication element in the form of a simple question: "who?" "What" is being said, and for what purpose? To whom are you writing? In what circumstance are you? What do you mean by that? What effect will it have? The era of books and chalkboards stretched on for decades, with advances in electronics (hardware) and communication ensuring the age and its technology in the classroom's durability (Jude, 2010).

Meanwhile, millions of people may study anywhere and at any time thanks to the development of the radio cassette and tape recorder. The term "visual" originally became popular in the educational world during the first two decades of the twentieth century, and it refers to any materials that are often employed in classroom instruction. Since 1947, there have been discussions on integrating the library and visual development. The term "instructional materials" was coined on this basis. The integration of technology into education has sparked technical innovation, such as (hardware) machines and (software) materials or transparencies used as educational tools in the classroom.

Davies (1990) claimed that all forms of media, to varied degrees, aid perception, comprehension, training transfer, reinforcement, and extension. Some media are required for the achievement of goals and objectives; therefore, they must be secured and utilised if the goals are to be met. Criterion media, like as maps and photographs, are utilized to study and master any subject in the classroom in a teaching / learning environment. According to Hoben (1991), the research literature has scant evidence. A single medium of education can never sufficient, if only because it will become repetitive, yet variety in instructional media can make classroom teaching more successful.

Modern researchers have tested their capacity to use a variety of media to ensure that their aims and objectives are met. Students favor tape recoding over materials, according to a study of a programmed–instruction journalism course at Marshall University in the United States. Audio-visual resources can give a wide range of sensory experiences that can help to enhance and reinforce topics taught in textbooks. Some students may absorb the flow and structure of concepts more quickly through films or television programs than through textbook assignments and lectures for particular types of learning (Anyanwu, 2000). Each technique of teaching contributes to a collection of diverse and integrated learning activities in collaboration with a variety of different mediums of education.

As a result, modern research is no longer focused on the impacts of isolated educational resources, but rather on the effects of an integrated system that includes a variety of instructional media elements on the teaching-learning scenario. Each media should be treated as part of the teaching/learning system, according to Schram (1996). As a result, certain combinations of various media, such as television plus instructive material, may be far more successful than each one alone. When evaluating the effectiveness of a combination of instructional materials, they should be tested in the location where they will be used.

Viewing the influence of instructional media on teaching in Junior Secondary School from the perspective of contributions, definitions, history, and perception might increase or enlarge the perspectives of users on its impact in the classroom (Adeleke, 2001). Instructional materials, according to Aina (2002), are any materials or resources utilized in a teaching activity to foster a better comprehension of the learning experiences. They're utilized to "create the most rich learning environment possible, assisting learners and teachers in achieving specified goals." They also help the instructor communicate more effectively and the student learn more effectively and long-term.

Because instructional materials are such an important part of secondary school teaching and learning, they are included in the school curriculum. According to Nwagbara (2002), instructional materials improve learning retention and permanency. According to her, teaching and learning with culturally relevant and competent instructional resources, particularly at the elementary and secondary school levels, has great benefits. Educational inputs, such as instructional materials, are critical to the teaching of any topic in the school curriculum. Wales (1995) believed that using instructional materials would help pupils remember newly found data. Savoury (1998) also stated that "a well-planned and imaginative use of visual aids in lessons should do much to banish apartheid, supplement inadequacy of books, and arouse students' interest by giving them something practical to see and do, while also helping to train them to think things out for themselves."

Any topic in school, like other teaching subjects in the curriculum, cannot be properly taught and learned without the use of instructional resources. According to Savoury (1998), instructional materials have not been used in classrooms for a long time. The majority of lessons are delivered orally, with only a few resources provided. It is proper for teachers to employ instructional resources as needed for their teaching in all situations. Pictures, post cards, diagrams, maps, filmstrips, and models, according to Savoury (1998), are all valuable visual aids for teaching.

It's worth noting that some of the instructional resources can be used by a large majority of certified teachers and those undertaking professional training. They do it purposefully because, as their cognate experience during teaching practice supervision demonstrates, the utilization of instructional resources has a beneficial impact on learning outcomes (Adeyanju, 2003). Adeyanju further shows that a survey sample of instructors with multiple years of teaching experience of three (3) and twenty-five (25) years declare that learning assistance enhances technique in an on-going action research by investigators in Winneba District. They also believe that using learning aids reduces the amount of time they spend talking and writing.

1.2 Statement of the Problem
Despite their obvious benefits, instructional materials are presently being neglected by both instructors and educational authorities. Where such resources are given, they are woefully inadequate, antiquated, or completely out of use. This is not restricted to the government alone, but also private school administrators such as those who teach business courses (Nkem, 2009). Even the ones that are functioning are not used properly in the classroom by the teachers. It has been noted that officials from the Lagos State Ministry of Education exclusively present such documents at various secondary schools.

