A COMPREHENSIVE INQUIRY INTO THE FACTORS INFLUENCING THE SUCCESSFUL ENGAGEMENT OF WOMEN IN ADULT EDUCATION IN NIGERIA

ABSTRACT 

This study was designed to find out the variables contributing to women’s effective participation in adult education in Nigeria  in Oredo Local Government Area of Edo state. Oredo Local Government Area of Edo State was used as a case study out of which thi8s project or research were collected and analyzed. After the analysis, the data was synthesized and evaluated using percentages. The data was gathered from the instructors and participants by the use of questionnaires. Ninety (100) participants and ten (33) instructors out of a total population of two hundred (200) were randomly selected. The findings of this study revealed that adult education is very important to women development but negative self-concept pose a hindrance to their involvement or participation in adult education. Based on the findings, it was recommended that three should be public enlightenment campaign on the importance of adult education. It is envisaged that the study would be of importance to the government and its policy makers as well as planning officers, implements, educationists, researchers and students of adult education.

CHAPTER ONE

INTRODUCTION

Background of the study

The central tenet of the Nigerian educational system is the development of the whole person into a responsible and productive member of society. This is accomplished through the acquisition of the appropriate knowledge, mental and physical capabilities, and competencies that serve as equipment for the individual to function in and contribute to the growth of the society in which he resides. Adult education, and particularly education geared at women, only becomes significant within this context. In a similar vein, the forward-looking strategies for the advancement of women that were developed in Nairobi by the United Nations recognize that education is the primary instrument that needs to be provided to women in order for them to be able to perform their duties as contributing members of society.

The growth of women into independent and productive individuals requires that they first acquire the information and skills necessary for such development. Therefore, education for adults provides a second chance to women who were unable to profit from the traditional schooling system by giving them the opportunity to gain knowledge and skills that will help them improve their position in society. This second chance comes in the form of adult education. Women's roles in our society have been reimagined in light of the development process and the socioeconomic issues it has brought us. Because of these shifting roles, it is imperative that women get proper preparation, which might come in the form of traditional professional education or adult and non formal education. For example, in 1986 the federal and state ministries of education both established women's education units. Additionally, in that same year, the federal ministry of education established and equipped eighty eight (88) women adult education centers across the country, attesting to the belief that education of women is the foundation upon which development is built.

Despite this, the number of women working in adult technical sectors has been relatively low in compared to the number of males engaging in skill-supporting labor. Adult training as a tradeswoman or craft woman for prospective employment in the industry or in self-supporting labor is less preferred among women than it is among men. The majority of women work in fields such as education, nursing, librarianship, and social work. With no shadow of a doubt, the incorporation of adult education into the National Policy on Education (1981) has ushered in an outlook to the concept of skill training with the introduction of pre-adult subjects such as wood work, metal work, electronics machines, local crafts, home economics, and business studies, all of which are oriented toward the skill acquisition process. According to the policy, the training for jobs that is provided at the junior and senior secondary schools is essentially pre-adult in nature. This is done in preparation for future enrollment into adult skills programs by both men and women based on interest, aptitudes, and other factors. In addition, women have the opportunity to pursue adult education at Technical Colleges, Post Secondary Institutes, as well as through adult and non formal training and retraining programs run by the Industrial Training Fund (ITF) at Adult Training Centres that have been specifically designated for that purpose. In point of fact, government programs such as the Universal Basic Education (UBE) have increased the demand by women for the development of adult skills, which has, in turn, necessitated the expansion of existing adult training centers as well as the creation of new ones by the public and the National Directorate of Employment.

These classes might be held either full time or part time, on the work or off the job, and they could be voluntary or mandatory. Craftswomen, painters, printers, plumbers, draftswomen, and other professions that need training but not a significant financial investment may be filled by educated women. Adult education is the one solution that may solve the problem of unemployment that is now facing countries. Adult education focuses mostly on agriculture, distributive education, home economics, health professions, trade and industrial education, business and office education, and technical education. These are the key occupational areas of adult education.
STATEMENT OF THE PROBLEM
Most men are self-employed as trade men, artisans, technicians and masters craft men. But the same cannot be said of the women population for reason of societal sex role, ideological and cultural perception towards them. Therefore, the women have a challenge to themselves and the nation to set it aright on a proper adult scientific and technical courses by making good use of their innate abilities through the acquisition of adult skills in both traditional and formal trades, and now that the social and economic philosophy is self-reliance, it is difficult to know whether adult education as practiced now in our society, has been properly used to check idleness among our women folk.

Have women been participating effectively in adult education training as much as their male counterparts? Are women who received adult education given free hands to practice their trades in self employment or in paid employment? What are the factors militating against effectiveness in that direction. These questions raised are the problems this study sets out to investigate.

1.3 OBJECTIVE OF THE STUDY
1.   Cultural biases affect women’s participation in adult education.

2. That the extent to which women compared to men is to a little extent that is, males participate more in adult education and training programme than women.

3.   That family responsibilities affect women’s participation in adult education.

4.   That social economic factors, lack of time, religious belief, finance, affect women’s participation in adult education.

5.   Negative self-concept affects women’s participation in adult education 

1.4 RESEARCH QUESTIONS
1.   To what extent do cultural biases affect women participation in adult education?

2.   Do family responsibilities affect women in adult education training on full time basis?

3.   Do social economic factors, finance, religion, lack of facilities affect women in adult education training?

4.  Does negative self-concept affect women in adult education?

5.   To what extent do women participate in adult education training compared to their counterpart?
1.5 SIGNIFICANCE OF THE STUDY
This study is significant in a number of ways. In the first place, the factors affecting women’s participation in adult education need to be thoroughly investigated for better understanding of the phenomenon. This study is expected to provide a breakthrough in helping to identify the factors affecting women’s effective participation in adult education. It is hoped that the study will provide useful information to policy and decision machinery makers which will enable them to put in place effective machinery for overcoming such factors and thus raise the level of women’s participation in education (Adult). The investigation will also help to acquaint other researchers and academicians the field of adult education with specific on interest on women education.