The neglect, mismanagement, poor maintenance, and insufficient supply of these instructional materials has resulted in the following problems in the teaching and learning processes: students learn slowly in class, what is learned is difficult to recall, and the teaching and learning processes are disrupted. Students' poor academic performance in internal and external tests, as well as their inability to apply what they've learned, particularly when it comes to technical or vocational skills.

The assessment on evaluating instructional materials used in secondary schools in the Mainland Local Government Area of Lagos State, Nigeria, was prompted by the discovered issues.
1.3 Objectives
The objectives of this study were:

1.       To find out whether there is any relationship between teaching materials and teaching  effectiveness among business studies teachers in public secondary schools in Lagos State. 

2.       To examine the relationship between adequacy/inadequacy of teaching materials and teaching effectiveness in public schools in Lagos State.

3.       To assess the relationship between teaching methods and students’ performance in Lagos State secondary schools.

4.       To find out whether the is any gender difference in the academic performance of students due to the use of teaching materials in the public schools in Lagos State.

5.       To investigate whether students’ academic achievements depend on the teaching materials available in the public schools in Lagos State.

1.4 Research Questions
Answers were sought to the following research questions:

1.       Is there any relationship between teaching materials and teaching effectiveness among teachers in Lagos State public schools?

2.       Will there be any relationship between the availability of  teaching resources and students’ performance in Lagos State public schools ?

3.       Will there be any relationship between the use of teaching materials and students’ academic performance in Lagos State public schools?

4.       Will there be any gender difference in the academic performance of students due to the use of teaching materials in Lagos State public schools?

5.       Will there be any relationship between the teaching method and students’ academic performance in Lagos State public schools?

1.5 Research Hypotheses
The following hypotheses were tested for this study:

1.       There will be no significant relationship between teaching materials and teaching effectiveness among teachers in Lagos State public schools.

2.       There will be no relationship between the availability of instructional resources and academic performance of students in public secondary schools in Lagos State.

3.       There will be no significant relationship between teaching methods and students’ academic performance in Lagos State public schools.

4.       There will be no significant gender difference in the academic performance of students due to the use of teaching materials in Lagos State public schools.

1.6 The Significance of the Study
This study is specially designed to educate the operational administrator both public and private on the need to ensure adequate supply and utilization of instructional material in the teaching / learning process.

Teachers on their own part will have a better understanding of the roles played by instructional materials and therefore have a change of attitude towards the non-use of instructional materials.

Student-teachers having gone through this research work will realize the need for continuous use of instructional materials when they actually become classroom teachers, when they have left the schools.

The society will also benefit from the findings of this study, as it will help them to have an insight into the use of teaching aids in teaching and learning processes in the school.

1.7 Scope of the Study
The study covered the appraisal of the use of instructional materials in secondary schools in Educational District V in Mainland Local Government Area of Lagos State, Nigeria.

1.8 Definition of Terms
1)      Curriculum: A course of study offered in schools.

2)      Audio Mats: These are instructional resources that send out sound signal.

3)      Visual Mats: These are the resources that send out light signals in form of symbols and light signs which can be received only through the sense of sight.

4)      Instructional Materials: Anything that assists teachers to teach well in the classroom. Also, those things that help students to learn well in the classrooms.

5)      Environment: Surrounding, that is everything and everyone with whom the individual comes in contact.

CHAPTER TWO

REVIEW OF LITERATURE

INTRODUCTION

Our focus in this chapter is to critically examine relevant literatures that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.

Precisely, the chapter will be considered in three sub-headings:

Conceptual Framework

Theoretical Framework

Empirical Review

2.1
CONCEPTUAL FRAMEWORK

Meaning/Definition of Instructional Materials

Instructional materials refer to those alternative channels of communication, which a classroom teacher can use to concretize a concept during teaching and learning process. Traditionally, classroom teachers have relied heavily on the 'talk-chalk' method during their teaching. But recently, instructional materials help to provide variations in the ways in which messages are sent across. In using instructional materials teachers and students do not only extend the range of sense organs we use but also extend the range of materials used for convening the same message through the same organ. For instance, in teaching a topic a teacher can manipulate real objects or use their stimulators. Instructional materials therefore constitute the media of exchange through which a message transaction is facilitated between a source and a receiver. In addition to extending the range of materials that can be used to convey the same instructional message to learners instructional materials also facilitate the 'process' nature of communication. In this passage, the process nature of communication implies that both the source and the receiver of a message are actively involved in a communication encounter. Infarct, it means that both the receiver and the source share and exchange ideas, feelings in any communication (Tyler, 1987, Dike 1989).

Type of instructional materials 

Invariably, I have observed that before a teacher can design or produce an instructional material, he has to know what these instructional materials are, their advantage and disadvantage, characteristics and limitations etc. Therefore, some types of instructional materials could be outlined as thus- Graphic materials, Three- dimensional materials, still pictures, still projected pictures, motion pictures and Audio materials (NAPTEA, 2003) etc. 

(1) Graphic materials: - This represent these charts, graphic, posters and diagrams, cartoons, comics, maps and globes which we draw on a cardboard paper or on a piece of cloth and present to our learners to help them visualize what we have been laboring so hard to explain verbally. Graphic materials belong to the finally of two- dimensional material and proportional relationships that may exist among variables in a phenomenon. Graphic materials are used to compress information, to focus and captivate attention, to vary stimuli presented and as an aid to recall. Graphic materials when properly produced can help in attaining all processes in the information processing model of learning as well as serve as avenue for applying principles from other learning theories. 

(2) Three - Dimensional Materials:- They are different from charts and graphs which are illustration of two- dimensional materials because of the incorporation of a third element- department. Thus, whereas graphs and charts embrace the width and height of a visualized object, a three-dimensional embraces this third element department, a feature that makes the three- dimensional material a replica of the real thing. Different types of three-dimensional materials exist, namely: Models and mock-ups, realia, specimen, kits and dioramas-which is the creation of a scene in an event. 

(3) Still pictures:- This refers to flat opaque pictures which we take during festivals or when we are commemorating an event. They also refer to pictures we fined in journals and magazines. They are called still pictures because in admiring them, we hold them in our hands or place them on a surface, which is we do not view them with the aid of projector, as is the case with motion pictures or still projected pictures. Like graphic materials, still pictures belong to the group of two -dimensional materials. 

(4) Still projected pictures:- Still projected pictures is a class of instructional materials which our learners may not be familiar with. Therefore in order to assist then to better understand what is meant by still projected pictures, is the negative format. Still projected pictures can be projected with a projector. The projector has powerful electronic bulbs, which throw light on to the image on the negative, and image is finally projected on to a screen or wall. Therefore, when dealing with still projected pictures, one is automatically dealing with a whole range of materials (such as slides, overhead transparency, filmstrip etc) whose image are imprinted in a negative/film and which has to be projected using different types of projector. A major characteristics is still projected pictures is that the images are projected one frame at a time. This is a major difference between still projected pictures and motion pictures. This characteristic enables a still projected picture to stay for as long as a learner wants it on a screen. 

(5) Motion pictures:- Motion pictures are distinct from the other types of pictures because of the speed at which they are projected. It is this speed of projection that intact gives the impression of motion. Motion pictures range from the 8 mm standard format to 8 mm supper and finally to the 16 mm format. The width of the film thus constitutes a basic for classifying them. Motion pictures films have sprocket holes along both edges or along only one edge. The presence of sprocket holes facilitates projection. Motion pictures can be projected at 16 or 24fps (frame per second.) They can be silent or accompanied with sound. Sound films use either a magnetic tape or optical sound track for sound recording. If a film is sound, only one edge bears the sprocket holes while the other edge bears the sound components. 

(6) Audio Materials:- This is a class name for tape recordings and discs. A disc or record as it is popularly called here is a round and flat acetate containing grooves, which produces sound vibrations through the action of a needled. Discs usually come in different sizes and play at different speeds. The clarity of sound production from a disc rests on the quality of needle, the speed and state of the grooves. Obviously, in oversea countries records exist for almost all subjects. People in music department appreciate the importance of records in their studies. Special effects such as the sound of thunder the cry of owl at night, the noise produced in a factory during work can all be recorded in disc and synchronized with other events to create special effects during production. To use a record, a teacher has to specify his objectives thoroughly. Hence, students can listen to a record as a group or individually. 

Importance of Instructional Materials

1. The essence of producing instructional materials, is to facilitate the teaching learning process. The essence is not to use such instructional materials as objects of decoration in our classroom or as objects to be presented during award wining national exhibitions on improved instructional materials. If the essence of producing instructional materials is to use such materials to facilitate teaching learning, it therefore seems logical that the best approach to adopt in any production exercise is to predict out production on research findings on how individuals learn. Besides, there are for instance, many factors that affect attention of human beings. There are also ideas about how we perceive objects. Hence, for a classroom teacher, who wants .to produce instructional materials, his production has to be on sound principles. 

2. While presenting various learning theories, one has to be sure that a classroom teacher is guided by expert ideas during his production and utilization of instructional materials. 

3. They supply a concrete basis for conceptional thinking and reduce meaning less work responses for pupils as it makes learning more permanent. 