In addition, the finding of the study will be of immense value to adult learners, instructors, administrators of literacy programs and the agency for adult and non-formal education as it is expected to help them identify problem areas, way forward, thereby improving on women’s investment and participation in adult education. Besides, since the study is expected to make clear the factors which is affecting women’s effective participation in adult education, the measure to adopt in turning the situation around. It is hoped that policy makers and planners including implementers of adult literacy programs in the area in particular and the country in general will then become better informed and  therefore be able to decide on the variable to take into consideration when formulating, planning and implementation strategies and policies for the growth and development of adult education. Finally, it will help to increase women’s awareness about the existence of the program and thus encourage them to be more involved.

BASIC ASSUMPTIONS
The basic assumptions around this study revolves are:

1.   That adult education is important to women to reduce unemployment.

2.   Those women participate in adult education and trading compare to their male counterparts.

3.   Is assumed that adult training skills are more economically independent than other training.

4.   Those women have special interest to peculiar adults and there are some motivating factors.

5.   There are certain factors affecting women’s effective participation in adult education.

SCOPE OF THE STUDY
This study is limited to finding out the factors affecting women’s effective participation in adult education in Oredo Local Government Area in particular. It will also examine the extent to which the factors identified affect women’s educational level of participation in adult education. Focus is on women education centre which are mainly adult in nature.

DEFINITION OF TERMS
For the purpose of clarity and understanding, some terms used in this study are explained here in the context in which they have been used.

Adult: adult as used in the context refers to person considered to be adult by the Nigeria society based on the legal documents constitution of the country, a person is considered as an adult at the age of 18 years.

Education: this refers to the whole process  by which people are prepared to live effectively in their environment by acquiring the skills and knowledge needed for effective functioning.

Participation: this means to voluntary involvement of a person in any program.

Program: this refers to activities put in place to help an individual who engages in them to acquire certain skills constitutes part of the adult population of the country. The range of women covered here are those who met the constitutional requirement of adulthood.

Vocation: it refers to ones’ work at any particular time, including both paid and unpaid employment occupation.

Adult training: it implies skills forming propensity and acquisition by repetition.

Occupation: what an individual does to earn a living.

Apprentice: The one who is learning the skill for an adult.

Apprenticeship: A way of acquiring skills while one is learning on the job.

SOME OF THE ADULT TRAINING CENTRES LOCATED IN OREDO LOCAL GOVERNMENT AREA
1.   Staff Training Centre, George Idah Avenue, G. R. A., Benin City.

2.   Women Education Centre, Agbado Primary School Centre, along Akpakpava Road, Benin City.

3.   Women Education and Adult Education Centre.

4.   Skills Acquisition Centre, along Sapele Road by Ministry of Works, Benin City.

Some of the factors that affect women participation are bas follows:

1.   Lack of time

2.   Cultural bias

3.   Heavy work load

4.   Religious belief

5.   Lack of appropriate facilities

6.   Negative self-concern

7.   Financial factors.

CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 Introduction

Education is the bedrock of prolonged and sustainable development. It is a focal point in which quick development of economic, political, and sociological and human resources of any country revolves around. It is the catalyst that increases the impact of other investments in health, nutrition, family planning, agriculture, industry and infrastructure that the nation can make quick of its economic and political development (World Bank, 1997). Education is an instrument per excellence for effective national development (NPE 2004) as well as a dynamic instrument of change, it is also the basis for the full promotion and improvement of the status of women by improving their living standard. It is the starting point for women advancement in different human endeavor. It is also the basic tool that should be given to women in order to fulfill their role as full members of the society. Statistically, women constitute a significant proportion of the general population of the world with the highest percentage and are expected to contribute their quota, and as such any development program that affect women affect the entire population, because they constitute more than half of the population. Unfortunately majority of them cannot read and write. Therefore, basic literacy should be acquired by women. (UNESCO, 1986) attributes at the low level of enrolment of women in education in Nigeria, due to discrimination based on sex, Nigerian women face a lot of constraints and inhabitation which militates against their personal development and their role in national development. The World population (1995) states that in many societies, women are still considered less valuable than men. The Nigerian Government in (2005) established the MDG’s programme to address the needs of women and their exclusion from the benefit of development and also to provide gender equality, and despite all these efforts by Nigerian Government, women are still limited in accesses to schooling. The relatives low participation of women folk in development efforts have become a global concern. It is not surprising that institutes have been established by the government and nongovernmental organization (NGOS) across the world to address the backwardness of women and related issues. Nigerian women have been left behind in many field of human endeavour including education and educationally based occupations. Traditional, socially and cultural attitudes are all loaded against Nigerian women. Out (2008) opined that Nigerian women contribute to development in many ways, but this contribution is not the maximum as their work has tendered to be confined to the traditional tasks utilizing primitive technology in the face of rapid technological innovation and development. The need to change the perception of women status has become imperative, where about half of the population of the world is faced with several challenges such as poverty, illiteracy, HIV and AIDS environmental degradation, violent and conflict. Therefore Nigerian women as a group of social actors have tremendous capacity of human resources and if Nigerian government is to benefit from women’s contribution, particular needs of women must be met to overcome the factors influencing their low level of participation in education and limiting their progress.

2.2 THE CONCEPT OF ADULT EDUCATION

Guodong (2003) regarded adult education as a broad field that includes basic continuing education, vocational and technical education, higher education and professional development, which is offered through formal, non-formal and informal education. He further stated that adult education is a highly 13 23 dynamic field associated with innovativeness. This means that adult education is the education that is provided by the formal school system, college and university. Adult education can also be seen as all-inclusive pattern of adult development which focuses on the needs of the adult that helps him to live effectively in his society. In his own opinion, Anyanwu (1998) stated that Adult education is a process by which man attempts to improve himself by developing his skills, knowledge, insights, attitudes and values. This therefore includes any form of educative activity engaged by an adult learner to meet his desired needs. In the same view, Wang (2003) stated that Adult education plays important and unique role in helping people adapt to the constantly changing world and in imposing a strong or sense of rights and responsibilities on adults and communities. Adult education could then be seen as the structuring of social processes for the purpose of addressing the social issues and concerns, which have emerged as a result of changed and changing circumstances. Alaezi (2006) regarded adult education as the improvement of the knowledge, means, and methods, which adults who are not in school or have not had the opportunity to go to school, use or can use in combining various skills they have so that they may become more intelligent or useful members of the community as long as they live. From these definitions, adult education can be seen as development oriented. It is goal focused mainly on the development of individual capabilities and also helps in the development of their economic, educational, psychological, political and family-role matters. On the objectives of adult education, Federal Republic of Nigeria (2004: 25) stated the objectives as follows:

 i. to provide functional literacy education for adult who have never had the advantage of any formal education; 

ii. to provide functional and remedial education for those young people who prematurely dropped out of the formal school system; 

iii. to provide further education for different categories of completers of the formal education system in order to improve their basic knowledge and skills; 

iv. to provide in-service, on-the-job, vocational and professional training for different categories of workers and professional, in order to improve the skills; 

v. to give the adult citizens of the country necessary aesthetic, cultural and civic education for public enlightenment. Adult education is therefore designed to help individual citizens to meet up with those things they could not do in the early stage of their lives. In a related development, Anyanwu (1998) stated that one feature that makes adult education difficult to administer is its scope. Adult education is so broad in scope and diversified in content that it is rather difficult to be contained under one administrative umbrella. Adult education has sometimes been said to have contained all organized educational processes that are outside the formal 25 school system. According to Anyanwu, the conception will include adult education, functional literacy, remedial and continuing education, vocational education, aesthetic and cultural education, civic education for youths and adults, social work, health service and so on. This diversity in modes of adult education makes it difficult to operate under one ministry or department. In this view, Anyanwu (1998) observed that as a result, different programmes of adult education are scattered in various governmental departments and ministries. For example, aesthetic and cultural adult education is often located in the ministry of information. The problem in this kind of location is that cultural education is made occasional and incidental through annual cultural festivals instead of a planned cultural education. Anyanwu (1998) further stated that the ministry of education also harbours an adult education department/agency where, most often, it is subsidiary to the formal education of the school. From Anyanwu’s assertion, one could see that adult education has not been given the full recognition it needs to start functioning adequately 