4. Instructional materials have a high degree of interest for the learner; for they offer a reality of experience, which stimulates self-activity on the part of pupils. 

5. Instructional materials develop a continuity of thought, this is especially true of motion pictures, as they provide experiences not, easily obtained through other materials and contribute to the efficiency, department and variety of learning. 

Therefore, the use of instructional materials in teaching/learning process exposes the learner to primary experiences and this enriches learning.  

Challenges that Teachers Face in Accessing Instructional Materials

Teachers in community secondary schools most especially in rural community schools face some challenges in accessing instructional materials. One of the big challenges that teachers in community secondary schools face in accessing instructional materials is meagre funds provided by the government to community secondary schools for purchasing instructional materials. Community secondary schools depend to the large extent on the government for funding. Very little support is received from local government and communities around the schools most especially in rural areas due to poverty. The funds are provided in form of capitation grants. The capitation grant is aimed at improving the quality of education by making sure that sufficient leaching and learning material are found at school level. In particular, the capitation grant is meant to finance the purchase of textbooks and other teaching and learning materials as well as to fund repairs, administration materials, and examination expenses (Uwazi, 2010). 

However, while the number of students who are enrolled in schools has been increasing each year, education capitation grant has been dropping.  Even without adjusting for inflation, the actual amount of money reaching schools for capitation grants is clearly much less today compared to what it was between 2002 and 2003. According to the Education Public Expenditure Tracking Survey of 2004, in the period 2002-2003 schools received an average of 5,400 shillings per pupil. In 2007/08 however, the money actually reaching the schools had declined to 4,189 shillings per pupil (URT, 2010).   This amount of money is grossly insufficient to purchase a minimum set of textbooks apart from other instructional materials which are highly needed by the teachers.  According to Onche (2014), government’s Policy towards efficient provision of these aspects of educational resources has not been encouraging and has always not been well planned, monitored, supervised and evaluated with rural schools as the back bench of implication of these policies.  

Another challenge that teachers face is the lack of exposure and limited accessibility to modern instructional facilities. Most community secondary schools especially in rural areas do not have access to information communication technology (ICT) which could alleviate shortage of instructional materials. As we are in a new millennium, there is an increased awareness of the need to use modern scientific approach in teaching and learning processes in our schools.  

At present, there is a universal recognition of information and communication technology as a major force in the dissemination of knowledge (Aina, 2013). 

Majority of teachers who were trained early 1990’s and backward do not have skills in the field of Information and Communication Technology. Where there are skilled teachers, other problems naturally include problem of installation, maintenance, operation, network administration and local technicians to service or repair these equipment’s and the other facilities. In most of the rural secondary schools, most of the facilities are non-existent, hence the traditional chalk and duster approach still dominates in secondary school pedagogy (Obasi, 2008). 

Poor salary is also another challenge that teachers face. Teachers like most civil servants in Tanzania are poorly paid. This becomes a hindrance for them to purchase their own teaching materials or acquisition of new ideas, skills and knowledge by failure in enrolling for further educational programmes including Information and Communication Technology (ICT). With this, the academic and intellectual capacities of teachers and learners are bound to be affected substantially during classroom interaction (Onche, 2014). Lack of sufficient skills and creativity may hinder teachers to improvise their own instructional materials. 

Local governments and communities around community secondary schools are supposed to provide resources most especially funds to these schools so that teachers can use them to access instructional materials. But very often this is not the case due to number of reasons. Some local communities have very narrow tax base.  Also the performance of local councils in the collection of their own revenue have been recorded very poor.  

According to Galabawa (1993), there are few types of councils in Tanzania, which can manage to collect government grants. Many local authorities however have found themselves unable to deal with such a rapid increase in expenditure and their budget deficit increase. Education is one of the sectors, which are mostly affected by this situation. Poverty is another reason, which may hinder members of the community in supporting teachers and schools financially so that they can access instructional materials. According to Kimego (2011), Parents and communities participation differ from rural to urban communities and from one mode of economy to another. Parents who are involved in cash crops economy have economic ability to finance education compared to parents who are not involved in cash crop economy. For example pastoral communities such as Masai have displayed poor financing strand for their children. Teachers who work in such areas have more challenges in accessing instructional materials. 

Another challenge that teachers face in accessing instructional materials is lack of clear policy and monitoring mechanisms to ensure that enough funds are provided to community secondary schools for purchasing instructional materials and also these funds are used for the intended purpose. As Onche (2014) comments, government’s Policy towards efficient provision of these aspects of educational resources has not been encouraging and has always not been well planned, monitored, supervised and evaluated with rural schools as the back bench of implication of these policies.  