2.3 THE CONCEPT OF MOTIVATION

Motivation can be defined as a state of derivation that influences activities and or initiates actions (Ugwu, 2003). This definition therefore does not embrace motivation holistically. Hence, motivation is the driving force that spurs an individual into action. The direction could be a goal or objectives which in itself represents the states of deprivation. Ugwu further stated that it is some kind of internal force, which arises, regulates and sustains all movement towards actions. Supporting the assertion, Omeje (2010) pointed out that motivation is a process by which the learner’s internal energies are directed towards various goal objects in his environment. This presupposes that motivation is intrinsic and individuals are manifesting it. Onu (2007) in support of this view stated that motivation is a process by which a person is internally or externally stimulated towards action. On this note, motivation is the action which spurs an adult learner to engage in purposeful learning experiences. On the other hand, Ugwu (2003) indicated that motivation is a factor popularly understood to be the cause of behavior of human beings and other animals. From this view, motivation is seen as an enduring force behind an action. These forces are further classified into internal and external. It is internal when the action or behavior comes from within the person through his thinking for instance, his state of health, sex, love, need, etc. Motivation because external when an individual suffers environmental deprivation in his personality, economic, social, political and family roles. The behavior or action of the individual arises as a result of what the person has seen or observed. This becomes a response to the prevailing circumstances. In the same vein, Kene (1998) stated that motivation is pronounced and regulated through the release of energy within the tissue. According to Ngwu (2003), it is an antecedent to act of behaviour. One can therefore see through these various definitions that motivation involves emotional and psychological needs. These needs trigger off actions. Further observations from these definitions show that all action taken originated not only from needs but from other factors. In his own opinion, Omeje (2010) stated that motivation answers why human beings do certain things, and that is why human act is called motive. It is a psychological process initiated by some needs or drive. Hence he said that a “need” is the lack of something that if present would further the welfare of that organization. The motivation to satisfy needs may be either cognitive or emotional. It could also be expressed directly or indirectly. However, there are many factors that motivate women to participate effectively in adult literacy program. They include economic, education, psychological, political and family factors. Economic factors motivating women’s participation in adult literacy programme: Literature on economic factors for women’s enrolment in adult education has been written by various authors. In one of such works carried out by Azikiwe (1992), it was noted that women are more often than not forced to hide their true potentials, talents and abilities. But one would observe that women in recent times involve themselves in technical education for self-employment, which implies development of competencies, necessary for success in a given occupation. Similarly, Ezeudu (2001) stated that the present emphasis on female education and the increasingly roles of women in Nigerian society has seen a good number of females now learning even those technical courses like electrical/electronic engineering, building construction, woodwork, metal work, auto mechanic, welding and smiting among others. Experience and research evidence point to the fact that women are equally capable as men in many types of work including academic professional undertaking and technical occupation (Ivowi, 2007). In explaining further on the economic motivational factors for women learners, Obeta, et al (2003) maintained that women participate in those activities which they feel will bring increased income, which they could use to supplement whatever is available or brought in by the breadwinners of the family. Similarly, Akinpelu (1992) stated that the search for functional literacy for women must embrace a mixture of economic and liberation literacy method capable of addressing the socio-economic and physiological peculiarities of women. He praised the establishment of National Commission for Women and suggested that national organizations such as the Directorate for Social Mobilization; Directorate for food, roads and rural infrastructure (DFRRI) and National Directorate of Employment (NDE) be compelled to run literacy program. In the same vein, Ahurumonye (2000) stated that functional literacy should create psycho-socio development especially in rural women and improve the quality of human input to national development. Besides, she argued that rural literate women would become asset to government’s better life campaign by adopting basic method of hygiene, rudimentary technology and embracing cooperative movement. On the other hand, Guodong (2003) agrees that most participants in a wide literacy campaign were women and most of them were members of women organizations. Kingdom (1997) stressed that there are two important issues about the education of women. According to her, women’s education is of greater importance than that of men because women play a major role in the socio-economic life of any nation. Secondly, she noted that not until the equality of opportunity in education for both men and women is established will the foundation of segregation be removed. It is important to note the establishment of a separate ministry of women affairs and social development by the Federal Government is a right step in the right direction.. In view of this, Ohakwe (1994) opined that women today occupy important posts in various companies and some own business of their own. In the same vein, Agaba (1998) opined that the place of women in Nigeria and the world over has changed from kitchen-bound position to the assumption of important offices and responsible positions. He cited instances of women Prime Ministers such as Mrs. Margaret Thatcher of Britain, Mrs. Bardaranika of Ceylon, and Mrs. Indira Gandhi of India among others. All these potentialities would not have merged without their involvement in education. However, Ajanaku (2001) observed that women have joined labour force in Nigeria and work is central in redefining the roles of contemporary women. There are potential opportunities for women in any entrepreneurial development. The mere fact that one is a woman is the biggest opportunity which one has, especially in this contemporary Nigerian situation. Women, taken as a whole, have always been known for their patience, perseverance and hard work. In line with this, Omeje (2010) asserted that Statistics show that women have entrepreneurial spirit than men, women have known for their patience and perseverance in whatever they set out to do, women are now very much interested in career change and with the effect of the Structural Adjustment Programme in the country, the economic climate is encouraging for maturity entrepreneurship. Entrepreneurship opens the door of opportunities and women have realized this. Nevertheless, female entrepreneurship possesses very high influence on the total economy of the society. Thus, Mba (1997) stated that it seems that the Yoruba and Riverine Igbo women controlled trade and markets and possess more wealth than men. Dignard (1995) on the other hand, stated that today, such professional women entrepreneurs continue to exist in relatively high numbers, they run profitable trading operation between Africa, Europe and Asia despite the fact that many are illiterate. They are quite efficient managers and are very much engaged in the day-to-day practice of their business. Some women have succeeded in business seem to men to have been influenced by them rather than handwork. Women because of gender discrimination are seen as very good home managers and as such their managerial skill should end there and does not extend into running a business. Agreeing with the above view, Ugochukwu (2010) asserted that in the so called third world countries which Nigeria presently belongs, women are at the centre of all these economic, social and cultural activities that encompass our national development they directly or indirectly involved. From the domestic to the industrial level of the society, they operate as wives, mothers, nurses, 32 farmers, guardians, professional managers and even as parliamentarians. All these cannot be achieved by women without be involved in the literacy programs. According to Dibu-Ojerinde (1999), ample evidence exists indicating that women are likely to be clustered at lower level of organizations where job presumable are less challenging, yet considerable recent data suggests that males and females perform similarly in managerial positions and have similar degree of managerial potentials. This ability to managerial positions by women as men are as a result of women involvement in the literacy programme. More women presently have received formal education and as such have more economic power. Women are found in areas that once were exclusively for men, in professions like medicine, law, engineering, architecture and rural development (Ijere, 1992). Education factors motivating women’s participation in adult literacy programme: The need for women’s education cannot be overemphasized. Ugwuanyi (1996) stated that illiteracy is a disease that can only be cured through a balanced education. Education of a woman therefore, is good instrument because of its cost effective with regards to the improvement of their living standard and other aspects of their lives. According to Azikiwe (1992): It is believed that education as a catalyst for improvement will reduce, if not eliminate completely the inhibiting factors on women such as low income, inferior social status, superstition, ill-health, dogmatism, case of early marriage and low level of aspirations. To rural dwellers, there is need for education especially amongst the women folk. To educate a woman is to educate a nation. The education of women is an investment. In view of this, Ngwu (2003) maintained that women’s education becomes the instrument for their liberation. It is also an instrument for social transformation because it attempts to construct a new society, which will conform to the interests and aspirations of the popular sectors. Furthermore, Ngwu opined that beyond the individual level, women’s education will lead to the creation of an enlightened community which will have a sufficiently high level of self-reliance and a comparatively high standard of living. Women’s education like nonformal education promotes faster development because of the nature and deposition of the adult women who acquire skills and knowledge for immediate application. Emphasizing on the need for women education, Osuala (1997) asserted that women as mothers are educators within their families. What they learn, they pass onto their children and thus to future generations. Stressing on the importance of women education, Combs (1995) asserts that education of women unlocks the entrance of all other elements on which socio-economic transformation depends. These elements include population control, personal hygiene and above all the educational motivation of children. Similarly, Obetta 34 (2004) stated that education is the foundation for the promotion and improvement of the status of women. It is the basic tool which equips women to fulfill their duties as wives, mothers and partners in development. Education mobilizes the untapped resourcefulness of women in order for them to contribute most effectively to their surrounding society. Okpoko (2002) agreed with the above view that when provided with adequate non-formal education programme, rural women will demonstrate a substantial improvement in their skill domestic tasks, food production, healthcare and reproduction. Also, in supporting of the right of women’s education, Obeta, et al (2003) cited strong reasons why women should be educated. Further, they said that education helps women to be proficient in their responsibilities towards their fellow-men and emphasizes the need for their talents in their public services. Also, Obeta, et al (2003) stated that educating a woman has a revolutionary impact on the well being of children. Whether she enters the workforce or not, investing in a minimum of four years at school for every girl is one of the most cost-effective investment which any country can make in its future. In his own opinion, Igbo (2000) was of the view that educated woman is one who demands proper administration as an off-shoot of her good behaviours both at home and in the office. Obetta and Ebirim (2009) noted the efforts of the Eritrean Government in this regard. She noted that the government of Eritrean has instituted policies and measures to encourage the participation of women in adult education as well as other development programmes. Obetta and Ebirim 35 further stated that these policies and measures have led to an improvement in the level of women’s participation in matters of national interest including adult education and in particular, technical education. Psychological factors motivating women’s participation in adult literacy programme: Emphasizing further on the factors that facilitate women to participate in adult education programmes, Ugwoegbu (1992) stated that participation in a learning programme depends on the amount of burden which one faces. He pointed out that women tend to face more burden of life and so participate more in learning programme when their children are able to cater for themselves. This explains why in most cases, middle aged women are more predominant in most adult education programmes. In general terms, women are often confined to one form of domestic chore or the other, and this in most cases prevents them from participating in educational programmes. At a later age, however, a woman may feel out of touch with the society. This feeling comes up more in age when personality factor is constantly stressed and as a result motivates the person’s desire to participate in an educational activity. The participation in the activity provides a means of enhancing herself and others. On the other hand, women may be interested in participating in a learning programme as a result of events happening around them. In some cases, these events may stimulate some level of needs. The developing countries has awaken from their slumber with regards to women’s education as well as to sensitized 36 them to realize the invaluable potentials of women to development which have wasted due to illiteracy, lack of skills and discrimination by men folks. Obetta (2004) claimed that time has gone when it was believed that women were only been seen and not heard. He argued that societal role of women in the modern time has widened and so, they should not only been seen but also heard. Continuing, Obetta asserted that it was in appreciation of this important and widened role of women that Federal Government established a special unit on women education in the ministry of education. Ngwu (2003) stressed on popular education and active participation by individuals in solution of their problems. He observed that it is an instance whereby the masses and most importantly, women, collectively develop their knowledge and ways of learning and explaining the events of social life, all of which contribute to reinforce their power to transform their society. So, achieving literacy education is the first step to enabling women to take control over their lives to participate as equals in society and to free themselves from economic and patriarchal exploitation (Phiri, 1992). A mother’s level of education has a positive effect not only on her children’s development but also on the health, education, mortality rate, preschool cognitive ability, etc. He emphasized that the common motivation for female learners are: i) Desire to help children to study; ii) More self-reliance and control over personal life; iii) Liberate from isolation and absolute submission to received authority; 37 iv) Wish to participate in society in the same way as men (p. 221). Enemuo (2001) in his own view stated that affective and sustainable process of women empowerment must necessarily include the expansion of women’s access to educational opportunities, skills acquisition and positions of authority. Adebukola (2001) noted that when a woman is professionally empowered, she will make use of her endowment in a positive way, and being a master in her profession, she will not be deprived the right to practice, so as to benefit the nation. In view of this, Ngwu (2003) stated that it is expected that women’s education through the non-formal mode will enable them to take control of their lives, participate in societal development in meaningful and fulfilling ways and this become free of economic and patriarchal domination. Ngwu further stressed that the objectives are best integrated with adult education which will liberate women from ignorance and dependence but also will increase their mental and physical potentialities that will enhance the achievement of their goals in life. Exposing the women to quality education gives them equal opportunity to compete with men, the opportunity to interact with the wider world as their men counterpart, and allows them to perform or exhibit their potentials. They are likely to give their best by playing very important role that will uplift the socio-economic development of a nation. Political factors motivating women’s participation in adult literacy programme: In view of women enrolling in adult education for political involvement, Nwabara (2007) stated that education which women lacked in the past brought them to more awareness of their rights and how best to serve their country with the knowledge acquired. Moreover, their awareness exposed the fact that men played politics wrongly and are corrupt in their manner of transacting the affairs of the country, and the fact that a majority of the people in general and women in particular were finding the quality of their existence deteriorating, brought women into a fuller awareness of the need to change not only a system that was not fulfilling their expectations but to be integrated into the system to make it work. Guodong (2003) stated that although the direction of causality is not clear, the relationship between literacy and other forms of political participation has been well documented. And that one can easily argue even in the absence of clear documentation, that the contribution of investment in the education of women seems to benefit the political development of a country well. Women have taken some prominent positions and occupied many leadership roles in many occasions. Eboh (2002) had it that the following female leaders succeeded in their leadership positions in their various states because they had the opportunity to acquire literacy which gave them the backbone to stand.
2.5 FAMILY FACTORS MOTIVATING WOMEN’S PARTICIPATION IN ADULT LITERACY PROGRAM

According to Udugwomen (2004), education has imbibed enough discipline in our educated women to enable them maintain a healthier house and a more organized family than her uneducated counterpart. Expressing further, she asserted that an educated woman is an asset to the family. Emphasizing the influence of educated women on the household, Aminu (1996:2) remarked: Women need special education. Women look after men and children in addition to themselves. So to educate a woman is highly cost effective. It is clear that from both qualitative and quantitative aspects, it makes eminent sense to treat women education as a distinct entity within the overall educational programme of our nation. Ijere (1992) lamented the plight of women in the hand of men folk. Thus, he maintained that it is as quite clear that women’s interest and needs were not taken into account, nor was the most effective use made of women’s capabilities, yet women were responsible for the provision of certain basic household needs and the performance of a number of tasks necessary for survival of their families, including many highly labour intensive form of productive and reproductive works. 42 In recent times, women’s part in the family is no longer defined; no longer funneled to that of domesticity, not the kitchen. According to Anaele (2001), many women have come to realize that they need to contribute in oneway or the other to the family’s wellbeing. They now note with interest that their efforts at complementary their husband’s financial efforts are appreciated. Emphasizing the influence of an educated woman in the family, Osuala (1997) stated that women as mothers are educators within their family. What they learn, they pass on to their children and thus to future generations.