Strategies to Minimize the Challenges of Attaining and using Quality Instructional Materials 

There are a number of strategies, which can be used in order to minimize the challenges of attaining and using quality instructional materials. According to studies done in different parts of the world including Africa, one of the strategies is improvisation of instructional materials. Eshiet (1996) states that improvisation involves sourcing, selection and deployment of relevant instructional materials into the teaching-learning focus in the absence or shortage of standard materials for a meaningful realization of specified educational goals and objectives.  

According to studies done by Abodelraheem & Al-Rabane (2005), Udosen (2011) and Ibe-Bassey (2012) some creation of improvised media of low technological materials and resource-centred learning can enlarge the limited knowledge base of any course of study and enrich instruction to a guaranteed quality. It can also promote strategies that ensure the integration of technology in the teaching and learning process of basic science education. their findings are in agreement with the findings of Dodge (1997) who observed that using technologies like simulation devices open new horizons for individual learning tools, the environment resources and services. 

The use of ICT can also minimize some of the challenges in accessing instructional materials. According to UNESCO (2004), the use and rapid spread of electronic communications has the capacity to affect the quality and efficiency of basic education throughout the world. The ease with which teachers and students can gather information over the Internet on virtually any topic has the potential to transform instructional content and pedagogical practice.  

Moreover, courses developed by the best teachers in one country can be made available to students across many countries. Newer technology-based instructional strategies, incorporating the Internet and the World Wide Web (WWW), can therefore be used more to expand communication and increase access to resources. Tinio (2002), points out that ICT has potentials in increasing access and improving relevance and quality of education in developing countries. Tinio further states the potentials of ICT as follows: ICTs greatly facilitate the acquisition and absorption of knowledge, offering developing countries unprecedented opportunities to enhance educational systems. 

2.2
THEORETICAL FRAMEWORK

Instructional Material Theories

Instructional material theories assume that there is a direct link between the materials that the teachers use, and the students’ learning outcomes. These outcomes include higher abilities to learn, quality strategies to learn and perform classroom activities and positive attitude towards learning. Further, these theories assume that instructional materials have the capacity to develop into students the highest order of intellectual skills as they illustrate clearly, step by step how to follow the rules/principles and elaborate on the concepts, all of which have positive impact on solving new problems by analyzing the situation and formulating a plan (Gagné et al. 2005). According to Gagne et al, instructional material can be used to develop higher learning abilities to the learners through self-teaching or guided learning. This implies that the instructional materials mainly comprise “eliciting performance” and “providing feedback on performance correctness,” in addition to “providing learning guidance” for guided discovery learning. Many of Gagné’s ideas have broad implications for secondary teachers in community secondary schools in Rombo district. Many of these ideas have capacity building undertones with themes of students’ acquisition of critical thinking and problem-solving skills. However, the theory does not relate to whether or not students can think critically in what aspects or how they can solve a particular problem by themselves.  However, I have the opinion that the purpose of instructional materials or technology in education is to stretch students’ imagination and to encourage them to solve problems in their lives.  

Similar ideas are held by Lev Vygotsky, a Russian psychologist who held a view that tools and signs, which are in a form of instructional materials, have the capacity to develop in students higher level of thinking, which is important in problem-solving activities. However, since they are considered to be domain-specific, the ways instructional materials can start cognitive development is yet to be studied with respect to classroom teaching. Thus, this study stretches these views. 

Sociocultural Theory of Teaching, Learning, and Development 

Sociocultural theory of teaching, learning and development is the second theory that framed this study. Largely inspired by the seminal works of Lev Vygotsky, this theory assumes that human minds do not develop by virtue of some predetermined cognitive structures that unfold as one matures. Rather, this theory posits that human’s minds develop as a result of constant interactions with the social material world.  

According to Vygotsky, human mind develop through interaction with materials in the learning process where people learn from each other and use their experiences to successfully make sense of the materials they interact with. These experiences are crystallized in 'cultural tools', and the learners have to master such tools in order to develop specific knowledge and skills in solving specific problems and, in the process, become competent in specific profession. In the classroom, these tools can be a picture, a model, or pattern of solving a problem. Most often however, such tools are combinations of elements of different orders, and human language is the multi-level tool par excellence, combining culturally evolved arrangements of meanings, sounds, melody, rules of communication, and so forth. 