2.5 FACTORS MILITATING AGAINST THE EFFECTIVE WOMEN’S PARTICIPATION IN ADULT LITERACY PROGRAM

Several factors such as environment, religion, tradition, and culture, etc., have militated against women’s education and effective involvement in scientific and technological advancement as their male counterpart all over the world. In view of this, Indabawa (2004) noted that there are ten salient sociocultural factors which militate against girls and women participation in adult education. These factors according to him include: early marriage, hawking practice, the poverty level of families, poor practices on the support of/for girls’ education, some misunderstanding on the position of Islam on women’s education, society’s poor attitude to girls’/women’s education, irrelevance of the curriculum to the nature of women, poor female participation in studying the sciences, female’s poor self-concept and poor link between education and employment. 43 In the same vein, Udugwomen (2004) traced the militating factors against women participation in adult education to the very home background; religion and social community of the girl-child. He maintained that the girl-child may be very brilliant and doing well at the early stage of her education but there might be some underground forces acting against her progress. Notably, according to the author, is the issue of early marriage, which has more destructive effect upon the entire life of the girl. In the core north, according to Udugwomen (2004), the system of Purdah permits wives to be excluded from taking active part in the socio-cultural public activities of the community. Also, Avoseh and Uwakwe (1995) noted that lack of fund, reading materials, strict adherence to religion-cultural values which makes the society conceive of literacy programs as cultural invasions and the frequent changes in government and of Education Ministers and Commissioners, as major constraints to girls’/women participation in Adult Literacy Program. Ekpo, Orok, Ekukinam and Okon (2003) observed that other factors militating against women participation in adult education include the social structure of the society, geographical location, family structure, childbearing and rearing and influence from other members of the extended family.

2.6 THEORETICAL REVIEW

This theory is propounded by Abraham Maslow in 1964. He reasoned that as human needs are many and varied, individuals have many needs that compete for attention. Maslow in Ngwoke (2010) opined that such competing needs can be ordered in an ordinal hierarchy from the most energetic to the less energetic at any given instant. According to Maslow, the need that commands and directs the behavior of an individual, at any given instant is the most energetic or pre-potent. Maslow arranged the human needs from the most basic needs to the higher order as follows: physiological, safety, social/love, selfesteem, and self-actualization needs. The physiological needs among others include primary needs such as food, water, shelter, sex, rest, activity. Every need arises from an imbalance between what human nature deems necessary for the health of a person and when a person’s environment provides people with what they need, equilibrium occurs. Maslow affirmed that when a learner is deprived of the basic needs, he would dissipate energy trying to gratify them. As such, such a learner would not be attentive in the class until such needs are provided. The safety needs include needs for security, stability and order. This implies that the learning environment needs to be free from threats. Obetta (2011) noted that the structure and organization of self appear to be rigid under threat; to relax its boundaries when completely free from threat. Experience which is perceived as inconsistent with the self can only be assimilated if the current organization of the self is relaxed and expanded to include it. He further 47 stated that the educational situation which most effectively promotes significant learning is one in which threat to the self of the learners is reduced to a minimum. Social or love needs are the needs for affection, feeling for group affiliation and identification. Therefore, as each learner wants to be identified as an active member of the group, the learning environment should not in any way ostracize any learner. Such situation, if it occurs, makes the learner look like a stranger in the class. The need for self-esteem occurs only when the physiological, safety and social/love needs have been resolved. The self-esteem refers to the worth of an individual. This worth includes the prestige, success, self-concept, and self-respect of an individual. Therefore, the adult education facilitators should identify the strengths and weaknesses of each adult learner and encourage him to develop his strengths. In this manner, each adult education learner would be able to experience some success some important academic activities. Finally, the highest need in the hierarchy is the self-actualization needs. The need refers to an individual’s needs to develop his potentialities and, be able to do what he is capable of doing (Ngwoke, 2010). Self-actualization therefore includes motives for exploration, proficiency, competence, achievement, identity and self-determination. The hierarchy of needs theory is very important in adult education programmes especially, the women’s education. Darkenwald and Merriam 48 (2002) noted that adults are motivated to participate in adult education programmes for various reasons. Some adults are motivated by social contact, for job improvement, communication improvement, educational preparation, family togetherness, social stimulation, and cognitive interests. Yet, others participated because they had missed the opportunity to get an education or further their education. Therefore, understanding adult participation is essential in developing effective adult education programs. Supporting Maslow’s view, Isaac, Guy and Valentine (2001) affirmed that if the facilitator’s viewpoints are in agreement with the adult learners there is a possibility that more adults might participate in the adult education programs. On the other hand, the lack of congruence could serve as a deterrent.
2.7 EMPIRICAL REVIEW 

The factors motivating women’s participation in adult literacy programme cannot be ignored if effective adult literacy delivery is to be ensured. Onu (2007) conducted a study on the factors that motivate married men and women to participate in non-formal education in Nenwe, Aninri Local Government Area of Enugu State. Out of a population of 244, a sample of 217 adult learners was drawn using simple random sampling technique. The study which was carried out using descriptive survey design, used questionnaire, oral interview and observations for data collection, and percentages and weighted mean as tools for statistical analysis. The findings of the study revealed that acquiring knowledge for proficiency in an occupation is the greatest economic factor that motivated the learners to participate in the non-formal education programme. The study recommended among others that local and state governments should provide the learners with learning materials which incorporate all the needs of the learners in order to ensure the satisfaction of all the non-formal education learners. The relationship between the study of Onu (2007) and the present study is that both studies are carried out in Enugu State, and they share the same view on the economic factors that motivate adult learners (including women) to participate effectively in adult education programmes. On education factors, Okide and Obetta (2011) carried out a study on the influence of motivation on the effective participation of rural women in adult basic education program in Nigeria.

CHAPTER THREE

RESEARCH METHODOLOGY

Research design 
The researcher used descriptive research survey design in building up this project work the choice of this research design was considered appropriate because of its advantages of identifying attributes of a large population from a group of individuals. The design was suitable for the study as the study sought to examine the factors affecting women’s effective participation in adult education in Nigeria.

Sources of data collection 

Data were collected from two main sources namely:

(i)Primary source and 

(ii)Secondary source 

Primary source:

These are  materials of statistical investigation which were collected by the research for a particular purpose. They can be obtained through a survey, observation questionnaire or as experiment; the researcher has adopted the questionnaire method for this study.

Secondary source:

These are data from textbook Journal handset etc. they arise as byproducts of the same other purposes. Example administration, various other unpublished works and write ups were also used. 

Population of the study 

Population of a study is a group of persons or aggregate items, things the researcher is interested in getting information on the study factors affecting women’s participation in adult education in Nigeria. 200 women in Oredo local government area  was selected randomly by the researcher as the population of the study.

Sample and sampling procedure

Sample is the set people or items which constitute part of a given population sampling. Due to large size of the target population, the researcher used the Taro Yamani formula to arrive at the sample population of the study.

n= N

    1+N(e)2

n= 200

1+200(0.05)2
= 200

1+200(0.0025) 

= 200               200

1+0.5      =      1.5       = 133.
3.5
Instrument for data collection 

The major research instrument used is the questionnaires. This was appropriately moderated. They staff were administered with the questionnaires to complete, with or without disclosing their identities. The questionnaire was designed to obtain sufficient and relevant information from the respondents. The primary data contained information extracted from the questionnaires in which the respondents were required to give specific answer to a question by ticking in front of an appropriate answer and administered the same on staff of the organizations. The questionnaires contained about 16 structured questions which were divided into sections A and B.

 Validation of the research instrument

The questionnaire used as the research instrument was subjected to face its validation. This research instrument (questionnaire) adopted was adequately checked and validated by the supervisor his contributions and corrections were included into the final draft of the research instrument used.

 Method of data analysis

The data collected was not an end in itself but it served as a means to an end. The end being the use of the required data to understand the various situations it is with a view to making valuable recommendations and contributions. To this end, the data collected has to be analysis for any meaningful interpretation to come out with some results. It is for this reason that the following  methods were adopted in the research project for the analysis of the data collected. For a comprehensive analysis of data collected, emphasis were laid on the use of absolute numbers frequencies of responses and percentages.  Answers to the research questions were provided through the comparison of the percentage of workers response to each statement in the questionnaire related to  any specified question being considered.
Frequency in this study refers to the arrangement of responses in order of magnitude or occurrence while percentage refers to the arrangements of the responses in order of their proportion. 
The simple  percentage method is believed to be straight forward easy to interpret and understand method.

The researcher therefore choose the simple percentage as the method to use.

The formula for percentage is shown as. 
% = f/N x 100/1 

where f = frequency of respondents response 

N = Total Number of response of the sample 

100 = Consistency in the percentage of respondents  for  each item  contained in questions.

CHAPTER FOUR

PRESENTATION ANALYSIS INTERPRETATION OF DATA 

4.1 Introduction

Efforts will be made at this stage to present, analyze and interpret the data collected during the field survey.  This presentation will be based on the responses from the completed questionnaires. The result of this exercise will be summarized in tabular forms for easy references and analysis. It will also show answers to questions relating to the research questions for this research study. The researcher employed simple percentage in the analysis. 

DATA ANALYSIS 

The data collected from the respondents were analyzed in tabular form with simple percentage for easy understanding. 

A total of 133(one hundred and thirty three) questionnaires were distributed and 133 questionnaires were returned.

Question 1

Gender distribution of the respondents. 

TABLE I 

	Gender distribution of the respondents

	Response
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Male
	77
	57.9
	57.9
	57.9

	
	Female
	56
	42.1
	42.1
	100.0

	
	Total
	133
	100.0
	100.0
	


From the above table it shows that 57.9% of the respondents were male while 42.1% of the respondents were female. 

Question 2

The positions held by respondents

TABLE II

	The positions held by respondents

	Response
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Teachers 
	37
	27.8
	27.8
	27.8

	
	  students
	50
	37.6
	37.6
	65.4

	
	Traders   
	23
	17.3
	17.3
	82.7

	
	Civil servant  
	23
	17.3
	17.3
	100.0

	
	Total
	133
	100.0
	100.0
	


 The above tables shown that 37 respondents which represent 27.8% of the respondents are teachers, 50 respondents which represents 37.6 % are students, 23 respondents which represents 17.3% of the respondents are traders, while 23 respondents which represents 17.3% of the respondents are civil servant

Question 3

 To what extent do cultural biases affect women participation in adult education?

Table III

	To what extent do cultural biases affect women participation in adult education?

	Response 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Agreed
	51
	38.3
	38.3
	38.3

	
	Strongly agreed
	31
	23.3
	23.3
	61.7

	
	Disagreed
	23
	17.3
	17.3
	78.9

	
	Strongly disagreed
	28
	21.1
	21.1
	100.0

	
	Total
	133
	100.0
	100.0
	


In the table above, the researcher asked the respondent to what extent do cultural biases affect women participation in adult education, it can be seen that 51 respondents which represents 38.3% of the respondents agreed that cultural basis affect women participation in adult education, 31 respondents which represents  23.3% of the respondents strongly agreed to this fact, 23 respondents which represents 17.3% of the respondents disagreed to this fact, while 28 respondents which represents 21.1% strongly disagreed.