Learning by using such tools is not something that simply helps the mind to develop. Rather, this kind of learning leads to new, more elaborated forms of mental functioning. For example, when children master such a complex cultural tool as human language, this results not only in their ability to talk but leads to completely new levels of thinking, self-regulation and mentality in general. It is the specific organization of this tool (e.g., the semantic, pragmatic and syntactic structures of language) that calls into being and in effect shapes and forms new facets of the child's mind. Importantly, cultural tools are not merely static 'things' but embodiments of certain ways of acting in human communities. In other words, they represent the functions and meanings of things, as discovered in cultural practices: they are "objects-that-can-be used- for-certain-purposes" in human societies. As such, they can be appropriated by a child only through acting upon and with them, that is, only in the course of actively reconstructing their meaning and function. And such reconstruction of cultural tools is initially possible only in the process of cooperating and interacting with other people who already possess the knowledge 

(i.e. the meaning) of a given cultural tool. 

This short account is presented here to illustrate the fact that the sociocultural approach, unlike that of instructional materials by Gagne discussed above, not only allows for a synthesis of teaching, learning, and cognitive development; it actively calls for it. This theory implies that instructional materials lead to cognitive development because they mediate learners’ thinking through the tools, and such mediation constitutes the very cornerstone of mental development. 

2.3
EMPIRICAL REVIEW

In his study Adeogun (2001) revealed a strong positive link between instructional resources and academic performance. According to Adeogun, schools that possess more instructional resources performed better than schools that have less instructional resources. This finding supported the study by Babayomi (1999) that private schools performed better than public schools because of the availability and adequacy of teaching and learning resources. Adeogun (2001) noted that there was a low level of instructional resources available in public schools and hence commented that public schools had acute shortages of both teaching and learning resources. He further commented that effective teaching and learning cannot occur in the classroom environment if essential instructional resources are not available. 

Fuller and Clark (1994) suggested that the quality of instructional processes experienced by a learner determines quality of education. In their view they suggest that quality instructional materials creat into the learners quality learning experience.  Mwiria (1995) also supports that students performance is affected by the quality and quantity of teaching and learning resources. This implies that the schools that possess adequate teaching and learning materials such as textbooks, charts, pictures, real objects for students to see, hear and experiment with, stand a better chance of performing well in examination than poorly equipped ones. 

A study by Chonjo (1994) on the physical facilities and teaching learning materials in Primary schools in Tanzania supports the above views. Chonjo interviewed teachers and students on the role of instructional materials on effective learning. From is his study he learned that performance could be attributed to adequate teaching and learning materials and equipments that are in a school. He recommended that in order to provide quality education the availability of sufficient quality facilities is very important. Chonjo’s study was one of its kinds in Tanzania which directly linked the role of physical facilities with students’ academic performance in primary schools.  

However, Chonjo focused only on physical facilities, leaving out instructional materials. To me, physical facilities such as buildings including classrooms, chairs and desks are not enough to provide quality teaching and learning. Instructional materials are also necessary. The study done by Maundu (1987) agrees with my ideas that, in order for a school to have a good performance it must be well equipped with relevant and adequate text books and other teaching and learning resources.  

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
AREA OF STUDY

Lagos Mainland is a local government area in the Lagos Division of Lagos State, Nigeria. According to National Population Commission of Nigeria (web), National Bureau of Statistics in 2016, the population of Lagos mainland is 449,900.
3.2
RESEARCH DESIGN

Research designs are perceived to be an overall strategy adopted by the researcher whereby different components of the study are integrated in a logical manner to effectively address a research problem. In this study, the researcher employed the survey research design. This is due to the nature of the study whereby the opinion and views of people are sampled.

3.3
POPULATION OF THE STUDY

According to Udoyen (2019), a study population is a group of elements or individuals as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitute of individuals or elements that are homogeneous in description. 

This study was carried out on an appraisal of instructional materials used in teaching and learning of business studies using public schools in educational division V in Mainland  Local Government Area, Lagos State as case studies. The teachers and the students from two (2) selected secondary schools in Mainland Local Government Area, Lagos State form the population of the study. Statistics from the Educational District V Board shows that there are 139 schools in the District. Record from the admission register of the two selected schools shows that their population is 2200.

The two (2) selected secondary school for this study are:

Mobolaji Bank Anthony Junior High School

Aiyetoro Senior Grammar School

3.4
SAMPLE SIZE DETERMINATION

A study sample is simply a systematic selected part of a population that infers its result on the population. In essence, it is that part of a whole that represents the whole and its members share characteristics in like similitude (Udoyen, 2019). In this study, the researcher adopted the simple random sampling (srs.) method to determine the sample size. 

3.5
SAMPLE SIZE SELECTION TECHNIQUE AND PROCEDURE

The Taro Yamane (1967:886) provides a simplified formula to calculate sample sizes.

Assumption

95% confidence level 

 P = .5

[image: image1.png]



n= 2,200/1+2,200 (0.05)2

n= 2,200/1+2,200 (0.0025)

n= 2,200/1+5.5

n=100

Therefore, for this study, the sample size is 100

3.6
SOURCES OF DATA COLLECTION

The research instrument used in this study is the questionnaire. A 10 minutes survey containing 19 questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions.

3.7
METHOD OF DATA ANALYSIS

The responses were analysed using the frequency tables, which provided answers to the research questions. The hypothesis test was conducted using the Pearson correlation statistical tool, SPSS v.23 and T-test.
3.8
VALIDITY AND RELIABILITY OF THE STUDY

The reliability and validity of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

4.1
DATA PRESENTATION

Table 4.1: Demographic data of respondents

	Demographic information
	Frequency
	percent

	Gender

Male
	
	

	
	50
	50%

	Female
	50
	50%

	Religion
	
	

	Christian
	80
	45%

	Muslim
	20
	55%

	Age
	
	

	20-25
	10
	34%

	25-30
	40
	48%

	30+
	50
	17%

	Education
	
	

	Diploma
	20
	

	Bsc
	80
	

	Masters
	
	

	PhD
	
	


Source: Field Survey, 2020

4.2
ANSWERING RESEARCH QUESTIONS

Question 1: Do you agree that there is a relationship between teaching materials and teaching effectiveness among teachers in Lagos State Public schools?
Table 4.2:  Respondent on question 1

	Options
	Frequency
	Percentage

	Yes
	100
	100

	No
	00
	00

	Undecided
	00
	00

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, all the respondents representing 100% said yes. There was no record of no.
Question 2: Do you agree that there is a relationship between the availability of teaching resources and students’ performance in Lagos state public schools?
Table 4.3:  Respondent on question 2

	Options
	Frequency
	Percentage

	Yes
	90
	90

	No
	00
	00

	Undecided
	10
	10

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 90% of the respondents said yes while the remaining 10% were undecided. 

Question 3: Do you agree that there is a relationship between the use of teaching materials and students’ academic performance in Lagos state public schools?
Table 4.4:  Respondent on question 3

	Options
	Frequency
	Percentage

	Yes
	100
	100

	No
	00
	00

	Undecided
	00
	00

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, all the respondents constituting 100% said yes. There was no record of no.
Question 4: Do you agree that there is gender difference in the academic performance of students due to the use of teaching materials in Lagos state public schools?
Table 4.5:  Respondent on question 4

	Options
	Frequency
	Percentage

	Yes
	70
	70

	No
	10
	10

	Undecided
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 70% said yes, 10% said no while the remaining 20% were undecided. 

Question 5: Do you agree that there is a relationship between the teaching method and students’ academic performance in Lagos state public schools?
Table 4.6:  Respondent on question 5

	Options
	Frequency
	Percentage

	Yes
	80
	80

	No
	00
	00

	Undecided
	20
	20

	Total
	100
	100


Field Survey, 2020

From the responses obtained as expressed in the table above, 80% said yes, while the remaining 20% were undecided. 

2.3
TEST OF HYPOTHESES

1.       There will be no significant relationship between teaching materials and teaching effectiveness among teachers in Lagos State public schools.

2.       There will be no relationship between the availability of instructional resources and academic performance of students in public secondary schools in Lagos State.

3.       There will be no significant relationship between teaching methods and students’ academic performance in Lagos State public schools.

4.       There will be no significant gender in the academic performance of students due to the use of teaching materials in Lagos State public schools.

Level of significance: 0.05

Decision Rule: 

In taking decision for “r”, the following riles shall be observed;

If the value of “r” tabulated is greater than “r” calculated, accept the alternative hypothesis (H1) and reject the null hypothesis (H0).

If the “r” calculated is greater than the “r” tabulated, accept the null hypothesis (H0) while the alternative hypothesis is rejected

Hypothesis One

There will be no significant relationship between teaching materials and teaching effectiveness among teachers in Lagos State public schools
	
	
	Teaching materials
	teaching effectiveness

	Teaching materials
	Pearson Correlation
	1
	.922**

	
	Sig. (2-tailed)
	
	.000

	
	N
	100
	100

	teaching effectiveness
	Pearson Correlation
	.922**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	100
	100


Source: Field Survey, 2020 **. Correlation is significant at the 0.05 level (2 tailed).
In respect to table above, since the p-value (0.000) is less than the level of significance, we reject the null hypothesis and conclude that there is a significant relationship between teaching materials and teaching effectiveness among teachers in Lagos State public schools.

Hypothesis Two

There will be no relationship between the availability of instructional resources and academic performance of students in public secondary schools in Lagos State.