The researcher therefore concludes that cultural basis has a significant impact on women participation on adult education

Question 4 

Do family responsibilities affect women in adult education training on full time basis? 

Table 4

	Do family responsibilities affect women in adult education training on full time basis

	Response 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Agreed
	55
	41.4
	41.4
	41.4

	
	Strongly agreed
	34
	25.6
	25.6
	66.9

	
	Disagreed
	21
	15.8
	15.8
	82.7

	
	Strongly disagreed
	23
	17.3
	17.3
	100.0

	
	Total
	133
	100.0
	100.0
	


In the table above the researcher asked the respondents, do family responsibilities affect women in adult education training on full time basis, it can be observed that 55 respondents which represents 41.4% of the respondents agreed that family responsibilities affects women in adult education, 34 respondents which represents 25.6% of the respondents strongly agreed to this fact, 21 respondents which represents 15.8% of the respondents disagreed to this fact, while 23 respondents which represents 17.3% of the respondents strongly disagreed.

The researcher therefore concludes that family responsibility affect women participation in adult education

Question 5

Do social economic factors, finance, religion, lack of facilities affect women in adult education training?

Table 5

	Do social economic factors, finance, religion, lack of facilities affect women in adult education training

	Response 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Agreed
	51
	38.3
	38.3
	38.3

	
	Strongly agreed
	36
	27.1
	27.1
	65.4

	
	Disagreed
	28
	21.1
	21.1
	86.5

	
	Strongly disagreed
	18
	13.5
	13.5
	100.0

	
	Total
	133
	100.0
	100.0
	


In the table above, the researcher asked the respondents do social economic factors, finance, religion, lack of facilities affect women in adult education training, it was discovered that 51 respondents which represents 38.3% of the respondents agreed that social economic factor affect women participation in education, 36 respondents which represents 27.1% of the respondents strongly agreed to this fact, 28 respondents which represents 21.1% of the respondents disagreed, while 18 respondents which represents 13.5%   strongly disagreed.

The researcher therefore concludes that socioeconomic factors impair women participation in adult education.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

5.1 Introduction

It is important to ascertain that the objective of this study was to ascertain the factors affecting women’s effective participation in adult education in Nigeria. 

In the preceding chapter, the relevant data collected for this study were presented, critically analyzed and appropriate interpretation given. In this chapter, certain recommendations made which in the opinion of the researcher will be of benefits in addressing the factors affecting women’s effective participation in adult education.

5.2 Summary

 These are the greatest economic factors motivating women’s participation in adult literacy program are gaining an employment, earning an improved income, and becoming self-employed. The greatest education factors motivating women’s participation in adult literacy program are obtaining certificate for a better job, becoming literate, and improvement on communicative skills. The greatest psychological factors motivating women’s participation in adult literacy program are being respected in the family and society, boosting of ego in the society, occupying higher positions of authority in the society, and overcoming inferiority complex.  The greatest political factors motivating women’s participation in adult literacy program are participating actively in decision-making in the community, learning how to vote wisely in elections, consulting them in   political matters in the community, and recognition of their rights in the society. The greatest family factors motivating women’s participation in adult literacy program are taking care of their husbands, acquisition of additional skills for the family up-bringing, possessing skills to maintain healthier household, and having a better and organized home. The absents of these factors after graduation tend to demoralized women participation in adult education thereby affecting the number of participant

5.3 Conclusion

The researcher therefore concludes that effective participation of women in adult literacy program demands an organization of effective communication, which will remove the fear of the potential and prospective learners that they are too old to learn what is taught in the adult literacy centers. Building of flexibility into the structure and scheduling of the program should take care of illiterate female adults who feel that they are incapable of combining engagements in their occupation and participation in the adult education program.

5.4 Recommendation

Federal agency for Mass Literacy, Adult and Non-Formal Education, in conjunction with Commission for Women Affairs, should embark on a realistic and holistic campaign for women’s education, emphasizing that age is no barrier to education. Towards this direction, the use of radio, television, cinema, and newspapers should be re-activated to disseminate information and publicize women’s education. Through these media, potential female adult learners would be motivated to participate in adult literacy program. These media would help to project adult literacy program as a continuous process that requires sustained learning and application. Edo State Government should promulgate edict prohibiting early marriage syndrome in the state. This is to enable the young women to attend formal education before getting married at the matured stage. Edo State Agency for Mass Literacy, Adult and Non-formal Education (SAME) should establish adult literacy resource centers and rural libraries in all the communities where adult literacy centers are established. This would help to provide course materials, computers for computer-assisted instructions and other supplementary learning materials for the female adult learners.
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QUESTIONNAIRE

Please, be honest and fill in your reactions to question/statement raised below you are assured that all the information given will be treated with all manner of confidentiality. Please tick in the boxes provided
SECTION A

PERSONAL INFORMATION

Gender 

Male [     ]

Female [     ]
Positions

Teachers [     ]

Students [     ]

Traders [     ]

Civil servant [     ]

 SECTION B

To what extent do cultural biases affect women participation in adult education?

Very High Extent [     ]

High Extent [     ]

Low [     ]

Very Low Extent [     ]

Do you agree that family responsibilities affect women in adult education training on full time basis? 

Agreed [     ]

Strongly agreed [     ]

Disagreed [     ]

Strongly disagreed [     ]

Do you agree that social economic factors, finance, religion, lack of facilities affect women in adult education training?

Agreed [     ]

Strongly agreed [     ]

Disagreed [     ]

Strongly disagreed [     ]

Do you agree that negative self-concept affect women in adult education?

Agreed [     ]

Strongly agreed [     ]

Disagreed [     ]

Strongly disagreed [     ]

To what extent do women participate in adult education training compared to their counterpart?
Very High Extent [     ]

High Extent [     ]

Low [     ]

Very Low Extent [     ]