	
	
	Availability of instructional resources
	academic performance

	Availability of instructional resources
	Pearson Correlation
	1
	.867**

	
	Sig. (2-tailed)
	
	.000

	
	N
	100
	100

	academic performance
	Pearson Correlation
	.867**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	100
	100


Source: Field Survey, 2020 **. Correlation is significant at the 0.05 level (2 tailed).
In respect to table above, since the p-value (0.000) is less than the level of significance, we reject the null hypothesis and conclude that there a significant relationship between the availability of instructional resources and academic performance of students in public secondary schools in Lagos State.

Hypothesis Three

There will be no significant relationship between teaching methods and students’ academic performance in Lagos State public schools.
	
	
	teaching methods
	academic performance

	teaching methods
	Pearson Correlation
	1
	.917**

	
	Sig. (2-tailed)
	
	.000

	
	N
	100
	100

	academic performance
	Pearson Correlation
	.917**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	100
	100


Source: Field Survey, 2020 **. Correlation is significant at the 0.05 level (2 tailed).
In respect to table above, since the p-value (0.000) is less than the level of significance, we reject the null hypothesis and conclude that there is a significant relationship between teaching methods and students’ academic performance in Lagos State public schools.
Hypothesis Four

There will be no significant gender difference in the academic performance of students due to the use of teaching materials in Lagos State public schools.

	Variables
	N
	Mean
	SD
	t-value
	Sig.(2tailed)

	gender
	30
	64.78
	10.23
	14.830
	.000*

	academic performance
	70
	282
	58.53
	11.49
	


*Significance at 0.01 level
The Table shows that the t -value is 14.830 (p=.000<0.01) which revealed that there is a significant gender difference in the academic performance of students due to the use of teaching materials in Lagos State public schools. Hence, null hypothesis is rejected.

CHAPTER FIVE

CONCLUSION AND RECOMMENDATION

5.1
CONCLUSION

In this study, our focus was to carry out an appraisal of instructional materials used in teaching and learning of business studies using public schools in educational division V in Mainland  Local Government Area, Lagos State as case studies. 

The study adopted the survey research design and randomly enrolled participants in the study. A total of 100 responses were validated from the enrolled participants where all respondent are active teachers in the 2 selected public schools in educational division V in Mainland  Local Government Area, Lagos State.

The findings revealed that there is a significant relationship between teaching materials and teaching effectiveness among teachers in Lagos State public schools; There is a relationship between the availability of instructional resources and academic performance of students in public secondary schools in Lagos State; There is a significant relationship between teaching methods and students’ academic performance in Lagos State public schools; There will be no significant gender difference in the academic performance of students due to the use of teaching materials in Lagos State public schools.
5.2
RECOMMENDATION

Based on the responses obtained, the researcher proffers the following recommendations:

The National Business and Teaching Education Board (NABTEB) should effectively monitor and give accreditation before such subjects are offered in any school before the external examination. 
Schools should be adequately stocked with required resources before they are given permission to prepare the students in such subject’s area. 
Government and individual should be encouraged to provide or donate instructional materials for teaching business Studies to schools.
Adequate trained teachers should be recruited and posted to schools.
The teachers should be encouraged to take refresher course to improve upon their technique from time to time.
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APPENDIX

QUESTIONNAIRE

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE AND AVOID TICKING TWICE ON A QUESTION

SECTION A

PERSONAL INFORMATION

Gender

Male [  ]
Female [  ]

Age 

18-25
[  ]

20-30
[  ]

31-40
[  ]

41 and above [  ]

Educational level

WAEC
[  ]

BSC/HND
[  ]

MSC/PGDE
[  ]

PHD

[  ]

Others……………………………………………….. (please indicate)

Position

Position 1
[  ]

Position2
[  ]

Position3
[  ]

Position4
[  ]

Marital Status

Single
[  ]

Married [  ]

Separated [  ]

Widowed [  ]

Duration of Service

0-2 years [  ]

2-5 years [  ]

and above [  ]

Section B

Question 1: Do you agree that there is a relationship between teaching materials and teaching effectiveness among teachers in Lagos State Public schools?
	Options
	Frequency

	Yes
	

	No
	

	Undecided
	


Question 2: Do you agree that there is a relationship between the availability of teaching resources and students’ performance in Lagos state public schools?
	Options
	Frequency

	Yes
	

	No
	

	Undecided
	


Question 3: Do you agree that there is a relationship between the use of teaching materials and students’ academic performance in Lagos state public schools?
	Options
	Frequency

	Yes
	

	No
	

	Undecided
	


Question 4: Do you agree that there is gender difference in the academic performance of students due to the use of teaching materials in Lagos state public schools?
	Options
	Frequency

	Yes
	

	No
	

	Undecided
	


Question 5: Do you agree that there is a relationship between the teaching method and students’ academic performance in Lagos state public schools?
	Options
	Frequency

	Yes
	

	No
	

	Undecided
	


